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5»(a)   !I!he  time  period  covered  >»a  JiaOy  1,  1973  to  June  30, 
5.<b)  Goals  and  ObJecUvee 

Jn^e  South  Portland  sohoois  propose  a  develojaoental  program  In 
okceer  education  for  grades  Kindergarten  througli  li^  with  the  following 
objectives  inoludedi 

Career  Am^f^f  (aT^m 

1.  Students  will  demonstrate  an  awaremiss  about  themselves 
inoludiag  interests  and*  abilities  ^  g^  knowledge 
of  a  varletgr  of  career  oppbi^tunities  throuiMt  15  clusters. 

Career  Orientation  (Grailae  7^)  * 

1.  Students  wiU  demonstrate  insist  into  a  diversi'^  of  career 
opportuxiities*  ^ 

2.  Students  will  be  able^to  describe  how  a  positive  attitude 
toward  wo3dc  ixaproves  both  personfliL^  Job  satis^laction  aiad 
q?aality  of  product. 

3.  Students  will  relate  interests  and  abiUUee  to  possible 
career  selections. 

1|.  Students  w£ll  naoncow  career  possibilities  ta  three  of  the 
IS  tISQB  Job  dusters. 

Career  Sroloration  (Grade  9) 

1.  Students  will  make  iiv-depth  analysis  of  three  Job  olustenk 
of  their  choice.  A 

2.  Students  will  be  Involved  in  eajdoration  throu^  Job  shadowLni 

3«  Studwts  will  be  administered  the  GeiMral  Kodejr  Preference  \ 
Record  to  better  evaluate  their  interests.  \ 

Career  ^rmr^tlr^  (Gradnii  ifUlgV 
s    1.  Studentp  new  to  the  proi^(ram  wil]^  inottease  self-«waroness, 
orientation  9  and  eirploration  throu£|^  individual  or  small 
group  guidance. 

2.  Students  will  use  tepts  such  as»  Euder  Fxeferenci  Record  - 
all  format  Hollexid'a  Self-a)irected  Searoht  or  the  Strong 
Vocational  Intereet  ^Blahk. 

3«  Students  expected  to  drop  out  will  be  provided  with  a  variety 
of  vocational  training  opportunities  so  they  ttaj,  ^9on  leav- 
ing schools  have  a  salable  skill. 

Students  will  receive  placement  eervicee  as  a  guidance 
function. 


S.  StuaantiB  will  be  provided  pxp-'Vooational  b^Witation  oouzoes 
In  gxade  10  In  oooperatlvie  ifibod^-etuOy-t  dlttetba^^  edoMtlon 
and  bosinesB  education  eo  tSttit  HbBf  ax^  xe&S^  ibler  ooopeza- 
tive  plaodtaent  in  grade  XI*  i 

Program  Heoy?!^  ^  cfeam^Afl  13  and  l^)  . 
^       !•  All  Ottt-of-8Qhbol  youth  and  ikdults  %rill  be  providid  Htfo 

oppoirtunity  to  uae  hls^  eohopl  ga4.danoe  Aanotlflnas  testing, 
oounaeling,  ednoatioiiai  ^jlaiakSjbg  Miiif^  y^^^wamtt 

2.  AU  cnit^t^Bdboc^^  the 
opporlunttjr  fbr  ooqtse  vosdk  M  adult  eduoation  to  oonplete 
oreditB  for        school  gxaddatlon,  fi&rther  vocational 
training  or  i^fi!eaher  oourseflj. 

3.  TbB  Assistant  Director  will  Jtwoture  the  provision  of  these 
servioes  on  a  regular  evQnine|  basis  and  pablioiM  this  ser- 
vice through  ccd^ninity  loediaJ 

5.(0)   Procedures  V  j 

Tq  meet  the  ob;)eotiveG^^  of  career  edi;^tion,  the  following  pro- 
cedures were  utilizedi  .     *  ^ , 

Caroer.  Awareness  (Grades  K^V     i  ^ 

1.  The  elanentaiy  curricruanm^  ooobdinator,  in  collaboration  with  ^ 
the  elraentaxy  curriculum  dirictors  and  HEVAMP  assistant 
director,  established  career  iiwaaiwiess  eojibasis  In  all  areas 
of  the  existing  elementav7  ^cricula*  / 

2.  A  sequential  plan  for  develQping  units  of  studies  in  ^reer 
awareness  was  ccntpleted  byxtbb  elementary  curriculum  ccordinap- 

..tor  in  conjunction  with  ieaob^ra  in  the  four  pofojec^  schools 
and  the  eleoientary  oej^rriculum  directors. 

3«  Provisions  were'  made'  for  the  i^taff  of  the  four  project  schools 
to  receive  in-servibe  worksho]^^  , 

Career  Orientation  ^Grades  7-8)  i    \         '  ^ 

1.  A  guidance  assistant  was  added  to  each  junior  hi^  staff  so 
that  each  school  would  have.tM  ftdl  professional  counselors, 
a  guidance  assistant  and  a  clex5c. 

2,  In  grades  7  azid  8,  students  weice  Involved  in  the  orientation 
to  a  wide  range  of  career  oppozfbunities.    ShtphaiBls  was  placed 
on  the .  diversity  of  career  oppc|etunities  and  their  relation- 
ship  to  school  offerings  with  ll^tivlties.  and  experiences  in 
all  employment  leyels  j:elated  tb  tl)e  1$  trsOB  clusters.  The^ 
guidanoe  deparHn^t  offered  100  i^biours  per  year  of  career 
education.  .  " 


2. 


Careeir  JStploptlon  (Grada  ,  ' 

1.  CaaMMT  (Nq^oottlon  psofftam  •looMnta  aqphaaislBd  •xpexiasuM- 
o«nt«x«d  aoMtltl«8.   n»t«  laolutod  veal  or -noaxlouB 
expexlenoes  in  a3|6a8  eeleoted  Igr  the  Btudeate. 

To  develop  a  mote  xeallatio  eeooodaxy  ovixxloalnm't  one  ex- 
pexienoed,  flexlUe  Sonth  Portland  Jvnlor  M^^  teaoliev  was 
xeleaaed  fxott  zegular  olitsaxoom  datiee  to  devielop  oaxeer 
ednoatLoQ  oatexiali  for  dUafoaion  into  1^  onxrionltoB. 
AoadfiQlo  oqiusaas  tliat  woold  Iwttar  ooapilnwnt  vboatlonal 
training  areaa  In  whloh  tlie  atadenta  hava  aboWn  an  lataraat 
wex^  developed.  .Iik-aavvloa  tmlning  naa  of f^ved  terall 
junior  hlc^  sohopl  teadxsra.  '/ 


Career  Preparation  (Grades  10^12) 

The  hic^  Bobool  guidance  department  and  Assistant  Dlreotor  . 
ooiqplemented  the  career  edooatlon  prograa  In  the  fblloving  wors. 

la  Grade  10  provided  a  testing  pxosnpm  tislng  either  the  Eader 
.  Preference  Reoord  -  all  foxmsy  the  Strong  Yooational  Interest 
Blank •  or  Holland*  s  ^Self-Directed  Search.    In  gro^p  sessions 
oounselors  Interpreted  the  tests. 

2.  Grade      offered  folloii^-up  of  previous  interests.  Oontlnooas 
individual  and  .group  oounseling  helped  to  develop  a  positive 

attitiide  toward  work. 

•    3.  Grade  12  afforded,  for  sennet  detailed  involvement  in  specific 
areas  of  interest.   A  major  ohjeotive  of  the  guidance  depasrb- 
ment  vas  that  all  students  he  helped  in  making  decisions  re- 
garding post-hi^  school  plans. 

PacQgram  Beoyoling  (Grades  13-llf) 

The  hi^  school  guidanoe  deipartment  and  Assistant  Director 
ooi&plemented  the  oaner  education  program  in  the  following  imyst 

1.  ^^es'ting  was  availaMsa 

2a  The  iiDplementation  of  this  program  depended  much  on  the 
develoxment  of  the  resoorbe  centery  hub  of  guidance 
services. 

•  •  • 

3.  An  additional  counselor  at  the  high  echool  was  necessctzy  to 
keep  the  student-copnselor  ratio  a  wodcable  one.  Th^s 
afforded  mere  time  for  the  out-of-^chool  populatlona 

l^a  The  guidance  department  enlisted  the  aid  of  vocational  and 
r  business  schools  and  colleges  in  the  areaa 

5.  (d)   Results  and  AoooopliBfaments 

In  revievinigr  career  eduoatlon  in  South  Portland  it  itas  zeassurjns 
to  note  that  no  amending  vas  reqiaired  of  the  original  projaot  proposal. 
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Xhl0  ixuUoatftd  ttukt  tbo  aiMds  idmtifiad  at  tiff  ofikfset  ims^  taUd  acd 
realletlo/  All  too  fk^vtently^  MsMaX  SBiato  oMift  voro  zorliod 

to  the  extent  that  -the  final  prodoot  In  0000  wayf  did^aot.xesenAae  the 
application  vbioh  had  been  approved  in  Vaphlnffton.  - 

'  Aa  the  thxoe  year  pxojeot  drew  to  a  oloeot  it  vae  appaxeiit  that 
oareer  education  had  developad  a  fixm  fbothoqid  lA  Soalfti  B^rtlead.  Zb^ 
project  dlreotox'0  plan  of  Inteaenal  atamttg  aieuxM  tlM^ 
vorad  zenaia  pexoBoittit.   OttMb  ^dooatim  fitiff ^^^^^^ 

xeaponse  to  than  Imrm  been  Alpto^  of  ardooMi;   Im^iIi^  zoaultlikg 
ftoa  oaxeer  edacation  ftedlns  in  ^dath  tortl^  v&ifi  oitt^xiMd  in  four 
inajor  pzojeot  areaar  ayatae^vjtda  iaan»gaiknfit/ 
aeoondary  ourxlcalum  and  aeoondipsy.  guidance* 

Syatem  Wide  K^12 

lb  Xhe  oompoaition  and  fonotiona  of  the  Advlaoxy  Boaxd  weze  ea- 
aential  to  the  BE7AMP  director  and  aaaiatant  direptor  in 
detennlnlng  progScama  and  acquiring  buaineaa  reaoforoea  and 
oontaota. 

2.  Thoi^eh   the  third  party  evalwtion  pxoceea  required  ad^t-» 
ment  and  reaaaignmeuta  the  firat  year,  througbcnit  all  three 
yeara  the  team*  a  aupport  axid  aaaiatanoe  guldei^  projeot  ' 
Buooeaaea. 

3*  Pollovlng  teachest  and  aohool  hoard  approval,  the  Career 

I>evelopinent  Deaign,  a  aeqiMntlal  plan  for  ecad^a  K-12  davelpped 
/by  the  HET&MP  ataff,  beoame.the  official  policgr  for  career 
education  in  Sou^  Poxrtland. 

U«  Bach  year  a  larger  number  of  South  Portland  aohool  peraonnel 
participated  in  Inaervloe  imdttdM^^^M  Oaiier  Ouidance 

Inatitutea 9  E«*6  career  education  vprluriiGa^t  aeoon^^ 
curriculum  vojatishopa,  and  local  a&d  regional  proftapional  con-, 
ferehcea.  ' 

5«  The  oomblned  effos^a  of  the  aaaiatant  diMotor,  cuzrioulum 
coordinatora,  and  guidance  aaaietaiita  eaahljad  Sottth- Portland  . 
to  ^ourately  log  ayateoMrlda  ataf f  to^^A1r•Milt  1^  tftie  maxqr 
faceta  of  ita  career  education  programa*  ^ 

6.  Xhe  aecond  year,  pze^teata  for  2nd^  SiOi,  flthv  aiid  11th  gradera 
and"poat*teBta  for  the  aama  atudenta  the  third  year  were  ad» 
mlnlatered  to  deteisttine  atudant  nofda  and  to  coopare  atudent 
grovtli  over  a  one  year  pe^riod.   Other  peraonal  aptitude  and 
intereat  teata  were  incorporated  Into ^  «ach  atudant^ a  guidanc^ 
program.        ,  .  - 

7*  South  Portland  educatora  came  ti»  teaillaevthe  Inportanci  of 
thorouj^  documentation.   Over  the.  three  year  p^uciod  they 
refined  aeve^pal  fozma  and  prooeaaea  to  keep  accurate  jceporda  . 
of  vital  infozmation. 


8.  I}l8S«ininAtlain  pxooodiares  InoludAA  IStm  ^ui  of  Bouth  Portlobd 
:  edapaton  for  ia  agratfa*  stat«  wid  aj^t^jUoft^^j^ 
.  dis£cl))tttion' of  BpeolaLly  ■elected  Soath  Portl^d,  ooinexolal 
,  and  other  eohool  d«nr«loped  mataziiasV        aedU  pteaebtatleas 
enA  pabllottttons,  along  vltli  the  epeoiflo  Baagor  oontzaot  for 
looal,  Btate,  and  laivntait^  iioxlbli^' atai^\^  oontxaot 
for  the  Laagoaea  irta  Gtxttloiilvtli^Qa±^,  Qimdei  j  -  12. 

9v:^  third  year  realiaed  the  ooopletloa  ^f       boat«tt«t  looa- 
tiona,  and  dlstxllnxtlon  of  the  eleawntazy'  and  seoooda^r  taanaa 
reaooxbe . dixeotozlea. 

Oaie  el6oe&tuy  oaaeMr.fdaofiiiidii^  ock)xdiDai»j^  in  tli*  flxit  two 
years  of  tfa«  prognua  voxkad  idtb  <bar  pto^^ot  BClM>ol«a  Itaclitg 
tfa»  thixd  yaart  tbat  inaBber'  ims  MEpaatod  to  ixiieiLvAB  Hkm  ottaar 
•i€^ti  aohoolB  In  the  0gr0t«a^and  the  oss  pTlT&te  paxoohliiJ.  sdhooL 
in  the  aaesa,    Xbe  eleomttxy  handbookit  d0lr«l<^^  anxliig  the  fl^t 
year,  ttnOaxvent  a  eotfplete  xwislon       ibxrij^  the  ^ad.xft  ^jrear « 
vaa  prepared  for  pal^loatloiu   AetlTitlee  f Mod  in  ^  bodk  were 
tested  in  the  oXasexoon  or  develqpiBid  at  todtshops  led  tir  tte 
cbordlnator. 

^^m^^^  nurrlculim  *  . 

Zha  areas  of  'ioatheoatlos,  Ik^^ish/and  sooial  ^tudlss  were 
selected  for  inr depth  e todies.    Ihe  original  pxooese  obart 
followed  \gy  the  math  ooprdinator  served  as  well  for       others.  ^ 
With  the  aid  of^tsfl^ohpre  at  wozlcahops,  -ttie  eoordinator  dfvised 
a  seqiiential  mth  piogiaia  for  vooational  axd  gsoraal  stu^ 
!Che  ooordinators  f or  ao^Liah  in  the  seoond  year  of  the  pito  jsot  ^ 
dsveloped  a  ourrioulw  gaide  for  gcades  7«9[.    In  iihm  iMM  yete 
the  product  was  a  Iiang^mge  Arte  (Hiide  for  .gtades  7*12i  Oooxdinaf- 
tors  for  Boolal  studies  revised  the  OQrxloultB&,  ^^^ne  decided 
oha^ges  in  both  iuxAoT  and  senior  hi|^  courses*   Career  eduoation 
enrphasis  in  their  area  was  plaofd^on  noctal  itovelopaent» 

Althou^  the  projeot  dLd  not  include  other  aoadsqiio  areae, 
the  2saih  coordinator  wsdced  tfarou^bout        three  3rea2;e  with  all 
!  secondary  teachers.  Most  ioportant  was  her  ahlXity  to  demonstrate 
methods  of  IhiHtsing  career  dducatibn  into  the  ciirrloulum.    She  ' 
was  extremely  suocessfol  izi- proving  that  career  education  is  not 
an  isolated 'subject* 

Guidance  ♦ 

The  guidance  department  has  underisooa  a  ^peisianent  ^^^^^igf  ae 
^  a  result  of  its  in-depth  needs  assessment.   Zhxou^  eurveys  of  ^  ' 
^students,  graduates^tupd  peexentst  counsti^ors  identified  the 
giiidance  needs  of  students  and  dsiexmlned  the  liost  efficient 


.  / 

/. 


maaxia  of  meetizig  ttiern.   A  decided  shift,  hae  been  made  -  xsovlng 
fkom^bne  to  one  oouneeling  to  the  more,  effectl*ve  emall^  and  large 
eroup  goldaiMe  eesalona.    Couns^M  hiirve  attended  depcqrb&ental* 
,    /  mee tinge  in  all  aoc^emio  aareaa,  enablizxg  then  tb  Wo^ 

/  ^  closely  with  teachers.    The  estahlisliDent  of  Career  Guidance 

Cfnters  ms  responsihle  ,in  part  for  the  saoces^ee  of  the  project.- 
/  further  outcome  has  been  the  publication  of  a  sequential  career 

guidance  handbook  for  parents  and  studmts.  ' 
k      \        '  V  - 

^•(e)«.  Bvaluatlcn  ; 

'   '       The  contract*  for  the  third  party  evaluation  dnsdng  the  three 
/  year  span  of  the  project  vae  vltb  the  New  Bagland  Besouxoe  Center  for 

Oocupa^tional  Education.   Dr.  Blcbard  A.  Chistafson  acted  aa  the  chief 
evaluator  and  afteop'tbe^  first  year^vas  assisted  by  Sr.  Arthur  0.  B^rxy 
and  Dr.  Bobert  Read;^  With  the  insistence  of  the  project  dixeotcrt  near 
the  close  of  the  first  year,  each  of  tbB  three  *^rvaluators  vas.  assigned 
to  a;  specific  area.   Dr.  Gustaf son  evaluated  all  of  the  project  adminis- 
tration and  the  elementary  ccmpcnant.  Dr.  Berxy  evaluated  the  secondary 
curriculum  component  and  Dr.  Bead  the  seoondacy  guidance  oosipanent.  Xhe 
evaluators  reqiiired  South  FbrtllStaad  to  meet,  all  the  prlgtoial  objectivee. 
The  project  director ''and  assistant  directcs^f  each  of  tibue  last  two  years » 
negotiated  with  the  evaluators  the  upcoming  years  evaluation  deeigUt 
detailing  specific  Bub-objectlveSf  detexuining  joooedoares  that  would 
be  used  to  meet  the  sub-^bjeptives  and  establishing  what  ctiterla  and 
data  would  be  used  for  evaluation. '  The  plan  specified  iim  yeare  wodc  . 
in  advance  with  specific  Interim  dates  ^^en  procednree-%iould  be  com^ 
pleted  axid  data  would  be  submitted  to  the  evaluators. 

Althou^  the  thlr^  par^  evaluaton  always  maintained  the  role  . 
of  critically  analyzing  our  acccapUdaentey  It  heoame  appiftrent  that 
,the  procedure  established  during  the  laUt  ^  years  of  this  project 
became  a  positive  force  with  project  persoonel  endeavoring  to  reach 
the  goals  ahea^  of  schedule  and  then  proceeding  to  overad^ieve. 

5.(f)  Conclusions 

the  third  year  of  the  project  draws  to  a  close »  the  career 
education^  staff  concludes  s 

jvb:.  Seekinst  Supe^dntei^ent,  and  the  Soard  of  Sducatlon  continue 
to  merit  respect  for  fulfilling  their  oomailftnent  to  the  original 

proposal. 

In  the  South  Portland  school  eystem,  the  elementary  teachers 

most  readily  received  and  implemented  the  project  deeign. 

> 

Over  the  three  year  perlody  a  definite  change  in  oaxeep^/ education 
philosophy  has  evolved  at  the  elementary  level. 

Because  of  Internal  staff ingt  cxirrlculm  Changes  implemented  ^ 
throu£^  career  education  should  hitve  a  more  laetlng  effect. 

^  9 
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Teadhexs  at  all  livila  y|ra  lat^      ia  iha  prooaaa  of  obangaf 

N/1tii»ilaB09Bmvdanio9aA^yb«ga.-^ 


and  atudlea  fpr  th9ee  ainidsais  Im  Iftia  x«rlftic%  V 

A'  a  ^'^wlt  Of  tha  yroiw^^  tha 
dapaxlaMnt  has  baooma  a  oan^  goida^  dtefl^^ 

«»daa         Daoaoae  df  l^  of  aat|iiQK|^  \ 

5«(f)  Baoo— nmdatiopa  M    '  •  ^ 

In  xaviairij^  tha  paat  tb;^ 
(zoblams  and  tfolutlcme  otfncaTning  tfaxaa  lavalai .  Oio^i^  JNtaK>at^  Offioa 
of  tha  TJSOS»  Stata  J^^partmanta  of  SduoatioKit  aod  looal  nobeql  wjBtmB. 
?ottrtaan  reoonawmdationa  f611ov»  :     r  - 

It  is  xaooiBiiaDdad  iOiat  tha  Cagaar  18d»o»tton  Qs^  UBOBt 

1«  BxDluda  gradaa  i>.i4  frott  pxojaota'p^  ia  tiibaii^ 

bavi&s  no  laglalatiira  aathoc^ty  f oa^  pd^)6  attttbaULo^^^  1 

2.  Aasure  lixat  pipjact  appIloaUcti  xaa^^  t6  *  » 

ascartaln  that  auffloici^t  opLaieloal  atafi^^j^  bodgaiad.- 

3*  Schedule  aoy  thxaa  year  sraicit  on  a  gvaduatl^  badgat  to^  adcK^ 
for  an  aaanu^xata  o^  InflatiGn.  \  / 

.      Provlda  fourth  year  extended  fbndlng  fos'diaaiMitiiiation  vban 
a  piojaot  haa  pzovan  itealf  to  ba  MltiabOLa  ^a^ 

Baqolre  3  and/or  5  yaar  foUouMqp  atodlaa  after  tarai nation 
of  federal  ftBodlhg  to  dataxmina  tiia  <ii6ii«^^  jiojaot 
ob;}ectivaa. 

6a,Spealiy  .|(ald 

studenta  ahofold.ausooo^  ^ 

?•  Suppbrt  raaeardh  to  davi^op  and/or  idenUiy  Vi^^  atiHIteasdiaad  ^ 
tests  to  aaaaura  gcowt^^  ; 

8  a  Setennlne  a  atandard  ^ta  oollactidh  sgratett  to  bielp  faollltate  ' 
dooumantatlon  prooadmcas  raqoixad  of  looal  aohoiA  s(pvtoaaa 

It  is  reoomaended         tha  Stata  Stapartnanta  of  Sdaoatlqnt 

la  Beoelva  ^olnt  disAki^       Anadlng  and  raeponalbtUty  ni'Qi 
a  sucoeaafol  modal  v^^uoh  aa  Scmth  Pbrtland,  to  laof^enentt  a 

stata-wlda  oaraar  annation  progrema 
\  \  , 

2a\BacoiBe  a'oleaxlng  hou#a  fo 

aueer  eduoatlon  na-tidsiala  and  Infoxttatioiia 

ERIC 


It  l8  xeoQiBMDtod  that  loqal  sohool  (mtoost  * 

!•  anploy  «  ooxMr  •duration  dlxi^^     IM  ttaiaa'i  oaliter  > 

tq  pasQ^de  tba  ;vltal  aod  long  b^^lS^ 

azul  .dduoatldo  «id  to  ooax4||^    qj^tm-iild^^  caxaar  Mbocation 
actl^vitleav  cuxxioulxmit  aod  xa6ouxi>60«  ^  > 

.2.  Itamand  a  moM  Imlaiioed  <naxxl(yidin  Sxk  addcaofliag  Itself 
equally  to  oog^it^^  , 

^        3.  Beooe&iae  that,  ti)ou«^  Shdjbxfil  Xtmdlx|ft  ^tltl^blj  ai^eota 
diaaifirtmtiipa,  tto  jp^ojtot  ataft  ahMXd  datfml^  and  aaix^ 
;    tain  a  xaaaeiwl^*  io^  .     ■  , 

^    U«  Eijpeot  thai  tha  xaaulta  of  baxaar  aduoatjton  onnic«atBB  za- 
Tlslon  l)aoome  tj^'  zaaponalbllitgr  pt  0Qxxioulm  dizaotdzay  > 
d^ipavtaiasit  ohai  tinaii »  aaa  aaelatant  d>vi1  Tinaii  i^  annual 
0chool  board  and  adodtilatsatl'va  zevlav  and  avaltuttlon. 

6«  (a)  .  Stataaent  of  Problem 

V      Althposh  tha  x^^ 
ze0pon8lbilit7  for  tha  o<>9iltlva  and  affaotlT^  davalpfMnt  of  aadh  ,  - 
atudant  ao  that  ha  oay  ftalflU  lala  potantlal  aa  a  oont»ibatln«  ambar  ' 
of  Boolai^,  tha  rbla  of  tha  publlo  school  moat  ba  axpandad  to  broadan' 
oooapatlon  aapixations  and  ^rportonltlaa  fbr  tha  atodants. 

Sinoa  6(9^  of  today*  s^outh  40  not  OTntlmia  ttneooflb  thair  adaoa-  ' 
tlonal  program  to  raoaiva  a  baobelor'a  dagraa»  and.  tBlnoa  ginazal  caazaa 
programs  In  aaoondaxy  aohdola  ara  not.  ^altfoad  to  aqixtp  atydanta  with 
^^loyabla  ak^Uay  and  alnoa  faw  of  tha  fl|ponda37  aohoola  in  tha  . 
,  ooantx^  hava  a  truly,  ooopnkhanalva  jxosedm  it  biAoovaa  looal  aduoa- 
tlonal.  agepolea  to  aramlna  aziating  pr9gBBU  and  daal^  ooxrioola  to 
battar^.meat^ future  daraer  naada  of  all  tha  atodanta.  ... 

/    llCha  gi;oiiing  dxop^  opntlnulji^  acoaida  of  tha  woxk  atfalo, ; 

dlspTOporblpnal  youth  uxMni>lo9iaarit  atatiatioa,  and  Inoxaaalng  nrlma  . 
rata  'ara  creating  presaara^Jbr  ohangaa  iq  the.  pqiblio  aduoational.  ayat^m 
enabling  bettaar  pxapaxation  for  adaXt  life. 

!Die  atrubtura  and  ataffing  of  axlating  guidanoa  dapartnanta  In 
aaooadaxy  aohoola  are  well  equipped  for  odllaga  pTLaoitoapt  of  atuderfta.  \ 
Preaautfea  for  college  cplaoaoant  reaulta  on  o<3^imaeii^3ria  t^ 
an  unfavoxe^bla  oouna^ox^pupll  ratio  hm^  not  aUowad  fbx:  adaqicate  . 
counaallng  adrviDes  for.  tha  noo-oollaga  bound  atudanta. 

aSila  void$  In  our  opiJ3lon»;irm  thpou^  career 

education  objectives  ao  that  atudmta  may  ba  bibtter  Equipped  fbr  da- 
cialon  znaking  in  oco^tiona^lOi  referanoe  t6  tbair  anarenaaa  of  . 
*  t&elr  own  abllltiea  and  iA'^araati^  ' 

,If  eduoatora  are  to  ptapaxe  people  to  aaxn  a.  llvi^,  pzogxaoa 
must  ba  a^qpandad  to  r^aoh  Into -tha  ccoonmlty  ao  aa  ba'Irfanr  taiato  : 
aOhool  activities  to.  tha  **.w6rld  of  wozSc^/  Shia  wiH  c£ay  be  abcompllahad 


"bgr  Impzuvlng  conjaiaftlcatloaa  egad 'Ooopttx&tlan  aii^t  only  with  the  vaxlioos 
manpower  aeenol|i»«  jsaidh  &a  the  State  BnplodrBant  l^RiQar.  tnfe  alad  with 

laljot  <Shf*ipiM?t«pa^y  Vos'litods  and  Ih&ataiy, .  ~  '  •  ; 

.Althou^  it  l8' difficult  to  plxtpoint  a  few  booxom  v^pcfi  %Ail6h 
tlaa  pzojeot  van  bailt,  va  idll  izy  to  ^va  a  f aw  azaorplaa  of  dur  aonxoaa.^ 
Tha  maiv  tmdh^  y^^^  "h^^n  r^.^f^i'^ j^g       ir>  - 

gestlona  £roni  x^t^dlog  pxofaaaJ^tma^  attan^SUBft  and 

thaix  axpasoianoaa,  lzi,daal4jD(s  idlOi  atoteita  and  Hia  Qma^  poaanialtar* 

Xha  follpwl3sg  ata  'axi^ad  of  xai^axoh  tliat  bava  datazaainad  tba 

aiieaoti^  of  iOia^^  ^  ; 

la  Initial  Ittpataa  waa  daidTaft' fiejpia  a  apaabh  at  tliji  WUl  CbOK 
\Tentlon  in  a6to|)az:,  l^TPt  by  3>v«  Malvlil  B6wcUe^  and  £c)om  ia» 
FViblloatibn  **B|^^  Lalioxatozjr  Sobool  Cu^ 

xioulton  BftucajBlonal  tl(ftDpcsun«li  b^ffiba  Boatbn  Hal|^bbo3d^^ 
Yout2i  Coxps^  ^pr<  Malyin  Hbwxda,  ]>lraotar. 

^2.  Further  iinpa^|!^^va^  obtainad  tfazouc^  ataf f  loii^     attandanoa  > 
a,t  ttane  '3pxljB»l9Vl  maating  of  tht  Naina  PaxaonnJil^  and  Ooidanoa 
'  Aaaoaiatlony  tfaa  Govaxik>r  *  a  Ccnf  axtnoa  on  Garaar  Education 

and  tha  Mational  Aaeooiatlon  di;  Saoqtodaay 

■ ''  ■"''*, 

3.  TbB  1971  l^Lina  Stieita  Plan  for  Vocational  Sdncatlon  pointa 

out  that  ifdiila  36^  of  Hal^  aaoondary  atudanta  axe  in  a  vooa- 
:   tional  eduoatlon  pzogxaatr^  obly  3A^  of  *l$('of  aaoondaa^y 

atudanta  entar  poat  aaoondaxy' vocational  aduoktion.  "  " 

33^  and*  6th  Annual  Heporta  liy.  the  HationUL  Ad^aozy 
Council  on  Vooatidnal  Education  oaII  fbr  a  to      change  in 
^dtu^tion  and  a  ohaj^  ln,.c6unBanng  axid  guidance  aexvicea. 

$.  Meetin^^  with  career  a<!|||pcatio^  esponanta  fzoift'  other  Maine 
career  education  pxojectat  ataff  xapreaentativaa  f±oa  the 
State  I)epartmi9ht  oif  Education  and  Cultural-  Sarvloear  and 
reporta  of  o-VbBT       En^and  exeoplaxy  career  educaticm  pro jecta 

6.  Cozisultant  aezvices  of  Alvin  N*  Jofahaon  and  Peter  FMllena  of 

the  New  England  Besotlrpe  Center  for  Occupational  ^ducationt 
.  .Newton,  Maseacfauaettsa.  ^*  ^  . 

' '  ,    ^     '       *    •  ^  ■    *         .  *  »  "* 

6.(l)X  Ohjeotivea  /  \  . 

The  South  Portland  ecbools  pzopoae  a  developmental  program  in  \ 
career  education  fcz^  gradea  Kindergarten  thorough. la  with  the  following 
objectiyds  includedr  ^ 

,  /-  .  Career  Awareneas  (Gradea  K-6)  . 

1.  Studenta  will  demonatrate  an  awcuM^w  about  1S;bni8elvea 
^  '        and  a;  better  undarfilanflfng  of  thel^  abilities  and  intereetsa\ 

"      2  a  .  Students  will  deoDc^trate  a  greater  awarenesa  of  the  wosdLd  ' 
'      of  woric  and  the  1^  occupatioxietl  cluateraa 


3.  students  will  recognize  that  all  woric  is  pert  of  life  and 
ii^portant  to  sbeiety. 


2.  Students  will  ^emoaostzate  aimteness  of  tbQlr  Intexeste  and 

m  al)ilitios. 

3.  students  wUl  W  aUe  to  dascxibe  bow  ^  posltiTe  attitude 
toward  wozic  ioqproves  both  personal  Job  eatisfadtion  and 
quality  of  product,  ^ 

I4.  Students  will  relate  their  interests  and  abilities  to 
possible  oareer  selections. 

5*  As  the  students  complete  the  orientation  segment,  ihey  will 
narrow  their  tentative  oareer  posslbHities  to  three  of 

^    the  15  USOE  Job  clusters. 

6.  Students  will  be  involved  in  exploration  through  Job 
shadowing. 

7..  Students  will  loake  in-depth  azialysia  of  three  Job  oluste» 
of  their  choice. 

8.  Students,  will  be  adaiinistesed  the  General  Koder  Preference 
Record  so  that  they  may  better  evaluate  their  interests. 

9.  A  differential  guidance  staff  will  provide  and  eervice  a 
'  resource  center. 

Career  Preparation  (Grades  10-12)  ^ 

1.  Students  ZMW  to  the  i^cograa  will  increase  satf-awaaceness , 
orientation  9  and  exploration  Uaxyugh  indivlduial  or  small 

-    group  guidance. 

2.  Students  will  iise  testa  suc^  ass  Kuder  Preference; Record  - 
all  forms,  Holland's  Self --I^jc^      Searob',  or  the  Strong 
Yoc^btional  Interest  Blank. 

3.  Students  expected  to  droiTout  will  be  provided  with  a  variaty 
of  vocational  training  opportunities  so  they  may,  upon  leav- 
ing achocl,  have  a. salable  skill.  (Short  oooreee  enpbaaiaing 
imm^Bdiate  Job  entry  skills  will  be  created.) 

students  will  be  pxpvided  pra-vooational  orientation  courses 
in  grade  10  in  cooperative  wodc-studyt  diatribative  educa^ 
tipn  and  business  education  so  that  they  are  ready  for 
cooperative  placement  in  grade  11. 

5*  The  placement  component  %dll  be  an  Integral  function  of  the 
Hi^flAi  School  Guidance  Department.   


U.  students  will 


ethic  an<l  ha' 


Career  Orlfptai^ 
1.  Students  wli: 


o^ppqrtunities 


-10- 


13 


6«  ThB  Hlgb  School  Gtildance  Lepartmoat  will  aaslat  air  students 
upon  leaving  sohool  in  all  Job,  oollegs  and  other  post  bi^ 
sohool  training  and  education* 

7«  ThB  Ouid^ce  Separbaent  will  M|rn  ^^a^ij^s 1 1 n(|  bouse  with 
axea  truslteBses  and  Industi^tJAr 'J^IVR^ 

8.  The  plaoeoent  of£ioe  in  the  High  SWMjji  vtU  coordinate  its 
acUvities  with  the  State  aBpIOTDanTf^flce. 

9*  The  plaoeiavnt  office  will  assist  students  with  part-tlM 
and  sunmer  emploTsient  while  they  axe  Aill-tiae  students  with 
special  concern  for  assisting  students  izi  career  development. 

10.  A  differentiated  guidance  staff  will  hare  developed  and 
doofumented  guidance  services  to  students* 

11.  The  z&ath,  social  atudiiest  and  ItagUsh  aoadeodc  course  offers 
iz2g8  will  he  developed  to  focus  more  on  career  developoient 
and  to  ooog^ement  vocational  courses. 

Proffrm  i^yyy^inff  (Grades  13  and  lii) 

1.  All  out-of-sohool  youth  and  adults  will  he  provided  the  oppoxv 
tunity  to  use  all  hifl^  Bohool  guidance  functions  indudiagi 
^stingy  vocational  jbocvestigation,  counseling,  educational 
planning  assistance ,  vocational  training,  and  placesient. 

2.  All  out-K)f-8chool  youth  and  adults  will  be  provided  the 
opportunity  for  course  woxk  in  adult  edopation  to  complete 
credits  for  higjh  school  graduation,  ftnrther  vocational  train- 
ing or  refresher  courses,  and  enrichment  courses. 

3.  The  Assistant  Ittrector  will  structure  the  provision  of  these 
services  on  a  regular  evening  basis  and  publicise  this  service 
throu£^  odxammity  media. 

Using  standardized  instruments  and  checklists,  the  evaluators 
will  deteimine  whether  ^^^pire-post  changes  regarding  these  objectives  are 

statistically  si^f leant.  ' 

6«,(c)    Design  and  Procedures 
DesiiiDi 

The  overall  project  provided  each  student  from  K-II4  developmental 
activities  beginning  with  eelf-ewarsmess,  awareness  of  tbm  world  of  work 
in  E->6,  orientation  and  exploraticn  In  grades  7«9,  and  preparation  and 
placement  in  grades  10-12.    The  cqiportunlly  vas  soctended  in  grades 
13*114  to  supplement  or  re<qro3.e  through  any  of  the  previous  procedural 
steps. 


AW&BENB^S  (Grades  Kw6) 


In  order  to  reach  the  objeotiyes  of  career  ednoatlon  the  eleiMi>> 
taxy  seenecit  of  the  project  ophaslzod  the  following  tenetet  #  - 

1.  Self-^vareneee  helped  the  atudente  develop  a  better  under* 
etandlng  of  their  abUitlee  and  Interests.  '  Career  motivation 

pxoviJil^hxou^  career  (fdaoatlon  Infhslnn  in  all  asceas 
of  "^be^J^^B?  ^^>Mntax3r  ourrioiila.   Students  investigated 

examined  potential  satistlaotions. 


world  of  voxk  generated  pi^dl  motivation  to 
onal  and  eduoatiooal  information  for  varioufl 

3.  Value  of  work  developed  a  positive  attitude  toward  all  vo2k  ail^ 
well  as  reepect  for  others  and  their  Job. contributions. 

CAHEER  OBIEMTATION  AND  SSFLOBmON  (Grades 

Students  were  evaluated  to  determine  need  for  farther  developnent 
in  awareness  phase  of  the  project.  In  grades  7  SBd  8  career  orientation 
was  Instituted.    Specific  eacplcratlon  ooniponent  was  oovered  in  grade  9. 

1.  Career  o3:lentation  provided  an  opportunity  for  all  students 
to  learn  about  a  wide  range  of  career  areas  with  emphasis  on. 
the  diversity  of  opportunities  and  relationship  of  sohool 
offexriLngs  to  different  careers.    Students  examLoed  each  of  the 
15  nsOB  olusters  of  occupations  and  emphafiaed  career  oppor^ 
tunities  relating  to  their  own  interests*   1  differentiated 
guidance  staff  provided  expanded  career  education  services  as 
well  as  useful  supportive  materials  and  resources  for  class-* 
room  teachers.    Individual  and  amall  gcoi^  counseling  was 
utiliaed.    Specific  activitiesJ  included  field  trips  to  busi- 
nesses and  industries,  and  uss  of  various  A-V  and  printed 
loaterlals  correlated  for  easy  reference  in  the  junior  hl^ 
Caoreer  Guidance  Center* 

2»  Career  exploration  was  placed  in  grade  9  so  that  students 
mi^t  be  better  equipped  to  make  preliminary  oaxeeir  decisions 
prior  tb  academic  sbd  pre-^cational  oourse  selections  in- 
grade  10.   Szplcration  focused  on  at  least  three  occupational 
^taxonomies,  with  both  observation  anA  hands-on  espexienoe 
available  in  business  and  industry,  school  laboratories,  area  , 
vocational  centers »  and/or  school  classes.   Grade  9  studemte 
continued  ixwdepth  study  of  speoific  Job  olusters  and  re-  V 
fined  study  to  more  specific  areas  within  the  duster, 
ihiphasis  was  placed  on  the  oontimlag  dsvelopsMnt  of  positive 
attitudes  through  individual  and  group  counselingt  field 
trips,  outside  speakere,  bulletin  boards  snd  oooupaticmal 
educational  information. 


EKLC 
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VOCATIONAL  PBEPARATIQN  (Grades  lO-*!^) 

Opportunities  were  made  for  students 
in  the  areas  of  awaaroneesi  orientation,  and 
effort  was  made  throui^  the  Giiidanoe  Departi- 
▼ioes  neoessaxy  for  reasonable  oaxeer  deoiali 
students  develop  tbe  abademio  and  vooational 
sazy  to  jpieet  their  goals,    Itaxou^^  the  diffe: 
functions  were  divided  into- professional  and 
80  that  the  8uldan0iL4MM||i^  ^  olexk  oou:}.d* 
.Pzofeaeidn^^gMM^Hh^  SK>xe  titte  fo^ 

to  ^^'^^^^^IMj^^^^HpHjllHpt  and  group  ^    ^  

fourth  oom^PMRTV^^danoe  assistant  ^e^tly  inoreaaed  the  avail- 
ability  of  career  guidanoe  serrtoes  to  eaoh  stiident*    9!|ie  Oqldanoe 
Deparlnent  was  e<iuipped  to  Bieet  eaqwnded  oareer  education  student  needs 
through  the  addition  of  the  Career  Guidance  Center.  ^The  aoadeodo  and 
vocational  course  offerings  at  the  high  soho4>l  were  xedesigned  to 
better  equip  student^  for  career  preparation*    {Two  new  oooxeee  were 
added  in  September  of  1^3  to  offer  pre-^caUonal  training  in  ooopersr- 
tlve  work-atixOy  and  diatrlbutlva  education,    Sbeee  o^ursee  wete  funded 
independently  of  the  HB7AMP  project,  bat  provided  scvportive  resources 
fpr  BE7AMP  efforts  at  the  hi^  school  level. 


spend  tlM,  if  needed,  ^ 
oration.   A  n^^^^-lirial 
it  to  provide  tbe  eer- 
Couneelors  helped^ 
mm  of  studies  neoee- 
^tiated  etaff ,  goidenoe 
fessicnal  servloes 
it  the  non^ 
GOBJk  oounselors 
Ttm  addition  of  a 


POST  HIGH  SCHOOL  (Grades  l^ll^)  . 

Through  an  expanded  Adult  Education  ideogram 
funds,  all  amULable  high  school  guAdance  servloes 
out-of-sohooi.  ^mth  and  adults  ^♦tI^  evening  hours 
included  caroe-^  orientation  through  the  Career  Gui< 
exploration  ei   amall  gxxmp  or  individual''  baaie,^oppo: 


.JPWMP  pro 
to 
servic 
Center,  career 
Lties  for  in* 


temshipsy  oi>-tiie«*Job  training  programs  and  job  plao^^|kfc»  In  addition, 
the  adult  edsuacion  program  was  e]q>anded  throxigh  locs^SuLilng  to  offer 

more  office  6*:J.l  development  courses » 

raOIESSIONAL  STAFF  DB\nBLOEHBaHT  (K^6) 

The  elemental^  curriculum  cool?dinator,  in  cooperation  with  the 
elementaiy  ourrioulum  directors  and  the  BE7AMP  Assistant  Director, 
eiasisted  teachers  in  the  development  of  career  educational  materials 
to  be  Integrated  as  part  of  the  existing  ourrioula,  art  up  and  orgsniBed 
inr-service  training  for  orientatMa  and  staff  dsvelopmsnt  in  oareer 
education,  looassd  the  areas,  oa«aiaed  and  supervised  field  tripe, 
developed  Hse  mssuLal  bulletin  taaaed  and  poster  matsEMle  for  uee  in 
all  eleMalKQf  eoh6cls. 


tvamsstUL  staff  mrn/amn  (7*-i2) 

The  MModary  curriculum  ooordixiatcr,  in  oooperation  with  the 
guidanoe  depaeeaent  and  the  RBVAMP  Assistant  Director i  oassniaed 
orientation  wki  in-service  training  for  all  teaohere  eo  that  thsy 
might  become  acquainted  with  oareer  education  objeotivee.  Projeoi 
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personnel  helped  develop  oatezdala  to  be  umAO.  in  all  eubjedt  matter 
areas.    Slnoe  all  students  oust  take  Ba|(Usb,  nath  aad  6oojLal\itudies, 
tbe  major  ttaxuat  in  euzcioultm  developmeiit  wm  plaqed  in  tbeeevaxeae. 
Baoh  year,  one  departtMat  wis  8«leoted  wlt|i  twTexp^riMioad.  flecKlU* 
Soath  fortlend  teaotaere  betag  £ceed  from  tiwix  xecoXar'olMinoca  datles 
to  8erv«  as  oaetioblm  oooordUiators.   ieaftnaaay  am^i^^  ^f^n^-t^-rm 
deiveloipe4  oaxeer  •duoatloix  aatejclaifl  and!  xeiraiqped  iff^asimxkm  to  1^ 
more  aenalUVe  to  pxepaxing  atuOenta  with  «a  wvibsgwUe  ^"T. 

Xhe  ourdoalm  oooxdlaatore  woxked  0I0MI7  with  1th»  d^purtn^t 
ohalzmen  and  the  BS7iM|  AMlete&t  Sixeotor  to  teMlop  oonxee-  effezi^. 
In  order  that  oarewc  ciaoAtlon  aotlvltfea  oouUt  ooow  la  tbe  olaBWE^ 
prior  to  this  onpglMiiiiim  revanip,  .^jeot  staff  llntMrtiMtnfl  oexee^r 
eduoatioQ  materials,  ^enarated  at  oHmv  aaxvas  eduoation  aiteii,  abd  led 
and  ooordlnated  oaxeer  eduoation  oodifioatioii      eodatla^  ourrlcultWi  \ 

'      ■  ■  ■  ■  ■  \ 

HBSBABCE 

Ike  following  ref^reaoes  aad  sources  were  used  In  foxnolatloki 

of  this  prerjeott 

:    "^mar^e  Career  develoiiimt  fxogcam**  in  Cl«vel«id,  Ohio. 

2   •WsylsBd  Career  Derelopneat  Project" 

'ioii:  Jounty,  Georgia  Project  -  A  ServletMot  PxepMB  of  ' 
./oaa»»sioDal  Sdooatlcn" 

h  -ivortunitlea  for  Vodc**  in  tewiston,  Maine 

5'  Ikam  Career  Beeonroe  Center  Project**  in  Vaminctont  Maine 

f.  '^t-mturdtm  VTA  3y8t«m  for  Adult  Ednoation  ^ 
)i«v  Anfiaad  Aesotiroa  Center  for  Occupational  IfthwatloP  j 

1    ^xder  '-c  meet  tiM  objeotivee  In  oaxeer  ednoation*  the  fol- 
lowing      «4ax««  were  utillaid. 

c^mm^<  kvamnm  (oxadee  e>6) 

1    An  eiperlseoed,  flexihle  South  fcetlewil  alsDSBtaaET  teacher, 
«fc  Mentation  to  oaxeer  ednsAon  ohjeotlfee  wm  ci-ven 
4  l*mm  of  ebsenoe  ftea  the  ateassKia  aad  toeoMi^tfee  cImb- 
eiitaxgr  ouxcioulum  ooerdtaator  wlik  lOQfi  of       tla»  devoted 
cc        project*   Ttm,  eliasnteay  mmtimiLm  ~«fff*<««***|  in 
o4*~alMxatlcn  with  the  elwnentaiy  ofoxzloulum  ilj  isslie  aad 
BBTW  Resistant  Bixector,  eetabUafcwd  oarees  lawaxeneee 
— ■  In  ell  exeae  pf  the  mhmitHt  •leaei^taiy  .ourloula. 
"auA  — esr  fduoatian  infusion  fMse'poeitiw  rsinCoaosaent 
v>       Qon^pt  of  eeldctinc  otisecs  wbich  woiaXd  hrlac  eatie> 
AotijK  to  the  ladiTidual,  de-valop  ■oti'vatlaQ  iioc  poi^a  to 
■■^iwi  career  iMatlKatian,  and  develop  a  positive  attitude 
tmMM  <«he  woxk'ethio. 


2«  Tba  flxet  majov  emphaele  was  thid  denmlopiMnt  of  tb«%  o\l-l^rX 
culton.    A  sequential  plan  of  developing  urdts  bf  etudles 
In  caxeer  awaxeness  appropriate  to  the  gacade  level  wae 
oontpldted  bgr  the  elementaxy  o^xxxloolxn  coordlmtor  &i  oon- 
Jtmctlon  with  teachers  in  the  fotir  projeot  soBools  and  the 
'  eleoientcucy  ourxloul\am  directors.    Ihe  elenentaiy  ourrloul-um 
ooordln&to:kr  V03±ed  with  the  assistant  director  to  schedule 
program  consultants ,  speakers  9  blassroom  demonatrators  and 
field  trl|)0  for  a  variety  of  oocupatldna. 

3>  In  ordegc  for  the  project  to  be  effeotSre,  provisions  were 
made  ^  for  the  staff  of  the  four  project  schoole  to  re- 
oelye  orlaiitatlon  to  Introduce  the  ob^aotives,  eoope  and 
siBguence  of  the  program.    Iz>-*&ervloe  training  Included  re- 
vlevr  of  career  awareness  guidelines  9  consideration  of  eval- 
uation criteria,  and  study  of  methods  and  matarlals  and 
present  sources  of  infosxi&tion  In  vocational  and  occupational 
areas.    The  teachers  deterodned  their  self-awareness  azui, 
value  jud0&ent  in  relation  to  the  wozk  athlc. 

OABSBR  OBISIITAXION  (Grate  7-8) 

1.  A  project  giildanoe  aasisjbant  was  added  to  each  junior  hlgjci 
guidance  staff  00  that  each'  school  wot^d  have  two:  full  tiJM 
pxofeedicnal  counselors  9  a  BB7iMP  guldanoa  assistant  and 

a  olexdc.    With  this  differentiated  staff 9  a  re»def ining  of 
guidance  functions  -  professional  (eg.  counseling)  or  non- 
professional (eg.  receiving  vocational  and  educational 
Inf ozma^lon)  9  and  utilizing  both  Indlvii&ual  and  group  oouxw 
seling9  guidance  sexvioes  to  students,  ware  aaxkedly  increased. 

2.  In  grades  7  aqd  69  students  were  involved  in  the  orientation 
to  a  wide  range  of  career  opportunities.   Baphasis  was  placed 
on  the  diversity  of  career  opportunities  and  their  relation- 
ship to  .school  offerings  with  activities  and  eacperiences  Ic 
all  the  eotplcyment  levels  related  to  the  15  ^DSQB  dusters 

of  occupations.   3!he  prllM  responsibility  for  the  career 
education  orientation  program  fell  on  each  junior  high  s<riK>ol 
guidance  department  9  utiliaing  small  and  large  group  instruo-  ^ 
ticut  A7  i^des  and  materlalSt  vmrloos  paocplilets  and  broofaures 
correlated  in  the  Career  Ouidanoe  Center.    Tbm  guidanoe' 
department  9  in  conjunction  with  the  Assistant  Bl3eeotor9  or^ 
ganlaed  field  trips  9  assMbly  pr^ipBams9  coionmlliiy  consultants 
and  spacers  from  business  and  Indostaey*  THi»  foidanoe  depart- 
u  mtot9  ^in  conjunction  with  the  junior  hlgja  teaghara^and  admin- 
istrators 9  offered  100  hours  per  year  of  caxeer-  edttoai^on. 
Sach  student  was  asslsted9  before  malting  high  aohoor  oooxae 
selection  near  the  end  of  gxade  89  in  ocsq^etiiig  an  aaalyils 
woxk  sheet  of  Interests  and  abilities,  this  was  the  rsppon- 
slbility  of  the  gaidazu>e  departasot. 
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CAHBER  EXPLOHATIOH  (Grade  9)    -  * 

y     1.  Camer  aaqplosatlon  pxoeraia  •l60ienta  «9taaaiMd  ascpaxlanoe- 
oenterad  aotivltlea*    These  inoluded  real  or  rLoaxiotta 
expexlenote  In  areas  selected  ^  the  slaideDtSt  foonainff 
on  at  leaat  three  of  the  bcoupatlocie).  oluatera.   The  eaqpXoxar* 
tion  bffexed  eaqpexlesioes  In  boaineea  and  Induatagrt  In  school 
labs  and  shops,  area  vocational  bentwSt  and  school  olasses. 
The  l^ime  responsibility  for  iibm  oxsanisatlcn  of  adtiT^tles 
iiias  ^t  of  the  Jtaaor.hl£^  goldanoe.  departMni  in  oe[M||MMii» 
vitn  the  Assistant  Project  Director,  vith  100  hoaiA  ft^mx 
^or  each  stodent.  ^ 

^    2.  In  order  to  develop  a  nore  ree^lstlc  seoondaTy  currloulxna, 

one  experienced,  flexible  South  Portland  junior  hl^  ^  ^ 

teacher  (one  each  year  from  aiatfa,  Itai^eh,  social  studies) 
Was  released  frcm  rei^ar  classrooa  datlee  to  dirvelop  career 
edaoatloc  materials  for  Inftislon  Into  the  oorxlsBlAB*  Academic 
cotoraes  that  yould  better  cQOipleQent  vbcatlonal  training  areae 
In  iihlch  students  had  shown  an  Interest  ners  dendefed«  The 
coordinator,  In  condfoxictlon  Kith  the  high  s<teol  eahjeot  cluceer 
ooordinatcr,  depaxtsent  ohalraen,  and  tlie  Project  Aeslstsnt 
SitActor,  sought  available  ourrloulua  m^terisls  to  be  tried 
vlth  classes  to  determine  the  approprtttsnees  of  sooh  material. 
The  departommt  chatiwan  and  junior  and!  senior  hl|^  tehod 
currlpultm  coordinators,  during  the  copre^  of  Ito  year,  cooh- 
piled  ouiuims  information  In  outline  fopi  eo  thsrt^directicn 
and  sample  mateariLal  vere  ri^a^y  for  tbt  onrxloulmm  development 
wbxkshop  daring  the  soBner  at  the  cloee  of  tbat  echool  year* 
Selected  xsmchers  ftom  the  designated  depaxtiitmat  spent  eight 
veeks^  under  the  goidsnce  of  the  department  oihatimaTi  to  com-* 
plete  oouxee  guides,  select  and/or  develop  iSie  oorrloulum 
material  necesseryt    As  with  career  SMamsneM,  orientation 
and  in-service  training  vere  offered  to  all  jumior  hl^ 
sohbol  teaohers. 

CABEEE  FRBPABAl^IOM  * 

The  hlfi^  school  guidance  department  and  Aeaistsnt  director  oomtple- 
aented  tbe  career  education  program  in  the  foUowteg  nays* 

1.  Grade  10  provided  a  teatlng  progtsm  uaii^  either  the  Kuder 
V  '    Preference  Becord  -  all  fhrms,  iIm  Stang  ToeeltiOBal  Interest 

^    Blank  or  BoUand*s  Salf-JUMoted  8eez«^   aMs|  taete  served 
as  a  method  of  eoqploaatlen  Into  vi>.t»  aceMt   She  test  vas 
also  Jr  catalyst  for  l»^vsm«it  in  ensp  paetviously  uncon- 
sidered.   In  group  seeeion  ooimeelore  int«spreted  the  tests 
and  disottssed  the  mssnlngs  of  the  vaaAMui  Interpretations. 

/      As  a  follov  up,  field  tripe  alloned  etadents  first  hand  ao- 
(       quaintance  with  careers  szposed  in  testing* 

\      Continuing  individual  aiBl  group  counssllng  vas  a  resource  for 
students* 


Grade  11  afforded  follow  up  of  pxetiow^in^ds^Bte  to  Include 
some  degree  of  partlolpatlon  In  ttaa  Woatlona. "         was  In 
the  foza  of  going  to  a  pairticoXar  InAoatrj:  for  a  few  dlBigrs  to 
get  an  appr^oiatlon  of  a  B^»eolfib  job  or  1^  doing  iii-^depth 
research 'In  vocation  or  profi^sslon.  . 

1!here  wae  a  certain  amottnt  of  redeCIzilni^  of  "^^^jPi^^MXiai 
in  order  to  jBuppl^nent  the  P^nkctlcaJbiM^bttM^ 
Ingfol  aoadoolo  experlenoee.  ^SaXBwKm^EFWt^fm^ 
mlal-coorBee  tau«^t  In  clostere  with  a  direct  relation  to 
the  atodente*  vocational  lntereet0«  r  - 

ContlnuoiLa  Individual  and  tpxfixf  oowiMllng  was  a  method  of 
helping  develop  a  positive  attitude  toward  the  wooeld  of  Dozk. 
It  wae  most  iXDportant  that  studmxte  eee  dignity  in  all  vooap^ 
tlons  and  professlona. 

Grade  12  provided  for  ecmey  detailed  Imolvement  In  specific 
areas  of  Interests.  <  Xhls  setrved  as  a.  pre-apprentioeship  for 
some  vogatlons  or  it  served  as  in  actual  training  period 
which*  resulted  in  repalar^  employment  6n  ocotpletion  of  higjh 
school.  ^ 

All  students  were  hailed  in  making  decisicms  tegscding  v 
their  poet^-hif^  schenl  plans.    Ais  was  th»flia;^or  objective 
of  the  guidance  -  ^ 


The  necessity  of  a  flexible  acadmlc  schedule  was  obvious 
if  direct  involvement  with  the  world  of  wodc  were  to  take 
place     the  degree  of  aexibillty  had  to  extend  to  evening 
ooursee  In  order  to  allow  students  ^an  oppoxrtunity  to  meet 
all  graduation  requirements. 

The  placement  office  was  located  in  the  guidance  departoient 
of  the  hi£^  school  and  manned  by  the  guidanoe  aeeietant,  under 
the  supervision  of  the  project  Assistant  BM^ector. 

All  guidanoe  and  project  personnel  actlvel/  solicited  both 
student  and  bualness  support  for  the  placement  pervlces 
thrmi^  letters  9  bulletin  boardey  snnouncements  end  pesreonal 
contacts.    Since  continual  personal  contact  was  essential , 
the  pro;)eot  Aselstant  Director  utilised  all  'etaff  personnel  . 
and  especially^  Business  Bdiication  Department  ^v<^<  ^ii^r  and* 
teaohere,  Disbidbutive  Iduoation  and  Oocperative  VoadDi-Study 
teachers  in  ma1nt>s1n1ng  contact  with  the  area  businessee. 


Efforts  were  made  in  September  and  October  of  1973  to  register 
all  interested  h±^  sohool  students.   In  scfbseqfuent  yearSf  all 
incoming  tsnth  graden  were  encoureged  to  reg;leter  for  part- 
time  engaLoTment.    The  guidance  assistant  maintained  a  file  of 
all  stumsnt  regietraticnsy  as  well  as  a  file  of  all  job  opes^ 
ings.    Jab  ol»portupities  were  poeted  on' bulletin  boexds  snd 
ann0unoei&  over  the  e<teol  Intercom. 
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All  students  had  been  placed  in  posltlone.  follow,  up  data 
was  gathered  tjcom  the  mployer  and  nrnjil  n^m  to  be  umA  for, 
ourrloultm  evaluation  pid  for  futuze  oollllling  pioipMie* 

PROGRAM  HBCTCLIK  (Gxmdei  i>li^) 

The  hi£^  school  guidance  department  and  the  Assistant  Director 
coioplemented  the  career  education  progz^  in  iibm  following  wagrs. 

1.  Entry  level  buaiASss  edumtioo  «ri1l  r^mirs^^s  ytmvm  added  to 
evening  i^dult,  edimMon  corxioajn  under  local  fundinft. 


2.  As  a  result  of  iiSmWSPUMP  progxsa»  counselors  arranged  time 
in  the  afternoon  for  ooonaeling  eervlc^es  and  helped  with  Job 
placement.    iHcilities  were  alee  made  available  Wednesday 
evenings.  ^      \  *    ^  , 

:     3*  Hi£^  school  guidance  counselors  adopted  the  philosophy  that 

-  once  students  were  usigned  to  them  upon  entering  school,/       ^  ' 
tjtxey  would  remain  the  oounseloze  of  those  students  lAather 
they  stayed  in  school  or  dropped  out.  \; 

efforts  were  made  to  wor^c  with  Scuttwfm  Maine  Vocational  ^ 
Technical  Loatitute  for  a  oocperative  posi-hig|i  school  program* 
However,  due  to  Maine's  statutory  limitatioost  euthorllqr  for 
grades  13-lU  ia  not  part  of  the  school  syatem*    fChe  career 
education  staff  was. at  a  distinot  disadvantage  in  trying  to 
folfill  the  obligations  stated  in ^the  grant  req:alre0ent. 
I^reover/  S.M.V.T.I.  was  hampered  by  budget  outs  axid  extreme 
budget  limitations.    South  Portland  did  make  a  decided  effort 
but  was  unable  to  reeaiae  any  significant  results. 

«    VIBTHODS  Ain)  MATERIALS 

Each  of  the  three  secondary  echools  developed  a  Career.  Guidance 
Center.    The  Junior  hlfi^  centers  expanded  their  existing  occupational 
and  educational  materials  and  oigsnized  them  for  easy  reference.  The 
Junior  hi^  centers  were  a  function  of  the  guidance  department  and  were 
maimed  by  the  REVAMP  guiOanoe  assistant,  who  was  trained  in  cataloging 
and  use  of  the  material  so  couneelors  could  be  f±eed  for  more  group  and 
^individual  counseling.    The  hi^  school  Career  Guitenoe  Center  was 
developed  as  a  flmctlon  of  guidhnce  with  a  wide  range  of  ocoupational  and 
educational  materials  catalogued  for  eaejr  reference.    Chis  center  also 
developed  a  placement  service  tp  ect  as  a  oiearing  havmm  fcr^l  students, 
the  state  employment  agency,  as  well  as  business  aod  InAn^try.  The 
hlifii  school  center  was  manned  1^  the  REVAMP  guidenoe  assistant. 
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Career  education  matesials  for  tte  regolar  filaasmeoms  w#re  ob- 
taiJMd  by  the  project  dtaff  att&  were  iiipinHeiT  far  easy  aoceas  by  the 
teachers.    RBVAMP  «taff  personnal  also  reproduoaa  materials  that  were 
pot  available  oommexclally.    Career  education  maearials  oontlnDoed  to  be 
gathered  from  the  vaxiotas  osseer  education  exemplsqr  projects  in  the 
country  with  the  library  at  lew  Bi^and  Beaouroe  Center  for.  Ocoupational 
Edxioaticn  serving  as  the  prime  source. 
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students  mt  bol^eiMML^Ijll  dsreer  edooatloa  infoxoiaf.lon  that 
had  been  Infused  Into  the  aurrloulap  but  also  had  opportunities  for 
field  trips i  outside  speakerat  asaemtdy  program,  ox^thSN-Job  obaarva^  ^ 
tlon  and  handaAm  azperlenoe.   lEttgtv  aoh6ol'''studaata  'bad  a  wider 
varlely  of  career  opportunities  with  nexibllity  in  sfibedullBff  both 
aoademlc  ooursefe  and  added  job  talnlng  opportunities. 

This  project  was  designed  to  involve  the  South  Fortlan4  staff 
in  all  stages  of,  planning  and  development*    It  was  our  convlotion  that 
for  any  long  range  results  all  olassrocin  teaoberii  should  feel  tb^r 
were  a  part  of  the  program  with  opportunities  to  feed  in  their  ideas  • 
and  t6  take  advantage  of  worthwhile  iA--servioci^||ft»djilng.    It  ahemld  be 
noted  that  released  time  was  provided  with  local  funds  so  that  not  just 
the  few  project  personnel  received  the  advantages  of  vlsitixig  other 
projects,  conferences  or  scliool^B.  ,  ;  ^ 

SCHOOLS  AND  LOCATION 

;A11  principals  in  South  Portland  wen  asked  to  discuss  career 
education  with  their  faculty  after  all  teachers  3Decelved  descriptive 
material  on  career  education  and  to  indicate  to  the  Superintendent 
whether  their  staff  wished  to  take  part  in^  the  project.    All  three 
secondary  schools  (2  junior  hX^ia  and  1  senior  hi^^)  were  interested 
in  the  project.    Eloiientaxy  schools  were  selected  from  those  that  ex- 
pressed an  interest.    Care  was  takon  to  represent  a  cross  section  of 
the  elementary  popxalatlon. 

Of  the  thirteen  elementaiy  schools,  seven  met  the  criteria  iti»eded 
to  be  designated  as  Title  I  schools  under  ESBA.    With  u]^to*date  star- 
tlstlcs  developed  in  June  of  1972»  all  Title  I  sohpols  had  more  than 
7*9^  of  their  students  frcnn  low^lncome  families^  9*99^  of  South  X^Drtland 
children  received  Aid  to  Dependent  Children,  U«3^  receflved  f^eee  milkt 

received  free  or  reduced^prloe  lunches^  9*W^  of  the  families  fell 
In  low  Income,  bracket  from  the  1970  oensus^  and  2%  received  free  dental 
clinic  services. 

South  Portland  Is  a  suburban  cconunlty  with  a  balanoe  of  in- 
dustry and  housing.    Occupations  span  a  wide  range  from  professional 

to  laborers.    The  city  Is  almost  entirely  white  (95^)  with  no  ethnic 
group  concentration. 
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belQv; 
Name 


Initial  population  servload  l?y  Pxcjeot 


in  15>73  is  charted 


Grade  Level 


*I)yer  School  E-6 

Llziooln  K->6 

Bedbank  •  S^6 

Small  E:-6 
Mahopey  Jr.  Hifi3i  7-9 
Memorial  Jr.  El^^  7-9 

S.P.H.S.  10-12 


#  StudeatB 
Enroll^ 


Tea.  Co"!!?*'''?'^ 


Para 


.  287 
257 
298 
26i| 
703 
715 

m3 


13 
lU 
15 
11 


Total 


*Non-Tltle  I  School 


K-6' 

7-9 
10-12 


366? 


1106 

liiie 


197 


I 
1 
1 
1 

-8, 

20 


3667  ^ 

The  second  chart  shorn  the  1976  population: 
Name                   Grade  Level               Stndanta  T^. 

f 

- 

Para 

Prof, 

Brovn 

K-6 

212 

U 

1 

Dyer 

K-6 

2U3 

IQ, 

1 

Hamlin 

E-6 

11*9 

7 

1 

Henley 

ic.6 

196 

10 

2 

Kaler 

IC-6 

230  , 

10 

.  1 

Lincoln 

K-6 

231 

U 

1 

Redbank 

K-6 

26i4 

12 

2 

Roosevelt 

193< 

9 

1 

Skillin 

5^  . 

ii*r 

7 

1 

Small 

K-6 

219 

-  10  • 

1 

Thornton  Hts. 

Ml 

27U 

12 

1 

Willaxd 

K-5 

119 

6 

1 

Mahoney  Jr.  Hig^ 

7-9 

687 

39 

2 

u 

Memorial  Jr.  High 

7-9 

680 

i*0 

2 

u 

S.P.H.S. 

10-12 

1167 

Total 

5011 

255 

8 

30 

K-6  - 

2U77 

7-9 

1367 

10-12 

^67 

5011 

Hc-y  Cross 

K-6 

163 

7 

# 
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PARndPANES 

Initially  $T^i  of  South  Portland  school  students  were  Izxvolved. 
Addition  of  remaining  elemantaxy  Bohoola  brought  participation  to  100^. 

Althouj^  the  one  private  school  in  South  Portland  is  not  located 
in  any  of  the  elementary  school  districte  included  in  the  project,  all 
opportuziltles  for  In-servlee  training  of  pxofesslonal  staff  were  extended 
to  the  teaching  perecxmel  and  asslstatice  given  by  the  elementaiy  ouxri-  . . 
auburn  coordinator  to  help  prepare  materials  which  the  private  school 
mi£^t  desire. 

In  addition  to  the  number  of  public  school  participants  noted 
above,  it  is  estJjnated  that  50  out-of«sohool  youth  an^ii  adults  were  in- 
cluded in  the  first  year  of  the  project.    Every  effort  was  made  ly  the  , 
existing  guidance  etaff  and  project  personnel  to  locate  any  interested 
persons  in  South  Portland.    The  $0  out-of^school  youth  were  for  the  most 
paxt  part-time  or  abort  tejdoa  students,  taklzig  advantage  of  only  the 
guidance  services  or  one  academic  course. 

6.(d)    Heeulta  and  Accomp!||^9hments 

Systamwlde 

Advisory  Board 

South  Portland  established  a  Career  Bduoatlon  Advisory  Board  in 
July  of  1973  to  assist  in  developing  a  career  eduoatlon  plan  for  g]cadas 
£-11^.    This  group  proved  to  be*  the  essential  odBponent  needed  to  open 
and  maintain  channels  of  communi'catlop  between  business  and-  education* 

Meetings  were  held  monthly  for  the  first  year  of  the  project /Later 
the  Board  met  three  or  four  times  a  3rear  when  a  nded,  for  their  services 
warranted.    To  meet  more  often  was  not  feasible.       ^     ^  : 

The  primary  funotions  of  the  Advisory  Board  were  as  fcUowai 

1.  to  be  valued  consultants. 

2.  to  provide  e:qpertise  as  g;uestiona  arose* 

3;  to  evaluate  the  project.  ^ 
h*  to  make  recomoendationa  to  Hie  staff  and  the  Board  of  Sducation. 
,  5*  to  give  direction  to  project  p3:x>graaa  and  activities. 
6.  to  serve  aa  contact  people. 

CAHESR  EIHJCATION  AD7I30BJ  BQAHD  5 
BlfiECTCps  George  H.  MacLeod 

ASSISTAIIT  BIRfiCTOR:  Frederick  B.  Preise 

ELEMEEriSABY  TBAGHSRs        .  Carolyn  Corcoran,  Blrector  of  Curriculum 
SBCONMry  TEACEERs  .  Carl  Miller,  Buainees  Bduoatlon  Bex>t.  (r^<^r^ 

REPBESSaiTATIVESs  UMPG  -  Ms.  Linda  Hooh,  Placaoent  I)4jrector 

SM7TI  •  Joseph  BeCouroey,,  Bean  of  Students 
STOBBNT     Bavld' Habon«y 
PABBNT     Carolyn  Ibirphy,  Manager 

 .   Casoc  Bank  &  Trust  Company 
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CIVIC  GROUPi  ;      James  Dau^ty,  Vlo*  Presldttit  &  Treasurer 

»        Blake,  Ball  &  Spxaeiie  Jjobq^bmb  Ooasaj^ 

LASQRs  TliinniMi  I  ml  la    lll^iliii  lliiiiiiiimii  m  » jiiliijj 

Allem  P.  Bt«  *PiexTO,  BcffiixittBa^R^ 
Intexnat^ostfd  AaaoolatlcB  of  Haohljsiato 

BtTSHIESSs  VBidJ^A^ 

Malna  Saviaga  Baxdc 

John  Baixd,  1?zMideiit  ^ 
Cxosby  Group  -  TiaiB^lln  PXant 

Third  Party  Bvaltxatora 

])arlx)g  the  first  year  of  Pxbjeot  BEVIMP,  the  evaluation  team  oo;^ 
slated  of  four  people  who  vial  ted  onoe  a  month  and  ervaluated  the  entire 
projeot.    This  procedxa:^  was  ^hanged  for  tbe  aeoond  and  third  year  of 
the  projeot. 

At  the  beginning  of*  the  seoond  yeari  the  reaponalbUlty  of  tbe 
evaluation  team  refleoted  tbe  four  major  areas  of  the  pro jeot^    In  thle 
way.  the^  staff  worked  with  the  same  evaluator  In  their  aacea  aad  for  the 
entire  year.   Tbe  team  oonaleted  of  Sr.  Bleba^pd  iGHietufeoiif  ieeeasBent 
of  Haziagement  and  Teatlngi  l>r.  Bobert  Bead^  CoiiMella«  Slao^ 
and  DrJ  Arthur  Serzy,  Seoondaacy  Currloulum  OcpponeiitUad  Iivaervloe  # 
Dr.  Guataf eon  had  the  responaiblU'^  of  evalw^tlng  toe  Hleaientaty  Ourrl- 
oulimi  Component;  Sr.  Berxy  Aseieted  In  halting  the  elemental^  sohools. 

Under  the  dlreotlon  of  the  ervaluatorst  staff  Jaaabere  developed  a 

plan  of  prooess  objeotlves  for  the  year.   Xhla  outline  ladloated  Intent  \ 
and  prooedure  and  faollltated  the  wodc  of  evaluatora  at  eaoh  qpaarterly 
se^elon.    The  assistant  dlreotor  worked  from  an  overall  wekia/namt  aotlon 
obart.  1 

Svalmtora*  visits  were  arranged  eaoh  month  aooordlngUo  their 
plaxmed  agenda.   As  a  rule,  the  evaluatora  mat  with  Hkm  dla^eotor  and 
assistant  dlreotor  and  then  with  the  nttiit.    After  the  visit  a  memorandum 
was  sent  vhloh  dooumented  Hbm  obeervatlons  and  fLpdlnga.   This  helped 
btlng  everyone  te^ther  an4  Isnt  more  euppossti  solldaritgr  and  purpose 
to  their  efforts. 

.-I 

3)eveloT)lng  a  Career  Pevelognent  !Deel/m  1^  ft  PnV«^tlal  El^  y 
for  Career  Bduoatloii  *  I 

The  oilglnal  f^woewosk  of.  South  Bdrtlaad*a  Kbjeet  ttWrHiP  we 
AW&SEIIiSS  (of  self,  df^wosLd  of  woadcy  and  of  value  of  woilc),  QBOHI!AS:(jON, 
BmiORATION,  and  fSSDPABATIOH.   The  ataff  eooQ  dieoovexed  thet  maagr  Ibh 
portent  goals  were  miastDg  and  that  the  diel0A  mast  iMi  etpaaded. 

Other  projeote  were  examined  and  oirer  100  goals  sad  objeotlvea 
were  Identified,  clustered,  and  olaealfled.   Duplloatee  were  eliminated 
and  new  ooxioepta  were  added.   An  attempt  wme  made  to  select  goale  Whloh 
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1 


4 


/  involved  the  odgnitlve^'  €iffeotlve  And  pfiychomotor  domaine.  Finally,  in 
the  eeoonid  yefor,  the  eight  goals  South  Portland?  b  Career  Development 
Design  w^re  drafted,  (Ajpebdix  A) 

To  provide  eequenoe  for  the  Deeigrit  ei^t  goals  for  eadl  of  the 
four  levels  yejte  written.^  These  32^oomponent0  of  the  Design  determined 
^  both  the  Boppe  and  sequenoe  of  th^  oareer  eduoation  plaz^  for  South 
'  Portland.*'        y  T    .  r  ' 

The  n^^^BTwas  to  use  the  Dedi^  as  a  hasis  for  ooordinating 
oareer  eduoatioffl^l|lgi^tB.    The  terJto  used  in  this  prooees  are  defined 

^    Goal  -  A  phrase  whicSki  indicates"  an  eduoatioiJal  dirgoti^.  ' 

General  Objeotive  -  A  general  atateoient  which  desorlbes  more 

conoisely  vdbat  thd  intended  outcome  is  :to  be. 

•/     .       .  .  ■  ^  '  '        'V  -'^  ^ 

Activity  -  An  educatioxi^  experience  ineti^ted  by  a  tead^r  for 
X      the  purpose  of  changing  btibavior. ' 

fivaliiation  ^  Axxy  melixod  which  dtemonstrates  to  the  teacher  that 
the  desired  behavlgr  change  has  occuxxed. '  ' 

Generea  objectives  were*Vritten  by  the  staff.    These  are  subjeot 
to  future  revisioziB  as  the  ^concept  of  career  eduoation  ia  In^Vised*  Qsye 
staff  and  teachers  developed  cl4ssroom  activities  and  teaching  units  ' 
which  are  keye^  to  the  goals  and  general  objectives.  Activities/VM- 
sources,  and  evaluations  are  also  included  In^Mach  unit. 

A  collection  of  sample  activities  appefrs  in  the  elementao^  guide 
Awareness  K-6  Revised  iWt  the  Language  Arts  Currioulum  Guide  7^12.  and  " 
In  math  and  social  studies  xmita  developed  by  South  Posrtland  teaohers 
and  career  eduoation  curriculum  coordinators.  '  ,  " 

Inr>Service 

^        overview  of  oareer  education  and  project  objectives  %faa  pro* 
vided      in-service  for  admislstratorSt  counselors  and  teachers.  The 
activities  were  broadly  defined  by  the  project  to  include  field  trips, 
conferences  y  woi^shop^,  seminars »  and  university  oourees.  Educators 
were,  involved  in  experiences  directly  related  to  their  subject  areas. 

Fi^ld  Trips  offered  staff  members  a  clearer  understanding  of  the 
world  of  Woxk.    They-  provided  infomation  and  materials  'that  could  be 
implemented  by  teaohers  throu^^  ourxloulum  revisions ,  olassrocm  aotivltles 
and  the  Career  Guidajooe  Center.    Held  trips  added  ta  the  pxofesaional 
growth  of  teachers. 

Conferences  Involved  one  or  more  staff  members  attended 
^^gional  or  national  meetings  related  to  thi^ir  areas  of  interest.  These 
afforded  excellent  opportunities  to  exohc^bge  Ideas  and  shaaD^jDoaftoenoe 
^materials  with  ^outh  Portland  teachers.    Ih  several  ixuBtanoes,  consul-*^ 
tants  were  brought  in  to  discuss  topics  ofr  interest  wi,^  tlr  ^r^^*** 


Voxkahopfl  enaU^d  t«Mb«»  to  b«oom»  b«tt«r  i&fbaia^  oimv 
•duoatioa  ooi)o«pt» 'and  to  ro^to  tbtt  k&oidodgl  to  <^ 
pMst  ■«s«ioM^  oolidndtod  dttSiillg  Ti^ti^  ]^ 
ttom.olMfNeooa  xo^pqiwiUliliot  mi  $±^Mk'1»»X,^ 
vith  troohtj^  pf  oth«  4l«oi|aia«i  «^ 

MtMoUaiwoua  lnr-«Orvib«  MtlVlti^i'  iikiiS^^  di«oi)«pidnl,  iiwrtinri 
<and  Tisita,  to  otlw?  pxojfott  td  d«v^ov  ilvoco^  ca? 

•dooatlon-pxogxam.  ^ 


t»liOM,  oottiMlon^  and  taaolMra  la  4».a«xivlo«  aolbLvitiai  ibr 
year  pariod.  All  avanta  taanrt  baan  tliozoa^^  do«ppvti^, 


»•  . .. 


yield  lErlpa  Ifi 

Oonfatanoaa  .  15 

WosilEahopa  :  US 

HlHioallaaeoua  19 

Total  I27 
Izk-Saxvloa 


iU>tlTitiaa» 

•  «Caxaar  Guldanoa  Itiatitataa  ara  not  ia^lvdad* 

nixoiieb  the  affoarta  of  Ixad  Vxaiao  (ii^  ' 
AMlnaaaaan,  the  Oaraar  Oaldaaoa  Inatitata,  ^  aata^plM^  iia  ■&  1»p 

portent  In-aarrlca  oaraar  adiao^tlon  aotiyltr*  |hf|^|^ 
averted'  flnaxioially  tgr  tba  ISational  4iiUiino^  of  Tniif|ijt|i(|iittf -  Ilit  ■ 
year  ma  ooopleta^y  ^pon«>rad  tgr  tha  oaiMov  adaoatiea^^i$|iPi|p^^^^ 
Portland  School  Sapartownt*  v 

Iha  poxpoaa  of.  thai.  Im^S^ii^  •miko  Mmcbb  aiMliiit^|i||-'jiBliiii  '^^ 
and'dairalotp  la9l«bt'  l»te  tl^rmim  P$  wriU 
aa  an  l^i^arrlea  aotlTilgr  to*  adaafttosa  izl  tba  .liirtte 

tod  waa  .deai«Md,.'to  .-aobaaoa ..tbalr  oaaeaiA  '^^rf*^^*^  'jfi^Mf' l><i^'':  ■  ■  ■ 

A  total  of  130>8oa1Si  Poaetland  tiartiexa  #iamaittfiiii  ife^  (texaar 
Guldanoa  ^Utata  dnrlng  tha  titacaa  jraaar  pitnibd*;  ^  aoMr  xa^aj^ 
60  taoura  of  vlaltatlon/ifozkitaop  tlma  otte  a^  alJc  ttotflh  pm^*^  m^tb>til 
of  2i|5  boalnaaaBan  doniitad  thalr  tlata  and  af f orto  ^  Uatltnta 
a  leaxnlas  axparlanoa  for  the  teaobera.  JCha  total  lion^iryMnit  la  ahowi  ' 
on  tha  ofaart  on  pa^e  i^S*  V  >. 

Baoh  year  tho^ou^  doooneiitatlan  ^gn^aiueM  ia  ISm' idif  O.a^.  * 
Baporta.  (Appaodlac  B)  XMh  tolxna  Inoludai  aiid  tnim^^ 

panta,  pra  and  poa't  taat  raaul'ta,  ^and  d^iftdlad  aooounta  of -vlalti  to 
Bohoola»  hnalnaaa  and  Indiaatay.  •  *  .•  ' '         ■  ' 
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VlaOMmiuy':'.  "Mr '  ^-  11c'--  ll 


3«oond§jey^  '    ^     '■     '  '.7'.  JJl.  ' ;  '  ifT. 

Tom  STDBawS       -  5  7  1|6.  58  . 


SCHOOL  EE^MOBm 

Teaohfirfi. .  ' 

BleBiiontBay  -     -          9  05      .  21* 

Seoondaoey  18              2L  2g     .  67 

Total  T«aohera  18              33  .  "TjO   -  ,  91 

Gotmaelora 

maiaeiitazy  -          '     .  „ 

Seobndaiy  .  6_  :    5  7      '  .18 

Total  CouxwoloxB  6                5  7  18 

Admlnlstratoxs  *  .. 

••  -         .  •   .   i'  ■      .       i    ■  ■ 

SLem«eit«t7  -                1  5  6 

Seoondaxy  6                6 .       "  ^  ^  3     ^  .  ig 

Total  Idnttnlatrators  '    V              7.  9     '  21 

Tom  scaooi,  asBsoNHBL  30           U5  55  J-     .  130- 

•                                         '       '  '  ,  '  «. 

BD5IMB38BS  (iXBilATED  TIMB) 

Pereonnol  51  1^*5  2J+5 

Tour  Sites  20               21  .    5U  95 
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Soxlng  tb*  lleet*  yusn  6t  tto«  04x«w  IMuoatioix  Sxojiot  la  South 
PoxtUad)  IAm  pximaacar  ooaoeaa  of  ih»  Si«oKittt«adMit  of  SobeelSf  tt» 
Ptojoot  n^notoxt  and  sKojoot  p•^^•Qpp03:  hKr1)«fD  to  twtittl^  iBfO  oar 
olaasxoam  teaobaarii  odd  ouxrioolum  inqiorvlaoxa  la  t&o  dorolopiMOt  and  '~ 
plaoMatatlo^  of  oaxoox  •dooatioa  la  tiM  Soatki  BoxtUnd  oohool 


.Xho  baalo  opprnMh  waa  to  Ipooxpraato  oaxoax  ajjM^Hga'ao,  aa 

intagntl  paitjs  of  tta^filibtlag  pco^eaa     utiliBlaff  t^^^aoKtteANetlaad 

ayBttn.  lEha  oaeiatlag  oaxxioi]l.iai  mif^afrUos^  iPjgroA  •  atjos  seaLO  Bet 
on^  la  ovaxaealag  ooipzloaluB  dovOXosMt^  iMt  alao  la  1<rtt1rt||£i!|p8itot 
8taa«nt  aaada  aad  aataliUitalaff  aho^t  aad  ItaW  XMiflt  mM^^^^^^''^  ^ 


this  appxojiidh  aaaood.to  ba  box*  la  ^  attltadlLB*!  onu  l*ct 
of  the  pzpfaaalonal  atai^aa  a  xaattit  of  taaevliw  pax^^oliiW'lll  tba 
pxooesB,  xftthar  fbaa  lykMk  pxodnota  that  wax*  d0najii9tl/^\.?t^^^^ 

10C96  of  1^  elaoeataqr  aotaool  atodaqfta  aad  oftait^  9CUi  of  all  aooootw 
6axy  Btodenta  mm  .dlxeotly  lavolYad  la  at  laaat  <iyi|BSi''*--^^^'^  • 
aotlvltgr  during  tha  tfai^a  yaara  of  tha  pxo^t*!  wa^oiim^ 
baoama  aft  Intaexcil  past  of  tha  alanantaiy  Onxxiettlvn  adi'tlufii  tlia  . 
claaaxoom  t^aohar  aad  a;Lati>ant.aTy  onqeiadIiaa'-dixMtoxa:,ip|f^  fsom 
the  baeimiji^  iji.ltoTelopdLiig  tha  pcogxam;  iio  bara  had  XipC^ii^^ 
ttcm  alamentaxy  ataff . paacaopnal.  -'t.  ..  fe^/'/''/'. 

Boxing  tba  tfaxaa  yaara,  128  aactoodaxgr  .taaobari  of  139  (990i»^^iKVO 
bean  dlxeotly  Involved  nith  oaraar  aduoatioa  aa  a  paxt  of  «bal±  la||txtto- 
tlonal  pxogxam.   A  major  InaarrLoa  pxogxBB,  laBlaaantad  br  lfr».  Jhpaiaa, 
the  AaalBtiiQt  Slxeotor,  haa  been  tbOMO  Caxaax  Ooldaaoo  OfipiEllaa  iMdi' 
have  Izxvoivad  130  pxofeaalooal  paxootanal  ixi  60  homs9-  SJ^ii^^ 

In  oxdar  for  a  Oaxaar  Bdooatloa  ixo jaot  tO^JIlf  : 
bnalaaaa  oomnunltgr  aaat  ba  abtlvaljr  IsvolTad.  Is'i^xliialf  olToas  la>»  > 
volvenaat  Vith  tba  Caxaax  GcdLdaBoa  Inatitataa,  •  8l|5  bnitljliili^^^ 
txcm  95  diffoxant  ooM|^aa  have  dooata^L  jat  laaat  two  blliiipiiih  la 
wozidng  iflili  tba  130  pfebfaaaloaal  i^aobota* . 

'SO  axaa  bualnatiaea  have  aadh  dooatad  a  day  f or  a  totil  of  1^  SMBk-daya 

to  eatabllsb  an  8th  Qxado  Gaxeer  l|ia*k  93irM|MPf(M 
donated  enptoyeea'  tlina  of  over  lOOO^daya  to  pxcriila  ^  flMSoifltig 
.  opportunities  for  9tb  gia&ers.   pexaomal  NaaaMxa  of  ^tte  QiiigMttor  liort- 
land  area  have  provided  ittoalB-lntwevleWiag  aamcaa^igidir-taa.  ^  'iilitiniia 
during  each  of  the  three  yeare,  donating  over  iSO  mayHlaya*  - 

With  the  antfaualaat^  of  the  pxofeaalonal  ataff  aad  the  vlll'iTignaiaa 
of  the  buBlnaaa  ooomunlty,  we  feel  that  Soutii  Portlaad  haa  aa  axoallent 
bhanoe  Of  tto4>^-feii^iw4wg  and  lapxovlag  Ita  oaxaar 'odnoatlon  effort. 
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125  -  ll«h 
duxlBg  tte 


Ihr.  Biohwed 
in  the 


.  Imm-,  th*  ffiU  tatteaar  of 
it  (Km)  MM  admlMBtttOl  to  120  - 

ctid  to  <ii  iMiWii^tiiiti#L,  tt^ 
of  1976. 


ijatonixKfctlo—ef  tiM:  toit  soma 
oani  our  olii«rtkiixa  p«tftr  ^^ua- 
xo]K>rt*  *  ^ 


fliaaaeB,  ^  tolli  the  Mcmd 
•         poBt-ttail       glTK  to 
0  ln  «ha  ■px^^I976/ 

of 


oavgp^tadbgr 
oni  is  incdlndad 


PooumentatlQri 


])oouinantatlon  le  essantlal  id  an  ksMi^plaxj  pocpjaot  and  a  000* 
soiantlouB  aftbrt  vaa  made  to  doounwmt  all  aojblTitlaa  and  avalrg  aa 
thdjr  ooou2end«   An  Imol^vainant  Book  oontalnad  a3L3t  partitioaiii  da*a  and 
y&a  reooxdad  on  a  dally  baala.   ▲  few  of  ilia  iSomi^ient^  that 
vere  developed  and  used  hy  the  Caasser  Bdaoatlon  atafr^exe  aa  fdlloims 

Aotivi-^  Report  Ibxm  a  list  of  olaaixolpm'  aotlTltlea 
oomplled  Into  a  suomaxy  of  elenentaiy  aotlvltlea  Iqr  gradea 
and  deaoxlption  of  aotlvltlea. 

Inr-Sejnrloe  Fozm  ->  dooumentation  of  all  oonfexeneeai 
field  tzlpe  and  voikstaops.'' 

Dlssenlxiation  Fozm  -  a  xeoord  of  all  pxojeot  vial  tat 
presentations,  talka,  and  inaterlala. 

Fxojeot  Yialt  Bvaliiation  Foxm  -  an  aasesament  tgr  visitors 
to  the  pxojeot. 

I>lsseminatlon.fi$oo?sds  7oxsi  -  an  iq^to-date  tally  on  all 
material  dlssemis^kted. 

Voidcshcgp-Jivaliiatlon  Vom  ->>n  appraisal  of  voxkabopa 
by  partiolpants. 

Audlo-Yisual  Evaluation  Fozni  -  a  repoart  on  andlo^visual 
materials.  '  ,  ^ 

Staff  Meetings  Fbrm     dooumentation  of  all  atgff  meetings. 

Teaoher  Involveoient  Chart  -*  an  aooount  of  all  teaoher 
Career  Edooation  aqtivities  axid  uae  of  the  Besouroe  Booms  at 
the  seoondaxy  level  maintained  by  the  guidanoe  aaaistanta  in 

the  R^souroe  Booms. 
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•  1 


Vozk  <flolMteaiW 


Ilk*  f oiwdolfta  of  ffie 


iter 


of  BMtiaga,  weitiJV,  anA  rtrrlgluMi,  4to  Moooh- 
tor  pxdduoad  ttaf  Tar^ta  Ai?titf  Qui  iij  mum  VralU 
eopiaa  bava,  1)«an  diatxita^  1ft»oMjt^.||».  ateta. 
1  of  SoutU  Poi^tlatfa  adBo«lPWi»  th»  aaiiiMi^jimllia 
^xoviOad  a  a«el«a  of  mkBtaogs  In  teiov  'te  'Mtaiat 
_  a  K-12  Oaxaar  Muoatioa  XoAal  fMp  JlBrlhaiBi  Itoino. 
A  total  of       ananltant  daya-waa  pxoifldad  tgr  Soalftk  P^rltoA  paxaonnal. 


bategoxiaa 
and  tba 

nation  on  tl 
xeoelvlng  a 
In  the  ai 


tea  baan  daralopad  for  aaolxof  Hat^  tlwaa, 
liata  tha  Indlvlduala  and  afaooiia  on  tba  

it#  Mbldh  the  pzojadt  haa  ctidliMf  fox  diaaami^ 
ll  Mir  (<M«  aiiqpla  pagai),  lao&'pinkm  or  agepoQr 
ftoai  fha  Soath  FortUad  pmjioi^.li  dcOjr  aaeoxdad 
oall  of  tba  matxix.   ;  > 

saooxiB  oan      a  zalatlTtiiy  aiagaa  pxooaaa  with 
facta  dooumentad  In  Him  f olloMlim  MapMprt 


Pawpaaatlon  **Httrtiat 

1.  )  —  — "T-      FT1TT  ■TtinTn  tii  Tin  fliaawliiii  I  ml 

2.  )     Umt  name  of  axtlola  on  dlaaaml naitiirtB  flliaapfe» 

3.  ;     Sma.      a  maai  Liuil  flla  ooxxaapondlas  to  -ttia  chart 
a  Bupplj  of  tba  prodnot  to  ba  dlaaaadnatad  la 

avallabla. 
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2.)  BaobaiA  nteir  of  a^tielAB  to  bo  dlB8«^^ 


OpOQMlblt  ft 

•i  of  w 
him  Iwo 


\.  Tbo  dOBt :  of ;  d^^wwl^tiiigiwiAwk^l  A>  cpo 
This  imftadLla;  xf^Aioing  aatexlalo  im  Ifiill  m 
om  be  •  )rabtt«(ktl«2r  fmofoiit  tf^^^  bad^t  Mi  iSTjl^ 
oiooBiAltuxe.   I4bziu7  po«t«^  nifto  mIi  linr  Uitt 
uitoEUl  t6  UbnucioB  or  e4oo0it1  aotk\  imtitatioiui. 


1 


V 


i  ; 

{...  J*. 


-2% 


ERIC 


32 


ERIC 


1971* 

287 

19t5 

2867 

381 

lSi6  . 

2006  . 

3l|D2  , 

Project  3?f5-76 

-  .Aa7^  -  :^?76 


Arts  QsExioalim  Gnldas 


(6/30/76; 


Seoooany 


EL€ 
Resc 
Job 

CaxMET  BBdx 
lOtb  3xBde  QaastloGwLxe 

bion 


DlBa€BiinflTrxon 

Senior  Si;aBP^  Fbxsa 

1  &  5  Tear^ollow-up  Fbxm 

I>xop-^>at8  Eoxm  > 

Inml'MBenr  Obart 

Wosdceiikp  BfKlwtlcm 

Ua^  of  ^we«r  CQMultenta 


BE7AMP  jh?e)po  eal 
CGI  Psoposal  l 
OQI  Uttes 
CGI  Soliedule 
Svaltietlon  Team  Ylei^tetlon  Sohedule 
Quiaarterly  Bffpo^rtlav  OuideUxiee 
Caxeer  fiduoatlcm  avny  Cud 
Reaouaae  Boom  I>i«|fMBi 
fieoooBandid  CaaBear^fllooatlOKi  ttoecni^PMiB 
Math  feaoluwa  & 


Math  Uoiicahop  Booklet 
Plsal  Beporta 
Cextlfloatea  tat  ^JiJL. 
SOS  Sheet 
Video  Letter  & 
2nd  Tear  Objebtli 
Folloi#-4q)  Qoeatlonnaixe 
Etagllah  lotlTttlee 
Math  Actlvitiea 
Sooial  Studlee  Aotlvltiea 
Bn^lah  Batlonale 

Blbiloscaptagr 
Booumenting  Vomm 
E-6  Continuance  Plan 
Being -a  Needa  fceeaaapent  for  a  Career: 

Beaoulroe  Hoofc 

Beeotirce  Sheet 
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CJb  PidUoKttan  Lit* 
fSM.  PulMtottkion  LiA  aM 

AxtB  MloxteeUwaat 


South 

project »  aDd.n«)ra 
pasofauloMl 


1976. 


Bm  2blla«l« 


86 

26 
U 
13 


Thu  ohaxt.  does  aot  Indioata 
this  «■»  a  ttei 

l11ff1— it  to  —lAUl 


1,  :19T5  t»  *»•  30 


210. 
109 
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/.I73-'7U 
'75-' 76 


5  IvttaLaix- 

5 


'73-' 74 
•71*-' 75 
'75-»76 


2  ArtlalM 


OGI 


•7>-'7U 
»?5-'76 


2  iKkioles 
2  artLblea 


TOTAL 


61  ArtlolM 


5Q  Moonda 

fboiwlzigiB) 


ERIC 


36 


-3> 


Tbm  Boiath  PMtlaa4  /bubroootMot  with  jM^or'a  OamhtiMlv* 
CaxttMT  Wupfttflft  j!eoi»»t,  tlw  llTintlnpi  nf  T»Byii»  lliilu  iflflifl 

a  aiw  ooqpmit  to  tli»  Mlli  vo^oaaft 

suppUfs,  tnTBl,  0abitltata*0  pjigr*  «ind  «  rniiUiiSwnTTpi'  tlis  aa-UbMatles 
oooxdlaator.    She  «u  kept  on  the  ^j«ot  *ft«r  2  j^vi^  of  oath  xorialon 
aa4  oaxoer  odaoatloB  Jbq^aBaiitAUOfst^^^l^^^^^^  and  wbdo- 

ahopa.   Baoflor  aad  Sottth  VonOimgA  BpUtm  afcood  to  1SM.li»  dataa,  to»loa 
aad  looatloaa  Xor  ATigoat  tlumitfi 

9r  woiddLaff  wliii  Baogas,  Mtt^  Bo^rtUad  waa  aUa  to  .a^ 
nuoh  tloa  '4n''  xeaaaaMh^and'  l^laMtatton.  '  It  'mk  'MilViSMl^^^^iii^^-^hM  ' 
awh  aeoeigliahad  IT  ai«>tlM»'idl#ii  mt«i  ]»d  ba«i 

awaiirt^a  to  ikM  ft*  SootiLrTttstlaiifl^  in  Wyih' 

Sa)ag»i?  aad  Sooth  Portland  iaea  alailar  la  aohool  mmOlnmt,  biai- 
neBe^coaBMnlty  aooaaalbllHy,  ■ft«ini«jjp|fl^Tyy       t^yCTnoy4^Tiy,  »rftia 
oertalzily  enliaxiood  tha  auoooaa  of  tlia  aodal  atsatacr*   3^  wdodiop 
strategy  of  tha^r^praoUoan  waiM nation  fa  «»Mliittt;  '  liba^'tlttM 
pxcnged  atate,  iflimsalty-  and  adbool  aQratM  anpsoaib^  toiieted  all  oo»- 
pooanta  to  aatablH^a  unlfoan  oondapt  of  oacaar  'li^ihiffaillftn  and  a  pzooaaa 
of  iaqplenantatlon  ti||Mi|faoa%  the  atata* 

Bancpar  ifaa  dafl||taly  not  tha  <iAly  iobool  afntm  idsl6h  twafitad 
.  fton  thla  axohaoea.  ^Sil  ataff  vaa  aoat  gtanena  in  waleoBlns  gdaata  to 
thalr  woxkahopa.   State  aapai'UMjut  Hfltioatlon  paataonart.  and  MBXouadlag  ■ 
oonaninlty  aduoatoipa  attaniid  twgnlarly;  Qiaaa  atata  and  xci^itiSi^  oou" 
ponenta  vlU  have  a  gsaat  litflwea  thioniMit  Midi^^ 

All  South  Poxtlaad^p^Muead  «aad  for 

hoth  aohool  fljratau.  Utfaar  ^  aatacial  vaa  la  aHataaoa  daa  to  pre- 
vloua  South  Bortlaad  Inpl  waiil  tlon,  oi?  havlaff  dmlaad  pxaaantaUona 
aapaelaUy  for  Bangor,  thaaa  iitariala  vara  than  diaaoadaatad  to  South 
Portland  taabhara. 

South  Portland,  tfarou^Llhia  oontsaot,  had  flha  aeana  to  adaoM» 
ladgi  the  hard  voadc  aUd  profaMMaal^     aooa  ot^iibi^majt  f^coallant  ' 
taaohara.   llMlr  ooottltaant  toSk^ 
raeult  of  tfaalr  paxttodpatlon. 

Xhe  future  of  oiaaaar  adiwatlon  la  Baagor  raata  In  aaaor  ax«aa.< 
Without  doubt,  projeot  toenhwip  have  aiyazlaaoad  a  gtowlaff  oonltMot, 
and  oaxeer  education  will  i  wiTtii  aa  tntagtal  pact  of  tbalr  taaohlag.  - 

Vital  to  the  suooeaa  of  any  adnodtlfloal  prooaaa  aaea  tw  faotora  - 
a  united,  dedicated  teaohlng  fozoa  and  aipeOly  aopportlva  adtalalatxatora. 
Saob  building  principal  la  the  key  to  poaltlVe,  oapfortahle  feellngB 
teaohera  haya  oonoeiailng  tbelr  aotlrltiea  and  Idaaa.   Oontinnad  atafflng, 
pazfaapa  rednoiBd  In  nuaibar  troa  the  original  oacaar  adaoatlon  ataff,  la 
neoesaaxy  .  Bangor  atlU  naada  pao^a  and  tiiM  to  oaqguiaa  aad  lltainl 
nate  project  Ideaa  aaS  natadala.   Under  tha  dlraotlen  of  a  oaxeer 
education  ataff,  thle  year  33  Bangor  partlolpaata  vlll  now  be  able  to 
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mbaol  for  fhe  xcmaiaider  of  the,  Bangor  staff.  '  A  great  deal  tUne 
aad  orgBslzation  Ip  iMfbiielogr  to  x«prea«ni  all  ibMM^r  ei^^ 
in  eaoh  subject  area  aad  at  all  gxade  leVela.   Sbie  is  nb  eaijr.  dure, 
bnt  it  ia  a  imurt  i&  tfaoxoiai^  oxlanti)^  edoioitdki  to  tiie  aMds*  bbjeo- 
tive  mod  laplwwtatioo  of  career  edooatlon.^ 

Sinoereat  tbaaks  and  ooogaatal  atl  ona-:  arei  dnevJtiPi  ^miii  for  dsvia- 
log  ttaia  noat  oredltable  plaa  for  Maiae.    OSie  Saagor  Board  of  Unoation 
le  to  be  ooonanded  for  tl^elx  aopport  of  tbia  pzogeaii.   ]lr;~  Nillax'a 
owsisatloaal  talent  aad  oooalateat  oonoexa  have  been  ai^fioaat 
faotora  la  the  aaooeap  pf  tbe  voriGahopt  «a4  ovesaH  9«pdeo**   IhU  , 
Goi9»r|8  dedloadbiin^  «adv«gtkpa3ta  gp  a  loa«tiMj£ ia  jfca^yiilttt  aad  ftitore 
plaaa  for  career  ednoatlcn  la  Baagor. 

Hone  SboQibaoa  ibui  been  a  odnspe^t;  odaabliatidtii  liiader  la  Baagor. 
Xbe  card  from  bar  oim  pirojeot  teao^ffa  aayb  It  pf^p^totly,  "Vltboat  yoa, 
ve  wetad  never  have  bma  ao  lafttied;....op  en^aii4l'^  jimpv  owe  ber 
a  debt  of  gratitode  for  her  tbtiU^  prortfeid(bail  oazmer.   Bb»  baa  been 
a  oonstaat  souroe  of  laspiratioa  aad  eneouragaaeat  to  tbit  project 
teachers.  *  ,    .  . 

111  In  all,  Baagor  baa  had  a  conalatently  bard  woxklag  team.  Per^ 
B<mall^  and  profeaaloaallar.  It  baa  been  a  pdvtlbga  te  noode  ultb.ttMn. 
I  eactend  my  slaoes^at  tbaaka  to  ttae  Sofutb  Povtiaad  aad  'Qia  BaqgDae  Board 
of  Sduoatioa  aad  adalaiatratora  for  allowin#  m*  'ttiia  epporlnkilqr. 

PABT  I  - 

Overall  partiolpatioa  of  South  FbztLaad  ]^:c80oael  is  saaibed  up  la 
tiie  folloviaijs;.  pharta. 

A.    Tbt^  ScH^t^  IftyrtiHn^  Coaeultaat  Pare 

S^SSiJa^US^  Seeoad  Salf  Year 

In  South  Bortlaad    16  In  South  Portland  — 

la  Baagor  29  -f  1  student 

▲t  Tbtiversi'^  It, 

33  *  1  student 

Total  -  112  South  Portland  personnel  aad  1  ^outh  Portlaad  student 


In  Bangor 
At  Ihiiveimity 


56 


79  ^ 
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\k  AdmlnlstzatosB  ^  '  Career  S^hiiiuii^oib  Siaitf  f  $  Conna«lox« 
1^  SUmntaaqr  tslMbm        TfScooniteay- Mi^^ 


1  idsiaistaltor         1|  Csfe«te  «A^U  1  O6abil4.or 

Trtttil     fr  illffrrtmt  nmitti  rr^TtlMnil  ^tif^  mm^TM 

'1^  Adalalatmtdxi  '  '\  '  ^8'  C»m^<N^' lOi^  '6' diiiiMi^oxs  ^ 

21  BiiiMntaxy  U6u6bmta  XJ/fifi^^ 

.   ■     •  ■■■  ■■  ■  ^/  ■  ■  '  ■       '     -    ■    '  ■  ■ '    '  ;  ■ 

Comaunlty  Beaouroe  glle 

She  BMha&ios  fctf  •atahl^.iihing  « JOaanmiitif  B#idiU0^ 
aoocospllahad  at  tto  tfl«Ma:^a37/3.«vti.  iiith  «Im  «Mrt^rttfMM  oT^^  1^ 
li1>sasia&.   Two  atanaHTftt»»d  foxM  vm»  HiaeWabi  Icri&t  ^iind  . 

Aotlvity  FosBi.   Hba  ^Ibznria]^  will,  bo  MapqnaiULo  for  tte  up-dAting  ^ 
of  this  fUo  af  taaohogf  ydpo  i;»o  of  rpwonto  oad  oojiannilgr  awrtiogi  irtio 
ham  ozpMosed  a  vlil  iiigwai'igg^^^^^  odboola  • 

At  the  stoomdaxy  I0V0I9  a  xoaouxoo  file  wae  ArrtfLopoA  for  toaohor 
aiod  Btttdeiit  uae.   Iho  booklot,  «ntitlia|  SIJZBDy  IJjita  pilOlCU  vbo  giyo 
thair  time  to  projecta  and  aotivltiBB^kn^^  aa^ 
keyed  to  the  title  SIREEDs  Sfaadovii^r^^taarviaidii^ 
Ednoationca  Ibteriiaa  and  Dflwma^  IhiQO  hMUlaia  lO^^^^  1^ 

in  the  Career  Oaidance  Cent^.  ;  Beapon^  Of  w 

file  xeoaina  with  the  goi^Lanoe  aaaial 

Blefliant 


At  the  oonoliuiion  of  threa  yeara»f  oaroer  •dttbatlon  tinder  Fzojaot 
BEVAMP.  wa  haUava  that  the  hl«h  daffmf^of  aoOOaaa  i^^  dna  to 

the  following  pepxQ.e. 

1.  Cnrridulum  Sireotoxa^ 

2.  Frlnoipala  |  • 

3.  Lihrary  Staff  ^ 
I4.  .Taadharo  I  - 

5.  P^usanta  and  Boalnea^  Paraona 

6.  Evaluation  Taaa  | 

.  ■  ■  .  ■  ■  •  ■  ■.•  h^:,. 


./ 


I0X  edaoa' 
a  unified 
>  ^TitM.  Vifhoat 
tlift  MLstlng 
kBigr  vAb  In  that 


^BHtvitpals 


ppjj3g  oraaeiG^alim  soala  rad  units  to  '  ^^^  * 
a  saquantlal  devBlosoant  "OiaDoai^Kmt  tlia 
aa»  oQb jaotf  baaaar  irdoqatlcn  naa  Inftiaafl  into 


iib0  taaohaxs  to  \a  hi^ 

Idbxazy  Staff 


vdf 


atgilttTBy  aikdmxa  inolndad  la  ttai 
poailULf^2  Hbalr 


ataff  infozMd  ttaaoMX^raa  aboat 

in  looatlAff  and  oitttaitibDg  oiat^ 
fiiaj  vtaparad  A  Hat  of  lllajaiar  hioldlnia 
d  the  taaohan  to  thM  at  a  v6iii«iiep« 


.  ^    Ihe' teaofaaHB  axe  the  IiAlIkiiui  of  axqr  edodatlootf.  Iniomkiont 
wltbrat  their  ntagjaraWlogy  'thM|  oan  be  no  Inpiliai^niaiion.^  Aadnc 
'Pxx^^wt  WffiKBf  lOdb  of  Booth  Portland*  a  ^Utt^  held  oaveer 

ednoatioy  aotivtstea  in  their  olaaexooiw.  hi4fix  ^^90?^  ^  Inrolve- 

ment?raBult8  frts  ttiA  atrons  orientation  and  avgnport  givMt  the  teaoh#ri> 
All  ^eaohnre  attandsd  ike  tiio  required  voiUhopereafiii  year.   Mbbj  other 
oppbrtdnitlee  weie' fHsovlded  for  tbe  teaoheri  to  participate  .Tolnntarlly 
in  oiU!ziouim  depaLeqawt  BnA  Career  etooatlon  oaureeB.  . 


Sapport  naa  gfamn  to  the  teadhexa  Igr  the  ovDcrianluA  ooocdinator 
idio  had  berBeif  hMB  m  olaaaEoom  teaohar  in  the  flgrateia  for  9  jeara*  A 

%ot^*tittea*Bnintf  ral  a  Ufa 1 1 1,  j  vaa  eatabUdwA  aa  "fee  coord.^natofr  Tlilted 
eaifih  aohool  on  a  s^pilK  baala  to  oonaolt  inf0JEaMiiX3^  iiH^  the*  teaohere^ 

^  ha^  locate  reoHBoaa  and  to  aake  aortl^tgr  aaggaatlona*  VoaeVbn 
aappdrt  and  enDoaaipMat  ware  also  given  1bgr  tiui  odecioolisa  diareotpra 

,  ^9d  pdnoipala  aa  lOiay  vodced  with  ttie  tteohera. 

Ifareuta  and  JualiMaa  SeoDaona  " 


Ibroja^  InthraaT  oontaota  and  ihe  Parent  SurvvVi  the  aohocl  Sbaa 
vBB^  of  the  talacts  and  reaouroea  of  peo^e  and  baaineaaea  in  the 
tjCheay  ttoliuiteaxu  have  enTiohert  tba  edooational  experiaboea  of 


our  rtudante  •  ^  . 

Bvalaatlon  Team 

Much  credit  far  the  auoceaa  of  the  elaawntaiy  ooilQponerit  la  doe 
to  the  fine  relationaid.p  between  dor  ataff  flind  the  SBBOOB  evaluation 
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t««m.   The  dvaluatoxs  often  aoted  m  ooxusultanta,  giving  thourfiibful 
aoggeatlons  and  offering  enoouzttgament.   Being  en  exMnluy  ptoijeot 
fIS  Si  '^"^5  ^  aveeone  responaibility.    The  evaluatoxe,  John  Itawt 
and  Dr.  Hiohard  Ouatafsoin,  were  fWlendly  guides. 

Xhe  resolta  and*  aooooipllelBMite  for  the  elmentaxy 
,oooiponeot  of  *the  project  aajr  he  listed  in  the  following  areest 

1.  CuixicmltaB  Bevelopneot 

2.  Inser^oe        /  * 
'  3.  TeA<4Mr  Besouroe 

U.  Dooaaeatatlon 

^  5.  Pereonel  Growth 

6.  Diaaenination 

V.    •         7.  Testing 

8.  Contimuttion  v^'; 

Cttrridulim  Jiwr«i^,r^|;,ii^t^     '  V 

In  oloae  eooperatio»- with  the  eleaantaxy  cnaxxloaltM  dirvotora,  a 
teaohera'  guide  waa  written  during  the  firat  yea^f  the  project.  Later, 
a  sequential  plan  was  dereloped  and.  the  guide  waa  revleed  to  oorrelate 
with  the  plan.    Twen^-eix  teaohera  worked  in  two  aepamte  amester 
wqxjcshopa  to  deye:|.op  aaterlala  for  the  guidea.   All  teaoheni  la  the 
ayatam  kept  reoords  of  their  aotiTitili  and  miv  of  tiieM  wext  laoos-  • 
^  porated  into  the  guide.   The  ourxloulum  dixectora  and  tiie  abhool  mner- 
intendent  wrote  the  pbiloaophgr'  aa&  did,the  final  editing  of  the  guides. 
Ooplea  of  the  revlaed  guide  will  be  diatrlhute^  to  the  teaohera  alort 
fall.  (Appendix  2))^  . 

'  #  * 

Inaerrloe 

During  th«  flnt  two  years  of  the  pxojeot,  four  AmmoUxj  aolioal* 
vith  50  teaoham  were  Imrolvwl,    In  tbt  third  year,  all  twelve  poKLlo 
eoboolB  and  one  paxoohlal  sotaool  were  included.   Bvegcy  year  wodkehope 
were  held  to  meet  1^  needs  of  Idie  teaohera  in  theee  eolioole.    Zhe  woxk^ 
*  sjbope  were  oni  an  orientation  to  oareer  eduoationi  aethoda  for  tlie 
teaohins  of  values,  deoie^on  asking,  pqrphcnotor  skills,  and  wozk  aware- 
ness;.-the  use  of  oareer  eduoation  reeouroe  aaterlals,  video  tape,  and 
IT7{  the  buBlness  oonomnity}  and  ourriodlum  developMnie 

.    In  the  third  year  of  the  projeot,  South  Fbrtlaad  teaolisrs  led 
their  own  woxkehcj^and  shared  their  experlenoes  with  one  another.  1 
xinmber  of  teachers  traveled  to  Bangor  or  welooned  Staogor  teachers  into 
their  olassrooiuie   One  hundred  and  twelve  preesntattons  and  fleaanstietlooa 
lessons  were  nade  hy  South  .Bortland  elMentaxy  teadbere  this  year«  Ue^ 
ssQlnation  of  this  kind  proved  to      an  excellent  foa  of  inservloe  for 
the  partioipating  teachers. 
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Third  Yeer  Teacher  Involvement  in  IneerrLoe/llldBaQinatiM 


October  9  Votkahop  Presenters  ^17 

March  9  Voxkehop  Presenters  ^  I4O 

Ban^r  Presenters  21 

Bangor  Ssmonstratlcn  Lsssons  32 

Other  Maine  Presenters  '  2 


112 

Teaohsi^  ^souroe 

The  ourrioulum  coordinators  visited  the  tea^rs  in  tlie  'foot  pESoJsot 
schools  »every  week  during  the  first  two  years  of  "the  pgcojeot  for  the 
purpose  of  disseminating  ideas,  assisting  with  resources,  pttotogsapter  and 
video  tape.    In  the  third  year,  all  twelve  schools  and  the  parochial 
school  were  visited  less  ft:e<iasntly,  but  00  a  regular/basis  for  three 
months.   Althou^^i  the  four  project  schools  Jteoeived  little  support  txom 
the  coordinator  durixig  the  third  year,  they  continued  with  a  Mg*^  level 
of  activity.    The  new  project  schools  aaaaed  everyone  with  the  speed 
and  extent  of  their  orientation  and  Involvenent. 

A  Parent  Survey  was  conduoted  in  all  the  sobools  to  identify  per^ 
sons  and  places  to  be  used  as  resources. 

A'  Conmnmity  Hesotiroe  Pile  is  partly  ccoipleted.    Thi^  file  is  naixk- 
tained  by  the  library  staff  and  is  used  by  the  classrocn  teabher  to 
locate  persons,  field  trips,  and  free  materlalji.    Information  on  the 
Parent  purvey  and  the  CcBmrnity  Resource  Hie  is  in  the  r^sed  guide. 

documentation  ' 

During  the  second  acid  third  years  of  the  project,  classrocn 
activities  were  reported  and  documented  each  quarter.    A  sisi^azy  sbowf 
that  100%  of  the  teachers  participated  each  year  in  a  wide  vt^ely  of 
activities  in  the  three  areas  s    self  awa3:enes8,  woadc  awareneis  and  the 
value  of  work. 

Anecdotal  records  of  conments  made  by  teachers,  students,  admii^- 
istrators,  and  parents  show  an  enthusiastic  support  of  the  program.  Other 
documentation  ert  teacher  workshops  and  pupil  activities  has  Ibeen  made 
with  video  tape,  8mm  film,  slides,  and  photographs. 

*   The  curriculum  ooordixuitor  was  a  pasrtioipant  in  Br.  Kenneth 
Hoyt*s  Ohio  mini--conference,  is  a  mmber  of  the  State  Planning  Board 
Tor  the  Houston  Conference,  has  served  as  a  reader  for  state  career 
education  projects,  and  is  a  member  of  an  evmluation  teem  for  the  Berwick 
project.    She  has  attended  the  OGI  t)ikeeM years,  taken  coursee  in  oareer 
education  and  elsmentaiy  guidance,  and  has  both  attended  and  directed 
numerous  Workshops  on  career  sduoation.  ^ 


-3^ 


Infozmation  al^mt  Fxojtot  BBViMP  haa  1)6^  dlMWiinatad  In  a 
iraxldty  of  vaya.    Fxesentatloaeui  have  been  made  vtth  other  Mahoza  of  tfaia 
ataff.   Ihaae  hava  bean  prasentad  to  pmerfe  load  oi^o  8r6«q>a,  and  to 
aohoola  In  and  out  orUaina.   Va  hm  aarirad  aa  ocmaoltanta  to  Tlaitori  • 
frco  othaz  aok^ols.   Nava  media  haVa  oazxiad  itoxtaa  of  aleaantaVy 
actlvlUea.         original  taaohara*  golda  In  Ita  oooplata  and  abhxa- 
Tlatad  forma  bite  haan  dlatrlbotad  to  addbatora  all  ovar  titia  ocHmtiy# 
In  tha  third  yaar  of  the  projaot,  tba  raaponalhUltgr  fbv  fllptinlnitlnn 
haa  bean  aaauoad  largely  by  tha  ourrlocatia  dlraotorai  the  ndnaipala, 
and  tha  taaohare^ 

Pre  and  post  taata  trara^admlnlatarad  to  prbjeot  and  oontrol  ^Doapa 
In  tha  2nd  and  5t|i  gxadaa  In  Baoember  197l(  and  to  tha  aama  ohlldran  In 
the  3rd  and  6th  gradaa  in  Maroh  of  1976.         iioak  araxanaaa  teet  shoved 
growth  In  both  gsoalpe,  aapaolally  In  tha  projeot  aohoola.   ^  aal/ 
awaranesa  teat  ahovad  lover  aoorea  In  the  poet  teat  In  both  gcoupa.  Ixw 
fozmal  aaaeaamenta  mede  In  Intervlewa  with  teaobare  and  popUa  ahmad  an 
improvement  In  attltudea  of  the  atudantat  hpvava^* 

Aneodotal  reoorda  are  kept  in  eaoh  pqp4tX*a  peqewuMnt  ^ra^oosd 
folder.   Pupila  and  teaohara,  togatfaary  reposed  tha  ohtld*a  intereata, 
atrang^,  and  oareer  pscaferanoaa  (if  aay)  on- a  "0**  ahaat«   Shla  ongoing 
reoord  may  aerve  aa  a  reaouroe  to  high  aohool  goidanoa  parjaonnel. 

Continaatlon 

Ve  are  assured  that  oareer  edimtion  will  oontimia  in  the  yeara 
to  oome.    Ifra.  Carolyn  Corooran,  3>iraotor      Corrloulumy  haa  bean 
aaalgned  responalbillty  for  eleoMmtany  oareer  eduoation.    8^  will  pzo* 
vide  insaxvloe  training  for  the  teaohara  and  oontiana  with  tha  oaxrloialiai 
revlalozis.   An  aide  haa  been  hired  to  aerve  aa  a  reeooroe  to  tha  teaohara 
and  to  asalat  Mra.  Corcoran.    The  librariana  vill  oantinua  to  oiroulate 
reaouroe  materdLala  In  career  eduoation.    Shay  vlH  alio  keep  the  Cc^ 
ounlty  Beaouroe  VUe,  located  in  each  library,  up  to  date.  l!hir^pn:^pala 
with  the  ourrioulum  director  vill  offer  aopport  to  Him  olaattodm  te»ohara. 
The  Rovlaed  Guides  in  looee-leaf  foa,  to  allov  for  fatuza  kevlalona, 
vin  be  dlatrlbuted  to  eaoh  teacher  in  September.    It  idll  be  a  tool  for  V 
oontinued  Implementation.   Ve"  are  oonfident  that  oareer  adaaiation  idLll 
not  die  in  South  Portland.    It  le  not  in  the  hardaaasa  that  can  break 
dom,      In  peracmlitiea  vho  vill  leave  tha  agratem,  bat  It  la  a  ocnoept 
in  the  mixida  of  the  teaohara  and  at  the  core  of  the  ranavad  aorrloulum. 
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On  June  28,  1976,  mmbeirn  of  the  South  Ifertland  School  Depart- 
»ont  were  paxtioipante  in  tMs  National  ELeoientaiy  Guldanoe  Conference 
held  at  the  UnlyerBlty  of  Maine  at  Qzono. 

Cypolyp  Cterooran,  Director  of  "Ourrloulum  ^Cgradea  5+6)  preaanted 
an  arex'vlew  of  the  phllcsoplfa^  and  oeu^er  devAopnent  4aai0i«  Bath 
Hoberta,  laementary  Career  Bduoatlon  Coordinator,  pxeaented  alldea 
depleting  aotlvltlee  related  to  the  elgjit  eoala  of  the  program.  Mr* 
.  Andre  Hemozid,  Head  of  the  Guldanoe  Department^  ahar^  ^th  the  iproup 
the  changes  In  the  phllcecvhor  of  the  goidanoe  poeogram  In  South  Fort- 
land  and  Bose  Athaa,  ^  claeproon  tefusher,  talked  with  oounaelort  and 
teaohera  about  the  activities  ahe  had  ustd  with  her  ovn  olaaa. 

X_       Dr.  Kenneth  fioyt.  National  Director  for  Career  Education,  vas 
presentj^d  with  the  revlaedr  South  Portland  Career  SduOatlon  Guide  by 
John  Seeklns,  Jr.,  Superintendent  of  Sohoola,    Dr.  Hoyt  made  the  follow- 
ing statements:  (l)  listen  to  vbat  these  pisople  are  saying  —  theor  have 
no  elementary  guidance  counselor  yet  they  liave  proven  that  with  real- 
istic goalSi,  instruction  in  aohleving  these  goals  and  the  cooperation 
of  the  administration  and  staff  the  neoessi*^  for  an  eleoMataaey  glvLdanoa 
counselor  bas  gone;  (2)  the  classzocm  teaoher  with  dajr  to  day  oonoem 
and  involvement  is  the  needed  ingsiredient  for  bringing  about  ohanga  in 
student  attitude  an^  directing  the  student  toward  future  auooeas  and 
(3)  the  time  has  come  for  guidance  counoUore  to  foiaget  tbi  importanoe 
of  their  title  as  a  status  symbol  ^Uid  talk  advantage  of  HhB  reeofoxpe 
which  is  at  their  disposal ,  the  olassrooor  teaoher.    Ibeir  time  oould 
be  much  better  spe^t  by  working  with  and  training  teaohere  effectively 
if  they  wish  to  ensure  their  survival.  ^ 

^  — 

Secondary  Curriculum  Coordinators  ^  Qrades  7^12 

As  indicated  in  the  project  design,  the  secondary  curriculum  .  . 
coordlnatorB  worked  closely  wit^r^e  department  ohaiimen  and  HB7AMP 
Director  to  develop  course  cfferljags.    Studies  of  the  existing  South 
Portland  secondary  programs  and  /those  of  other  schools  led  to  a  modifi*^ 
cation  of  the  courses* of  study. 

Each  year  two  teachers  were  released  from  the  olcuBsroom,  one  ftxm 
the  Junior  hl^  and  one  from  the  senior  high  to  review  the  math,  BagHeh 
and  soolsa  studies  programs.    They  carried  out  the  duties  assigned  in 
the  project  dssigns 

1.  Assess  the  needs  of  the^  aoademio  currioulum  7-12  through 
a  survey  of  parents^  teachers,  students,  business,  and 

industsq^. 

2.  Revise  the  course  offering -and  infuse  Caresr  Bduoatlon 
into  courses  after  a  study  of  resource  areas,  sobools, 
vocational  education  areas,  libraries,  and  oolleges. 

3.  Seek  personal  growth  and  devel<}pa«nt  by  attending  meetings, 

institutes  and  confsTOnoes  pertaining  to  otnrrloulum  and 
Career  Education.  ^ 


k*  Assist  Izi  planning  and  oaxzylsg  out  CazMr  Bdnoatlon  iai- 
servloe  training  for  ssoondazy  teaohsxs  and  aid  the  , 
Ouldanoe  Department  In  planning  and  sobedullng  dfloonatxta 
tions,  consultants,  and  field  trips. 

5*  Besearoh  and  purohase  upon  teaoher  evaluation  and  reooaneE 
datlon,  texts  and  natezials  to  ooopleaMnt  tlie  estaUiahed 
end  revised  oourses*  .       <~         j  • 

South  Portland  Cufacloulua  Bevielon  PeooaBa  f 


Seleatlon  of  Staff  I 


i)«i+^miiw)«Ltlon  of  ObJeotives 


Needs  AeseBsmeat 


Hoview  of 
Staff  Conf  i 
Parent  IIe< 
Student 
BuaineBs  Visits 
School  Visits 

Other  Departments  Assessing  Meeds 


i  Beoomnepdations 


OuLPrlouiiim  CdjlBideiatf  onTf 
Mat^s 


Bevlev  of  ^Mat^zials 
Vo3±8hop8 
Staff  Meet: 


Cuzxiottaxaa  Revision  FLan 
Se<iuAnoes  and  Aotiirlties  (7--10) 
Outlines  of  Course  Sjeotives  ill->12y 


'  Ineervioe 


I   ImDlementation  and  BvaluaUo^ 

,  ^  :   : 

I   Printed  Charrtoulum  Haterlals 
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The  oxzlolnatlon  of  these  activities  was  a  list  of  reooameDdar* 
tloDs  Bulaltted  to  the  South  Porldaad  Board  of  Education,  Approval 
was* granted  after  naoessaxsr  modlflqatlons  were^  lAde,  Ihe  ijqplMan- 
.  tatlon  of  the  various  oourses  now  becomes  the  rssponslbUltgr  of  the 
d^partneqlit  ohaliaen  and  aesooiate  departMdt  heads. 

Mathematics  197^7^  ,  ^ 

The  ma^  department  -  first  of  thrse  to  «idsi«o  oosrioaluii  re- 
vision thiou«|nft»4ect  BBViKP  •  deservfs  credit  as  a  plc^pav  in  career 
eduoatlon  inftdiod.    Chaxgea  with  tha  specific  daty  ot  ^^wimitam  "Vbm 
existing  aath  pxograa  to  dstesmlne  its  r^evanof  ior  lOI  stp^Mmta, 
the  ssoondaxy  coordinators  were  aAoionlshed  about  past  curxionltn  cook 
inlttee  pitfalls.   Higbast  on       list  was  tliat  oou!r*ss  foi?  aither  tha 
exceptionally  gifted  or  slow  Isazners  seeswd  tp  hava  ^^eabsivad  test 
attention.   Yet  progcams  for  the  ganasal/vooational  staitaits  had  uniiv-  - 
tentionally  reoeived  much  less  time  and  oonoazn*  ilso,  coomAiatttors 
wars  urged  to  make  oath  offerings  useftd  by  oonsulting  pax«^  atMsnts, 
and  businesses  as  well  as  aduoators  for  input  pder  to  final  xae^Mn- 
daticQs.    The  aajori'ty  of  ohan^s  did  take  plaoe  in  tha  dasdi#3atid 
generGd/vooatiooal  area. 

As  detanoined  in  the  Secondary  Mathematics  Oaexioblwm  Hmmmm^ 
datlona  of  Maah  1,  197l|f  and  Secondajgr  MathemaUcTs  Bevislom  Ih&low^ 
of  Miy  16,  19%,  Ihaaa  II  aath  linplsmantatioos  have  jirrifli  lasaa  wmmr^^^ 
to  schedule* 

With  mnphasis  on  bfsio  math  skills  in  gcades  savan  and  ai|^t, 
continued  infusion  of  oareer  education  oonoapta  saw  mora  l^aflDsre, 
insurance  and  read  eetate  agents,  credit  union  raprasantativea,  cash 
registers,  social  security  and  inoome  tax  materiala  in  the  ol^arooas. 

Algebra  I,  part  1,  remained  suocaesftd  at  ttie  ninth  Ipeada  level. 
Snrollment  at  the  two  Junior  hi^  achoola  for  197$«76  waa  92  stiudahts. 
The  projected  enrollment  for  1976-77  is'  128  students.  To  balance  tbs 
amount  of  material  presently  inoltaded^in  Algebra  I,  part  1,  and  Algebra 
I,  part  2,  one  chapter  of  the  part  2  text  will  lie  covered  in  part  1. 
All  Junior  and  senior  hl^  teaohera^  involved  exceed  this  would  eiihance 
0UOOO88  for  the  part  2  students'  without  deterring  that  of  part  1  students. 

Consumer  A  and  Teohni  oal  Mathaoatics  offerings  for  9tli  and  10th  " 
graders  have  nearly  completed  a  seoond  year  with  'three  daasear  U2 
etudenta,  and  2  claases,  37  students,  respectively  at  the  jikior  highs. 
At. the  hl^  school  a  total  of  1|0  students  are  enrolled  in  Ooma«mer 
A  claases  and  21  students  in  cos  Technical  Math  olass.   Nseiimfs  with 
present  and  former  instructors  of  tbeee  oouxeee  wejM  vtluable  amd  pro- 
ductive.  As  originally  intended,  oonsu&er/teeh  ooureea  iMxf .  deeigiMd 
to  meet  student  interest  as  well  aa  need,   A  ateieo typing  has  adMn 
resultlz}g  in  all  male  or  all  female  claae  populationa«   Slapt  both 
oourses  include  a  first  half  year  of  baaic  math  xevie^r  ^^owad  by  ^ 
half  year  of  consumer  or  technical  math  applioationa,t  pxincipala  are 
being  requested  to  block  these  courqee  badk  to  back,  iAiealngHing  the 
consumer  and  technical  math  students. 
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The  first  half  y»ar  will  ba  ttaa  aama  f or  all  gtoiqpat  basib  oath  reviav, 
ona  ooQsumer  unit,  and  ona  teobnlcal  unit.   At  tha  half  jaar  atudanta 
viU  ohooae  tha  final  eemaatar  of  oonaaDar  or  taohnioal  aal^.  Along 
with  olinohln«  tha  interaat  faotor,  it  la  hopad  ifaa  afaraotgrplng  ; 
sitoation  ol^t  ha  alijninatad.   The  ooioihlzMd  aatadiiaa  of  tba  thXea'  « 
oonouner  Aiath  taaobers  idantlfied  tha  ^poala  and  0((>ntant  for  Gonauner 
A,  and  havo  fimad  tba  Gonaumer  B  oouzaa  for  1976-77* 

Thia  yaar*8  Taohnioal  Al^hra  I  atadanta  p)»«naaad  With  laaa 
diaiuption  oauaad  hy  tha  first  yaar'a  adj^iAdarataia&|nc  of  oousaa 
diffiooltj.   Aa  bzlslnally  Indioatad, .  TaoteLoal  ll#ih»  I  ia  of 

difflooltar  to  AlgetAba  I.  "  ' 

The  fifttexttl  psoflresBlon  of  Applied  iUgfibm  I  M^.  OMnloal 
Algel>xa  n  fmm  T^ImIiibI  Matk  mod  Techni«l  Al«itaa  I,  xevp^ti^v^, 
2an  with  little  dtf£ioult7  tliis  f^Bx.    Tmd  nl>— ■  of  Ap»lllMl  Aliifaxa 
:aad  a  total  mxolJMMmt  of  t|2  stataite,  SMkAlOflfjL  iljiliin  TT,  19. 

At  pTOMnt  iv'taas  been  detMsiixi#^  that  all  tba  oouxaaa  vlU  ba 
Q^fexed  nazt  yaax  iriLth  tha  aaaaptioo  of  Taaiinlnal  ^IfrV"  III.  »a 
recent  tabulation  ±ndloatad  only  foitr  atuteita  alfliiad  iip  for  9apteber 
1976.    They  will  iaave  tha  opportunity  to  oooiplata  thla  oouraa  aa  ta- 
dapendent  atudy* 

Of  tha  21  aath  taaohaxa,  gradaa  7-12f  Aatad  for  tba  1976-^77 
aohool  year»  over  70^  have  partiolpatad  In  at  laaat  one  of  Htm  BE9AMP 
floath  woxkahopaa    Tan  of  the  departoiant  membara  will  have  tau^iit  or  be  * 
teaching  ona  of  the  new  ooursaa.   Xhaaa  oonoaznadf  conaolieat^ua  and 
competent  individuals  will  oontlnua  rerviaion  and  involTiOMatta 

The  paat  three  yeard  have  been  tlmea  of  oonatruativa  aalf 
orltlolem  and  evaluation  within  the  aecondaiy  mathmatioa  dapasrbnant* 
Channala  of  ooomunieation  and  cooperation  have  opened  up  and  floorlahad. 
SCha  beat  poaaibla  education  for  all  atudanta  oosea  vban  edaoatora  ooc^ 
atantly  reviev  tha  offezlnea  of  their  ourriofolum*   Sinoe  aoM  oouraaa 
have  now  alaoat  ooopleted  a  eeoond  full  year,  oMetinfe  teva  ooaa  a  loa* 
way  f±om  tha  tlna  whan  oourae  projactlona  ware  lAMMlAad  tsom  raaaazoh 
and  tbaoxy.    Teaokan  are  now  talking  ttom  aaqyarianaey  and  eaob  haa 
valuable  viewa  to  oontxlbatea   South  Bortlatid  daaM  beavlly  on  that 
experience  %rith  andanta,  to  evaluate  and  redaal^  ourrioulii^y  eo  that 
it  most  approprlaaaly  meats  the  needs  of  all  atuinta. 

The  key  quaation  las  'Hrfhi^t  are  we  doing  for  atodantaV"   She  answer 
1st  'Tigrlng^tQ  provide  the  beat  poaaibla  eduoation  to  meat  iaafa  ati>aant*a 
needs  r  intarests,  and  abilitiea.*'  South  Portland  atrivaa  far  ^aod  eto- 
oation.   Thereforoy  ourrleulifli  evalttaticii  and  rsvlaKNi  ia  a  never  ending 
pxoceas,  and  South  Portland  ia  fortimata  to  taava  tha  taaabara  wIk>  idU 
meet  that  ohallenge. 

During  the  three  year  revision  and  Itfplattintation  parlod  valuable 
factors  in  the  math  and  overall  oareer  ednoatlon  pidjgrM  auaoaaaaa  were 
the  wise  guldanoe  of  Jir.  Arthur  Berxy,  aeoondaxy  ourrioulua  evaluator, 
the  inimitable  aid  of  t^  SBIMB  Baaonroe  Center  ataff  aad  tha  su^rtive 
baoking  of  ^^th  Portland  admlniatratora  and  Board  of  Bduoation. 


The  oiurrloulxim  .coordlBators  for  Bnglli^  were  fortuxuite  t6  taave^ 
sezved  on  the  oareer  education  ataf  f  for  two  yeare.*  TbgT  charge  had  been  . 
to  affeota  Ahange  iz^  edooation  In  South  Portland.    Cr»wtad»  interest 
in  career  education  vaa  ilov  in  coming 'to  mansr  6aid  gEwMU  all  have 
£ct  yet  accepted  the  earner  ateaation  philosophy*    Itot,  ve  halieyv  changes 
tLd  occror  and  career  edeoatioa  did  make  a  difference  both  to  teachers 
and  to  srcQdenta. 

Before  vbzklng  with  1— ijLAirs»  ve  began  a  lea-mi  ng  process  -  ^ 
gatfcBTtmg  infoxiaation  txw  Ite  math  and  elementaxy  coordiLnatoxs  jAb 
shared  all  they  had  gained  Hie .  previous  year.    Our  project  avaluatpr* 
Ihr.  Arthur  Berry 9  provided  a  valuable  lesson  in  creating,  a  process  Chart. 
Besaareh.  was  vital  to  dur  ensaavor.    Ve  found  microfiche  at  the  State 
Library »  guides  at  the  State  Currioulum  Of  Hoe »  pzofessitonal  books  at  ' 
collar  libraries  9  films  anc  other  materials  at  Prime  Bsaouroe  Csnter. 

then  eeu^t  teacher  involvement*   Ve  suggestad  that  such  in-'  - 
volveaart  meant  sharing.    To  aooompliah  our  purpose*  we  offerid'^lhe  option 
of  maexings  -\ndiyidual9  aaall  group  or  dq^artnental.    Teachers  new  to 
South  Portland  and  those  witix  long  years  of  experience  participated..  Vox^ 
shops         held  during  school  vacations  and  in  the  sunner.    ICeaohers  rar 
oeived  $1$  a  day  to  wozk  together  to  develop  units  to  be  tasted  in  the  . 
classroom.    Atte:adanoe  at  other  workshops  •  Career  Ouidanoa  l^titutep  -  ( 
led  to  increased  understanding  of  the  relationship  between  school  and 
oosaminlty. 

Bid  students  benefit  fxrom  the  changes  brougjht  by  career  education? 
Teachers  9  adaoovledging  that  others  coiild  assist  In  teachings  opaned 
their  plae82x>om8.    "^Book  Pkd.r  «  A  Oonsaunity  Besoaroe**  was  a  jixojact  da- 
signed  to  make  the  host  use  of  faoilities  in  the  local  area,  "'tdfestyles" 
Introduced  students  to  people  following  a  unique  wsy  of  life.  Oareer 
education  can  be  awarSnass  of  one's  own  talents  as  was  dMunatratad  in 
**Self  and  Caxeey  Exploration*^.  -  Students  taugjht  both  teaobars  and  class* 
mateo  in  this  project.    A  career  education  coune  required  of  all  ninth 
grade  students  -  tau£^t  d^ffasrently  at  each  Junior  higli  -  .haa  been  ap- 
proved by  the  Boaxd  of  Bduoatioi^.  -  Although  teachers  of  other  dlsoiplix^s 
have  asaisted  in  teaching  thia  course »  it  was  crigLnally  a  recommandation 
of  the  EjQgliah  coordinators.  \ 

No^ere  has  the  change  for.  etUdants  been  more  in  evidence  than 
in  the  phase  elective  cpurse  offerijggs  at  the  high'^school.    Vozk  in 
this  area  begah  shortly  before  cMcfMr  education  came  to  South  Portland. 
Yet  it  was  coordinators  -  math  ttod'Sn^ish  -  %dio  helped  with  course  out-t 
lines  9  reseairoht  microfiche  seasd^s  and  ccmmsilty  resourcaa..  !Ehe 
folklore  and  film  study  ocursee  /received  much  tlmst  attention  and  support 
from  many  of  the  career  educatidn  staff. 

The  guidance  and^&DgfLlsh  departmante  bave  woxkad  doaely  togsther. 

Career  Fair^  the  ninth  grade  oourssi  Senior  Say  -  all  attest  to  the 
ooopezative  ventures  of  these  two  departments. 


t 


-  _    ^  ^  ^|flein«  of       first  year  of  tha  irojeot',     LangoajM  Arte 
Puyrj.gulTaa  Child>  -  Gradaa  7-?  was  .publlBhed.    lat«r  a'  grant  vas  ma^^ 
poBBlble  thxcrosii  the  coop«cative  efforts  of  tfa^  project  director, 
aasiatant  dlzac-te  aod  hr,  CharieB  Byaa  of  the  UtolTerBity  of  Hedzw.  The 
project  tiUe,  •»Ixitegtatlatt  of  the  Careev  fidhio«tlon  Coobepts  into  the 
Seoaadaxy  Snfijliah  Oarrloulatt'! ,  indicates  the  t£^  assigned..  Finding 
was^xxvlded  for  a  teacher  ipeplacMBwnt  who  aadiL  it  posslTilJ  for  one  ' 
coordinator  to  be  released  ftom  the  olassxote  tox  a  second  yw.  Another ' 
coordinator,  Sarah  Lee  vn«ht.  although  uaahle  to  ooiqaete  her  imxA, 
Bade  a  major  6br*ril«tion^to, 4he  Twmage^rts  Oamcul^T O^Am  ^  ay^»» 
iri£«    Her  ooBimltawnt  to  her  woxk,  her  gift  for  vrlting  and  her  belief 
In  oaraer  edaoatibfi  are  refledted  in  the  Gaide.  (Appendix  B) 

Soola^  S-fc^i.<4o«  '  •  , 

Two  Booial  studies  teachers  were  released  from  the  olaaeroom,  one 
from  a  junior  hl#i  and  one  from  the  senior  hi£^,  to  revlAw  the  social . 
studies  ouxrlcoliaii.    Multiple  goals  included  denoting  and  reinforcing 
.present  strengtha,  discovering  and  'I^Vpg  with  current  weaknesses,  and 
Infusing  career  education. 

» 

Tbe  process  to  achieve  these  goias  indudedi  l7  oondnotlng  a  needs 
assessment;  2)  creating  a  nev  ourxloulum  based  on  the  results  of  the 
needs  assessment;  3)  bxoadening       oatlook  of  the  oooxdlnators  attend 
Ing  meetings,  institutes  and  coofteenoes  and  by  anoh  perMtMl  siiilj  la 
order  to  baat  devise  a  new  ourrlouluB$  and  U)  pxovlAiag  vMiMfeofe  tvr 
social  studies  teachers  to  >»eoeM  familiar  tilth  new  areas  of  oonoexn 
Buob  as  mox%l  reasoning  aoa  career  education,  and  to  partieApate  In  the 
oreation  of  the  new  ouxxlonlum  offerings. 

Obe  ooordlnators  wore  v^xy  nnxoh  oonoeznad  with  d^intloplnff  atudanta* 
skills,  values  and  attitudes,  and  enlargiag  the  xepertolze  of  teaohan 

expanrlliig  teaobar  oethodoloiBya 

A  sooial  studies  skills  al^eet  vas  devleed  that  bzeaktf  *dovn  akllle 
into  various  oategoxles,  tell^e  nfhan  eaob  of  the  skllle  ehoui^d  be  i&txo* 
duofd  in  the  school  aTetem,  idEunxLd  be  xelnfozoedy  eto*    Tbm  ooozdiaatora 
also  provided  all  social  stud4.es  teaohers  vlth  pzaotloal  sucgestlone  as 

to  how  these  skills  can  be  built  and  zednfoxoede 

In  zegards  to  values  and  attitvules,  the  ooozdinalboxe  dieoovezed 
and  bxou^t  to  the  attention  of  all  sooial  etadiee*  teadbecey  K6hlbetg*s 
system  of  mozal  reesnnlnge   1  vozkshop,  neetinfe»  and  anoh  fHitezM^  were 
provided  teaohers  bj  the  ooordlnators  for  '^hesi  to  be  able  to  utlliae 
this  approach  within  their  olasezoona  in  order  to  ^tlp  atudente  zeaoh 
bi^ther  atagee  of  mofal;  zeaaoninga 

Teacher  inetibcdologf  vae  a  aajor  ooiioezn  of  ooordlnatore  and 
teachers.    The  coordinators  provided  a  great  anaber  of  paggeationa  for 
different  approaches  and  also  za*  wozkahope  wheze  teaohere  could  shaze 
ideas  azid  voxdc  together  to  create  different  aethode  for  making  their, 
classes,  more  interesting  end  valuable « 


A  soolal  studlaa  n6tet>ooc  vaa  aonpllsd  tgr  tte  ooordmtots  for 
"eaoh  member  of  the  social  stujdles  Aepaptment»  gxadea  sefven  tbxoug^ 

twelve.    The  notebook  inoludee  ylrtoaUy  evi^qrthlng  of  valw  dlMovexed 
'  or  created  by  the  ooordlziatorfl  darlxi^  ibe  course  of  tha  yesis*  fibls 

brljaes  together  in  one  plaoe  the  fruits  of  Ibis  years  labor  ms&  ico- 

Tldaa  a  basis  f or  tha  oontizraed  boildlag  of  a  superior  sooiA  studies 

program,  ,  ^ 

Reoowyiidationst  • 

1.  It  is  reoQBBBanded  tbat  tlMT        done  by  Hi^  ooordlnator 
be  fortheved  over  the  year  Iqr  oontltinlng  Msrmminfuiii 
created*    ^Etais  "m*^^*  the  hi^  school  depsBsfeHut  otaalx^ 
man  and  tlie  Junior  high  associate  depaar^ssBt  ohalTwm 
provide  BQcial  studies*  teachers  vltb  the  qpportunitles 
to  get  together  periodically  for  prurposes  of  sharing 
Ideas  and  problans. 

Z.  It  Is  reccomended  that  people  from  vithln  the  system 
be  used  for  curriculum  stuidf  and  revising  beasnse  they 
are  familiar  With  local  neads  ^  oottdi^oaa  but  ttat 
they  endeavor  to  si»snil  iMmts  feaoiMiS  mm  MLly  as 
posaibla  tagf  astendimg  oootesHams,  mmittatMVfh  ^« » 
that  vlll  provide  further  nev  approanhaa,  Mama  and 
oono^ts  that  msy  be  njipllmil  lusllj 

Mlsoellaaeoaia  1973^76 

.  As  soon  as  school  stassad  in  neytwiiei  1973*  it  vaa  sihPMiMs  that 
career  education  aotlvitiea  wsnla  be  Uaitad       only  to  tlw^MtlHaatlcs 
department.    Interest  was  hlgn  with  many  individnala  in  all  of -the 
seoondaxy  depaortments.    Xhouc^  time  fbr  -Uie  ooordlnators  vas  ^xead 
very  Ihinly,  evezy  request        oonoaxn'  stated  lay  any  South  Boxtlapd 
Bohcol  depe^rtment  peraotmel  was  prcoq[rtly  supported  and  aote&^von  by 
tlxe  ooordlmtors.    For  three  years  the  coordlna;$^ss*  services  were 
availisible  to  all  teachers.  <,   .  ' 

Materials,  speaker,  or  field  trips  have  been  arranged  for  natbf 
Sn^^iah,  social  studies,  science,  home  eoox^omica,  industrial  arts,  career 
education,,  art,  business  education,  work  study,  distributive  education, 
first  aid,  French  and  health  classes.    !l!hese  e:q»erlenceji  and  resources 
served  aa  a  basis  >dien  the  math  and  Bpgllsh  coordinators  wozked  with  the 
assistant  dlre6tor  to  organise  SIFIKD,    This  dirsctoxy  will  be  basic  to 
the  future  of  career  education  in  South  Portland. 

An  excellent  aid  for  all  disciplines  was  Acee  loan  films.  Many 
agencies  distribute  worthidille  films  to  schools.    ISIMB  Besouroe  Oenter 
was  a  treasure  to  work  with^and  South  Portland  owes  much  to  their  dedi- 
cated staff  and  up-to-date  facilities.  / 

The  second  ftee  loan  f lln/filmstrlp  arrangement  was  preview  of 

comsierolal  materials  for  purchase.   Svaluatlon  forms  prepared  by  FRIMB 
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t8uim?b  fox  maintelnlzig  €^6ux«»te  reooontod&Um  Teachers 
honest  in  their  evaluatlooa  and  aj^ptediatlve  of  tha  oomnmimca  of 
like  mateiilale,  0iDce  ooozOlsatoni  ocdAxtdt  olxoaLat#d  and  xetuxnad 
rials  for  thm«   Vbaa  funds         «vi41ahl#9  ttaasa  was  an  aocorate 
xeport  on  mtezlala  worth  huarli«.   liolicAd^  fh^  pix>pa|i3rat  a  school 
aystem  has  a  hettar  assuranoa  that  materials  vUl  1)e  xmad. 

The  oath  coordinator  noatod  with  all  tli^  guldsnoa  asiilstants 
to  devise  an  appropriate  teacher  talent  survej.   A  gnat  nunher  of 
teachers  responded  poaltlvely  to  sharing  their  haokipmii^  and  experiences 
in  special  areas  (should  angr  teacher  deaire  dlass .  preseptations. 

Vo3±lng  with  tfaii  giUdance  aasistanta^  the  oatii  ooordlnator  pro- 
vided voxdcshop  orientation,  in  the  use  of  oaaeraa,  -slide  and  super  6 . 
talkie,  and  the  video  tape  equipMnt. 

The  hle^  school  guidance  assistant  and  nath  ooordlnator  opened 
3«ceer  Msouroes  to  all  subject^ areas  tbrou^        Ctoeer  Days  programs, 
ftteh  month  Jobs  £tobl  two  of  the  1$  USOB  job  dusters  were  hiehligbted. 
Teachers  attended  with  classes  on  a  volunteer;  baais. 

Career  ednoatton  has  proorpted  ednoatora  to  utiliae  the  news  media 
to  make  the  coamunilgr  aware  of  classroom  aotivitie.s«"  The  oareer  education 
etaf f  acAtf^ted  mazqr  teachers  in  oontaoting  telavlsion'  and  newspaper  per- 
sonnel.   This  has  been  suooeasftLL  in  projeetlilf  a  fkvoaDable  image  towards 

edacation. 

The  following  ohart  gives  an 'indioatibn  of  time  sjpent  each  month 
with  South  Portland  oounselosA  and  teachers  individually  and  in  small 
groups  for  program  planning.   Time  period  la  the  school  months  Januasy 
1975  to  April  1976.* 


VlSm,                    Meetings  ^  Mo.  Diff brent  Ihdividuals 

January  i  US  2$ 

February  26  25 

March  30  22 

April       ^  26  -18 

September  23  "  20 

.  October  26  15 

November  10  ^  9 

Seoember  k  1 

January  7  '  -20 

February      '  10  „  6 

Maaxh  H^.  ■  ^  6 

April  17  .              ^  20 


^^Tbese  figures  do  not  include  the  meetings  held  for  lingor  woiicshopB  . 
or  the  countless  telephone  oonvereatlona. 


Seoondayy  Qoldanoe 


Prior  to  F3?oJeot  HETiAHP,  the  South  Portland  guldanoe  depaxtmant 
delivered  moat  of  its  atudant-oantered  aervloea  on  a  one  to  on^  iMUila. 
Neither  the  guidanoe  aervloea  nor  the  crpherea  of  oounaelor  influenoe 
were  well  defined*.  Itaouc^  follo>Map  atudlaa  were  an  iiiteysr&l  part  of 
the  aervloea  9  tabulatlona  were  z:tot  uaed  to  pronote  pxogaDam  renriaion* 
ibatzy  level  and  ioaiediate  full  and  paxt-tiaa  job  plaoeiDant  vera  siot 
given  the  aame  anphaiiia  aa  vaa  plaoad  on  pof  t  aaoondaxgr  ediidatlcnal 
plao^ment* 

Currioulxoa  reviaion  and  the  gradoal  obange  to  eleotiva  pacograma 
required  a  mo^^B  thorou^^  underatandlng  of.  the  varloua  dlaoiplJ,naa«  Since 
a  wide  variety  of  oouraea  were  developed  to  meet  the  neaila  and  oaxaar 
interesta  of  all  studenta  the  oounaelora  identified  their  xeaponaibility 
to  attend  department  meetinga  in  all^  aubjeot  aipeas.    podnseldra  oorer 
the  Bubjeota  related  to  their  aoadcmio  baokgrcmnda.    A  toxUbn  xeault- 
waa  a  oloaer  oooperative  effort  among  paaMntSy  atudentai  and  oounaelor. 

Neede  Aaaeaanent  * 

Xbe  guldanoe  and  oounaelix>g  departmont  of  South  Portland  vm. 
identified  ae  a  ood^tioal  ooaqponent^  in  the  overall  apprpaoh  to  oaxeer 
ednoation.    If  oounaelora  were  to  make  a  algolfioant  diffeaeenoe  in  the 
lives  of  atudenta,  it  yaa  esaetntial.that  a  needa  aaaeaement  aus^rqry  t)aaed 
on  atudanta'  needa»  be  taken*    lEhia  vaa  acoonpliahM  by  oonduotlng-the  ^ 
following  testa  and  aurveyat 

1.  10th  grade  atudent  aittvey  . 

2.  College  Soard  ATP  Sumas^  Seporta 

3*  Aaseasment  of  Career  Development  Test  (AOL)  ^ 

k.  Follow-*up  for  South  Portland  Class  of  1969  and  197i|  ^ 

5.  Senior  Survey  Class  1^75 

6.  Health  Voiicshpp  Evaluation       ^  . 
7*  Career  Besouroe  Boom  Pbllow^up. 

Besults  inditjated  63^  of  our  students  indioated  need  in  improving  atudy 
skills,  89%  need  help  in  making  oareer  plans 9  61^6  Indioated  need  for 
help  in  obtaining -money  for  education* 

In  order  to  best  serve  theie  iDeeds,  the  guidance  staff  deyised  a 
plan  of  aotlon  covering  self-awcarenesa  and  interpersoxml  rela^onahips< 
deoislcn  making  and  goal  setting,  oareer  and  eduoational  i^lanning  and 
placement.    Each  of  these  respectively  took  up  31«5^f         51«5^  and 
10%  of  each  counselor's  time*    in  order  to  reiadh  all  atudanta  the  meana 
of  delivexy  and  percentage  of  time  spent  %raet  one  t^  one  2t|^9  «m11 
groups  (6  to  12  students^  U3«^  ^  laxsge  gtoopa  31«S^«  these  figures 
add  to  9996  beoatiae  196  of  oounaelor  time  is  addressed  to  **nompeople" 
duties.    Some  of  the  programs  initiated  to  n«et  the  fovr  objectives  are 
Career  Fair,  Job  Shadowing,  Senior  Day,  X^areer  Says,  wosdcshops  on  social 
issues  such  as  venereal  disease  and  alooholismi  sophojoore  decision 
making  tuoit  and  extended  testing  progcam* 


In  addition  to  Oaireer  Oaldance  Center  faollltlei^t  a  hle^  scbool 
olckBsreom  has  been  tuxned  over  to  guidance  •  Thsee  aoconmiodatlone  vexe 
pxinaxy  In^  fcu)llltatinc^  small  and  laxge  firoup  eeeslona.  ^  ^  ^ 

Goidanoa  Jeelfp^  ^ 

Pxojeot  BEVAMP  expended  goldanoe  eervioea  In  a  ndnber  of  vays. 
It  provided,  an  additional  oounaelor  at  the  Mc^  eohool.   Bather  than 
have,  thla  Individual  identified  as  ^tbe  career  eteoatiott  ooweelbr^f 
the  guidance  ataff  ahaqced  the  career  eduoatioo  reepgnaihili'^  for  all  ^  V  ' 
students.    Total  coaiaitment  was  Ixidloated  hf  10C9(  counselor  participation 
in  the  Career  Guidance  Institutes,   (Kddanoe  personnel  addressed  tbtoi- 
selves  to  the  following  four  asceasi  (l)  dev^^pment  of  the  Career  Guidance 
Centers,  (2)  establiflhment  of  fornal  plabenent  services,  (3)  hotter  uee 
'    of  oooiDunily  reaourcea,  and  (I4)  e:Epan6ion  of  survqr  and  fclloiKup  studies. 

Career  Gtildanoe  Centers' were  estahliehed  in  all  three  seoondaxy 
schools.   Each  was  staffed  tgr  a  guidance  asaisiant  who  oriented  teachers 
and  etudenta  to  the  Centers  and  i&ade  then  aware  of  ttibs  aaterials-and 
service^  provided  there.    The  aasistpnt  also  had  the  respcnaihility  for 
maintaining  current  career  Information.    Qther  taaks  1.f>eluded"  aaaisting 
In  special  career  education' projects,  publiahlng  newsletters,  arranging 
for  speakers,  organizing  flltt^  festivals  aqd  oacac^tlng  career  displays. 
Juhior  hl^  aeqlstants  developed  Student  oseganiaationa  called  K.B.O.V. 
Club  (work  spelled  badcwards)  and  u.Ji.V«8.  Corps  (Joha,  Attitudes,  Vozk 
Skllla)^  '       '       ^  -li^^  •  : 

A  formal,  placement  sexvlc^  ft^^^Fdll  tiae  and  par]b-tdae  johs  was 
initiated.    In  the  Junior  hl|^,  thlf  aaxvlce  was  necpLigible  because  of 
the  age  factor*    In  order  to  enooifxage't^  vodc  attitude  and  ethic, 
volunteer  programafwere  prdmoted  at  this  level.   At  the  senior  hi{^, 
the  Job  ^ank  Is  an  Integral  part  of  iibm  Career  Quidanoe  Center.    It  is 
iised  ertenslvely  by  members  of  the  student  opdy  as  well  as  alumni.  The 
porammlly  la  veil  aware  of  the  Job  baxdc.  Beoausa  Job  offerings  called  in 
by  employers  are  esqpedited  efficiently^,  members  of  the  ^business  ooflminity 
avail  tbomaelves  of  this  service  911  a  regular  baais. 

^  Students  are  Introduced'  to  the  world  of  woidc  by  use  of  oommunl'^ 
resoxurcea:    Career  Fair,  Job  shadowing,  a  ninth  grade  career  education 
oQurse,  Senior  Itey,  Career  D^s,  and  field  trips  to  explore  vocatLonal 
pptiono.  .  " 

Career  Pair 

**S3cplorlng  the  World  of  Vozk**  has  been  the  theme  of  the  Career 
Fair  designed  for  elc^th  grade  students.   Babh  year  Qver  fifty  exhibitors 
demonstrated  or  simulated  their  skills  for  students  and  teadhexra  during 
the  day  and  for  students  with  parents  in  the  evening.   Bni^sh  teachers 
assisted  guidance  in  orientation  and  evaluation  activities  with  students. 
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In  the  first  tuc  yBaxa  af  foojeot  BBTiOlPy  Job  ah&dovifig  naa  the 
joint  effort  of  tiie  gn^Boe  and  QigSLiah  depaxtaente.  Dazing  the  third 
year  it  vae  inopxpoawtad  into  the  nln'tti  I^Bade  eareer  eduoation  oonree  • 
1!he  prejeot  again  4mo^M^6^t4d  that  the  baelneee  ^muhity  aasist . 
the  aofaool  in  of ftarlag  «plox&Uonr  Shadovl&g  at  the  junior  high  level 
has  been  a  geq^itiwiwiU  M  the  hi^  eohool  i;t  is  b]^tional  end  oateied 
out  on  an  /indiTidnaZ  beedle. 


Senior  CaaLer  Jay  - 

Xhe  goidanoe  department  initiated  a  progren  to  invol^  all  eaniors^ 
in  Interviewing  eesaioBe  witti  Xooal  profeeaipnia  pereoopaL  people.  1En 
BoipLish  olaasesy  ooxaoiBmLotB  oondaoted  dLspoeaiona  and  role  pley^ffg  eaduz^ 
oieee  on  interviewing  teohniqiie«.   itaipLieh  teachers  assisted  etodente  in 
writing  resuiaes.    Students  seleoted  for  intervljews  repxesentativee  of 
business  9-  eduoationy  Aiaied  Seam^es  and  appzentioeahip  progEess*  Baoh 
student  had  the  best  of  peM^moj^^ttQ^  b^  found  in  the  looal  area«  ^ 

Suzyeys  and  follow /^p  studl<is  identified  in  lAie  needs  asseeesMnt 
i^arzative  above  were  oonduoted.   Dr.  Bobext  Bead,  the  gi4.d^uioe^^^e^ 
was  an  Inoiense  help  in  this  area.  -  !ilbe  vaxiovs  questionDaixef 
gathered  tsxM  sevezal  different  student  souzoes.  ^ 

/  '    .  '     \  .  ^  ■  '  ; 

garfet  Student  Htodbook  for  Career  Qaidsnbe  ^ 

The  guidanoe  handbook  was  oreated  out  of  the  n#ed  to  intei^vet 
for  parents  and  students  the  aaoor  fiaioets  of  the  guidance  protppea*  She 
sequential  design  isidioates  tfae^soope     ranging  txom  junior  high  orien-  ^ 
tation  throng  the  testing  progrea  to  senior  hii^  vooation^  and 
edttoational  options.  (Appendix  F)   She  ptoduotton  of  the  Biuidbodc  WM 
lengthy  prooess.    The  first  draft  was  a  ooopilation  of  data  suboitted  ^ 
by  all  oounselors.    After  substantial  revision  by  the  Bireotoz  of  Ouidanoe 
and  the  EngLisb.  ouxrioulum  ooordinatort  the  Parent  Student  Ouidanoe 
Bandbook'wae  o(»npleted  in  the  third  year  of  the  projeot. 

6.(f)  Conolusiond 

Members  of  the  Beard  of  Sduoation  have  given  their  continued 
support  to  the  project.    3!he  Sireotor*  in  writing  the  original  proposal » 
refleoted  those  things  reooooended  by »the  staff.    Xhe  goale  were  theirsi 
ziot  his.   More  ^Oian  aagFone  elssy  the  Aseistant  BiMotor  was  responsible 
for  the  opennese  be-toieen  the  school  oyatesi  and  the  busin^ee  ooittnni'ty. 
Bvaluatorsr  developed  a  good  woslctng  sielati^^     with  staff  aiaa&ere» 
Xhe  support  of  the  advisory  ooottittee  has  been  an  aeeet;  *Qiieir  itiriistahoe 
has  been  valuable  in  showing  the  aeaas  for  the  beet  uee  of  bueinees  and 
ixidustxy.  ^ 

In  the  approved  budget  for  1976^77 1  althoui^  the  Board  of  IMbaoa- 
tion  was  foroed  to  out  8556,0009  they  have  included  an  estoess  of  #30,000 


'  oao«ftiaiik#cir^iiid'^-'^^iii' 

. .  {Ebtst  has  bean 

bad  no  ^artiol^Um/  tlii^ 
wax*  fltajd^.  A  pxdEbaiti^^  ai<. 
^wbo  partlolpaW  in  tliib  -(fai^ 

Stud&t«  lunrv  ,g<M||^1ji 
feel  •omeone  bae  ta  inti3e(Ht 
<weete  optiona.   iihies  ififtii  wpiv^ 
Portland  ooiKtiAaes  ISke  oaiMi^ 

Chaacaa  jLn  oaxstimLMia  zafvliiific^vlim>iiia^ 
Xfae  Boacd  of  Sdooatlon  vm  Tmixir  Ui^ 

411  liaadbooka  and  Vidaa  hiwra .  Imm'^  J»oataairia^lob»»»iia»':4;oiiic»^ 
faoillta:^  change.- .  .      .  -.•  j ,  . .;  ^^o,n:         -  .>rr  -  ■ 

-  '  9«iiaailbe''hai  ''of^t^ 
"  aaqneeaeed  1a.  wtttdint  iurf  i!jr*»  -  / 

Oaidaaoa  aarvloaa  Im  bean  aoia  olaaaEilr  dt^lMMIv^^^&M^ 
of  tba  goldaaoa  ataff  iMUi  baao  xuartDg  mdr*  a iian H T„1itDitiJft . Mia  lw>1  liMin 

;  oiba  ^aot .  titiat  nb^mmcmi  ^^  Jmmmm^mtimttU^mi^^ 

offloaa  of  ooonaaloaM  bKP»#»  flwkWIa  ta^foidinsar  Ibs^iiltt  ^iatt  ^4pll 
ooana^LlDg.    ma  lato8aM«#c««U#tBiq^ 

Caatexa  n«ct  to  gHt^mia  p<l4pa»  Mto  it  Ivpa^ativarHor  oo«tMMlo«»' to 
0al&  greater  kBouXiidga  of  — 


^iHirliif  1#iiirfiriMiif ' 


If  oaraer  ediioatloa  la  to  oontlma  to  aoooaad  Uwoea  '■oai  lia  a 
oooperatlTa  effbr* ->  jpnq^,  Iwacbaai^  iiiaiiiito  amifc^  riiabiuitty.  Open 
ooananloatlon  auat'  oa|£tljana  belpean  ilMMfttiirr  jaaft  MoondAqr  aa  wall,  aa 
between  aoadaoio  departoanta. 
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■.'■■6,j(f)  iEtsocsqiafnidatlpna .  '     ■  ',  ['  -  ■ 

A-  a«bool  asrstem.  xeqtilxefi  &  persoii  who  will  oooxiunate  oaxe«r 
.  .  .   .  .     eduoatlon  aotlvltlee.   Thxou^  hie  effoxta,  ovesr  300  taaohexs 

tov  tb9  'bocMfit  of  atudflntai.  Els  alaoMiigr  aoA^^i^  bollof 
in  what  ba  la  AoSxm  bair9  o«aa«d  tlia  ba»lasMI  oooninitgr  to  ztapond 
tQ  hla  xaqnasta     tlwar  miad-.to  j«i|f  lO^M^^      oadar  to  aili>-i 
thla  x»»poxt«  te^ 

•  ■  "■■     .'  ■■      .  '  ■  ■  ■      '  ,  ' '      '  ■  * 

tb0  afXeotiva  aod  poyoboinbtor  mBjmX  M  tiiiii  oo#ii11vii  dooftlAa 
Pbr  yearo  eduMtlon  >uw  dlvM-tod  it«  sttwitlon      the  acadtolo  ^ 
i    tmdorotandlae  of  tha  ohlldt^^  As  t^Mti^^p.^^  appUad  tto  txalA- 
^   ijog  sainfcd  In  tte  affeotlve  and  psiycboootoa:  wadtfbopa  Urn  past 
JK   tbree  ytara,  mxB  atuitoits  haya  axpasiMoed  aoootfltr  Baanlta 
^     w   have  l)aan  aqiiaUgr  pXMalnff  to  atiidailt|^P«peantpt  taadhaxa. 

-  limit  thie  number  of  ozir-sita  Tla^batlon  daya  afc^  ditasflpdna 

'      the  mariimm  numbar  of  pxaacmtatioha  within  a  daalffuitad  length 
of  tlma«   Upon  aooepting  fadasal  fttida»  a  pKO jaot  ill  ^tifiaUy 
Ixnmd  to  aid  other  aohool  4yatinia«   South  I^artslJii^ 
a  ooiq^letely  open  poliogr  in  thia  axM.   BB?illF  atllff  1M 
taxed  as  indioated  under  Diaamdnation  in  6«(d)  of  thia  zeport«  ^ 
.  Feraoxmal  would  1)e  protaotad  if  a.polioar  wa:pa-  dataxolnad  and 
maintained  fs^mi  the  outset* 

-  ohazge  the  depaartmant  ohalgman  and  aaaooiate  dq^artaiant  heada 
^  with  the  rasponalbility  of  inplemanting  tlijii^^  appvorvad  ouxxIouIud 
;  ^revlaionaa   5aoh  depaxianant  wiU  detaiwiilt  a  ay^^ 

keaplsig  to  MBur*  that  a34  •it^i  0oala  of  oaxaar  fdnpatjon  axe 
Inftiadda    Xhia  will  he  used  in  ocnjunotion  vithfthe  plan  of 
intpoal  and  amxual  xavlaw  and  Aha  ayaluation  of  naw  and  xaviaed 
cousraaa  xe<ialred  hf  the  Boaord  of  Sduoation  and  tto  aohool  admlx^ 
ia-biationa 

It  ie  reoomnended  that  the  State  Deprtyfanap'^  of  Bdooationt 

-  CMsaume  the  leadarahip,  with'  the  aaaiff'tanoa  of  a  aucoaaaftaa 

^  project  such  as  BETAMP,  to  ooordlnate  •  ayateoatio  atata-^da 

linplementatlon  of  oareer  aduoatlona    ^Eba  aeoond  and  third  year 
of  Projeot  BB7AMP  realized  a  cloae  weiddng  relationship  between 
«a  looal  and  etata  Separtoant  of  Bducatlona    Trad  Tteiaa  and 
George  MaoLeod  served  as  ambers  of  tba  State  Tbak  Tbrce  for 
eatablishing  a  state  plait  f6r  oaxaar  eduoation*   Ifra  IbdLeod 
anA  the  South  Portland  BDiG^sh  coordinator  f or  osjetsr  adooation 
wrote  lAi/t  budget  and  proposal  foxr  a  rvvlaed  plan# 
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'  —vn  ai  a  olaaxlae  htn»9  tpv  oiat«r  tdaoatloa  Mtaxlala.  Ifiibt  . 
i—mm  <W.lAoal  :jipat«B»^  .:tii^6tota^lNpi>ilhi^  4  ■ancwrtlim^i 
M4L:  ^XummUitktm  mmrnt  aaawocg  a((l|ma*1  nn  tofiiii»iii^ '  !Ebais  04Mi»>-^>w 
taolMi  >itb  olbar  states  wo\iid  ftofter  >«b^  qratMU. 

«  aaco3»da  ia  ^pMial  oaaa  a  Iflia 

oacMs  aAiioattoa  sdeepoMaa,  m  a^iai  MmiN  iSid*i  2l3  and  lU 
am  niit  a^la^aiUtMvttottkM  toa 
.oAasaa*  •dnoctt^bn  lttnda^itei'^»»«'  ^'^''-iiigiM^'tb^Wt^  «Ma«  . - ' 
gcadaa  la  tfaals  pxegnuna.   ShMea  fsiat  T^-iBm&m&^ 
UU^a  ox  itfMWnala  o<  fwiwwmlnati    a'jBK^JUtfOa     4|(Baai»  mawfiliigfta 
<Wtw«inoB  at  ^jU  lifwi  • «  ■. 

'  aore^  psopoaala  f o«  adaqioat*  M^tli^  of  olaridid  aaaiaiaaoa. 
Baatara  of  pvojaota  «bould  W  ooooizibM  that  aMl^  Ijaoiiida 
aoffiotant  olaieloal  ataf£Uog,  Within  thaea«  iwntlii  of  tba  atairt 
of  Pxojaqt  BB7illP,  oar  wfyai  m»  6hfSx(im,  ttaxa  iiaa  to  vpv  lAw 
oElfflmi  oXanoal  ataff,  hoM«v«v  flkillM,  ooblii  Itiv*  o«aqplatad 
tha  vpajc  damandsd  Toy  ttea  yeojaot* 

-  aaai^D  ino^caaalair  annaal  bndffBta  to  thxaa  >iji±  Jj^^  Whan 
Anda  for  that  tlao  panbd  axa  ietamtadf  tlia  Oa^baar 

Offioa  ■lao^ad  adbediaa  aa  appn^^  of  litiiatij^  inoraaaa 

•aoh  year.   Inflation  oat  ao  d^tioaliy  i»lb  U        ^t  aono  ' 
aspeota  of  ttaa  pro jaot  bifid  to  Da  oortailad.  .  Vi&  f adaxaX  fokid- 
ing  at  an  aqiual  laval  each  yaar  ind  ttaa  pxojaat  ojM^tlnc  at 
fiai  ooat  the  flxat  year,  Inflation  affaptad  aaedod  tnd  third  , 
yaar  expenaea  and  aooqaplidBMOta.  } 

-  Stent  foftti^3ra*v  diiawdnatJ^  flaiida  to  i^ritiaui  idiioh  hata » 
conplatad  Mtaettnibil*  pro^a<irta.   Botith  IbxtlajiitHhM  dii^     anoh  . 
tlma  thasa  tfaraa  yaaza  in  aia^aaf iwrtiaf  paco ja<^^  iiiftacfcaation. 

Sua  to  txayal  and  poatal  ooi^tof  tfaa.a  iitll  oaa«a.  '  9^  daaixa  to  , 
oontima  ahaniBs        othiuai  it  thaoiw  Wi  t^  not. 

reoelre  fedml  pcojaot  acniij;*   Tttm  ir  nb  iiaiuMittpa  tibat  progaMtt 
0oala  VQuld  ncmtinwa  aftar  ftndixis  j»>WB(Pid#  BofMivari  IMa  xa* 
qpxLzmant  votdd  ancooaeaga  aoacfOfttAliui^^     xtapd^aa^  for^ 
li^lntf      *9  pxo^aot  obja6tlvaa#(' 

ahciad  dataxaixia  axid  apaoliy  ajgpao^  atudint  cutooMa  aa  a 
iMiault  of  oaxaar  adooatiop  InqpimentiMkl^        a  aobool  qratm. 
Fxojaot  0oboola  sboiAd  ba  glvan  gaidallaaa  das3^:^lng  antloipatad 
growth  of  studanta  In  math,  xaadiag,  or  ottaar  baaic^  aklUa. . 

-  axtand  a  obiioantcatad  af f ort  to  IdaatifSr  aiid  dl^^  valid 
ataadaxdiaad  taata  to  onabla  an  abeurata  doc«mata%ion !of^  Btudmcit^ 
aohlevamant  In  barbar  adooati^  axaM     dao^aion  aalf*      ^  . 


awasMcMss  and  oareer  swaaraneis.   Sh«  vaxlovui  izwtramaatii 
adnimat»t«<l  tjr  HBVAMP  etaff  left  nwoh  to  V#  daaixcA. 

-  d«v«l^  gttidailiwa  fox,a  0taiidaxdl«ad  data  eellfottw^a^^ 
OMa  vould  aav«  a  gcactt  deal  of  tliM  and  t4«nt  for  ^Jeot 

tlia^taet  of  a  projaot,  eduoatoxa  wonld  Iw  aUa 
to  kaap  oooj^lata  and  aoooxato  aobount  of  lafoasatiogoi  dMoad 
luefal.   Sajaieatad  raooxde  of  aafvazal  pooja^ta  or  avm  vithla 
a  aingla  pzojaot  wovCLd  ba  eXlmlDatad.   If  pcaolaa  gitldillnaa 
vaxe^diatrllmtod,  pfrsdional  woold  not  i«a«a  |iM^ 
of  llttla  or  no  H^ortanoa,   Staff  noiald  not  haf»  io^iil  4t 
nbat  i0  or  la  not  aiyaotad  la  \tealilnfftott.  QMaa  iioiild  aii» 
prow  uaaftd  to  third  party  •valuatora.  ^ 
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'  r' 


an  avareps 
ofhlB.OHtiltoBti, 
BkUla  anlfeellr^B, 


ofhls  own  skills,  Inte 
feellngunil  values. 


RrsogiUte  that^a  talents^  valuai).,  MlpplM Miil^id^.; 


Mats.'and  lliitatlons  w '  't'iP;|P'i|^ 
to  career  goals.  '       .  '  .  mVml  aicUli 


an 


tM  '    In  social  sltitlons. 


the  dlfference§etveen 

Individuals  or  groups, 


4 


reiiulred  for  vork  rolbs,  rioog-     lime.of  hivan  i^|tioiishlpitii 
nlzlRS  that  trust  and' respect  are^  rinteer  and  part  aiM  tta 
/actort  in  hian 'relations.  ^     iork,'  ' 


Use  his  senses  to  gather   Develop  skills  in  naklng 
data  and  to  develop 
concepts.  < 


MOP  an  avaren^st  at  thi  reiults  mi(l:0ii^0mil»  M 
ofdeolaioiaiilildliidUJveWi 
aMBaidt.C(»jirif##^^^^ 


Oain  knovledge  of  vorkers  Identlfjr'  the.  personal  and 
.  in  the  hone,  school,  and  '  enriroiental  factors  vhloh 
coBunlty.  influence  a  vorker. 


unkiM  ohanct«fiatioilf  joli' '  ,^i|iS'teli^^ 
vlthln  the  );  0.3,0.1  jot  cluterA  timli as  a  ftitiltvorkendtlit 

'    .  Mt.a^ptabliaiidttoblli  • 


MPCUTIVE    Develop  psychomotor 
SfiUfi  ■  skills. 


iBprove  psychomotor  skills, 


Identify  and  use  maniisl  (kills  '   Dev^ipo|«tttioe  in  uie  of  lanl^iK  ^ 
that  are  essential  to  nif  careers  .  laii#l|:miilMd  In  (^'i  W 
.  ^  and  leisure  tlie  activities. 

Understand  'that  people  are  Recognize  that  each  indlvidil  Develop  an  avareness  of  W  flllilfiial 

paid  for  their  vork  and'    Is  a  consier,  producer  and  and  legal  consier  resources  as 

use  that  noney  to  sailsiy  citizen,  and  as  such  has  certain  relate  to  personal  and  faollif 

their  needs  and  wants,,  ,  rights  and 


e,  as  a  voiler 
^fthr 


jierii^i^ 


Identiiy  ways  that  workers  Recognize  that  an-individual  Understand  impact  of  one's  career  Oain  insight  Into  personal, and  social 
are  of  servlce'to  tHe     'can  find  satisfaction  through  'on his  llfes^e.  .  value  of'' 

hiswori:.  , '        or  real' 


is  riiMe'to 


careers. 


Rec(|nitethBtKntal,i!)iysi 
indinu^ 

basic  and  appllcatle  toil 
■Career '■flildi*'-'^. 


Ide^itlfjfle:!^^ 
of 
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HISTORICAL  BACKGROUND  \ 

During  the  197^-75  academic  school  year,  South  Portland 
Public  Schools  and  the  tireater  Portland  Chamber  of  Conmerce 
collaborated  in  the  operation  of  a  Career  Guldeuice  ^Institute 
under  the  sponsorship  of  The  National  Alliance  of  Business- 
men and  the  United  States  Department  of  Labor*    The  purpose 
of  the  Institute  was  to  create  an  interface  between  parentsf,. 
educators,  students  and  businessmen.    Of  major  Concern  was  ^ 
the  extent  of  career  opportunities  in  the  Greater  Portland 
Area  for  non-college  bound  and  disadvantaged  students  isind 
career  ladder  potential  for 'those  gaining  employtaent. 

The  Institute  was  also  visualized  as  an  inserVice  ^ 
educational  activity  for  educators  in  the  South  Portland 
Schools  and  was  designed  to  enhance  their* 6areer  education 
program.    More .specif ically,  to  expose  them  to  the  world  of 
work,  and  the  implications  it  could  provide  for  education, 
the  teacher,  and  the  classroom  environment. 

Institute  ojbectives  were  based  on  the    Dimensions  of 
Career  Education"  as  approved  by  the  Career  Education 
Advisory  Committee  and  Institute  design  consisted  of  a  re- 
finement of  procedures  utilized  in  the  1974  Career  Guidance 
Institute  model  with  consideration  given  to  recommendations 
published  in  the  ££I  final  Reports  June  1 ,  l974r 

Dr.  Arthur  Berry,  Director  of  Vocational-Technical 
Education,  University  of  Maine  at  Portland -Gorham,  was  de- 
signated  as  Worlcshop  Coordinator  to  work  with  Frederick  E. 
Freise,  Assistant  Director  of  REVAMP,  who  assumed  director- 
ship of  the  197^-75  Career  Guidance  Jnstitute. 


INSTTT^ITf  CntT.S  Alto  nB.TCCTTVES 

General  goals  as  presented  in  the  specifications. by.  The' 
National  Alliance  of  Businessmen -were  accepted  as  the  basis 
for  the  CGI,    At  the  concluSfon  of  CGli^  in  accordance  with 
^'Dimensions  of  Career  Education"    the  participants  will  t 

1.  identify  values,  interests,  abil/ties,  needs  and 
other  self  characteristics  as  they  relate  to  occu- 
paltioncq.  roies.    (self  dimension) 

2.  '  explore  occupational  areas  apd  describe  oppbrtuni- 
~       tie«,  potential  satisfactions,  required  roies  of 

workers  and  other  related  dimensions,  (occupa- 
tional information  dimension)  '  ^ 

3.  describe  the  psychological  meaning  of  .work  and  its 
value  in  the  human  experience.. /(psychology  of 
worlc  dimension) 

k,    describe  modem  wor^k  structurijr,  and  work  environ- 
ments^* and  organizational  characteristics'. 
~  (organizational  dimension)  •  % 

 5.    ten  how  the  individual's  role  in  work  is  tied  to 

the  well-being  of  the  community,  (social  contri- 
bution dimension)  ^  *  ^ 

6.  demonstrate  pleuifulness  in  striving  to  achieve 
occupational  goals  and  objectivest  (planfulnese 
dimension) 

7.  demonstrate  through  work-relevant  behavior  that  one 
is  acquiring  a  concept  of  self  as  a  producMve 
person  in  a  work-centered  society,    (work  ethics 

dimension) 

8.  '  describe  that  relationship  which  exists  between 

basic  skills,  marketable  skills,  and ^interper^nal 
skills  and  the  jobs  one  can  reasonably  aspire  to  in 
adult  life,    (school-Work  relationship  dimension) 
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demonstrate  posa^ssldn  of  a  reasonable,  degree  of 
basic  skills,  knowledges,  anid  behavioral  charac- 
teristics associated  with  some  type  of  work  or  . 
occupational  area.    ( oocmpational  preparation  ^  . 

dimension)  . 

be  aware  of  desirable  work-relevant  behaviort  an 
ability  to  lecumt  adjust  to^  and  advance  in  a 
chosen  .occupation.  \^work  adjustment  dimension) 


66 


The  Careei;*  Guidance  Institute  was  structured  on^the 
model  developed  in.l97^»  however,  scheduling  was  changed 
yy^ed  on  participant  recommendation!^.    Piarticiparrts  were 
divided  *into  two  groups;  those  i^idividueiis  fr^oia  elementary 
schools,  or  those  witli  a  focus  towards  car:e^r  emphasis  at; 
the  elertientary  school  level;  and  those  f^oirf  secondary -schools, 
or  those  with  a  focus  towards  career/^mphasis  at  that  level. 

Elemehtary  participants*  me t;<^  Tue^sdays  while  secondary 
tnet  on  Thursday.  Two  injflustry^visitations  were  hVid  follow- 
ed by  a  worksess  ion. 

In  order  to  provide  relevance  to  the  Career  Education 
program,  occupational  clusters,  as  identified  by  the  United 
States  Office  of  Education,  were  selected  Bind  conipanies  with- 
in these  clusters  in  the  Greater  Portland  Area  were  contacted 
regarding  the  institute,  and  their  willingness  tp  becomp^  in- 
voived.    Iti  addition  to  the  occuf)ational  clusters,  consider— ^ 
ation  was  alsp  given  to  the  curriculum  materials  currently 
in  use  in  the  South  Portland  Public  Schools  and^ an  attempt  "  - 
was  made  to  match  visitations  and  careers  to  these  mater ialjs. 
Those  industries  or  businesses  indicating  a  willingness  to  ' 
participate  were  provided  with  a  list  (Appendix  A)  <5f  infor- 
mation desired  from  the  company  and  a  "business-industry 
tour"  (Appendix  B)  information  guide. 

The  resource  material  solicited  (Appendix  A)  was  com-  - 
piled  and  placed  in  the  career  resource  centers  of  the. South 
Portland. Public  Schools  for  use  by  teachers,  counselors  and 
students.    The  "business-industry  tour"  guide  (Appendix  B), 
provided  each  business  participant  was  designed  to  assure 
that  the  visitation  would  be  structured  and  appropriate  to' 
institute  objectives-.  • 

The  formate  of  each  tour-visitation  was  as  followsi 
A  '15  minute  briefing,  a  ^5  minute  tpur,  and  a  6o  minute 
discussion  period. 


Workspssions  were  held ^following  two  Indus try^business 
visitations  for  each  gf^^up  of  participan1».    Follojiiring  the 
last  visitation  sessiof^»  both  groups  of  ^rticipants  met  ' 
jointly  to  compare  the>^  ^^P^^^^^ces  andr|«va3^ate  -Instit^^ 
effectiveness.    A  feedback  mechanism  (Appendix  (f)  was  uti- 
lized ^i^ter  all  visita'^^^PJ^s  and  worksessions  and  provided 
thfe  Dirsfctor  and  Coord>^tor  with  a  bases  for  restructuring 
sessioiMi  to  make  them  i^^re  relevant. 

Each?  tour-^-visitat^^f  as  well  as  workshop  session i  was, 
taped ,^  edited  and  published  by  the  Institute.'    The  publica-  ' 
tp.on  "Careejr  Opportuni'ties  in  Greater  Portland,  Mainep^-  . 
Visitatidh  Notes  and  i^^fo"  Volume  No,  2  was  distributed  to 
all  Institute  particip^^^ts  as  well  as  guidance  counselors-   *  . 
and  other  interested • p^^tyes  in  the  Greater  Pbrtifetnd  ar^a. 
Voiume  No.  1  is  currently  being  utilized  as  a  text  and 
refejrence  in  a  number  ot  cooperative  work^experience  pro- 
grams.   Volume  No,  2  p^'Ovides' them  with  additional  repourde 
material.     /  o  .  ' 

EAc^tion  and  its  t'elevance  to  -the  world  of  .work  was  a 
^major  j^q^titute^  ^b  ject^'^et    At/  each  y^ork  ses.sion.  participants 
were  asked  to  ideiitif/ ^  minimum  of  ten  terms  relating  i;o 
careers^  that  they  thou^^t  a  stuc^ent  "should  unde'rstn^nd  ,  or 
be  aware  of.    These  wo^'^St  or  terms,  ,were  compiled  irito  a 
master  list  (Appendix       and  at  the  -final  workseesiori*  eiich 
participemt  was  asked  'fcQ  indicate  the/ grade  level  at  which 
it  should  be  introduce^  into  the  curriculum.    Responses  on  ' 
Career  Igjmfi  (Appendix^)  were  compiled  for  curriculum"  use. 

Participants  were  ^Iso  askej^  at  the  final  wotksessiDn  . 
to  respond  to  the  following  questioni  '  j 

••Based  on- your  to^^s  and  worksesf ions,  list  thdse  areas 
'  or  facts  thiat  ,nee^  emphasis  or  chauige  .an  educfitibn  if 
we  are  to  better  I'^'epare  youth  for  job  entry.'*  * 

There  r*espohses  w^^^  ^stdded  .to.  those  identified  frbm^ 
the  tapes  (App^dix  P)  ftnd  presented  to  the  participants/' 
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Small  groups  reacted  to  the  compos ifce  listing  and  made 
specific  recbmmendations  for  the  Sc^th  Portland  Pul)lic 
School  System. 

The  program,  on  a  weelc\by  we( 
October  10  -  WorkseBsion 


basis •  was  as  followst 


a.  Orientation  to  Projects 

b,  Pre-test 

c.  Goals  of  Institute 

d,  Pre-tour  Information 

Portland  Water  Front 
Portland  Pipeline 
Bluerock  Industries 
*  American  Hoist  and  Derrick 

Odtober  I';  ^  • 

r  Tour-visitation 

Portland  Waterfront 

'  '^cVoher  17 

Tour-visitation 
*  *  Bluerock  Industries 

October  22  • 

Tour-visitation 

Portland  Pipeline 

October  2^ 


Tour-visitation 

American  Holse  and  Derrick 

October  29  -  Worksession 

a.  Overview  -  Career  Education 

b.  Overview  -  Propgses  of  Education, 

c.  Pre-tour  Information  . 

Imperial  Homes  ' 
Maine  Egg  Products 
.  U.S.  Post  Office  and  Federal  Building 


S.D.  Warren 
d.  Feedback 

November  ^ 

Tour-visitation 

Imperial  Homes 

November  7  ,  ^ 

Tour-visitation 


•    U.S.  Post  Office  and  P«deral  Building 

()9 


\  Tour-visitation 

S.D.  Warren  Paper  Mill 

j^nyember  19  &  21  -  Worksessions 

a.  Career  Education  Review 

b.  Review  of  Tour-visitations 

Group  A  -  PreseisPtation 

Waterfront 
Group  B  -  Presentation 

Imperial  Homes 
Group  C  -  Presentation 

Portland  Pipe  Line 
Group  D  -  Presentation 

Bluerock  Industries 
Group  E  -  Presentation 

American  Hoist^and  Derrick 
Group  F  -  Presentation 

U.S.  ?ost  Office  and  Federal  Building 
Group  G  -  Presentation 

S.D.  Warren  Paper  Mill 
c  Behavioral  and  Performance  Objectives 

d.  Pre -tour  Information 

Hgmnaford  Brothers 
South  Portland  Fire  and  Police 
^  Blue  Cross  and  Blue  Shield 

e.  Feedback 

November  26 


Tour-visitation 

Hannaford"  Brothers 


Dftg^eigber  3 


Tour-visitation 

South  Portland  Fire  and  Police 


mr- 

Blue  Cross  and  Blue  Shield 


Tour-visitation'  ' 


p^gember  10  -  Worksession 

a.  Review  Behavioral  Objectives 

b.  Test  on  Performance  and  Behavioral  Objectivaa 

c.  Review  of  Tours 

Hannaford  Brothers 

South  Portland  Fire  and  Police 

d.  Career  Terms  -  Develoimient 

e.  Pre-tour  Information 

Hoods  Ice  Cream 
Sebago  Shoe 
g.    Feedback  * 


December  12  -  Worksession 

a.  "-The  Economic  System" 

Russell  Day  -  Training  Director 
'    S.  D. 'Warren  Company  . 

b,  Pre-tour  Information 

Noyes  Tire 

Burnham  and  Morrill 

January  7 

Tour^visitation 

Hoods  Ice  Cream 

January  9 

Tour^visi tation 
Noyes  Tire 

^ 

January  14 

Tour-visitation 

Burnham  and  Morrill 

January  16 

Tour-visitation 

Sebago  Shoe  Company  - 

January  21  &  23  -  Worksessions 

a.  Where  Are  We? 

b.  Discussion  on  Tour-visitation 

Burnham  and  Morrill 

c.  Career  Tenns  -  Development 

d.  Competency  Based' Education 

e.  Strategies  from  Goals  and  Objectives 

f.  Ire-tour  Information 

Osteopathic  Hospital  of  Maine 

Holiday  Inn 

W.  H.  Nichols  Company 

g.  Feedback 

January, 

Tour-visitation 

Osteopathic  Hospital  of  Maine 

January  10 

Tour-visitation 

Emery  Waterhouse 

^February  k 

Tour-visitation 

Holiday  Inn  Dovmtown 
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T  otflpiivi  8  i  ta:  t  i  on 

W.H,  Michols  Company 


February^  11  &  13  Wor^fg^ibssidns. 

a.  Systems  Approach  to  Educatlpou. 

b.  Strategies  for  Ithplemehtpition 

Elementiary  Cardet  Ed  '  '  ^ 
c;     Group  Work  '    ■  . 

1,  What  do  individuals,  want  most  fro 

2,  Career  Terms  Dev^lojjment 

3,  Analysis  of  educational  needs 

d.  I^eview  of  tour  g^ide  sheets. 

Osteopathic  Hospital  of  Maine 
Emery  Waterjiouse  * 
Holiday  Inn  Dovmtown 
.    -    W.H,  Nichols  Company 

e,  Pre-tour  Infqrmation 

Wayerhaeuser  ^ 
Presteel  Corporation 
Reiche  School 
Feedback 


their  Jobs? 


f. 

Margh  ^ 


Ma^rch  6 


Tour-visitation 

Weyerhaeuser 


Tour-visitation 

Presteel  Corporation 


Tour-visitation 

Reiche  School 


March  20  -  Worksession 


b. 


d. 
e  • 
d. 


Overview  of  tour 

Reiche  School 
Summarization  -  National  Workshop  on  Career 

Education 
Group  reactions  . 

Presteel  Co'rporation 

Weyerhaeuser 

Individual  development  implications  for  education 

Concepts  of  evaluation  session 

Post-test 
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Mftrch  25     Evaluation  Session 

a,  ^st-test 
Career  terms 

Prioritize  by  grade  level 
c,    Educational  recommendations 

Group  development 
*d.     Institute  evaluation 

Individual  and  group  reaction 


r 
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EVALUATION  OP  THE  CARBER  GUIDANCE  INSTITUTE 


From  the  outsett  it  was  planned  to  evaluate  the  Institute 
in  a  variety  of  ways.    These  include i 

!•    Administration  of  a  Prd-Test  and  a  Post-Test 
^  (Appendix  C)  to  all  participants  and  to  analyze  the 

.results, 

2.  Utilization  cf  a  feedback-  device  (Appendix  C)  to 
ascertain  relevS^nce  of  worksessfi*Dns  and  achievement 

^  of  institute  goals, 

3.  An  informal  discussion  of  the  strengths  ajid  weak- 
nesses  of  the  Career  Guidance  Institute  by  parti- 
cipants, business  representatives,  and  staff  at 
the  last  wcrksepsion, 

4.  Informal  appraisal  by  the  project  staff.     Some  high- 
lights of  the  appraisal  arei 

PRE-TEST  AND  POST-TEST:'  | 

The  Pre-Test  and  Post-Test  (Appendix  H)  V^re  designee 
to  determine  achievement  of  Institute^  objectiveSv  ,  Re- 
sponses on  a  O-lO  rating  scale  were  not  designed  to  be 

o 

used  for  statistical  comparisons  but  to  serve  as  indi- 
cations of  general  change  in  attitude,  knowledge  ahd 
understandings.     The  results,  as  shown  on  the  "Pre-Tedt 
-  Post-Test  Profile"  reveal  a  positive  growth  on  all  19 
assessment  items. 
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PRE- POST  TEST  PROFILE 


reer  Guidance  Institute-  1974-75 

ith  Portland  School  System  .  ' 

ith  Portland,  Maine  04106  * 

PRE- POST  TEST  QUESTIONNARIE 

IS  Institute  is  designed  to  help  you  increase  your  knowledge  regarding  careers /&nd  • 
•eer  opportunities  and  to  Improve  communication  between  educators,  businessmen,  and 
\  cQjnmunity.    Listed  below  are  questions  related  to  areas  which  will  be  discussed  during 
\  actWities  of  the  institute.   You  are  being  asked  to  complete  thi?  que stionnaire^iT  order 
I*  some  evaluation  of  these  activities  may  be  made. 

Ih  question  or  statement  is  followed  by  a  ten- point  rating  scale.    Re^d  each  question 
i  circle 'the  number  on  the  scale  which  most  nearly  corresponds  to  your  own  assessment  • 
your  present  degree  of  knowledge,  understanding,  skill,  or  attitude  referred  tcS  in  the 
Bstioa.  , 

How  would  you  rate  your  present  degree  of  knowledge  of  business  and  industry  in  the 
Greater  Portland  area? 

PRE-TEST  -  10/74  POST-TEST  -  3/75 

ft  — -  ■ 

4  5  6  7,8  9 

are  familiar  with  current  erqploym^nt  trends  in  the 

8 


Indicate  the  degree  to  which 
Greater  Portland  area . 


Indicate  your  knowledge  of  (:areer  opportunities  for  non-college  bdynd  students  in  the 
Greater  Portland  area.' 


indicate  your  knowledge  of 
Portland  area , 


3 


he  skills  needed  by  business  and  industry 


in  the  Greater 


Indicate  the  degree  of  your  present  knowledge  about  distresse^uurla  disadvantaged  ar^as 
in  the  Greater  Portland  aree  . 


8 


..To  what  extent  are  you  awaije  of  the  attitudes  of  the  disadvantaged  toward  gainful 
employment? 

5  /  6  7  8  9 


10 


10 


10 


10 


10 


10 
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Pre  -  Post  Test  -2- 


To  what  extent  are  you  aware  of  the  attitude  of  employers  toward  employment  of  th^ 
disadvantaged?      '  m .  - 


.1  2  3 

Xo.  what  extent  is  the  communi 
1  2  3 


4'  5        '     6   ,  7.^8  910 

attuned  to  the^ needs  of  non-college  bound  student? 
4  5  6^      '     7  8  9  1  0 


To  what  extent  is  the  administration  of  your  school  systenrr^tuned  to  the  needs  of  the 
non-college  bound  student? 

\  2  3 

Indicate  the  degree  to  which  you  undersVqnd  the  educator's  role  in  working  with  non- 
college  hound  youth. 


8 


["o  what  extent  are  the  teachers  in  your  school  system  committed  to  ^foviding  relevant 
education,  for  non-college  bound  students' 


1 


8 


10 


1  0 


10 


How  would  you  rate  your  present  degree  of  knowledge  of  local  graining  opjJortunities 
and  programs  for  non- college  boundy^tudentsJ? 


1 


8 


1  0 


I  Indicate  the  degree  of  your  present  undfec^andlng  of  Career  Educa<ion  or  the  Career 
Education  concept.  ^ 


t  . . 


1 


10 


^Indicate  the  degree  tQ,..which  you  are  famiUar^W^ih  the  dictionary  gf^ccupationsl  titles 
and  career  clusters  . 

.  2  3 

Indicate  to  what  extent  has  Career  EdiJipation  been  introduced  to  the  secondary  classes 
in  your  school  system. 

7  8 

Indicate  to  what  extent  you  are  familiar  W^th  Career  EducatL^n  prbgrams  available  in  the 
schools  of  Greater  Portland . 

7  8  9 


10 


1  0 


10 


P  r  er^-PXi  8 1  Test ,  9  <3- 


i^Indlcate  the'  degree  of^your  understancjlng  of  a  reallstlc^le  for  the  guidance 
*  counselor  In  occupational  or  career  guidance. 


1 


8 


10 


.   How  would  you  rate  the  potential  for  a  regular  flow  of  communication  between  school 
'  administrators,  teachers  / counselors ,  apd  business  and  industrial  personnel  within 
.  the  Greater  Portland  area? 

0^         1  2  3  .  4         1^5  6  J  7  8  9  1  0 

.   Indicate  the  degree  of  your  positive  feelings  abBHt^ompletijng  this  questionnaire^ 


8 


10 


\ 
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FEEDBACK  EVALUATIONS:. 

^     Feedback  Evaluations  (Appendix  C)  were  designed  for 
each  workses^ion  and  used  to  determine  understand  of 
material  presented  and' to  solicit  comments  regarding  the 
worksession,  how  to  imporve  it,  and  what  the  partic ipauits 
gained  from  the  session.     In  all  12  worksessions  were  held. 
Participant  reaction  to  content  and  instructional  techniques 
was  indicated  by  agreement. to  strong  agreement  on  each  item 
asked. 

The  comments  regarding  improvement  of  tours  and  work- 
sessions  were  taken  into  corisideratio-n  by  the  project  staff 
and  whefn  feasible  ancj  consistent  with  Institute  goals,  were 
implemented t 

Ma jo^r  items  mentioned  were:  ."^ 
More  time  for  Questions, 

^  '     '      Utilization  of  snail  ^^^ps  » 
More  contact  with  empl^oyees 
Shorten  worksession 
^     ^ring  company  represen*tative  to  worksessions  v 

^  More  stuc^ent  participatior> 

Focusing  Ijours  on  entry  ^.evel  jobs 

Discussion  relating  to  attitude  development 

Relate  tours  to  resource  packets  a  - 

More  emphasis. on  job  opportunities,  advancement,  etc. 

A  second  ispect  of  feedback  was  concerned  withi 

What  Specific  New  Knowledges  Did  You  Gain  From  Your  Tour 
and  WorKsession?    A  sampling  of  responses  wass 

Attitude  is  the  most  important  thing  that  employees 
•are  lookihg  for.     (2)^Business  letters  and.English 
are  also  on  the  top  of  the  list.     (3)  If  a -person  is^gr 
willing  to  work,  if  he  is  willing  to  learn  -  then  the 
employee  is  willing  to  put  in  the  titne  and  the  money 
to  train  him. * 
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■  ■  w  . 

*         ■  ■   •  ■     '      ■       .  ' 

I  wftP-very  interested  the  W.  H.  Nichols'  only  produces 
-^tv/o  items.    Also  the  worksheet  rating  the  10 -job 
ratings  proved  quite  interesting.    A  foarlpw-up  of 
employees  opinoins  would  be  of  interesx. 

I'tn  learning  how  to  pin  ci own  personnel  managers  to 
answer  questions  and  Viot  to  allow  them  to  be  evasive. 
Maybe  I'm  getting  to  be  more  tenatious.  ^ 

I  learned  about  a  neW  occupation  that  I  never  knew  . 
existed,  / 

'    -     : ■ 

Attitudes  play  a  trfemeiwCms  degree  on  the  part  of  the 
employee.  ^ 

«  •■ 
New  teacher  performance  standards.    Math  is  badly  » 

neededj^for  business.    Conditions  on  most  jobs  aire  * 

good  to  excellent.    Companies  like  to  promote  from 

withift.  "  • 

Vocabulary-needs  for  growth  of  Osteopathic  Hosprtal^ 

There  seems  to  be  a  great  deal  of  enthusiastic  employees 
(^n  the  surface  anyway)  in  most  companies. 

I  aiT^  learning  that  employers  and  educators  share  similar 

goal s^ and  demands  of  young  people^y  . 
Feel  Wbef%ter  uncj^rstanding  of  behavioral  objective. 
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I  nave  l^an^'^s^ie^       that  it  is  difficult  to  list 

everything'^4.n  x^^  Some  exam|)les  are  -  a 

better  general  understanding,  of  the  careers  ^tvailable 
in  the  Portland  area.  ' 

I  question  whether  or  not  we  are- doing  an,  adequate  job 
— t?^*^T5r€T3«r4n  to  work  together  in  class 

.actlvitieffi^i;l$6  often  in  visiting  <te  have  found  the 
importance  of  one  worker  to  another  in  completing 
work  successfully. 

Chai^ging  materiaifl  of  work  -  need  for  tfiiaptability  in 
students  -  attitudinal  development  emph^siei 
pflfcuction  of  ^oods  and  services        Known  before; 


18 

Better  understanding  of  job  opportuniti€is.    Mare  con- 
vinced that  w,e  better  do  a*  better  job  of  basic 
academic  skills  and  development  of  attitudes. 

I  found  that  the  employers,  on  tlfe '  tours  we  had  been 
on,  Jiave  little  use  for  highly  skilled  or  intelligent 
people. 

What  is  actually  needed  from  the  school  system.  Problem 
of  the  high  sqhool  students  who  step  right  into  jobs.-^ 

Don't  think  I  realized  irhe  extent  to  which  students  have 
poor  attitudes  in  employment. 

Tension  in  industry  due  to  competition.       .  " 

Respect  for  all  people  in  all  jobs.       '  ^  ^'  " 

Go  to  a>vlsitation  at  another  type  of  work  to  learn  and 
to  understand  different  hopes  (or  jobs)  for 

^different  folks  =  democracy.    What  makes  teachers 
think  they  would  qualify  for  some  of  these  jobs  - 
sometimes  we  are  not  the  kind  of  persons  they  would 
like  to  Be  like  either  -  or  turn  about  is  fair 
play  -  Good  lord  I     That's  a  teacher  I.? 

To  be  as  proud  to  be  a  teacher  as  Chief  McGpuldrick  is 
to  be  a  membep^of  the  Fire  Dept.    A  gun  does  not 
make  a  policeman  a  human.  * 

More  awareness  of  various  employments. 

More  aware  of  condi1;ions  and  requirements  for  specific 
'   areas.  .     .  ♦ 

I  think  our  oral  sessions  give  insight  to  thihj^s  we  may 
have  forgotten  ||||d  maybe  weren't  aware  of»  * 

Your  doing  a  good  jobi    The  wheels  are  beginning  to 
tumi  1  !     (  in  my  head)  -  ?  - 

Have  seen  a  Variety  of  skills  and  woi^king  tools  that  I 
had  not  seen  before. 
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*  Beiftg  new  to  the  €irea,  the  tours  and  worksessiona  hdve' 
been  a  great  help  to  know  the  community  and  the  people. 
The  tours  give  a  great  insight  to  what  goes  on  behind 
^  the  doors  of  the  various  areas, 

Limitatiorfs  in  local  openings  and.  opportunities  for 
advancement,  ^  ' 

Specifics  of  weaknesses  in  applicants^  .particularly 
attitueiionally.    Was  impressed  with  sensitivity  and 
awareness  of  employers  to  problems  of  non-college 
bound  students. 

Some  more  facets  of  how  inflation  is  affecting  people, 
jo^s,  etc.    More'  awareness  of  requirements  for  jobs. 

Enjoyed  the  tours  ^  more  insight  on  what  other,  peop^^. 
are  doing,     I  consider  this  an  opportunity  to^ee.  ' 
other  .people  at  work  -  m^ny  of  us  don't  realize  \^at 
some  of  our  kids  folks  are  doing  for  work,  or  what  is 
in  store  for  them  after  school 

I  knew  v^y  little  about  careers  and  industrial  oppor- 
tunities in  the  Portland  Area  since  I  have  lived  in 
the  area  a  relatively  short' time,     I  find  it  help^'iji 
making  students  aware . of  opportunities  in  their  own/'- 
geometric  area. 

I  learned  how  actual  jobs  tie  in  with^care^sr  Qlusters^. 
A  better  underseahding  of  ^^leVs^ope  of  employment 
opportunity,  \      .  ' 

Attitud^of  business  toward  education,    Hiring  proce-  • 
dures.    What  industry  is  looking  , for  in  fXiture 
workers.  . 

A  third  aspect  of^feedback  provided  for  Generiij  Comments^ 
each  tour  or  worksessi.bn.    A  sampling,  of  responses  wasi 

I  enjoyed  today's  session  -  especially  filling  in  the  . 


6heet  on  what  people  want. most  out  of  thet|j  'jobs. 
.  Find  it  intereEf'^'ii^g  breaking  up  into  groups  and  .  '  » 

discussing  them*  '  - 

**        ■  «  •        .  '  . 

We  have  been  dlsc^^sing  the  tours  in  several  of  my 
classes  and  the  students  seem. very  interested* 
Attiitude  in  business  is  hard  for  students  to  under- 
stand, ' 

\  '  ,■    '  ■  ^, 

Today*  s  ^activitie^  wqre  intere^stirii  and  institietive^ 
^ut  too  long  fof  the  time  provided  -  hence  frustratin 

:    (Perhaps  this        itself  is  a  good  lesson  for 

.    teachers)  *  , 

As  with  other' visits ,  I  continue  to  gain  a  great 
appreciation  of  "teaching  as  a  career. 

Again  I  would  asK  ^*or  more  conversation  in  relation  to 
.our  tours  rathe^  than  the  multitude  of  outside  in- 
fonnation  that  ^^^kes  ^P  ^ost  of  the  class  time.  It- 
s^ms  we  have  lOQse  ends.     Even  though"  I  can 

distinguish  witJ^  the    front  Part  of  the  sheet  as  to^ 
my  personal  knowledge  of  specific  questions,  I ''still  ^ 
feel  confused  v/^^n  it  .comes  to  what  we  should  be 
gearing  our  att^^tion  to  on  educational  implications 
of  this  course. 

The  people  have  b^^n  v;<sry  cooperative  Stnd  the  tours 
have  been  inforfP^^i^®  pleasant,  \  I  enjoyed  the 

group  work  in         get-togetrier  wrap-up  session. 

There  is  a  point       saturation  -  there  are  tpo/ many  of 
the  ^ame  operations  with  terminology ,  needs ,  and 
interests  t^^a^r^^^. 

I  am  ,9njoyir<g^he  bourse  and  the  tours.' 

Holiday  Inn  was  t^^^  best/inoet  informative,  yet.  ^ 
•  Osteopathic  Hospital  wai^  (One)  doctor* s  views  and  ' 
npt  an  ovetvievf  ^f  health  ocQupations/education. 
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Very  diBappointing,    Alsoni  do  not  like  being  read 
to  —  I  can  read  the  handouts'myself  • 

/These  tours  provide  a  '^^^  general  education  regarding 
that  ?*^hird  environment**  •    It  is  not  the  specif! 
information  that -is  valuable  to  me  so  much  as  t 
background  picture  of  t^i3||vbusiaes8  or  industry, 
a  teacher,  > expect  to  beijnore  realistib  the 
classroom  and  to  make  my  teaching  more^^  practical i 

I  have  enjoyed  learnirjg  about  industry  in  this  area 

and^Wie  communication  developing  between  industry  and 
'    educators,    I  feel,  the  educational  sy^item  must  become 
moijB  career  oriented  and  make,  education  jrelevaint  to. 
.  the\ everyday  (work  day)  of  mij^t  of  ji(s,*  *  ' 

The  tours  were  both  very  interesting.    /Phe  tour  to  Noyes 
seemed  to  4?e  the  best  organized.    It  took  a  few 
minutes  to  figure  out  hew  each  part  of  th^  shoe 
operation  fitted^in,  but  both  taugj^  a  lot,  . 

■        '  '  '  ■■ 

I^i-Jiav^  discussed  each  tour  with  my  classes.    The  studenijs 

seem  ye,ry  inter^ested  in  the  world  of  work,     I  can  see 

at  the  sey|jrith  grade  level,  that  in  the  future  we 

(so^ety)  jare  going  to  have  a  real  problem  with 

atti>tudel    '       •                  '  , 

The  CGI  has  bKen  both  educational  and .  en  joyable ,  I 
have  found  thkt  much  of  what  I  have  learned -has  been 
material  which' I  cam  put  to  practical  use.,  -^he'  people 
involyj^  have  been  interesting,  informative,  and  most 
coopera^tive^,     .  ^     ^^^^^  *  ■  " 

The  tours  and  work  sessions  are  making  one  real iie  how 
inaffective'  we  are  at  hitting  the  real  human  needs  in 

l^omes  and  at  school,  \  1 

^  ,       •  ■  '  .  ^  )      .  ^    .  .  • 

up  tlie  good  work!.  .      '       '  ^ 
liBaming  a^greatt  deal^^bout  the  w<irld  'of  work,  /The  > 


tours  have/  been  organized  we and  are  intere8ti.ng. 

'    ■    /  '  ^  ■  ^ 

The  fac^t  that  kids  don't  ahderstand  the  tjasic  principle 

of  thef^ee  enterprise  system  bother?  ma  a  good  d^al. 

The  course  is  getting  livelier  and  thu6  more  exciting. 
I  am  gl^d  to  be  involved  but  not  at  my  arrival  after 
school  /to  this  area  of  another  school. 

Very  sat^isfied  with  tours  and  worksessions, 

/  '       ■       "         ■  ' 

Attitude  is  very  important.  ^Am  looking  at  the  whole 

spectrum  of  careers  muc^j  more  seriously  than  before!  , 

The  negative  feeling  about  job  prospects  made  me 
wonc^er  -  why  bother?   'As  was  mentioned  during  the 
wor^  session  -  the-  poor  attitudes  shown  by  many  job 

•   se'^kers  was  blamed  in  part  Qn  the  schools.  This 
makes  me  angry I 

Have  .been  able  to  implement  more  detail  in  a  classroom, 
Child,^pn  are  becoming  more  aware  of  the  world  of  work 
ajnd  can  express  their  feeling  about  this  also.  , 

I  am  happy  I  took  the  course  and'am  willing  to  leam 
about  world  of  work  (it  is  generalized  that  we 
teachers  do  not  understand  the  real  world) •     I  , 
think  whoever  makes  this  general^^zation  forgets  that 
some  of  us  married  someone  outside  the  teaching 
profession,  or  that  we  may  have  worked  for  2  years  or 
more  as  a  chemist  where  br^  worked  with  objects  and 
not  people. 

The  tours  have  been  very  interesting  and  most  enjoyable. 

There  is  a  value  to  C.G.I.  -  parts  of  today's  lecture 
on  U.S.A.  fpif  example  and  tours  "fo  places  never  be fjtfre' 
visited  -  should  be  again  more  small  group  work. 

Impressed  with  the  workshop  to  this  poir^t.  * 

I  wish  more  teachers  would  become  invo^^ved.    There  is 

»    '  .  -        '     .  •         **  . 

so  much  we  i^ed  to  knoW.  about  tha 'conununity  and  the 
^  .employers  of  our  ^itudents  (syid  our  neighbora) .  J* 


EVALUATION  BY  DISCUSSICN      ^'^       /  -  .    ^  '  ;  / 

Feedback  provided  the  Ins'titute  staf f  with  continous 
input  from  participants.  '  ^n  addition,  an  opportunity  was 
provided  at  the  last  worksej^sion  ^*or  specific  recommendations 
concemihf;  stren^^ths  »and  weaT^nesaeS  *f  the  Career  ance 
Institute.     Participants  were  asked  to  react  to  the  following 
question:.  ju  /    "  /  ^ 

*' If  another  Car-eer  Guidance  Institute  were  to^be  helcf,  ') 
what  ^changes ,  or  recommendations,  would  you  make  to 
planners,  directors  or  coordinators?" 

.Wajor  recommendations  were: 

1,     Vi:^it  post-secondary  institiitions  in  the  Tocal  area 

and  identify  potential  educational  opportunities . 
2^  Identify  and  visit  alternative  service  agencies 

available. to  students,  the  disadvantaged  and  for 

drop-out.  -      -  « 

3.     Utilize  speakers  from  ..other  learning  options,  ie: 

apprenticeship,  eiaploiTTient  security  eommissian,  in 

plant,  training.^  . 
^.     later  scho.ot  visitations,  ie;     secondary  into  . 

elementary.  j 

5.  Exp]or^  careers  for  handicapped. 

6.  More  parent  involvement. 

?.     Develop  alternate  scheduling.  Vary  day  of  week. 
^8.  ^ Greater  exploration  of  Government  and  public  service 

job  opportunities.  . 
"9.     Involve"  students  who  are  not  college  bound. 


APPRAISAL' BY  THE  PROJECT  STAFF 

•  - 

The..  Institute  staff  was  inyolved  in  all  worksessions 
and  toiijr-visitatipns,    in  doing  so,  the  staff  had  an 
opportunity  to  evaluate  the  program  as  it  envolyed,  Ob-, 
servations  are:  •  ^  *  \  "  / 

,  Grouping  Cff  ;participants  into  erementary  and 

SQcondarv  pro:^ided  a  tjasis  for  planning  InsitjLtute 
^experiences  which  could  be  rela'-ted.  directl^^i^  tjie 
educational  setting,  ...  •  ^ 


—  Z.  -  Participants  quickly  rec^ognized  and  accepted  the 
>  thrust  of  the  Institute,  *  . 


3.  Once  introduced  to  the  business  scene  and  in^ 
communications  with  the  business  community, 
enthusiasm  for  the  prqject  grew  markedly  among,  the 
majority  of  partici^pants,     '  . 

4,  Th^business  <:ommunity  was  warm  and  courteous  in 


^theiT  receptionMib' P3.i*lfcifeipants  anc^^^en^tkusiasm  fof 
the  Institute  and;  its  goals •  *  ,  , 

5«    Participants  liked,  group  activity  and  th.is  ^ea  of 

the  worksession ^should  be  expanded, 
,6.    Consideration  sjfduld  be  given  to  restructuring 
another        titute.     Small  group  tours. cculd  be 
J  utilized  with  monthly  reports  to'-'kl^, participants 

individualized  visitation  also  ^holdsf  ^promise. 
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*    CONTRIBUTIONS  AND  RECCMMENDATIOKS        '    0^      ■  ' 

The  Career  Guidance  Institute  Wjas ';conceived  as  an  in- 
service  educatiqnal  activity  for  educators  in  tl^  South 
Portland  Public  Schools  and  was  designed  to  enhance  their 
exemplary  Career  Education  Program|^,  At  the  final  work- 
^psion,  feach  participant  was  askAMj|i»review  a  list  of 
,    "Career  Terms!'  which"  was  complie(3nBBp5'g  the  w.ork  sessions' 
.  and  to  indicate  the  ^ grade  level,  .at  ^t.ch  t»e  t6rm  sh(«p.d  be 
introduced  into  the  school^  curriculum.*^'. ijPpendix  ?  shows  « 
how  the  terms  "wei*e  ^pridritized'  accdrding" to  the  following 
^categories prirtary""'KA2 ,  llemjpntary -  3-6 »  junior  -hi^.  7-9 • 
and  senior  high  10-12.  :  it!^^^^  -J^ea'chers 
-    utilize  these  to  make  their  cont'^t  and'  experiences  more 
relevant  to  the  world/isf '  Wttrk.  -  In  addi-^t^n  the  list  pro- 
■vides  a  basis' for  'the'.Career  Education  dimension  within  the 
r^vi«e4  English  curricular,  a  197^-75  Career'Ed  project  . 
priority.  •     .         #  " 

•  major' 'contributiciri  can  be  summeJ^'up  in  the  remiark^ 

one  partSbsipant:  '  "I  think  it  ^has  made  some  teachers  thin 
reLoyanc^  and  accountability.  ^ A  realization  that  many-. - 
students  do  survive  without*  taking  college  courses*.    What  „ 
steps  are  we  taking  in  pre  pairing  students  f  or  ^the  world  of 
work?" .  •     .  ^  ^ 

In  ad^iition:  to  its  contribution  to  the. Career  Education 
'     Progrfetirrt^-slpeci^  for  education  were  identified 

(Appendix.       ajjid/'suiriTnary '  of  *  re'Jlmmendatibns  madie  for  con- 
sideratiori^by  5ihe  §outli-Eer%land*  School  Department.    They  ares 

'    1.    Gr<|B*er  emphasis  in  all"  areas,  on  develo^ent  of  a 

uositirve  ^attitude,  emphasis  on  values,  self  disci- 

^  ^        .    )  ■  * 

/    piine  tthical  behavior  and  acceRjance  of  responsi- 

■  \  \,        *  ^  ■ 

abilities..  ^  •  -  - 

.  .  ■  ■  .  ...  .1    V^:  ,  /    ^  \.^^. 

•2.    ^^rovideji  e^^perience  .  in  deyelo  ' 
and  interviewing  skil^^ 
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Provide  workshops  and  orientation  -for  all  teachers 
in  the  area  of  value  clarification. 

Involvement  of  students  in  indusitry-tour  visitations 


More  emphasis  on  communication  skills.  * 

,n 

J        ■  5 


Developmer^  of  human  relatibn  skills  in  individual 


or  group  courses  or  activities. 


Consideration  pf  mini-wii^^  in  "H  in 
The  World  of  Work" .  . 

'AsX^  great&r  use  of  business-industry  pespurces  ,and 
personnel  in  educational . activities. 


GENERAL  CCNCLUSICNS  . 

institute  goais  and  ob  jectives  were  met  in  a  variety  of 
ways  I  ^  .  .  / 

!•    'Tour-visitations  provided  an  interface  of  the 

business  and  edu-cational  communities.'^  "  * 

2.  The  Pre-P,ost  Test  indicated  growth  Ijn  attitudes 
^       knowledge^. and  understandings. 

3.  Volume  #2,  -  "Career  Opportunities  in-Greater 
Portland,  Maine  -  Visitation  Notes ^And  Info"  was 
developed  for  use • by  tqgchers,.  counselors,  and 


Ml 


students. 


Ur.     Resource  materials*' were  added  to%the  Careet 

Resource  Centers  of  the  South  Portland  Public 

Schools » ,  , 

'  .    .        '  .     ^  -f.'  ' 

5.  r  Additional  business-industrial  personnel'  were 

a"dded  to  those  wi'lling  to  serve  as  resoutr^ 

persons  for  educational  purposes. 


Participant  awareness  of  local  business-industry 
and!  its  implications  for  the  Care.er  Education 
.Pro-am  vv/ere  identified.  * 


7.  A  listJ^  of  Careei;j^erms  was  developed  and  priori- 

.      t/zed  for  usage  in         educational  program. 

'  •  '  ■ .  ■■  ■ 

8.  '  Educational  needs  were  identified  and  recommenda- 

tions made  to  local  school  authorities*.  ' 

9.  The  Career  Guidance  Institute  model,  developed  in 
197^»  was  refined  ^and  tested  as  to  its  effectivrtess 
as  an  inservice  technique  for  educational  .purposes. , 


''■P  BUSINESS-INDUSTRY  VISITATION  PARTICIPANTS  / 

In  order  to  provia^''^*eleva       to  the  Career  Education 
Progrfiun»  career  clusters/as  identified  by  the  United  States 
Office  of  Education  provided  the  basis  for  tour-visitations • 

in  selection  of  l)usiness-ir\du«try  participai^Pr  con- 
sideration was  given  to^  the 'curriculum  materials  currently, 
used  in  the  South  Portlartd  Public  Schools  and  an  attempt 
made  to  match  visitations  and  careers  to  these  materials. 

The  following  were  visited  by  worksnop  participants.  ♦ 
Individuals  named  served  as  contacts  and  resource  "personnel 
for  the  Institute. 

TRA'NSFORTATipN  *  .  ;     '  ^' 

.   Bureau  'of  Waterways  '  V 

Edward  Langlois,  Director  ^ 
I^ortland  Pipeline  "  ' 

_      Wallace.  McGreen,  Vice 'President 

MAKTJFACTURINQ 

American  Hois>  and  Derrick  Company 

John  At  Baird,  President        .  , 
Weyerhaeuser  CompsLny  ^  ^ 

Robert  Parent,  General  Manager  ^ 
S,  D*.  V/arren  Company 

Russell  R.  Day,  Director  Maripower  Development 
Sebago  Shoe  Inc. 

John  Marshall,  Vice  Pre*sidpnt- -  General' Manager 
Presteel  Corporation 

William  Mpio,  General  Manager  _ 
Burnhan Morri]  1  Company  •  ^ 

'  .  William  Bush,  Personnel  Manager  •    ^  " 
W^  H.  Nichols  Company 

Herbert  Carmichael,  Personnel  Manager 
/     Noyes  Tire  Company.  .    "  ^ 

g     John  Meredith,' Personnel  Manager 

CONSi'RlfGTION      '  .   .  '            "                 •  .  ' 

^  ^t^perial  Hones     "            ;  -     -  \^  '   *               .  • 

James  F.^'Maguire,,  President     '  /          ,                  *  * 

Bluero'ck.  Industries  - 

-      Robert  NuijiJ^y,  General  Mana||^er  ,  . 

^^lEALTH  -         \    ,  .       •  t;'  ^        '  , 

Blue  Cros^  and^^Bl^is'  Shieia     /.  ^  /  ^ 

f  :     .    Russell 'Df.B6nney/:J5§^^onnel  Manager.     /  '  ■] 
Osteopathic  Hospital.  '  J.  -      .  mv.   > :  ; 

^  Johti  Fecteau,  fixecuiSLvecDi^efctoV  ' 


% 


HowanSb^^eiche  School 

Richarcl  WcGarveVi  Principal  4|W  •  ' 

Soiil^i  Portland  Polica  Department       ■-■^'-'■  'Mw'^^' 

Thomas  J ;  Carmody,  CoirattUnity  Relat3^on^!^p|i^^ 
South  Portland  Jj^rp  Department  '  t     ^  '  ^ 

^    *  Filip  D.  l!ct}»driqk  I;  ^ 

Portland  Post  Office  and  Federal  Building  /' 

John  M.  Kelley,  Manager^etail  Sales  and  Service 

MARKETING  AND  DISTRIBUTION 

Emery  Waterhouse  Company  •    .  ^ 

Joan^onoveri  Personnel  Manager 
.HannafoM  Brothers  Company 

David  Dillmani  Personnel  Manager 

HOSPITALITY  AND  RECREATION  ^        -  ' 
Holiday  Inn  Downtown 

Gustave  Tillman i  General  Manager 


>  '  INSTITUTE  WORKSHOP  PARTICIPANTS 

Cathy  M.  AiMnst  Student/ ^th  Pprtlarid  High 

.         '.^  ^  '  ^fcv  ^  ■■'o..'  ■ 

itfer^n  !•  Bgaudreau,  I;arerlt  -  . ,  '         *         '      '      i'  , 

Rachel  BecRford,  Student,  South  Portland  High  School 

Elizabeth  P.  Braley,  Elemecttary  Teacher,  Lincoln  , School 

■  #  ■ 

Nancy  Carroll,  Elementary  Teacher,  Lincoln  School 

Eileen  Connolly ,  Parent  ^  -i* 

••-  ■     '•     .  ■■  ^'  Z\ 

Eileen  Cullinan,.  E-t'emientacy  Te  Redbanjc  School 

Lir\ha  Eastman,  Parent 

Michael  Eastman,  Elementary  Principal,  Linccln  , School 

Dornna  Federico,  Student,  South  Portland  High  Bqhool 

Molly  Foster,  Parent    .  ,  ; 

Rita  Huntley,  Elementary  Treacher,  Skill  in  S(^ol     -j'  ^ 

Elizabeth  Knowlon,  Teacher  of  Social"  Studies ,  Mahoney 
.  Junior  High  School 

Blanche  M|tck,  Career  Education    Resource  Center  Aide, 
South  Pbrtland  High  School 

Ruth  McLbllan,  Elementary  Teacher,  Small  School 

Carlene  T'ooney,,  Elementary' Te3.c|:ier ,  Redbanl&^chool 


Colleen  Norton,  Elementary  Teacher,  Small  School 

Bonnie  Philbrick,  Home  Economics  Veachet,  South  Portland 
High  School  .  •  l  '  •  V 

J-  '  * ,  • 

Sandra.  Filisbury,  Eleipentary,  Teacher ,  Lincoln  Schodl 

Ruth  Roberts,  Elementary  Career  Education iSobrdinator 


1 


Cindy  Sanborn,  tJareer  Edu'dation  Resource  Aide,  Mahoney 
Junior  High  Schbo,l  ^  . 


4? 


Rosemary  Skillin,  J^arent  '  . 

Beverly  Theriault,  English  Teacher , ^Mahoney  Junior  High 
School  /  '        '     ^  > 

.:v»      i,-  '  .  .  ■  •  C 


Patricia- ilkeriey,  Teacher  A idf  t  Soiith  Portland  High  SchPqi.  , 

Pamela  Beal E;iglish^eacttei','  Mahoney  Junior  High-  School 

Robert  kix^ank,  Graphic  Ai'ts*'Teacher»,  South  Portland  Hi«h 
,    School  .  ,  , 

Linda  Carri  Math  Teacher,  Mahoney /Junior  High  School 

»■  ■.    v/^-      •   ■      V  '  ■  ■      .  '  .         ' ■ 

John  Cha?)in,  Social  Studies  Teacher,  South  Portland  High 

Schppl  .    .  .  " 

Claire  Chase,  Ptertch  aiH^  German  Teacher,  Mahoney  Junior 
High  ^School 
'  '  '  *  *  ' 

Mary  Cruise,  ETngliish  Caireer  Education  Coordinator 

Martha  Foster,  Home  Economics  Teacher,  Memorial  Junior 
_   Junior  High  School 

'Xjhn  Gailey',  Assistant  Principal,  Memorial  Junior  High  Sghool 

Ann  Gilmore,  Guidance  Dirrect'or,  South  Portl€uid  High  School 

-Arthur  Giroux,  Math  Teacher,  South  lerti|j|id  High  School 

Elizabeih  Hascall,  Comniercial  iTeacher .  South  Portland^ 

Hi^h  School  (        ^   m  >  ^' 

Sandra  Jones,  Career  Education  Resource  Aide ,  Memorial  ^ 
Junior  High  School  ^ 


John  Kenne^t,  Social  Stud^^^eacher ,  South  Portland  High 

School      <  - 

David 'Lawrence ,  Student,  Memorial  Junior  High  School 

, Carlton  Miller,  Business  Education  Department  Chairmant 
South  Portland  High  School 

Maxine^orris, /Social  Studies' Teacher,  Memorial  Junior  * 
High  School 

•  ♦  '  ■    -  -     ^  ■  .  . 

.V/illiain  C'Gara,  Social  Studies  Teacher,'  Mahoney  Junior 
High  School         .  - 

Jkmes  O'Reilly,  Social  Studies  Teacher,  Mahoney  Junior 
*      High  School  «  *  :  . 

Gertrude  Parker,  Guidance  Teacher,  Memorial  Juni-ot  High 

School    .       .  ^     '  , 

>  .       .  ••  '    ^  '   .         .  ' 

Marshall  Sawtelle^  Cqjperrcial  Teacher,  South  Portland  High 
School  :    •    •  1  . . 


liavid  Scrifenet,  Science 'Teacher,  MaJioney  Jifhipr  High  School 
Terry  Sotiriou,  Seco^Ki^y  Gaflelr  Education  Coordinator 

Jane  Swett,  Student,  Memorial  Junior  High  Sch<3||^i  ^. 

■•.»••  '  •  "  ..■ , 

Keith  Thompsont  Pt'irncipal,  South  Portland  High'Sphool 

.  Arthur  Tordof  f  ,*Social  Studies  Teacjier,-' South  PortI 
<  .  High  School  ,  '    .  '  '  .  ^ 

^  •. 

Michael  Towle,  Social  Studies  Teacher,*  Mahoney  Junior 'High 
.  School  f  V 

Linda  Warden,  Student ,'^uth  Pprtlaha  High  School 

Elizabeth  Wilde's^,  Student ,  South  Portland  High  School 

Sarah  Wright,  Engl ishPC area r  Education  Coordinator  ' 

V        )  .... 

INSTITUTE  STAFF  '         -     '  * 

Arthur  C,  Berry,  Director,  Vocational  Technical  Educatix)n, 
University  of  Maine  at  Portland-Gorham,-  Gorham  . 

Frederick  E,  ^reise, /ssistant  Director,  REVAMP r  ^M|tH  ' 
lortland  School 'Systei*        ^  ; 


PIRECTORt  V 
ASSISTANT  DIREC(|0Ri 

Blementary  .teacher  « 
secokda°ry  teacher  i 


REPRESENTATIVES  J 


CmC  GRetJP: 


LABOR: 


BUSINESS! 


m 


. ADVISORY  BOARD 
George  H.  MacLeod* 
Frederick  S.. Pre lee  ■ 

■    ■         ■  -  ^ 

Carplyn  CorcQz:&nt  Director 

Curriculum  ahd  Instruction  , 
^  Memorial  * Junior  High  . School 

Carl  l^llfeTr  Depertmeijt  Chairman  : 
Bus'iness  Education     »  ^ 
Soutjfi' Portland  High  School 

UMPg  '       Ms.  L^fida  Hoch 

.     Placement  Director 

96  Fajmbuth  Street  ;  v 
Portland;  Maine  0UI03 

SFifVTI   '    ♦bseph  DeCourcey 
Deah.  of  Stu'd#nts 
"    Fort  Road.  •  , 

South  Portland ,  Maine .  OM06 

Mary  Lou. Safrterre  > 
^7  FoswiJC)|  Avenue 
south  PortlatndV  Maine  04106 


Studeilt 


Parent      Carolyn  Murphyv  Man?Lg6r 
.        Casco  Bank  ,  ^ 

Cai)e  Elizabeth,  Main^  0410? 

Jamedf  Doughty  i  Vice  Presidenti^nd- 
Treasurer  ^ 
Blake,  Hall  arid  sprague  Insurance  Co. 

-22  Cottege  Koad-  .    /  ^  ■ 

South  Portland,  Maine  4^106  ; 

Allen  P.  St  Pierre,  Busiffe'ss  RSprq^en-  . 
tative  for  International  Assoc iation^lp^^^ 

of  T/Iacffiinists  .  ' 

12  Eighth  Street  • 

.South  Portland,  Maine  (SP  ic  CE  Rotary)' 

Thomas  Curtis,  Director,  Manpower 
.  Training  ,  ; 

Associated  Generstl  Contractors  of  Maines^ 
Box  iwi ;  Whitten  Rdad      -        "  '  .  . 
Augusta,  Maine  0^330  :  - 

Diane  Boissonneaul^t,  Administrative 
Supervisor,  Affirmative  Action 
138.0  Rivferside  Street  -  r 

Portland,  Maine.^41C 3^  ^       ;         ^  .    ■  > 

John  Baird,  President  ....  . 

American  Hoist  and  Derrick  Compiki^ 
12^8  Broadway    -  .  v 

South  Pojitland,  Maine  04106        '*  . 


.*  ^  .    $  t  * 

■  .     '  -        ,  ' '    APPENDIX  A 

INFORMATION  DESIRED  PROM  EMPLOYERS 

Company,  Structure    '     \  .  ^ 

How  are  job  openings  made  known?  ^'  . 

Who  is  contact  person  for >a  job  inquiry?  * 
Employment  application  procedures  ^  „ 

Application  form 

Testing  and  evaluation  procedures 

Kinds  of  jobj^  available 

/■  .  '       *  " 

Career  laddet^s  '  ' 

Opportunities  for  advancement 

Evaluation  of  employees 

Job  descriptions  '  ^ 

Brochures  on  company ^ 

Company  benefits        ;  .      .  / 

*  . 

Brochures  on  pay  rates,  schedules,  incentives  (tuition 
assistance) 

Human  resources  available  to' education  -What  will  industry 
or  business  supply? 

Library  resource  materials   (training  films,  etc.) 

Potential  sxammer  employment  for  teachers 

Academic  and  skill  requirements  of  potential  employees 

Weakness  you  see  in  education  '  ^ 

Hiring  and  practices  regarding  dis'adva^ntaged  ""'^^^Ix 


Equal  opportunity  plan  '  '  ' 

Annual  statement       '  ^ 

How  much  profit  made  by  company^  ■ 
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;      '        ,  APPENDIX  B 

.  BV^INESS-JNDUSTRY  TOURS'  - 

'    .  ,  ''^'y         ^     Infonnation  Guide  " 

■>     ■  .    .■  '\-  ' 

OV|e?:vi^v  of  Company  Operations  >      '  -  > 

a,     Brifefly  xdentify  the  main  functions  of  your  bu^ness 
;  or  industry. 

^.  •  :  '  , 

h./  Prjt^fly  cjiscuss  your  company «'s  future  and  its  potential. 
^   fj^  growth.^ 

"    ,        '      '      V  .  ■  '   •         ,  *'  ■ 

fiirip^lbymeiit  Needs  and  Requirements  -  General 

■■    '  .'•<,.  - 

a,    ^Describe  the  occupations  which  are  found  in  your 
•  V  company.  .  - 

j*.b.  ^What  are  yfcur  i::ecruititfent  and  employment  practices, 

•  c:     "Describe  the  minimum  job  requirements,  wages,    ,  . 

-  educational  requirements  for  each  occupational  area/ 

d.  Explain  how  ^our  employment  applications  are  screened 

and  any  pre-employment  tests  used. 

•/ 

e.  Relate  youir  employment  requirements  to  the  gene  riL 

understandings  and  basic  skills  of  a  secondary 
school  graduate.     What  are  strengths  and  weaknesses 
of  the  high  school  graduate? 

Employment  of  Economically  Disadvantaged 

a.  Indicate  the  percentage  of  your  employees  who  are 
'       from  minoi^ity  groups.  Disadvantaged? 

b.  Indicate  how  you  recruit  from  high  schools  in  dis-  • 

advantaged  areas.     Discuss  any  employment  advantages 
offered  to  those  youth.  .  . 

c.  Review  your  employment  |)rocedures  and  practices.  Do 

they  contain  any  elements  which  would  b^  difficult, 
for  disadvantaged  youth  to  meet?     References ,  etc. 

Describe  the  present  employment  outlook  for  youth,  / 
in  particular  tdx&aidyantaged. 

1)  In  what  a/eah  do  needs  exist? 

2)  Part-time  jobs  ^  ' 

3)  Future  employment  trends  ' 

e.     Relate  potential  job  advancement  to  the  disadvantaged • 
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Orientation  and  Training  of  New  Employees 

a.    Dly^cuss  orientation  procedures  for  new  employees. 

bl     Discuss  on-the-job  training  activities*. 

cj     piscuss  incentives  and  other  training  programs  for 
r   employee  up-grading. 

!  •  •*      •  ■  '  " 

Art  icvjlation  Between  Business-Industry  and  Schools 

a.  Discuss  specific  wa^ys  a  counselor  or  teacher  can 
assist  high  school  graduates  and/or  dropduts  to 
gain  employment  with  your  firm.  * 

b.  Suggest  provisions  and  'procedures  f4r  continuing  a 
meaningful  relationship  between  counselors  and 
your  firm. 


J 


i 
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A    U    D  SD 


'  /  . .  APPENDIX  C 

/\  FEEDBACK  INFO 
I  /  *     WORKSESSION  * 

■  ■  ■/         '  ." 

Session  #7.  February  11 ,  1975 

The  following/statements  reflect  some  views  about  the  work 
session.    Please;  respond  "Mjo  the sI  statements  by  circling  the' 
response  -which  best  reflects  the  extent  to  which  you  agree  or 
disagree.  ^ 

I.  CONTENT 

1.  I  understand  the  concept  of  com-  SA    A    U    D  SD 

pe^tency  bases  teacher  education. 

2.  I  dan  prepare  a  behavioral  ob jec-  SA    A    U    D  SD 

tive  containing  the  three  re- 
/quired  parts^ 

3.  ^he  visitation  to  Osteopathic  SA    A         D  SD 
/  Hospital  and  Holiday  Inn  gave  me 

new  insights  into  careers  and 
<^  career  opportunities*. 

hi    The  group  discussion  session  -  S|K 
clarified  my  understanding  of  4^ 
career  opportunities  in  the 
hospitality  and  health  areas. 

5.  I  am  more  aware  of  the  processes^  SA    A    U    D  SD 

procedures,  and  requirements 
related  to  employment. 

6.  The  tour  and  worksession  provided       .   SA    A    U    D  SD 
/  insight^into  educational  needs 

necessary  for  employment. 

7.  The  (^rientation  to  Weyerhaeuser  SA    A    U    D  SD 

and  Richie  School  gave  me  aji 
overview  of  the  next  tour  and 
what  to  look  for. 

8.  The  session  was  interesting  SA    A'   U    D  SD 

enough  to  hold  my  attention. 

[I.     INSTRUCTION  .  ^  . 

1.  Group  involvement  provided  en-  SA    A    U    D  SD 

thusiasm  for  the  subjec.t  = 

2.  The  variety  of  approaches  used  SA    A    U    D  SD 

provided  for  more  participant 
involvement. 

3.  The  vocabulary  used  was  confusing.         SA    A    U    D  SD 

4.  Too  much  info  was  covered.  SA    A    U    D  SD 
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♦      "  WorksesBion  #7 

HI*    How  could  the  tours  or  worKse^sion  have  been  improved? 


■IV,  'What  specific  new  knowledges  did  you  gain  ft^om  the  tours 
and  worksession?  ' 


V.    ■  COMMENTS  J 


South  Portland  PuMic  Schools 
pareer  Guidance  Institute 
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VOCABULARY 


Below  are  listed  vocabulary  words  identified  as  relating , to  careers.    Review  the  list 
Nand  inqiicate  the  grade  (1-12)  that  you  think  would  be  appropriate- for  inclusion  in  the 
.   curriculum.    '  ^ 


♦ 


M^ine  Human  Rights  Commission 

Personnel  Manager 

preastlre 

Maine  Employment  Security  Comm. 

product  engineer 

contour  grinding  machine 

chambers 

energy 

vprtir'lp  t 

combu'stion         '  ^ 

divorced  {as  used)  / 

/  general  practice 

grinding 

i  ntpr— HpnpnHpnr*p 

osteopathic 

machine  operator 

o      Q  (J 

•  ■ 

internship  ' 

on-the-job  training 

pi  ciiiniiiax  y 

allopathic 

pride  iij  wock' 

W i     £>  o    LI  Oil! 

therapist 

scrap 

orderlies 

shifts 

minimuiii  aye 

anesthesia 

probationary 

toi^l  i*-nH  Hip 

LWOl    O^IU  UXC 

Executive  Director 

— 

raise 

oroiLiny  rtype  moLor 

Board  o'f  Trustees 

vocational  training 

spelling 

tedious 

L^uiii 111 u La  Lilly  (Jai  Lo 

interest 

promotion 

rr\i-7^f  \r\v\7\\   horn  IIP 

self-  confidence 

shipping  6t  feceiving 

a  LaL'ii.i^" 

appearance 

turnover 

o  L6a  111^  Lciu(Jciiir^ 

portable  salad  bar 

payroll  clerk 

1  nHnr'tion—  H^^rHpnpH 

*      -  P 

*  Executive  Chef  . 

switchboard 

r^^^pmhlv  room 

micro-wave  oven 

flexible 

tiirrit  QVQtpm 

deep  freezers 

volume 

mpfrir* 

flat- top  stoves 

displacement 

mia  niif  Ar*fnr  i  nn 
Ilia  tiuia  ^  L.UI1  xiiLj 

Gay  lord  hood 

wa  r  e  hx)  u  s  e  V""' 

brief 

electric  skillet 

cubic  feet 

franchise 

• 

port- buffet  wagons 

monitor 

npr^onnpl 

theme  decorating 

quality  control 

mprphandise 

interior  decorating 

management 

facilitv 

soup  chef. 

attitqde 

a  r^t  i  tiiHp 

- 

banquet 

maintenance 

safety               ^.  ' 

buffet 

process 

customer 

bake ,  broil, fry ,  steam  grill  salary 

differential 

menu 

plant 

observation  * 

gratuity 

sophistication 

inventory 

suite 

employment 

advertisement 

porter 

responsibility 

;  commercial 

wait/er,  tress 

pilferage 

administration 

bus  boy 

handicapped 

specialist 

desk  clerk 

conference 

•competitor 

maid 

minimum 

raw  material           "  . 

cleanliness 

housekeeping 

utilized 

description 

application 

.  habits 

growth 

survey  er 

microfilm 

'*  102 

gauges 

gerolers 

^rtofotor 

gerotons 

contour  grinding  / 

reer  Guidance  Institute  —  1974-75 
uth  Portlaftd  School  System 
uth  Portland^  Maine  04106' 


Appendix  E; 


CAREER  TERMS 


At  each  Career  Guidanc^  Institute  worksession  participants  were  asked  to  identify  terms 
related  to*  career^.   A  master  list  of  terms  was  developed,  and  each  participant  indicated 
*\  the  grade  level  at  which  a  student  should  be  exposed  to  the  term.   The  listing  below  is 
•  ^  summarization  of  participant  responses .  » 


PRIMARY  K-2 


ELEMENTARY  3-6 


scrap 
metric 
brief 
safety 
customer  - 
'advertisement 
habits  * 
spelling 
interest 

self-  confidence 

appearance 

menu 

wa  iter/wa  itre  s  s 
bus  boy 
desk  clerk  ( 
maid 

cleanliness 

growth 

pride  in  work 

raise 

attitude 

salary 

patrol  car 

f  ingerpriYig 

Offitier  Friendly 

ambulance 

equipmeiit  care 

;'doughnuts'" 

ladder  truck  ^ 

uniform  , 

tanker 

fire  inspection 


EKLC 
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^horizontal  , 

vertical 

gears 

i  n  f  e  r-  dependance 
'  preliminary 
disc 

assembly  room 

manufacturing 

franchise 

personnel 

merchandise 

faqility 

aptitude 

differential 

observation 

inventory 

commercial 

admini^tra  tion 

specialist 

'competitor 

raw  material 

utilized 

microfilm  , 

chambers 

combustion 

general  practice 

therapist 

orderlies 

anesthesia 

portable  salad  bar. 

Executive  Chef 

micro- wave  oven 

4eep  freezers 

flat-  top. stoves 

Gay  lord  hood 

electric  skillet 

port-buffet  wagons 

theme  decorating 

interior  decorating 

soup  chef  V  A 


bake ,  brown ,  fry ,  steam  grill 

gratuity 

suite 

porter' 

description. 

gauges  ^  ,  ^ 

pressure 

energy 

divorced  (a&used) 
grinding 

machine  operator  ' 
shifts  •  ' 

.^probationary 
tedious 
promotion 

shipping  and  receiving- 
turnover 
payroll  clerk 

switchboard  ^ '  ' 

flexible 

volume  ^ 

w'arehouse 

cubic  feet 

monitor 

quality|fcomrol  ' 

maintenance 

process 

plant 

sophistication* 

employment  '  * 

handicapped 

conference 

ininimum;. 

housekeeping 

application. 

,  surveyor  ,     ,  — 

\stock 

bode  number         ,    .  . 
.hourly  eiftployees' 
mass  production 


Vocabulary 


milling  ma ch£ne 
hydiraiic 
dlsplQcement^ 
tedious 

fes  &'r  cylinders  * 
lipmeht  .        .    •  ^  t. 

movement  ^ 
►creatlijig  &  transmitting  information 
valve  pump 

Stock  . 

code  .number 

broaching  machines 

production  output 

bobbing  section  ^  i 

heat  treating  * '     -  ' 

carbonizing 

hourly  employee  '         .  .  * 
nitri^ing  ^ 
.key  punch 
tolerance  (accuracy) 
mass  production 

rIn. 

LPN 

cardiac  , 

iiatensive 

inhalatioa 

malfunction 

diagnosis 

skeletal 

manipulation 

flow  chart 

clinical  &  office  occupations 
m&chine  sewn 

brand  names        »  j 
cylindrical  - 
,retread 

vulcanize  \  .  ' 

design  molds 

"scorches'*'  • 
specifications 
employee  benefit  package 
firing  range  ^ 
patrol  car        .  . 
Xo\p^  Aid  Bureau  of  Dept.  ' 
•retail        ,  ' 
►wharf  T 
"^'lack  gold"  •  . 

dike^ 


EKLC 


probationary-  "  -i*. 
sj)rocket  p  4^// 

\ifolume  of  fluid  ,  i  ' 
.partial  vaccuum\^ 
industrial  eairth.  moying 
torque  '  '  - 

generalist 
conamatlcs  ^ 
recycfe 
secruity  area. 
.  tolerance 
economic  slump 
non-union 

stoqk  appreciation  *• 
data 

oxidatipn 
quenching 

administrative  position 
c  u  stomer  *  relg  tion  s 
i  nter-^  de  pe  nde  nt 
function  room'^ 
pulvarize 
hoist 

conveyor  belt 
packing  room 
end  61  run 
raw  material 
piece  work 
union  shop    ^  , 
-turn- over 

manual  dexterity  ' 
pattern 
^  hand -crafted 
..embossing 
"cured 
hot- shop 

extruder  ^ 
casing  ' ' 

rubber  tree" 
hand  latoor 
fingerprint 
\ Officer  Friendly 
ambulance 
equipment  care 
distribution    '  / 
bumpers    .    •  ^ 
lead  lines 
sauna 

104  - 


transmitting 
linkage 
revolution 
apprentice 
truck  bay 
rotary 'motion 
deburring  machines 
"doughnuts'' 
executive  . 
defective 
credit  : 
efficient  > 
procluction  line 
hdrd-hat  area 
pension 

salaried  worker 
accident  rate 
transcribing 
researchers 
entry^  level 
chambermaid 
isterilizatibn 
vat 
pallet 
labeling 
retourt 

finished  product 
die  making 
non-union  shop/ 
overtime/  time/and  i 
stamina 
cobbler       /  ^ 
upper  leathers 
buffing     /     /  >: 
casing 
checkpoint 
rubber /milling 
"sets/up" 
|)erc^^nta"ge 
exp^ansion  plans 
np^zzle^  gun 
dispatcher 
/ladder  truck  , 
uniform 
equity, 
cruid  oil 
tanker 

fire  inspection  . 


Blementary  cont'd.  3-6 


%  Career  Terms  -2* 
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cardia^ 
IntensiVe 
inhalation 
malfunction 
diognosisi 
skeletal 
machine  sewn 
brand  names ^ 
cylindrical 

retread  *  - 

design  molds 
firing  range 

Youth  Aid  Buread  or  department 
wharf  .  " 

";black  gold" 
dikes  ^Jl^ 
probationary 
recycle 
security  area 
tolerance 
economic  slump 
data  \ 
function  room  \ 
pulvarize 
conveyor  belt 
.  packing  room 
end  of  run 
raw  material 
piece  work 
pattern 

hand  crafted  ^ 
embossing 
cured 
hot- shop 
ha ncj  labor 
distribution, 
bumpers 
sauna 

transmitting- 
linkage 
revolution  • 
apprentice  • 
truck  bay 
rotary  motion 
executive 
defective 
credit 
efficient 
production  line 


ha i;d- hat  area 

salaried  worker 

accident  rate 

researchers 

chambermaid  ' 

sterilization 

vat 

pallet 

labeling 

finished  product 
cobbler' 
percentage 
dispatcher 
orucje  oil 


JUNIOR  HIGH  7-9 
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Maine  Human  Rights  Commission 
Maine  Employment  Security  Commission 
pross- train 
bSHA  ] 
minimum  age 

tool  and  die  j 
orbiting  type  motor  . 
commutating  parts 
rotational  torque 
stabilize 

Personnel  Manager 
product  engineer 
osteopathic 
internship 
allopathic 
Executive  Director 
^oard  of  Trustees 
contour  grinding  machine 
on-the-job  training 
vocational  training 
displacement 
pilferage 
milling  machine 
hydraulic 
displacement 
valves  and  cylinders 
linear  movement  . 

creating  &  transmitting  information 
valve  pump 
producticm  output 
key  punch 


JUNIOR  HIGH  cont'd >  (.7-9) 

tolerance  (accuracy  • 
manipuliation  / 
flow  chart 

clinieal  &  office  occupations 
vulcanirze 
"scorches" 
specifications 
e^mployee  benefit  package 
sprocket 
volume  of  fluid 
partial  yaccuum 

industrial  earth  moving  f 
.  -torque 

generalist     ;  -  : 

non-union   ^  ^  .  ' 

stock  appreciation 
oxidation  -  ' 

quenching    \  . 
administrative  position 
,  customer  relations 
inter-<ie pendent  - 
hoist  V  ' 

—  Union  Shop 
turn- over 
manual  dexterity 
extruder 
,  casing 

"rubber  tree" 
lead  lines 
debarring  mac^^hines 
pension 
transcribing 
'  entry-level 
retourt 
.  die  making 
noto-union  shop 
ove^ime/time  and  a  half 
stamma 
upper  feathers 
buffing 
casing 
checkpointN 

rubber 'millil^      ^  . 
^"set-ups"     \  j 
expansion  plaj 
nozzle  gun 
equity 


Career  Terhiff  -3- 
SENIOR  HIGH   10- 12  ' 


st^am-temperipg  * 
induction-  hardened 
turrit  system  . 
ge  rotor 
gerdtoas  ' 
gerolers  h 
contour  grinding 
broaching  m^ichines 
production  output^  ' 
hobbing  section  ' 
heat  treating  • 
carbonizing 
hitriting 
conamatids 
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Composite  L 
EfiOCATIONAL 


istlrig 
NEEDS 


-appendix:  F 


Below^re  listed  educati 
business-industry ,  tours , 
the  Career ' Guidance  Ins 


Tj^'ping  -  office  skills 
'Apperance  -  clotfjing./for  30b. 
Develop  self  confidence  .  , 
•  Spelling 

Confidentiality  stress 
--Self-starteif,'"     /  V  '  ' 

Getting  'along  -with  people 
Basi<:  math  -  percentage-s 
Punching:  tine  clocks     ;  ' 
Stress  to  '  students  r-^  need  for 

education  - .   '  \ 

Provide  nore-  actual  -exposure 

to  careers  ,  /  ' 

I'art-tiTie  tiry^out  .experience 
Teachers  serve  as  example s 
Understanding *bf  unions  ' 
Interviewing  techniques 
Establish  realistic,  career 

§:oals  m  " 

Involve  parents*  in  schoo|f 
Make  subject?  relevant  to  ' 
'careers       ^      •  "  ^ 
Coirmon  sense 

Make  academjc  courses  'relevant 
CThis  doesn't  mean  vocational) 
Course  in  social" living 
Frida  in  one'*a  self  , 
Use  business  and  industry  ifiora 
Managenent-employee  relations 
•Group  dynamics  .  •  ^ 

Oral  expression 
Honesty  ^ 

'How  to  apply  for  a 'job 


.  as  indentified  through 
rs  and  by  participap,xs*  in 


Read  and  spell  well  '  ^ 
Self  discipline  (short-^ 

cpming  of  new  employees) 
Decision-making  skills 
Know  jobs  .ahd^  make  appli- 
•  cation -for  specific ^ job 
Lack  of  discipline 
Sense  of  responsibility< 
Willingness  «1;o  .work 
Prepa,re  -  youngster's '  to  tike 
'  oral  exams  .  . 

Attitud(5s     '  /   *  '  •  - 
Human  relation^ skills  - 
W9rking  as  a  team 
Keed  skill^i  to  live^-  in 

society  •      -  ,  *  • 

Absentee i^  '  V'^" 
Work  habits  ' 
Part-time  experiences. 
Reading  skiil6       .  - 
Math  -  basic^nd  practical 
Acceptance  of  responsibili 
Em'P  1  oy  e  r  s  •  e  xpe  c  t4t  1  ons 
Comiiiunicatipn  IskilTs 
Obligations  'to.  employer 
Trucking  yocabylary   ^  - 
Articulatrion 
Self  confidence-^ 
^^nse;  of  humor' 
Role-playing  roles  to  giVe 

actual  involveTfient  ;  ' 
Experience  in  making  out  / 

job  applicaH;ions:  ;  ^ 


ty. 
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APPENDIX  G 


•  GROUP  PJIESEWTAT^ON 
.     Glitline  of  Pbirtts  to  Cover 


ibe  purpose  cif  compjany  oir  prganizatlon 


Describe  your  tour     \  ' 
/v^fhere^you.  gtarje  or  depattrhWnts  Visited, 

'  and -function  ilP^each,  , 

L       ■  •  ■  • 

Cati^eers  identified  ' 
Employment.  oppor«tuniti  e  s 

€rients[tion,Mnhbu8e  training,  incentives  < 
^)ducationaL  needs,  of .  potential  employees         -     '  ' 
Implications  -foi*  education      '  . 
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APPENDIX  H 


PRE-TEST  QUESTIONNAIRE 

This  ins^|riHHfe^  to  help  you  increase  your 

knowledge  rM^^^^^^^Bers  and  career  opportunit^fe  and  to 

improve  com^^^HpP^Hptween  educators,  ljusine^||.5n,  and 

the  conunun^^liPl^^^p^^Delow  are  questions  relaM|||.to  areas, 
which  will  be  aiooujsed  during  the  activities  o^^ne  institute. 
You  are  being  asked  to  complete  this  questionnaire  in  order 
that  sone  evaluation  of 'these  activities  may  be  made. 

Each  question  or  statement  is  followed  by  a  ten-»point 
rating  scale.     Read  each  question  and  circle  the  number  on 
the  scale  which  most  nearly  corresponds  to  your  own  assess- 
ment of  your  present  degree  o*f  '  knowledge ,  understanding, 
skiLl  t  or  attitude  referred  to  in  the  question.^ 

1.  How  would  you  rate  your  present  degree  of  knowledge  of 

business  and  industry  in  the  Greater  Portland  area? 

0        12        3^        5        6        7        S        9  IC 

2.  Indicate  the  decree  to  which  you  are  familiar  with  . 

current -enploynent *  trends  in  4he  Greater  Portland  area. 

C    _1        2        3.4      .5        6        7  '     8        9     ,  10 

3/  Indicate  your  knowledge  of  career  opportunities  for  non- 
collefe  bound  students  in  the  Greater  Portland  area, 

0       1.2       3       4       5       6       7       8       9  10 

4.  Indicate  your  knowledf^e  of  the  ski]  3  s  needed  by  business 
and  industry  in  the  Greater  I ortland  area. 

0       1        2       3       ^  '     5       6     •  7  .     8       9^.    '  10  ' 

5-  Indicate  the  degree  'of  your  presert  knowledge  about  dis- 
tressed and  disadyk'n tagged  areas  in  the  Greater  Portland 
area.                   .  . 

0        1-2        3       ^       5       6  7'8'9  Id) 

6.  To  what  extent  are  you  aware  of  the  attitudes  of  the  dis- 

advantaged toward  painful  employment? 

.       0.     -1       2       3     ;  ^       5       6      7       8       9  10- 

7.  To  what  6xterit  are  you  aware  of  the  attitude  of  employers  _ 

toward  e-iploynent  of  the  disadvantaged? 

0        12        3       ^        5        6        7        B     ~  9  10 
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8,     To  what  extent  is  the  community  attuned  to'  the  needs  of 
non-rcollege  bound  student?  \. 

0       1        2^       3       4       5       6       7       8       9  10 

^.     To  what  extent  is  the  administration  of  your  school  system 
attuned,  to  the  needs  of  the  non-x:oll9ge  bound  student? 

0        1        2        3-  ^      5        6        7        8        9  10 

10.     Indicate  the  degru      u  which  you  understand  the  educator's 
role  an  workinj^  with  non-college  bound  youth, 

0       1        2        3       ^       5       6      ^7       8       9  10 

I      11.     To  what  extent  are  the  teachers  in  your  school  system 
j  committed  to  providing  rele^vant  education' for  non- 

j  college  bound  students': 

0        12        3^56789  10 

12.  How  v/ould  you  rate  your  present  degree  of  knowledge  of 

local  trainirr  opportunities  and  programs  for  non- 
col  lef;e  bound  students? 

^12        3        456        789  10 

13.  Indicate  the  degree  of  your  present  understanding  of 
V  Career  Education  or  The  Career  Education  concept. 

0        1        2        3        456.7        8        9        10  ' 

14.  Indicate  the  degree  to  which  you  are  familiar  with  the 

dictionary  of  occupational  titles  and  Career  Clusters. 

C        1        2        3        ^        5        6        7        8        9        10  . 

.       15.     Indicate  to  what  extent  has  Career  Education  been  in- 
troduced to  the  secondary  classes  in  your  school  system. 

'  0    '    1        2        3       k       5       6-7       8       9  .  10 

16,  Indicate  to  what  extent  you  are  fai-^iliar  with  Career 

Education  programs  available  in  the  schools  of  Greater 
i-ortland.  -  , 

0        l-        2  ■      3  •  ^        5        6        7.8        9  10" 

17.  Indicate  the  degree  of  your  understanding  of  a  realistic 

role  for  the  guidance  counselor  in  occupational  or 
— — ■ —   uarum'  j^'.uitlayiuo .  —  '• —  —  '  ^ — 

^        1.2        3        ^56        7        8        9  10 
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18.    How  would  you  rate  the  poten-feal  for  a  regular  flow  of 

communication  between  school  administrators,  teachers,*^ 
counselors,  and  business  and  industrial  personnel  within 
the  Greater  Portland  area? 


,2 


10 


19,     Indicate  the  degree  of  your  positive  feeling  about  com- 
p^gjjjjUnf:  this  questionnaire. 

2        3        4        5        6        7        8        9  10 
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The  South  Portland  Career  Education  Project 

CAREER  GUIDANCE  INSTITUTE 


Hereby  Certifies  that 


4^ 


has  successfully,  complete^  fix  retirements  for 


IE  530  PRACTICUM-VOCATIONAL  GUIDANCE 


Conducted  by  the  University  of  Maine  Portland-Gorham 


Dare 


The  South  Portland  Career  ^ucation  Project 

REER  GUIDANCE  INSTITUTE 


Hereby-Certifies  thai 


has  suaessfuUy  completed  the  requirements  for 


3  PRA(£tICUM -VOCATIONAL  GUIDANCE 

Condinf^ted  by. the  Jjmversity  of  Maine  Portland-Gorham 


Dare 


FOR  FURTHER 'INFORMATION  CONTACT* 


ERIC 


FRED  FREISE 

ASSISTANT  DIRECTOR  REVAMP 
SOUTH  PORTLAND  PUBLIC  SCHOOLS 
637  HIGHLAND  AVENUE 
SOUTH  PORTLAND,  :»IAIx\E  Okl06 


IK 


?     ■  CAREER  E:'IC;.'^I0'' 

SOUT-   x^ORT^  ND-,  MAINE  ■ 

"A  HUr-'lAN  RE30URC_ '  DIRECTORY     \R  TEACHER  AND  STUPE MT  USE 


SHADO./I"'"! 


I 'JTL.R .ing 


f:":id  trips 


:ducat:-")'Jae  tiaterials 


de;;oUgtratio?is 


.1  ^7(? 


1 1  / 

ERIC 


This  directory  contains  a  list  of  career  consult- 
ants, materials  and.  agencies  available  to,  teachers 
and  students  involved  in  Go.reer  Education  activities 
throughout  the  South  Portland  scliools.     Each  name 
in  the  Index  is  'keyed  tcj^n  "informat  io:: '  card  located 
"in  the  Consultant  Card  F^.e  in  each  of  the  three 
secdndary  Career  Guidancr  Center^.- 


Trie  definitions     f  the  Matters  £)I..FjT,E,  and  D 
appear  on  pri^.e  2.  ~ 

The  15  career  cl  ,  Jt ers  , desif^nat ed  by  tlie  United 
otcates  Office  of  Educ  ation  arc  found  on  page  3.  Con- 
sultant'  cards    ire  filv.:d    inder  these  clusters.  Four 
s'lrnple  Careers  arc  listed  for  e-ich  gob  cluster.  \ 

The  Index  on  patr^^  K  li  sts  the  Career/Topic  ,\  clus- 
ter, last  name  of  the  consultant,  a.nd  code  letters  for 
the  SIFTED  activities  :\nd  materials.' 

•   ^lar.^^s  of  local,   state  and  federal  or^:;anizat ions 
and  .agencies,  which  provide  personnel  and  materials  for 
school  use,  are  located  on  paf^e  13.     Addresses  and\  tel- 
ephone numbers  of  these  agencies  are  located  in  the 
back  of  the  card  file  under  Orf^anir.at  ions ;  Local, 
Gtatc^  aryl  redera]^. 


X)  'TE;rr 


Step  1 : 


^  * '  o  \' 
D  codf 


L  ni'ormat  ion 
in  "the  Index. 


.no  and  tV- 


vour 


Lcientify  the-  con- 
;iote  both  the 


■,^r  c.i 


ven. 


V:  t;  p  p 


onJary  C:,ir-    v  \ 


th-.'  co:/Ju 


:.e   t/tu    c::r      for  the  con- 


sul t:r:t  ^:  Pi.. 


plione  nuiiil;or^  i 
inf ormat  ion 


.it  -  t  ,   coiapan-      address,  tele- 

3  T_      T  )rle.  Additional 

^strictionr;       •  be  recorded. 


1~ 


1  irs 


DEFIMITI0N3  OF  3^  I  "F  T  E  D 


The  code  letters  SIFTED  are  used  as  key 
letter's  in  identifying  resource  people  in  the  follow- 
ing areas  of  the  Car/er  Education  Program: 

Shadowing  -  offers  a  personal  experience  in  career 
exploration.     Individually  or  in  small  groups,  students 
spend  a  full  or  half  day  observing  a  relative,  friend 
or  concerned  ■  individual  at  v/ork.     Volut^teer  work  also 
provides  a  type  of  shadowi-'ig  experience. 


Interviewing;  -  may  be  of  two  types.     In  one,  a 
career  consultant  would  answer  student  questions  re- 
gar^ding  his  or  her  field  "bf  intorqiBt.     The  other 
enables  students  to  pxpcrinnce  a  simulated  job  inter- 

Field  Trips  -  provide  the.> opportunity  for  classes 
or  small  groups  ,of  students  to  become  aware  of  com- 
munity workers  and  career  oppv^i-nuriit  i 

Talks  -  are  given  by  resource  speakers  in  the 
i:lassroom.     These^  preVr^tations  afford  students  the 
advant:age  of  gaining  knowledge  about  a  specialized  - 
occupation  or  an  area  of  interest. 


Edijcational  NateriaJ.^  -  include  audio-visual 
'    aids  as  v;ell  as'  informatiot;  available  from  business 
and  industry  to  supplement  the  offerings  of  the  school 
curriculum. 


Demonstrations  4  enable  students  to  watch  or 
participate  as  a  craftsman  simulates  a  particular 
skilX'.""^^  * 


THE  A^OVE  ARhlA:]  ARE  REPJRTED,   DIJCU33ED,  A^D 
DOCUMENTED  BY    TEACHERS  OR  ">TUDEMTS. 

Ill)  . 


LIST  OF.  THE  FIFTEEN  OCcfPATIO^L  CAREER  CLUSTERS 


Agribusiness^  and 
dairy  fai^mer 
forest  ranger 
horticulturist 
landscaper 


Natural^  Resoi>^rces 


1 


J 


Business  and  Office 
actuary 

cashier  _  '  V* 

computer  ^rogr,ammer 
stenographer 

Communications  and  fledia 
reporter 
editor 

radio  station  manager 
telephone  operator 

Construction 
engineer 
architect 
carpenter 
electrician  . 

Consumer  and  Homemaking 
cook 

interior  decorator 
consumer  affairs  advisor 
waiter 

EnvironmentaJ. 
forester 
urban  planner 
fish  and  game  warden 
soil  conservationist 


3.  Health' 

dentist  ^  \      '  ^ 

doctor 

.medical  technologist 
■  licensed  practical  nurse 
*' 

9.  Hospitality,  and  Recreation 
. coach  \ 
hotel/motel  manager 
,4.    travel  agent 
•  .  professional  athlete  ' 

10.-  ' Mahuf a c t u r i ng 
shipper  \ 

quality  control  engineer 
tool  and  die  maker 
sheet  metal  worker 

11  V  '  larine  Science  ^ 
boat  mechanic 
diver 

.  oceanographer 
fisherman 

12 ,  riarketing;  and  Distribution 
.    retail  merchandiser 

food  transporter 
public  relations  worker 
advertising  copywriter 

13 .  Personal  Services 

cosmetologist 

mortician 

pet  shop  owner 

barber 


Fine  Aits  and  Humanities 
piano  instructor 
potter 

museum  curator 
"  Qotor  — —   


Public 


Service 


libr  arian 
postman 
teacher 
-fireman  ^'  ^ 


15.  Transportation 

heavy  equipment  operator 
I  ilot 

bus  driver 
truck  mechanic 


-3- 
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Some  careers  could  be  li^ed  in  more  than  6ne  cluster ;  "  however , 

"^s^P-  been  made  to  ^he  'm.ost  obvious:  < 


the  following  designations  h 

CAREER/TOPIC- 
Accounting 
Actuary 

Admissions/Ass  ^t-.Dir . 
Admissions  Director 


CAP.ELR  CLUSTSn'  • 
'3usiness  &  Office 
Business  &  Office 
Public  Service 


CODE 


Public  Service 


Advert  is irig/Publi'C  Rel .  Communi.cat  lons&Med 
Airline/Personnel  Transportation 

Airport  Operations  Tlgr .Transportation 
Air  Traffic  Controller  Transportation 
Alumni  Rep.  Public*  Service 

Animal  Grommer  Personal  Service 

Appliances(small )Instr. Public  Servicd^ 
Apprenticeship  Prog.C.  Business  Sc.  Office 


la 


Architect 


Construction 


Armed  Service-Air  ForcePublic  Service 


vrmed  Service -Army 
Armed  3ervice-C  »Gnard 


Armed  Service -Marines 
Armed  Service-Navy  - 
(ASVAB)  Ed. Testing 
Armed  Service-Ma vy 
Armed  Servi  ce-^^avy 


Art  Museum/Ed . Curator 
Art  Oehool  Rygl^Ci ar ' 


Public  Service 
Public  Service 


Public  Service 

Public  Service 

Public  Service 

Public  Service 


F  i  ne  Art  Sc^oHuma  ni t  i  e s 


Fine  Arts^cHumanit ies 
Marketing  &  Dist . 


Astrologist/director 
Aut  omot  i  ves/deal-er 

Automotives/lns true tor  Public  Service 
Automot ives/Paint ing  'k  Transportation 
Body  Repair 

Automot ives/ Service  Transportation 
Advisor 

Aviation    Instructor      Public  Service 

.  121 
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NAI'IE 

S 

I 

F 

T 

E 

D 

' Gibbons 

.s 

i 

i 

1 

1 

Johnson 

1 

F 

1 

Duriand 

1 

'  T 

* 

Jensen 

T 

Akerman 

I 

F 

D 

Lenfest 

E 

Hager 

• 

D 

t  lunsey  ^ 

{ 

D 

Mev/man 

Littlef  ie^ld- 

i 

I 

Maxwell 

Carpente.r 

F 

D 

^  Foley 

F 

D 

^  Rooney 

F 

nycL  ii 

c 
o 

1 

Tavlor 

Trefry 

D 

Se vigny  ^ 

D 

.  Dyer 

T 

E 

'  Christ opher son 

3 

Stevens 

D 

Chamberlain 

I. 

E 

D 

/iT^e 

I. 

E 

D 

/ Harvey 

I 

E 

D 

/  Riley 

S 

\ 

i  Smith  • 

S 

Xlordon 

I 

D 

Lefreniere 

F 

T 

E 

Alonso 

S 

Hager 

I 

D 

Mclntyre 

I 

Parker  ( 

I 

ThroWBrV 

F 

Robeson 

T. 

 GTTO'S.  ■ 

Lowry 
Pape 
Johnson 
Blanchard 

Cleaves 
Kimball 

\ 

S 
S 
S 

T 

T 
T 

D 

I 


I 


?^  Viking: 


Personnel  Mjgr. 
nager  . 
I.anGger 
rsoi 


I 
I 


Rroonnel  Int  erview^r 
i^eraonnel  f^r.      -  ^ 


.blic  Relatirns 

Slier 
rber 
Boaut.ician 


I 

I 

i 


autic  ian/Owner 
ind  Institutior 


ilding  Cons:.In3t-. 
l?penter 


Ise  Worker 
ghier  Trainer 
City  of  S.Porrlar.: 
•|ty  Manager 

■  ty  Manager 
Per3onnel  IlanAge^^ 

»per.  of  Public  i/orks 
per •  of  Schoc.  1  s 
eaner/Rug 


CARERR  CLLT.TE_R 

Consumer&Homeinaking 
Personal  Service 

Pe  r s  Qna 1  Service 
Personal ^  Service 
Personal  Service 
Personal  Service 


I 

Cl 

t 

I 

ERJC 


Clergy man 


Personal  Service 
Personal  SerV\ice 


Personal  Service 

Personal  Service 
Personal  Service 
Personal  Service 


Personal  Service 
Public  Service 


Cons  true  t ion 
Cons  true  t ion 

Health 

Marketing  &  Distri. 

Public  Service 
Public  Service 
Publi c  Service 
Public  Service 
Public  Service 
Consumer&Homema^king 


Pe rsopial  Service 


Clown  Club  Coordinator  Fine  Arts&Humanit ies 
lach  Hospitality^cRecreat  i 


llee^e  Rep.  (local)         Public  Service 
n:paor.«  F'.--;  ,\/  .  r-.Mgr  :Manuf acturJ.ng 
rrputer  Por^  ■/?!-.:  t:  M. Manufacturing 
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NAME 

Jordan  s 

Giddinge 

Upton 

DoW  ' 

Ckterina 

Murphy 

Ba-rter 

'"CQT-roll 
Mulkern 
Reed 
Lohineyer 
Allen 
Pemberton 
I'Vhitn^y 
Parker 
Shortill 
Geletka 
Currier 
La venger 
.Warifen 
McGovern 

,  Boudreau 
Connony 
iiannaf  ord 
SajP^rd 
Saleeby 
Pierre- 
Boyie 
Bradbury 
Thomp^on*^^ 
Lavigne 
Bakker 
Jalbert 
Jerome 
Morton  * 

Stewart 

Button 

Ireland 

Erskine 

Soekins 

Thompeon 

Onos 
Ro ny  - 
Ellis 

eise 
Kahili 
Sullivan 
Martin 
Giln?orG 
Ni 


^3 


CAhEER/TO-P]^C        ^  CAREER  CLUSTER  [ 

CoKiputer,  Progr. "Supers  Business  &  OfficL 

.  CcnsultantyBusiness  ,  3usinesg  &  Off ic0 

Con<3umer  Affairs  Adv.\  Consumer&Hom'emak^ng 

.  Oontractor  "      -  Construction 

C9n1>raGtor/Gen.  Super 
Cpunselor/CED 
Counselor/Dean  of  Stu. 
Counselor/Vocational 

Craftsman 

Credit  Counselor 
Credit  Union  T^gr. 

Culinary  Arts  Instr. 
Data^ Processor. 
Day  Care  Project 
Dental  Hygienist  ' 

Dentist 


Construction 
Public  Service 
Public  Service  \ 
Public  Service 

Fine  Arts&Humanities 

Consumer&Hdme makings 
Business  &  Office 

Publi'c  Service 
Business  ?l  Office 
Public  Service 
Health 

I-  ■ 

Health 


Distributor/Appliances  Tlarketing&Distributi 


Di5Htributor/f  ood 
Disrtributor/f  6od  ' 

'^Doctor 

Drafting  Instructor 
Ecologist 

Educator/Asst .  Dir. 
Educator/CED  T)ir. 
Educator/Dir .  of  Ed.Ser 
i.ducat  or/Direct  or 
Educator/Principal 
Educat  or/Voc . Admin . 
Electrician 
Electrical  Instructor 
Engines ( small )  Instr . 
Engineer/Civii 


I'4arketing  i  Distr. 
mrketi-ng  Sc  Distr. 

Health 

Public  Service 
Environmental 


Public 
Public 
Public 
Public 
Public 
Public 


Service 
Service 
Service 
Service 
Service 
Service 


Construction 
Public  Service 
Public -Service 
Construction 


Erjf;ineer/lnstructor 
Engineer/ Physics 
Engineering/Vice  Pre's 


Public' Service 

Construction 

Construction 


IJAriE     .  " 

Smith 
Ifenolakis 
Frosch 
MacLeod 
j'laguire 
Rhoda 
Mader 
DeCourcey 
Cesario 
Muzzy 
Kilgore 
•  Orcutt 
Brosnan 
Siannah 
V  Fowler 
\  Brisse 
\ Bearor 
^^agerty 
Vinskey 
jVaughan 
D^spres 
Hutchinson 
Sa^rbeck 
Estkbrook 
onO|)noYer 
Dillr^n 
TopharK  ....  • 
Sullivan 
Bellino 
Briggs 
Gabaree 
Bloomhagen 
Priest 
Keily 
Mori;;ensen 
Hymoff 
Young 
Thompson 
Fehlau 
Darling 
McCarthy 
Gray 
Banks 
Haskell 
Tfarshall 
Arbegast 
^Richardson 
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I 


tAREER/TOPIC 
Jivgineer 

Farmer 

farmer/ Truck 
ashion  Merchandising 
Instructor 
^erry  Service/Pub .Rel, 
■  ireman 

"ire  Technology  Instr. 
Floor  Coverer 
Jlorai  Designer 

Food  %rke;ting  'Agent 

||opd  Processor 


CAREER  CLUSTER 

Construction , 

Agribusiness&f'fat  .Res. 
Agribusiness&Nat .Res • 
Public  Service 

Transportation 
P\4Dlic  Service 
Public  Se^*vice 
Consume r&Homemaking 
Fine  Arts&Humanities 

Marketings:  Distri . 

Manufacturing      .  . 


CO:;;. 


I 


Forestry  Specialist 
■urniture  R^paiif^man 
■urniture  Touqh-up 

uame  Warden  Inspector 

■eating&Air  Cond.Irtstr. 
"aavy  Equipment  Trom.M. 
Heavy  Equipment  Sales- 

Ian  (caterpillar) 
orticulturist 
Hospital: 

Idministrator 
ilreetor 
Dir. Operating  Rm.Tech. 

(ir .X-ray  Technician^ 
mployee  Education  Dir. 
ersonnel*^ 
^ersohnei-  Secretary  . 
■ersonnel  I^fenager 


Agribusiness&Nat  .Res 
Consumer&Homaking . 
Consume r&Hpmaking 
Environmental 

Public  Service 
Marketing  Distri, 
I^rketing.^c  Distri. 

Agribusiness&Mat.Res^ 

Heaith 

Health. 

Health 

Health 

Health 

Health  - 

Health 

Health 


I 


ublic  Relations  Dir.  Health,. 


Hocel-Motel  Adminis.     .Hospitality  &  Rec. 

Iotel-Motel  Gen.  Mgr^  Hospitality  &  Rec. 
c 


Io\^el-M6tel/Public  Rel. Hospitality  &  Plec, 


I 
I 
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,  NAIE 

S 
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Langford 

1 

Tupper 

1 
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•TV.' 

Cesario 

D 

.3ubier 

F 

1 
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y 

McGouldrick 

S 

F 

1 

Di 

Kitchen  , ^ ' 

nl 

Daniels 

D! 

Goode 

D 

Minptt  • 

D 

^C'atergon 

F 

Thomas 

F 

U 

3ush  - 

T 

I 

Conley 

S 

I^ike 

r 

.  Tabor 

I 

inomsen 

T? 

V 

Dissell 

T 

E 

Rowe 

■^^ 

D 

;fopdwortn 

n 
if 

Dyer 

u 

Sarty, 

Q 

o 

T 

\ 

n 

\j 

r  XI IlK 

r» 
U 

JJionne 

X? 

r 

) 

Blac^cKopd 

X? 

r 

Mucci 

A 

Ham^ 

-r 

T? 
1.1 

1 

Fecteau 

F 

1; 

Boullidrd" 

E 

1 

Parsons 

Sharpe 

r  1  1 
X.  t  1 

Corinne 

1 

1 

I 

Herbert 

T 
1 

Bean 

T 
1 

\ 

Huff 

I 

F 

i 

MacLeod 

I 

f 

Cobb  ' 

F 

E 

^ Harris        ' "  ' 

F 

T 

Cowan 

s 

Tillman 

F 

D'Aoust 

F 

1 

Street 

•F 

1 

ERIC 


CAREER/TOPIC  CAREER  CLUSTER  mm  ^' 

Insurance : . 

Personnel  Perianal  Service  Andrews 

Richards 
Stauber 

Personnel  Tfenager  Personal  Service  Bpnaey 

Real  Esta:.e  •  Personal  Service  York 

Special  Agent  P^^rsonal  Service  Shafto 

Supervisor  '    Personal  Service  Crockett' 

Training-  Coordinator.      Personal  Service"  Cox 

Vice  President  Personal • Service  Doughty 

Interior  '^Ete^corator         Consumer&Komeinaking  Daniels 

'<<j,  .  Ifesse^y 

Interior  Dec.rPainter    Consumer  ^cHonid.making  Moon^y 

Journalist  Gomr^^unicationsto^^^i^,  Galbrait'h 

Judge   '  Public  Service  Devine 

Law  Enforcement/Instr .  Public  Service  '"twines 

Law  School/Asst .Dean      Public  Service  Julavits 

Lawyer  Personal  Service  Davis 

Jones 

'  Perkir^e 

Thasctei:. 

Legal  Secretary  ihstr.  Public  Service  Hon^iiri:: 

Library/Director  Public  Service  Alexander 

Library  Techn. Inst ru.     Public  Service  Agazarian 

Lobsterman  Market  ing&Dis^> .  Muise 

y      >  Ricker 

Machine  Tool  Insbruc.     I&nuf acturlng'  Jewett 
tfenufacturer": 

■  General  Manager  ,  Manufacturing  'Parent 

Office  Manager  Manufacturing  Perry 

Personnel  Manufacturing    ,    ,  Carmichael 

'  .  ^Hogan 

Meredith  - 

^   Polito 

i  Prescott 
VJescott 

'    '  ,  Wiberg 

Personnel  Assistant        Manufacturing  Oxton 

'        .  •  Hyde 

Personnel  Manager  Tfenuf acturing  Tnomas  * 

Personnel  Specialist     -Manufacturing  .'^ihmerman 

.President  Manufacturing  Baird, . 

. '     *  Pingree 

Public  Relations  Dir.*    Manufacturing  Vanaelow  • 

Vibe  President  Manufacturing-  Marshall 

,  ■  '     ■  ^   ■  '» 

.  '  ■  •       ,  •   ..  " 

%  '  s  , 
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ffer'-^uing  Research 


/Service  Fore 
Pc/3ervice  flgr. 
g^J  Technologist 


CAREER  CL^;S?^  ^< 

' — ; — '   f  . 

Business  Of 
;  -nsume-^i^Honie  .1  ^ 
-Tanspc^'^tation  ■ 


^'  ransportat  ion 
Transportation 
Health. 


llLJ^Z^vy  'Intelligence     Public  Servicek  *~ 
MadtT  ^,  .  Marketing  &  Dii^ 

Newsptper/Bus .  Hgr .  Communicat  ions  ••fe4i^~ 

News^per/Edit  or  Communicat  i'onsfc^fedia 

New9|Siper/Gen .  Mgr  •  As  Tt .  Communi  cat  i onsfti ledi 
Newspaper/reporter   •  '^Co'mmunicationscNci'Iedia 


Nurse 


^Healt^h 


l^ursing  Instructor" 
Paper  Industry  Plachin- 
ery/Mgr.  of  Ilanuractur' 
ing 

Paper  I4inuf acturer/ 
Manpower  Developer 
Paper  Manufacturer/  ^ 
Public  Relations 
Paper  Manufacturer/ 
Personnel 
Pet  Shop  Owner 
Photographer 
Physical  Ed . Instruc . 
Physical  Therapist 


Public  Service 
Ma  nuf a  c  t  lir  i  ng 

rfenuf acturing 

Ma  nuf a  c t  ur  i  ng 

Ilanulfacturing 

Personal  Service 
Fine  ArtS'^Humanit ies 
Public  wService 
Health 


Physical  JTheri^py/Asst .  Health 
Adninist'rafor  Controller 

PianO(^/:Vocal  Instr'uc.       Fine  Artsrillumanit iei 
Pilot/(f ormer )         \     ^  Transportation 
Pilot  \    *  Transportation 
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Shaw 

Perr'^' 

'Hiil 
Kimta9ll 
Tweedie  « 
Ho*re 

*Brown 

Gurnard , 

r  ^iirette 

htuiiaes 

Kahili 

Burke 

Houston 

McNabb 

I^arsnall 

Kimball 

Saunders 

Scott 

Dickson 

Powers . 

i/ithee 

0 'Rrien 

Butler 


Day 

Lowell 

■Purple 

Diamon 

Simpson 

Jackson 

//icken* 

Atwood 

Hart 

Ham 

Sniith 

Boulos 

Soi;'ensen 


rj)«5:  LL:»E/Vic^  Pres. 

P^-^iiEi' TPersonne.l  Hgr/ 

Personnel 


car: 


ILUSTER* 


TrSinsp^tatiion  * 
Ilan^ifac'tuiring  ' 
Pef*8onMfcl  Service 
Publ  i  <r- Ser'\ti  c  e 
Public  Service 
Public -Service 


f . -^#r  iJ'ub.RelatiDns  p.PutJlic  SeKVice 
-     :f?i/ Youth  Aid  Off.'   Public  Service 


•VT.ce 


^o. /Personnel 
0"  Officer 
/Newspaper 


D. 


er/School  Text 
"ndustry 
Industry/ Gen . 
lisc  Jockey 


Rac-O  Station  Mgr. 


Public  Service 

Fine  Art s&Hiimahi ties 
Public* Service 
Public- Service  , 
Commujiications&Media 

Communications&i-iedi^ 
Construction 

struction  v 
Oommunicat ions&Hedia 


Communications'^  fed  ia 


^Green 
>Ketwynd 
Ceron 
Kearns 

i-idlpn 
-^iftorosd 
■^.ostigan  : 
,3urkill 
Kelley 
Adlerstein 
Holt  / 
Pai-kep 
^,!i;ojOte' 

\/alch  ' 
.  Gqodwin 
-  Nunley . 
Brine 
ilax 
Ryder 
Sebastian 
Snyder 
Dow  ^ 


Ran  . 

rv/TV  News  Repor- 

-Communications<?^.Media 

Silverbrand 

Rac. 

Health 

Wright 

Ra:._- 

-M^ubli,  Hel. 

Transportation 

lalvin 

^eters 

_r  ite  Age  "it 

Personal  Services 

3oulos 

rm^n/ small  engine 

Mezoian 

Re-  : 

Consumer&Homemaking 

riullins 

Repaj-rman/T.  V. 

Consumer-^oHomemaking 

Stackhbuse 

Research 

Agribusiness&Mat .Res. 

Larson 

Restaurant  Manager 

Hospitality  &  Rec. 

Percival 

/-.t/Per 3onnel 

Priest 

Res- a 

Hospitality      Rec-s  . 

Davis 

-    ..-les/Lept .  StoreLlarketing&Disbribut  ionHun^er 

A5  "  , 

^ersonne^L  Dir . 

Hores 

Re  -  5i 

,   3-  les/Dept . 

Marketing  &  Dist . 

Austin 

-erspnnel 

Ivey 

h  -ii 

1   o^ies/Dept . Store  Iferketing  &  Dist. 

Longv/ay 

Sdes/Dept . 

Personnel  Jfer. 

ffarketing  ?c  Dist. 

Palmer 

Rrt 

Sales/Food  Store  Marketing  &  Dist. 

Patenaude 

Man.- 

-:r  ■ 
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detail  Sales/Oil  Co. 
President  ,  i 
detail  Sales/hLint 

St^oHTe  Clerk 

5a^es  Rep./Car-Truck 

Salesman/Heavy  Equijp, 


CAREER  CLUSTER 

riarketing(fc  Dist\. 

Marketing  &  Dist 

Marketing  &  Dist 
I%rketing  ^fiist, 


Sales  Rep/office  Equip. F^arketing  &  Dist. 
Secretary     -  Business  &  Office 


Sheet  Metal/Fabricator  Tlanuf acturing 
ShQ^et.' Metal/lnstructpr  Public  Service 


Ship  Chandler 
Shopping  Center/Mall 
%nager  ' 

Siding  Contractor 
Sign  Painter 
Jocial  V/orkpr 
Steel  Worker 
Stewardess  v 
Surveyor 

Pax  Co'ni^ultant    '  .  , 
Teacher 

P.eacher-E'lempntary 
Curriculum  ^Coord. 


Ilarketing'^^c  Dist  . 
'r4arketing  &  Dist. 

Construction 
Fine  Arts&Humanit,ies 
Public  Service 
Manufacturing 
Transportation 
Construction 
Pergonal  Service 
Public  'oervice 
Public  Service 


h 

[•echnolo^ist/Soil  Inst. Public  Service 
?echnQlogist/7astewat ^rEnvironmental 
relephone/Educatiori       Communicat  ions&Hedia 
Coordinator  J 

?elephone/PersoYinel  .     Communicat ions&l leciia 


'elephone/Public  Rel. 
'Icket  Agent 
Vavel  Domesticyr^gr. 
*ruc  king/ Dr  i  vet* 
?rucking/f  lover 
'rucki-ng/Off ice  Mgr. 
'rue  k^ng/Re  nt  al 
Vucking/Terminal  Mgr. 
^ending  ITachine  Agent/ 
•opd 

Veterinarian 


Communi  cat  ionSi^JIec^ia 
Hospitality  Rec. 
iJospitality  Rec. 
Transportation 
Transportation 
Transportation 
Transportation 
Transportation 
Marketing  a  Dist. 


Health 


r 


Drisbell 

riarding 
3a  rr 

Pettmgill 

Shaw 

Adams 

Davis 

McBrady 

Donovar- 

Roberts 

Gailey 

3ilodeau 
Fowler 
^^ajrisigas 
Niles 
Hamblet 
v/ebber 
. Knipp 
Kahiri>* 
Corcoran 

9^urchi_l 

Baker 

Nash^ 

McDonald 
Stas-^k  o 

V/alsh 

C  .::rles 
L  "f- 

Ides^ 
''-'uns' 
"a: rer 
~ber 
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JAREER/TOPIC 


Veterinarian 
Vatier  EistriasjfAdmi: 
/ater  Distriot;^" 
Personnel 

Water  District/Trea: 
vJaterfowl  Museum  Di: 
iVeathei?  Broadcaster 
Welding/Instructor 
v/aterway.  Lirectdr 


::.^REER  CLUSTER  ^IAI4E 

/lealth  Robison 

PuDlic  Service  York 

^jbijLic  Service  Lane 

ruDMc  Service  Small 

^:Lne\  ArtsficHumanities  Nason 

"aTTmUinicationsfici1eG:.a  O'Wril 

Puolic  Service  Shaw 

Transportation  Langlois. 
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EKLC 


LOCAL  0RGANIZATI/)M3  *  • 

Abiim^f  and  Goodwill  * 

America-  Legion 

Arthri^xes  Foundation 

Bakery  ':-.d  Confectioner/ Workers 

Bov  Sc  jr  .America  Pine  Tree  Council 

Camp  Fir^  Girls 

9 

Cat  her  i^'^^  Horrill  Day  'ursery 
Cerebral   Palsy  Center  ^ 
Communit"  Counseling  Center 
-reater     ortland  Chamber  of  Commerce 
Greater  Portland  Landmarks  Incorporated 
Human  delations  Services  (Diocesan) 
'te^-         Community  Center   '  ' 

Kcnievemert  of  Grea        ^ortland  Incorporated 
lamber  of  Gommerc-    i  ^avcees) 

^-^HP-f)^     Girl  Scout  Council  Incorporated  ^ 

... 

-ue     ;  I. omen  Voters  of  Por'  ^and  Area 
-cr::  lub 

r--      ^jtitution  for  the  Blind 
•ame  '^11  Businesses 
riaine  I.-  ^ical  Cefiter 
Mai:  ^  Ci.  Dealers  Associa  .ion 
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=  QCAL  ORGANIZAT:  -  (continue:: ) 

''feine    ,*.ate  Grocers  Association 

•^ar^-  ~^7Ck  Ovner^  -.ssoci:.Tion  •  * 

Ier.:r  .-spiral 

Natl  na..  Alliance  '^f  Businessmen  -    -  : 

Mati  ..lal  Associati^oa  of  :countants 
Port:.and  Boys  ^  Club      •  ~ 

ort  _:.nd  Publir  Library's  Learners  Advisory  Servi 
^ort__nd  Shipr^^g-  Assc?i:^^ion  Incorporated 

rim-   Tlesource  Center 
Red  -^oss 

^.ot.i-     .lub  .     "  ^ 

Salvation  Arr^/ 

vi:.r:s  Bank  hs:-^  iati       o:  bi-^^ 

V.  -r  Citizens  C-  ~ters  jv5-:em 

■         "land       -rz  o:    ^nc  "^ry  ..nd  ^rnr^rce 

ou-rr.  ^or-cland  firvs'  CI 
r 

.01:  "J:   -'orT:land  Family  Se^---Ce  .ssocia' 
3ou*:h  l^or-cland  Public  He   ..zh  F^Iursing  Association 
Sweet  ser  7  Childrens  Horr 
United  Service  Orgpnizat 

■"/or--'3  Liter...-v  ^^-^i  — 

.     'ien'     C'""    .j'-.ia  ;-c  'Lion 

Your.     /oner^s  Jhristia      ss  -iatior. 

m 
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3T.-.TE  AGE^ICIES 


Associated  Gener-^1  Contractors  of  Ilaine  . 
Autc^crbile  Registration  Burea.. 
Bovs   ^raining  Cem.er 

Comr^etiensive  Emplryment  and  Training  Administration 
Edu^rsr/ional  and  Cultural  Services  Department/ 
Ene-^neering  Societ  les  in  Main^- 
F-  n  r  -  amf^ntal  r'^^^^-^tion  jeriar'T-Tient 
Fis"    ^nd  V/ildlifr  J'-'^partrre^^ 


axt-:' 


Murr.:  "  ic^-s.  ^ 

i'ian;--  -.r  Aff  .rr 
Prob^:.'  ^  m  and  I'i 
Southf  "1  RegL^nc- 
-       f  ffei-.r 


Oe^f 

Ker-s  Bureau) 


oartmer.  olovment  Security  Comm. ) 

Divisi  )r 
-:ohciisr^.  ancil 


;s''   "^to"  io-     .  ::^>i^cmer 


*'3.LIC.-.^ 


■  e  Buvcrs 
^  Huma  ■  ' 


'.s  In 
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FEDERAL  AGENCIES 

Agriculture  Department 

Armed  Services .  ' 

Commerce  Department 

Congressional  Representatives 

Courts  (United'Statea ) 

Custom  Service   '  ^ 

Defense  Department 

General  Service  Administration 

Health^  Education  and  Welfare  Department 

Internal  Revenue  Service 

Justice  Department 

Labor  Department 

Postal  Service 

Social  Security  Administration 

Transportation 

Treasury  . 
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AFFIRMATIVE  ACTION  STATEMglT 


In  keeping  with  federal  and  state  guidelines,  the  So^th  Portland  Schopl 
Department  does  not  and  will  not  discriminate  on  the  basis  of  sex*  race, 
color,  religion,  national  origin,  ancestry^  age,  or  physical  handicap »  in  tha 
educational  programs  or  activities  which  it  operates,  tad  is  required  by 
Title  VII  of  the  Civil  Rights  Act  of  1^6U  as  amended  by  the  Equal  Employment 
Opportunity  Act  of  1972  and  Title  IX  of  the  Educational  Amendments  of  1972 
and  Part  86  of  TitW  »*5,  Code  of  Federal  Regulations  not  to  discriminate  in 
such  a  manner* 

The  requirement  n^ft  to  discriminate  in /educational  programs  and  activitlas 
extends  to  employment  practice?  in  the  school  systim  and  to  •  the  admission  and 
treatment  of  students*  ^ 

« 

To  insure  non-discrirftinatory  practices  and  procedures,  the  Sputh  Portland 
Board  of  Education,  with  ,tihe  assistance  of  an  Affirmative  Action  Committee,  is 
developing  an  Affirmative  Action  Plan  and  other  compliance  procedures •  • 

It  has  also  appointed  ah  Affirmative  Action  Office  to  coordinate  its 
efforts  to  comply  with  and  carry  out  its  policies  and  responsibilities  re- 
garding non-discrimination. 

Inquiries  concerning  the  application  of  Title  VIl/\Title  IX  and  Part  86 
to  the  School  Department  should  be  addressed  to  the  Affirmative  Action  Officer » 
.Ralph  W.  Egers,  Jr.,  Curriculum  Office,  South  Portland  School  Department, 
130  Wescott  Road,  South  Poi?tland,  Maine  0H106,  telephone  775-6501. 

.  ..  \ 
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\ 
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FOREWORD 

If  a  difference  is  to  be  made,  it  is  the  teachers  who  will 
make  it  —  Again,  the  teachers  of  South  Portland  have  stepped 
forward  with  thoughtful  and  constructive  change.    This  Teachers' 
Guide  for  Career  Education,  Awareness  Prop^^yn  K  -  6,  reflects 
unstinting  effort  by  the  teachers  and. members  of  the  supervisory 
staff  serving  on  the  coimnittee.    And,  it  reinforces  our  aw^^ness 
of  the  tremendous  source  of  creativity  and  dedication  that  has 
been  drawn  from  the  entire  faculty       creativity  and  dedication 
which  will  continue  to  build  better  programs  for  South  Portland 
youth  •  , 

f 

To  all  who  have  worked  to  make  this. Guide  a  reality,  and, 
thereby,  to  point  to  new  and  better  ways  of  developing  a  healthy 
self -awareness  and  an  appreciation  for  the  work  ethic,  I  express 
appreciation. 


JOHN  I.  SFEKINS,  JR. 
Superintendent  of  Schools 
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DEVELOPING  A  CAREER  EDUCAtlON  GUIDE 


South  Portland  made  a  commitTnent  in  1973  to  > 
develop  the  concept  of  Career  Education  through-  * 
out  the  school  system. 

It  soon  became  evident,  tl^at  if  this  concept 
were  to  be  an  integral  part  of'  the  total  eleaen-  ] 
tary  curriculum,  some  tool  haq  to  be  provided  as  ' 
a  guide  for  the  classroom  teacher. 

An  informal  needs  assessment  indicated  that 
teachers  and  curriculum  directtors  felt  a  need  for 
a  brief  statement  of  philosobhy,  some  means  of 
incorporating  this  concept  ijito  the  existing  cur- 
riculum and  practical  suggestions  for  the  imple- 
mentation of  these  findings. 

The  Elementary  Career  Education  Coordinator, 
as  the  resource  person,  initiator,  and  coordinator 
/  for  this  t>roject,  reviewed  ^d  evaluated  materials 

/  subroit^ted  from  various  s'ouxSces;  contacted  resource 

persons/and  encouraged  teachers  to  try  some  of  the  activities  and  procedures 
which  had, proven  successful  in  other  situations,  ' 

During  the  school  year  1973-7t|  a  workshop  was  conducted  with  15  teachers 
representing  the  various  grade  levels,: the  elementary  ictirricxilun  directors » 
and  th€  career  education  coordinator.  '  They  parti cipatb<)  in  t|)e  development 
of  a  philosophy,  completed  a  review  of^purriculum  are^  whire  the  concept  of 
career  education  could  be  infused,  and  compiled  activjltles  which  could  provide 
a  means  of  implementation.    The  final  editing  was  doiie^y  the  administration 
and  ctirriculum  directors.  j  ^ 

The  guide  was  distributed  to  all  teachers  to  study »  to  use.  and  to  evaluate. 
It  then  became  apparent  that  if  continued  growth  and  jdevelopment  of  career  edu- 
cation as  a  concept  were  to  be  assured,  revisions  haq  to  be  BMide. 

During  the  school  year  of  197»*-75,  the  Career  Education  Staff  expanded  the 
three  original  goals  to  eight.    A  career  development, design  for  K  -  12  which » 
hopefully,  would  help  to  ensure  the  realization  of  t^ese  suggested  goals  was 
recommended  to  the  supervisory  staff. 

A  second  assessment  .was  made  during  this  period!  of  time*    A  workshop  con- 
ducted by  the  Career  Education  Coordinator  was  held  in  the  spring,    the  eleven 
teachers  participating  in  this  workshop  were  charged  with  the  responsibility  of 
making  revisions  in  Parts  II,  III,  and  IV  of  the  guide. 

A^;a  result  of  the  workshop  thi?ee  major  changes  in  the  guide  evolved: 
(1)  all  activities  were  designed  to  relate  to  and  nurture  a  better  understanding 
of  the  eight  goals;  (2)  a  process  for  collecting,  recording,  and  retrieving 
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infomatiOQ  regarding  comnunity  resources  was  fonmilated  by  the  elementary 
librarian »  and  (3)  an  index  keyed  to  subject  ar^as  was  developed* 

The  revised  materials  were  €igain  edited  and  the  new  handt>ooks  were  ^ 
distributed  to  classroom  teachers  for  another  round  of  study ,  use,  and 
evaluation  -  the  process  of  developing  the  concept  thus  becoming  the 
program. 
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PART  I  -  OVERVIEW 

Career  Education:  Philosophy 
Career  Education  in  South  Portland 
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CAREER  EDUCATION:  PHILOSOPHY 


We  believe: 

That  the  concept.  Career  Education,  because  of  its  concern  with  self  aware- 
ness, the  wqrld  of  work  and  the  value  of  work,  caIn  be'a  catalyst  for  the  South  " 
Portland  Schools  as  they  endeavor  to  develop  effective,  happy  and  well-adjusted 
..citizens  now  and  in  the  future  •  ^ 

Our  elementary-  students  should  then  have:  ,  ' 

the  oppcrtunity  to  honestly  examine  and  discuss  their  own 
characteristics  as  they  gradually  develop  realistic  goals 
for  dai,  '-  living  and*  future  well-being;  y 

the  oppc—^unity  to  observe,  discuss  and  explore  the  varied 
types  o    work  opportunities  offered  in  the  immediate  area; 

the  oppcrtunity  to  grow  in  an  understanding  and  appt»eciation 
of  each  -)erson*s  contribution  as  a  worker  in  the  school  or 
the  community.  ^  * 

^The  teachers  should:  4 

■  \ 

provide  a  classroom  atmosphere  which  is  comfortable,  stimu- 
lating and  conducive  to  the  growth  of  interpersonal  communi- 
cation; 

provide  many  opportunities  for  exposure  to  the  varied  forms 
of  employment  found  in  the  coipmunity; 

provide  opportunities  for  students  to  develop  a  respect  for 
the  basic  skills  as;  steppingstones  in  the  >  chosen  careers^ 

The  cur^»iculum  should; 

be  sufficiently  flexible  to  allow  for  the  infusion  of  career 
education  goals. 

The  community  should:  ' 

be  supportive  and  acti^^ly  involved  \n  helping  students 
become  aware  of  skills  and  attitudes  which  lead  to  produc- 
tivity in  the' world  of  work.  V 
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•CAREER  EDUCATION  IN  SOUTH  P0RTL»|15  - 
Elenientary 

The  elementary  component  of  career  educatiqn       awareness.    From  kinder^ 
garten  through  grade  six  students  become  involved  in  a/:tivities  designed  to 
help  them  become  awar^/of  themselves  as  individuals,"  develop  An  awareness  of 
the  world  of  work ,  ,  anrf  gain  an  appreciation  for  the /Value  of  work« 

Self  awareness  is  developed  through  many  discussions  devoted  to  hej.ping 
students  oecome  aware* of  their  interests,  skills,  feelings,  and  values.  Ac- 
tiyities  are  designed  to  help  students  put  their  findings  into  practice.  S6hool 

experiences  offer  many  opportunities  to  develop  tolerance,  cooperation,  and  the 

'  i 

means  for  handling  such  emotions  as  fear  fand  anger*    Through  practice  in  the 

n 

use  of  the  decision  making  process,  the  students  learn  the  need  for  commitment; 
they  also  learn  that  sometimes  they  must  live  with  the  unpleasimt  results  of  a 
decision. 

The  scope  of  awareness  broaaens  from  the  seli^    o  include  workers  in  the 
,home,  school,  and  community.    Participation  in  field  trips,  mini-trips,  class- 
room visitations , -and  interviews  helps  students  learn  about  woi4ciTlg  conditions, 
tools  needed  in  various  trades,  and  the  economic  realities  facing  the  producer 
and  the  consumer. 

Since  school  is  the  child's  world  of  work,  it  is  here  that  he  acquires 

4 

attitudes  about  the  value  of  work  and  the  relevapce  of  education.    The  inner 
satisfaction  of  completing  a  task  w^ll  and  the  feeling  of  *  pride  in  accomplish- 
ment are  faAors  constantly  emphasized  by    the  teacher.    The  value  of  work  ia 
also  stressed  by  many  of  the  workers  interviewed.    Class  discussions  help  the 
student  to  identify  and  assess  the  contributions  made  by  workers  to  society 
and  thepeTOonal  satisfaction  gained.  ^ 


Career  Education  for  the  elenwotary  child  is^^  in  pait,  a  knowledge  of  the 
world  of  work  and  workers,  but  of  more  iropprtance.  rt  provides  for  an  understanding 
^of  one's  self >nd  one's  values  as  a  basis  for  furure  career  planning. 


Secondary 


(Slides  seven  through  twelve  progress  from     ~^e  awareness  techniques  to 
programs  and  activities  which  sequentially  provi  -   an  orientation  to,  exploration 
of  and  preparation  for  the  world  of  work. 

At  the  secondary  level,  the  responsibility  for  implementing  the  career  edu- 
cation concept  lies  witfi  the  guidance  personnel  and  a  nucleus  of  classroom 
teachers. 

Resource  ror^ter-s  In  P^ch  •  .c     hiph  school  provide  infor-  ' 

mation  ^-ov.    od:-!±er-   lo  a.l  studenr:       Specific  o-*  entation  to  the  center  is 
,  given  to  al^  seventr  ^rade  studerts 

Eighth  grade  s  ^de-^ts  add  t    thf  ir  involvemer      v   :)ecoming  exposed  to  over 
fifty  different  worr-r^    it  a  career    :iir  held  each  spring. 

Ninth  grade  students  are  requirec        take  a  ha-  .rse  in  career  education. 

Self-awareness,  career  awdre^ess  and  c    in^dowing  exr-  rierice  receive ^major  emphasis 
at  this  level. 

Seniors  are  offered  a  semester  elective  in  career  preparation.     Career  testing, 
counseling,  and  job  placement  are  services  which  are  also  made  available  to  them. 

0 

A  simulated  job  interview  with  a  business  representative  is  the  culminating  ac- 
tivity which  helps  to  bring  the  total  program  into  focus. 

All  teachers  at  elementary  and  secondary  levels  have  an  opporttmity  to  par- 
ticipate in  the  Career  Guidance  Institute.     This  course  gives  the  teacher  a  chance 
to  become  "more  knowledgeable  about  employees  and  their  specific  responsibilities 
in  the  world  of  work.  j 

1 4o 
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Teacher  teams  have  done  a  good  deal  of  ^search  in  the  areas  of  aathematics , 
English  and  social  studies.    As  a  result^of  the  research  and  involvement  in  the 
above  mentioned  activities,  curriculum  changes  have  been  implemented  in  an  endeavor 
to  make  school  more  relevant  to  students  in  meeting  their  career  needs. 

Dropouts  and  graduates  are  encouraged  to^use  the  resource  room  and  the  ser- 
vices of  the  guidance  staff  for  career  counseling  or  as  a  placement  service.' 

,  Community 

The  school  is  actively  seeking  the  cooperation  of  'the  community  in  the  imple- 
mentation of  career  education.     Information  about  the  concept  is  disseminated  to 
the  community  through  the  media,  and  at  civic  and  parent-teacher  meetings.  The 
Career  Guidance  Institute,  a  career  education  course,  is  offered  annually  to 
school  administrators,  parents,  business  personnel,  students  and  teachers.    A  free 
exchange  of  ideas  from  these  groups  is  encouraged. 

An  advisory  board,  also  cbmposed  of  a  cross  section  of  education  and  community 
representatives,  makes  recommendations  wh^ch  help  to  shape  educational  policies. 

Parents  and  business  persons  serve  frequently  as  resources  to  the  classroom 
teacher.    ^Classes  visit  local  industries  and  interview  and  shadow  workers  or  have 
the  opportunity  to  listen  to  visiting  business  personnel  at  their  schools.  Pa^nta 
give  their  services  as  volunteer  aides  by  tt^achfng  mini-courses  in  crafts,  demon- 
'  stratlng  skills,  or  chaperoning  and  chauffeuring  groups  on  field  trips.  This 
.  assistance  from  the  parents  and  the  business  community  is  invaluable  to  the 
school  system.  ^  "  . 

7* 
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PART  II  «  SEQUENTIAL  PLAN  K  -  6 

The  Career  Development  Design 

Objectives,  Activities,  and  Evaluative  Techniq 

Selected  Lesson  Plans 
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*.   ,  PART  II  -  SEQUENTIAL  PLAN  K- 

"    '  ■  _  { 

■*      ■"  * 

^  This  section  presents  activities  to  assist  classroom  teachers  in^  meeting 
•  the  career  development  needs  of  .elementary  students.    The  list  is  npt  intended 
to  be  ah  outline  of  a  prescribed  course  of  study.    Instead,  it  is  expected  that 
the  teachep  will  adopt  or  adapt  the  suggestions  presented  to  serve  the  needs 
of  the  class. 

The  activities  are  classified  according  to  the  eight  goals  and  the  general 
objectives  of  the  career  development  design,  and  according  to  primary  or  inter- 
mediate levels.    They  offer  a  variety  of  teaching  jnethods  and  are  correlated 
with  all  school  subjects  and  with  the  textbooks  usted  in  the  South  Portland 
system.    Each  has  been^  keyed  to  an  index  topic  to  help  the  teacher  infuse  the 
activity  within  the  established^  curriculum.     Resource  materials  and  textbook 
references  are  frequently  included  in  the  description  of  the  activity.  Sug- 
gestions for  evaluating  the  activities  appear  at  the  conclusion  of  each  section, 
of  the  sequential  plan.  '  ,  ' 

Several  selected  lesson  plans  appear  at  the  end  of  this  section.  These 

detailed  units  offer  several  activities  around  a  single  theme.    Generally,  they 

include  multiple  objectives,  evaluations,  resources,  and  subject  correlations. 

All  the  activities  described  in  this  guide  have  been  successfully  used  by  South 

Portland  teachers.  ■ 

GOAL  ' 
J/' 

OBJECTIVE 
  'I 


Grade  Level 
Primary 
Intennediate 


ACTIVITY 
Subject  Correlation 
Index  Topic 


Resources 
People 
Textbooks 
Materials 


EVALUATION 
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The  Career  Ejevelopnignt  Design 


Fromirhe  three  areas  of  awareness  -  self,  world  of  work,  and  the  value 
of  wcsTK  -  have  evolved  the  eight  goals  of  South  Portland's  Career  Development   ■  ^ 
Design     Each  of  these  goals  is  directed'  toward  the  needs  of  the  puj)il  at  the 
primal-  .  intermediate,  junior  high,  Snd  senior  high  SqKooI  levels.    The oUoning 
sequential  design  provides  a 'guide  for  the^lassrootn  teacher  in  selecting  career 
education  activities.  i  ^. 

SOUTH  PORTLAND,  MAINE  -  CAK^ER -DEVELOPMENT  DESIGN  ^ 


I.     SELF  AWARENESS 


Primary 


The  students  will: 

demonstrate  an  awareness  of  their 
own  interests,  skills,  and  feelings. 


Intermediate      cfemonstrate  an  appi^ciation  of 
their  own  skills ,  interests, 
feelings  and -values. 


Junior  High 


Senior  High 


II.     INTERPERSONAL  SKILLS 


Primary 


recognize  tljat  their  talents,  values, 
interests ,  and  limitation^  relate,  to. 
career  goals. 

make  goal-oriented  choices  related 
tb  tbeir  career  requirements  and  ^ 
future  employability' skills. 

The  students  will: 

demonstrate' cooperation  in  social 
situations. 


Intermediate      develop  an  appreciatioti  of  the 

differences  between  individuals  or* 
groups.  i 


Junior  High 


Senior  High 


develop  the  interpersonal  skills 
required  for  work  roles,  recognizing 
that  trust  and  respect  are  factors  in 
human  relations. 

demonstrate  ^n  understanding  of  the' 
importance  of  human  relationships  in 
voli^nteer 'and  part  and  full  time  work. 


tn.    P£CI$ION  MAKIH6 


Jui{lor  High 
Senior  H^gh 


IV.    WORK  AWARENESS 


Primary 
Intermediate 

Junior  High 

Senior  High 


HAKIPULAflVE  SKILLS 


Primary 
Intermediate 
Junior  High 


The  students,  will: 

use  their  senses  to  gather  data  and 
to  develop  copeepts. 

.  tc  ;    ^   .  •  •  i 

develop  skl^^  in  making  generali- 
zations, hypol:hia|4«||ig  and  pred^Qting^ 

develop  an  awareness  of  the  results 

of  decisions  which  will  give  them  a 
senile  bf  control  over  their  future.  ^■ 

identify  rijK^listic  alternatives 
1>a8ed  op  education,  woz4c  experience, 
and  couiiseling  and  accept  responsi- 
bility fte  career  decisions.  > 

The  studentts  will: 

-    .  -4. 

^aln  .krioif led^e  of  workers  in  tl|e 
home  ,^^  8^^         and  coemunity.  ' 

Identify  the%>ersonal  and  environ^- 
mental  faq±pr%  which  influence  a  i| 
worker.  '   ^'-'0^-  .  '\  " 

explore  and  analyjse  the^^i^i^ 
unique  characteristics  l|^p>i 
within  the  15  U.S.O.E.  54mustfra; 

recognize  that  social,  enirlx«onmenta]^, 
and  technical  factors  influence  career 
trends  arid  as  a  result  wml^ers  must 
be  flexible,  adaptable  aAd  mobile. 

The  students  wil|^  ^ 

develop  psychomotor  skills.  - 

improve  psychomotor  skills. 

Identify  and  use  manual  skiUs  that 
are  essential  to  many  careers  and 
leisure  time  activities. 


Senior  High       develop  competence  in  the  use 'of ,  ^ 
manipulative  skills  required  in 
one's  future  career  or  educational 
plans*  ^     ^  ^ 
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VI.    ECONOMIC  AHAR^CSS 


The  students  irllls 


VII.    VALUT  OF  WORK 


Primary 


Intermediate 


Junior  High 


Senior  High 


VIII. 


Primary 
Intermediate 


Junior  High 


Senior  High 


RELEVANCE  OF  EDUCATION 

Primary 

Intermediate 

Junior  High 

Senior  High 


xmderstand  that  people  are  paid  for 
their  work  and  use  that  money  to 
satisfy  their  needs  and  wants.  ' 

recognize  that  each  individual  is  a 
consumer t  producer  and  cltisen«  and 
as  such  has  certain  rights  and 
responsibilities. 

develop  an  awareness-  of  the  fihanCiSl 
and.  legal  consumer  resoitf'ces  as  th^y 
relate  to  personal  and  family  econcHDles. 

understand  and  appreciate »      a  worker 
and  consumer t  the  co«blexities  of  the 
American  economic  sysrem. 


4 


The  students  Will:  ^ 

identify  ways  that  workers  are  of 
service  to  the  community* 

recognize  that  individuals  can  find 
satisfaction  through  their  work. 

understand  the  impact  of  career  on 
•lifestyle. 

■  .  '  4 

gain; insight  into  personal  and  social  * 

valv^^of  employment  through  simitlated 

^  or  real  work  experience . 

The 'Students  will: 

recognize  that  school  is  a>'pla9e  to 
learn. 

recognize  that  schooling  is  necessary 
for  future  careers.  ^ 

recognize  that  mental,  physical  and 
communicative  skills  are  b^sic  and 
applicable  to  all  career  fields. 

identify  the  relationship  between 
mastery  of  content  knowledge  and 
educational  or  vocational  plans. 
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ERIC 


PAIMARY 


GOAL  I  f  SELF  AWaPEMESs 


THE  STUDENTS  WILL  DEMOMSTRATe  AN  AVAREMESS  OF  THBlR  OWN 
INTERESTS,  SKILLS,  AND  FEBUjifiS. 


INTERMEDIATE     THE  STUDENTS  WILL  DEMONSTRATE ; AN  Al>pREGlATE  OF  THEIR  OWN 
SKILLS,  INTERESTS,  FEELINGS,  AND  VALUES.  . 


■  1 


OBJECTIVES 


PRIMARY/INTERMEDIATE 

Interests:    The  students  will:  * 

identify  their  interests  or  develop  new  intepedts . 
associate  their' personal  interests  if ith  future  careers  < 


Skills: 


the  students  will  demonstrate  an  awax^eipess  and  apprec^tion 

their  ability  to  care  for  m^y  of  their  physical  i^eds, 
,    their  ability  to  Act  be^poniitly  In  social  situations, 
their  ability  to  use  their  Mnda . 
their  physical  and  ae^tt^^tic  skills-         ^  ^ 
their  ability  as  work^^^. 


Feelings: 


Values  I 


'The  students  will:^ 

identic  a  variety  of  feelings. 


\ 


recognize  some  factors  yhidi  influence  feelings,  and^ 
will  identify  alternate  methods  of  handling  negative 
feelings. 

develop  some  positive  ^ttitu^jcs  about  themselves* 


The  students  will  identify  ^^me  values  which  are  important 
to  them.  .  ^ 


-  •  GOAL  I  -  SELF  AHAREMESS  ACTIVITIES 

^  PRIMARY/INTERMEDIATE.  ^ 

•  .  •     ' "  '  '  ■       •  V 

OBJECTIVE:    THE  STUDENTS  WILL  IDENTIFY  THEIR  INTERESTS  OR  DEVELOP  NEW 
INTERESTS.  ' 

ACTIVITIES 

This  Is  My  Bag  - 
"  H^ve  the  children  cut  out  and  paste  on  the  outside  of  a  paper 

bag,  pictures  ot  handwrittfen  labels  which  represent  their  cwn 
interests .    They  ^may  put  inside  the  bag  anything  they  do  not 
wish  to  share.    At  a  later  date  children  may  Wish  to  shve 
the  contents,  but  they  should  not  feel  compelJjBd  to  do  so* 

[Decision  Making] 


^  "  ■   ->  ■ 

►'Hands  Up 

Have  the  children  make  an  outline  of  their  hands  and  fill  it 
with  drawings  of  things  they  like  to  do.  [Decision  Making] 


Pet  Unit  . , 

"  Allow  those  who  have  pets  to  bring  them  to  class  ons  at  a  time- 

and  tell  how  they  care  for  the  pet.    Make  a  bulletin  board  with 
snapshots  of  the  children  with  their  pets.    Visit  a  pet  shop 
or  veterinarian  listed  in  the  Community  Resource  File. 

[Pet  Care] 


Hobby  Show  .  - 

'  — Have  the  children  display  their  hc*bies  on  their  desks.  Let 

them  tell  the  class  how  they  started,  what  skillflTand  knowledge 
are  required,  and  how  they  feel  about  the  hobby.  Let  the  class 
vote  for  the  three  best  displays.  Invite  other  classes  to  view 
the  show.  \/  Expression] 


Taped  Interviews  " 

—  Have  the  children  interview  one  another  with  a  tape  recorder. 

They  will  ask,  "What  do  you  like 'to  do  best  of  All?" 
^  [Interviewing] 

-         r      .-  ■ 

Me  Collage    >  .  \e  i 

■  After  locating  and  mounting  pictured  in  a  collage  of  personal 

interests,  have  the  children  share  the  self  portraits  in  sinall 
groups.      -  Expression] 

I5i 


8&tr  AWARENESS  J  PRIHARY/JHTERMEDIATE 

INTERESTS 


ACTIVITIES 


Irtarest  Shield 

Have  the  students  decorate  co4il  of  arms  to  identify  their 
personal  interests  and  values .    See  Values  Clarification  by 
Simon 9  Howe  &  Klrschenbaum,  Strategy  No*  ^7.  TVilues] 


Acrostic  ^  ♦ 

Using  the  letters  of  the  student's  first  name»  let  hln/her^ 
name  some  personal  interests.    Use  the  dictioniary  and  thesaurus 
to  improve  vocabulary  skills. 

Example:  MATHEMATICS 

I^  L  L  U  S  T  R  A  T  I  0  N  S 

C  0  L  L  E  C  T  I.O  N  S 

ft  HANDBALL 

AIRPLANE  MODELS 

EXERCISE 

LISTENING      TO  RECORDS 

[Vocabulary] 


'^''^isure  T^     Oyit    ^  ^  ' 

^^'^^T^T^^  how  I  use  my  leisure  time?*^  List 

options  and  dTsdiiss  those  which  require  special  training*  cost 
money t  may  be  done  alone  or  with  others.    Invite  parents  or 
others  to  share  their  leisure  .time  interests.    Keep  a  journal 
for  a  week  on  "How  I  5pend  My  Leisure  Time."    Write  about  "A 
Deisure  Time  Activity  I  Enjoy."  [Leisure  Time] 

.    0  ^ 

P^oject  Choice 

Wst  a  variety  of  projects  which  students  may  select:    I.e.  make 
a  suitable  home  for  an  insect,  an  ant  farm,  a  collectibn  of, in- 
sects, or  a  notebook  on  insects..    Students  will  select,  complete 
and  share  their  projects.    Di^s'puss  what  has  been  learned  about 
one's  own  interests.  [Deciision  Making] 


SELF  AWAREHESS  PRIMARY/INTERMEDIATE 

IKTERESTS 


OBJECTIVE t    THE  STUDENTS  WILL  ASSOCIATE  THEIR  PERSONAL  INTERESTS  WITH  FUTURE 
CAREERS.    .  ;,fc 


ACTIVITIES  .  ,  *  ■  ' 

^    CareewWe  Are  Thinking  About    '  M 
^~         Make  a  chart  of  job  preferences  of  the  class  menbers.    Have  t»«^ 
students  explain  how  their  pecponal  interests  influence  fh«  Job,; 
they  selected.  -  [Work  Aw4raiiV»J 


Science  Careers  "  | 

Survey  the  science  text  and  identify  7  careers.    Rank  brder 
the  list  according  to  personal  preference.    Write  a  paragraph  _ 
giving  the  reasons  for  the  choice.  [Work  Awareness J 


Career  Scrapbook 

^        Have  the  children  select  a  Qjatyeer  they  are  interested  in 

and  make  a  scrapbook  about  it.    Each  picture  must  be  labeled 
with  a  complete  sentence.  [Sentence  Construction] 


Career  Comparisdns 

'    Have  the  children  compare  a  career  of  their  choice  with  their 
parents'  careers.  [Work  Awarenes^ 


SELF  AMAREMESS  ,  .      PRIMARY/IHTERMEDIATE  V 

'         V  ■  SKILLS 


OBJECTIVE:    Tfe  STUDENTS  WILL  DEMONST^TE  AN  AHARENES» AMD  APPRECIATION  OF, 
THEIR  ABILITY  TO  CARE  FOR  MANY  OP  THBIR  PHYSICAL  NEEDS  J 


AC?riVITIES 


BllndfoXd  Game 

Blindfol4  a  child  and  have  him/her  dependent  upon  a  partner 
.  for  five  minutes.    Switch  rol^s  dnd  then  discc^s  the  use, 
c»e  and  safety  of  the  eyes.  [Eyes] 


Footwear  Digft^ay 

Dispr^  a  collection  of  ch'ildren's  footwear.    Dispuss  thb 
importance  of  proper  fitting  footwear  and  the  selectic%of 
■(j^:^        suitable  footwear.        \  [Feet] 

Nutrition  Unit 

Following  a  discussion  and  research  on  nutrition,  make  posters 
and  have  a  tasting  party.  Eat  in  a  r^estaurant.  and^ 

oz*der  a  nutritious  meal,  or  plan  a  meal  to  be  served  In  a  res- 
taurant, or  plan  and  prepare  a  meal  to  be  served  in  the  class- 
«>om.  [Nutrition ] 

/ 


Dress  Code 

After  a  discussion  on  grooming,  have  the  class  prepare  a  class 
dress  code.    Show  the  film  "Posture  Habits,"  PRIME  MP-58. 

[Grooming] 
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SELF  AWARENESS  PRIMARY/JimMffiDI^ 

■  i  ■       ■  •  '  ■  ■  ■  .  ■ 

OBJECTIVE:    THE  STUDENTS  HILL  DEM0NSTRAT:E  AN  AWARENESS  AND  APPraCIATION  OF 
THEIR  ABILITY  TO  ACT  RESPONSIBLY  IN  SOCIAL  SITUATIONS. 

ACTIVITIES 

.  Safety  Chart  ,  ^        ,«*  «j 

  Lis1;»  safety  rules  on  a  chart  in  preparation  for  a  field  trip. 

Write  a  chart  story  for  each  safety  rule.  [Safety J 

Telephone  Reminder  -     *  *w    ^.^i    v    '  ' 

following  e  dlj^cusslon  of  emergency  U8«j  of  the  telephone,. maxe 
a  card  bearing  all  emergency  numbers  to  place  near  tte  telephony. 
^Borrow  Telfezonia,  a  working  model  of  the  telephone  from  the 
^  telephone  company  or  PRIME  resource  center.  [TelephoneJ 

Safety  Court  *  ♦ 

.  ~ — :     Have  the' students  give  tickets  and  try  cases  of  classmates  who 
disobey  safety  rules.  [Safety J 


OBJECTIVE:    THi:  STUDENTS  WILL  DEMONSTRATE  AN  AWARENESS  AND  APPRECIATION  OF 
THEIR  ABILITY  TO  USE -THEIR  MINDS. 


ACTIVITIES 


Masic  Circle  •■     <>  4 

 '  Following  a  discussion  of  American'  Indians  and  how  they  i»sed  an 

inquiring  mind  to  get  food,  shelter,  and  clothing,  ask  »tu- 
dents  to  tell  about  a  time  when  they  were  able  to  solve  a-^problew 
by  using  an  inquiring  mind.  [Indians J 

■  ■* 

4 

Peer  Teaching  ,  '  i  ».  ^ 

  '  Ask  a  student  to  review  a  chapter  .and  prepare  a  worksheet  to  _ 

, .      '   present  to  the  class.    Or.  have  the  dass^epare  a  math  activity, 
storv  or  puppet  show  to;  present  «o  younge?S;hildren.  ' 
V    .  J       f  rf  [Work  Awareness J 


SELF  AWAREHESS         ^  PRIMARY/IHTERIEpii^^^^^ 

,  •  SKILLS  ••Tv;.,. 

OBJECTIVE:    THE  STUDENTS  WILL  KHOMSTRATE  AM  AWAfeMjjSS  AMD  APPREC?ATIOM  bF 
THEIR  PHYSICAL  AMD  AESTHETIC  SKILLS; 


ACTIVITIES  ' 


Slaon  Says, 

Touch  various  partiB  of  the  body  When  asked  to  do  so  by  the 
leader.  [ Sensorimotor] 

Physical  Fitness  Exercises  ^ 

Keep  Individual  record  sheets  of  physical  skills  such^as 
galloping,  skipping,  hopping,  etc.  ;  Let  the  children  help 
z*ecord  their  accpmpllshments.    5ee  bally  Sensorimotor  Training 
Activities ,  Education  Activities,  Inc.         tPhyslcal  Education] 

Bicycle  Rodeo 

Give  a  .bicycle  demonstration  for  another  class. 

[Bicycle  Safety] 

Creative  Dance 

Allow  students  to  move  freely  within  a  certain  space,  with  or 
without  music.  -  [Dance] 


Dramatization        ^  .5 

Have  the  children  plan  and  present  a  play  about  dental  healths 

[Teeth] 


OBJECTIVE:   .;THE  STUDENTS  WILL  DEMONSTRATE  AN  AWARENESS  AND.  APPRECIATION  OF 
THEIR  ABILITY  AS  WORKERS.  \  ^ 

ACTIVITIES  •  i 

Work  Chart  -  . 

^      Following  a  discussion  about  helping  at  home  and  at  school/ 
make  a  picture  chart  of  "Things  I  Do  To  Help." 

'  [Responsibility] 

*  ■  •  .- 

Seasonal  Careers 

After  a  discussion  on  ways  we  can  earn  money  and  jobs  we  are 
qualified  to  perform,  make  a  bulletin  board  of  seasonal  careers 
to  show  the  way  fourth  graders  can  earn  money  during  the  different 
seasons.  [Seasons] 

-19-  159 


8£LF  AHASENESS 


PRlMAW/IHTBlOIEDijAm 

FEELIMOS^  - 


"objective:    TVE  StUDEMTS  WILL. IDEMTIFY  A  VARIETY  OF^  FEELINGS. 
ACTIVltlES'  « 

*     *  ■  '  '       .•    '  '  ■  .      "  ■ 

Puzzle  i  ^    V  1 

"  Make  a  crossword  puzzle  using  the  feeling  words  below: 

.     angry,  bored,  brave,  jealousy,  lonely,  love,  sad,  shy. 


< 

J 

...1 

s 

i  ■ 

> 

7 

,  ■ 

Acrots 


Doim 


£jSw»  *9 


ACROSS 

1.  Parentis   their 

(dilldren. 

2.  When  you  dive  off  a  high 
boaipd,  you  are   • 

3.  To  envy 'someone  is  to 
show  • 

7.    When  you  are  afraid  to 
speak »  ybU  are   • 


DOWN 

1,    If  you  have  no  friends, 

you  are  • 
^,    If  you  have  nothing  to  do, 

ybu  may  be  • 
5e    Not  happy  • 
6.    Made      ^      ?r  . 

v/'^s^  ^  .  CVocabularyl 


Maffic.Clrclv  ^^^^^^^^^^^^  f„  ^  ^^ic  circle  outiiig^^ 

D^velopinent  Prograitie    Discuss  topics  such  as  ,  ^^^^^al  good 

iT^;         /•*  "The  first  time  I  did        ^  I  was  a  little  scared, 

"I  fSJTangry  .hen  _."  "I  a»  pJSSI 

"^""^"^Make  a  picture  of  a  place  where  you  feel  happy. .  .sd^|hing  you^ 
enjoy  doing  with  a  friend... a  time  you  felt  lonely.         '  [Art J 


SELF  A«i 


ISS 


PRINARY/nntRNEDIATE 
FEELINGS 


ACTIVITIES 


Tlw  Ling  ( 

Have  the  students  make  a  pictorial  time  line  of %heir  lives. 


Use  snapshots  or  drawings 


7 


indicate  the  highlights.  r>« 

[Aytobiography] 


Paatt  Present  6  Future  *  * 

Have  the  children  describe  the  kitid  of  person  they  vould  like 
to  be  when  they  grow  up.    Include  physical,  mental,- and  social 
traits.    Have  the  students  make  a  tryptic  illustrating  how  they 
^  looked  as  a  baby,  at  the  prescjnt,  and  how  they  will  look  ten 

years  from  now.  _Add  behayior  characteristics  for  each  age. 


[Growth] 


Autobiographical  Sketch  ' 

Have  the  students  pantomime  or  write  one  or  more  of  the  following 
topics:      A  Frightening  Experience,"  "My  Favorite  Activity," 
"Something^I  Do  Well."  [Autobiography]  , 


Video  Tape 

Have  the  students  prepare,  tape,  view,  and  evaluate  one  or  more 
of  the  following:    physical  education  routing,  musical  selection,'^ 
draunatic  presentation,  discussion  or  debatje. 

[Self  Ei^ressiqii]^ 
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SELF  AWARENESS  '  PRIMARY/IMTEWJ^TlATE 

FEELINGS 

OBJECTIVE:    THE  STUDEHTS  WILL  RECOGNIZE  SOME  FACTORS  WHICH  IHTLUEMCE  FEELXMQ8 
^   AND  WILL  IDBHTIFY' ALTERHATE  METHODS  OF  HAMDLIK6  HBQATIVB  FBELlMdS 


ACTIVITIES 

Full  Length  Mirror 
•     ■       Have  iheja^ldren  look  into  the  mirror  and  evaluate  their 
*  personargroomif^i^bif  the  hair,  face,  teeth,' and  dresft. 

CSrooodngil 


Who  Are  You?  ;    - 

ShoH  the  filmstrip,  "Who  Do  You  Think  You  Are?"  by  Guidance  * 
Associates,    Repeat  the  question,  "Who  are  you?"    Have  the^ 
students  give  different  answers  eadi  time  as  they  identify 
themselves  in  a  variety  of  roles.  [Oral  Expressio^] 


Simulation      ;  .  . 

Eat  on  the  floor,  Japanese  style,  during  snack  time.*  Later, 
let  the  students  choose  to  eat  on  the  floor  or  at  their  desks. 
Discuss  how  our  culture  influence's  o\ir  customs.  [Japan] 


Discussion  ^ 

Compare  the  passing  from  childhood  into  adulthood  in  the  Jnca 
society  and  our  own.  ^  [Inca] 


Magic  Circle  ^ 

—  Read  "The  Boy  Called  Booie"  frdm  Enchanted  Gat*s.    Have  students 

recall  a  time  wheii.they  did  something  they  really  didn't  want 

to  do  and  it  turned  out  for  the  best.  [Reading] 


Rank  Ordering 

Make  a  list  of  math  urJLts  and  activities  done  in  class  and  have 
the  students  rank  order  them  by  difficulty.    Discuss  feelings 
about  the  math  units.  [Math] 


SEtP  AViOtElfESS 


PRIMART/HfTERMEDI ATE 

FEEWNGS- 


OBJECTIVE:    THE  STUDEHTS  WILL' DEVELOP  SOME  PdSITIVE  ATTITUDES  ABOUT 
THEMSELVES.  ' 


ACTIVITIES.  "         .  . 

Wh»t's  So  Special  About  You?  ' 

Each  week  a  different  child  has  Itis  name  and  address  posted 
on  the  bulljBtin  board.    He  wears  a  crown,  may  carry  the  toy 
mouse,  and  4isplays  on  tbe  bullelrin  board  any  items  of  ii^m^ 
tance  tO' him.    When,  he  can  recite »  his  name,  addreis ,  teleplione 
number  and  birthday,  take  his  picture  with  a  Poloroid* camera  . 
and  display  it  on  the  bulletin  bdard^ 


Tou're  In  the  Limelight  Today 

Outline  a  f lannelboard  with  miniature  Christmas  lighta  and 
put  the  children's  names  in  the  limelight.    They  are  priri- 
leged  to  do  special  errands,  briilig  k  visitor  or  pet  to  school, 
an^  to  have  some  private  time  al^ne  with  the  teacher  that  day. 


Student  of  the  Week  [ 

Provide  a  ^sweatshirt  labeled  "Student  of  the  Week'*  to  be  worn 
by  a  class  ipoeinber.    On  Monday  wh^n^he  is  out  of  the  room,  have: 
the  others,  write  positive  statements  about  him.    When  he  retiirns 
to  the  room,  he  is  given  the  statements  to  keep  in  his  notebook 
for  rmierence  on  a  bl\ie  day.    Ev^nyone  has  an  epportupity  to  be 
student  of  the  week.'  ' 


TeH|)w  Pages  Ads 


Have  students  write  an  ad  to  sell  their  talents  as  they  might 
appear  in  the  yellow  pagejs.    Offkv  extra  credit  to  aiqrdiie  whose 
talent  is  called  upon  by  a  classoMite. 


OBJECTIVES:    THE  STUDENTS  WILL  IDEWIFY  SOME  VALUES  VWICH  ARE  IMPORTAHT  TJ) 
THEM.  *  .  • 


ACTIVITIES 


Word  of  the  Week  ^ 

■     !   '■    Post,  discuss,  and  reinforce  a  word  with  value  overtones,  i.*. 

justice,  discipline,  concern,  trust.  '6 Justice J 


posters  on  Maine  "  '  '  » 

Foiloiflng  a  discussion  oh  what  yott  like  about  Maine,  and' w^  ^ 
others  might  like  to  live  here,  have  the  chijldren  make j>o8t«r«' 
on  "What  I  Like  About  Maine."  ■  -  \      '  .  t  /  [MaineJ 


Letter  To  A  Legislator  .  ^  •  . 

Ha^e  the  children  write  to  a  state  or  federal  legislator  «Baut 
concern.     i  [Letter  Writing} 


Lifestyle  Comparison  .  _  . 

W?lte  a  paragraph  to  complete  the  following  thought:    "Of  the 
six  families  we've  studied,  I'd  m6staike  to  b^e  part  of  the 

family  because  ..."    Correlate  with  People  In  itoerica,  , 
Ul!It-I.  ,       ^        .  ,  LCultures] 


Opjpion  Game  •  -  "      '      »    '  * 

Tli53t  a  continuum  on  the  blackboard:    Strongly  Agree  -  Agree 
Undecided  -^Disagree  -  Strongly  Disagree.    Raise  9U*8ti<*«  and 
allow  students  to  position  themselves  for  the  answers.  Saaple 
question:    "How  do  you  feel  about)  g'if Is  playing  thie  Little 
League?"  H>;»y>»»»  wtffUn  flame  Box.' Career  Instphtg  and 

Self  Awareness,  "Interests  Continuum."  [Decision  waking J 


"QOAU  1         SELF  AWAREHESS        EVALUATIVE  TECHNIQUES 

■         .  <■ 

-  PRIMARY/INTERMEDIATE 


Interests  > 

1.  Display  pictures  representing  ten  interests  such  as  .playing  outdoors, 
watching  TV,' helping  mother  or  father,  caring  for  a  pet,  making 
things,  etc.*  Giv^  the  children  each  three  tokens  with  their  names « 
and  let  them  indicate  their  interests, 

2.  Prepare  a  list  of  activities  and  have  the  child  check  each:  "Very 
Interesting,  Interesting,  or  Not  Interesting." 

3.  Have  each  student  match  a  list  of  personal  interests  to  career 
requirements,    i.e.  spelling  -  secretary;  outdoors  -  forester. 

Have  each  studei^t  write  a  paragraph  on  "Why  I  Would  Make  a 
Good 

Skills 

5.  Keep  individual  charts  showing  performance  of  each  chijd*s  responsi- 
bilities:   Appropriate  Dress,  Brushed  Teeth,  Clean  Hands,  etc. 

6.  Have »the  students  role  play  behavior  in  emergency  situations.  Stu- 
dents should  demonstrate  respon^ble  behavior.  * 

7.  Administer  a  multiple  choice  test  on  alternate  behaviors  in  a 
crisis  situation.  - 

8.  Present  an  unfinished  story  to  ^he  class.     Let  each  student  6ffer 
^  a  solution  to  the  problem.     Have  the  students  evaluate  the  contri- 
butions of  each  member  by  a  discussion  of  the  merits  of  each  choice. 

(  „ 

9.  With  thf  physical  education  director,  prepare  individual  charts  of' 
physical  skills  appropriate  for  the  children.  Have  the  pupils  keep 
records  of*  their  achievements  .* 

'* 

10.  Hol4  a  cla^s  arts  festival.  .  Let  each  pupil  make  a  contribution  in 
drama,  dance,  sculpture,  art  or  music. 

11,  Have  the  class  prepare  a  check  iiat  of  the  qualities  ^f  'a  good 
worker,  then  each  pupil  will  evaluate  his  own  performaftce  of  a 
school  task,  a  home  task,  a  paying  job,  and  a  volunteer  project 
on  a  scale  of  1  -  5. 


aSU  MIARQIESS 


4 


EVALUATIVE  TECHNIQUES 


Feelings 
12. 

13. 

*  14. 


15. 


After  reading  a  story*  aloud,  have  the  students  identify  the 
feelings  of  the  characters  in  the  story* 

Show  a  picture  of  people  expressing  emotions.    Have  the  piipll 
explaij^  wKy  these  people  may  feel  the  way  they  do.  Accept 
reasonable  responses. 

Present  the  students  with  a  ^hypothetical  situatioi>  in  Which  a 
child  has  been  unfairly  treated  by  a  parent,  teacher  or  peer. 
Ask  them  to  identify  the  feeling,  determine  its  causd^ proppae , 
and  rank  order  three  rational  behavioral  responses* 

In  an  individual  conference,  or  in  paragraph  form,  have  the 
childre^n  share  s6me  ways  they  feel  they  have  improved  this 
year. 


Values 


16, 


Have  the  students  trA^  around  their  hands  and  write  one  valued 
on  each  finger  tha;r^s'  important  to  them.    Example:    fair  play.. 


16G 
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PRIMART 

HfTEKMCDIATE 


GOAL  II         IHTERPERSOifAL  S^ll^LS 


THE  STUDENTS  WILL  DEMOMSTRaT^  COOPERATION  IM  SOCIAL 
SITUATIONS. 

THE  'students  WILL,  DEVELOP  AH  /CPPREClATlON  OF  THE  DIFFERENCES 
BETWEEN  INDIVIDUALS  OR  GROUPS.  ■ 

"M.,;4%'?•.^ 

i 


OBJECTIVE'S 


PRIHART:  The  students  wil^  identify  their  roies  as  menbers  of  a 

group  at  home,  at  school,  or       the  cpnaminity,  and  win 
demonstrate  a  respect  for  the  rights  and  feelilr^  of 
others  in  those  groups. 


INTEEHEDIA^TEi    The  students  will  demonstrate       appreciation  of  the  rights 

Isnd  contributions  of  other  individuals  or  groups. 

The  students  will  develop  skius  in  sociarreasonlng  and 
interaction. 


J 


ft 


^  167 


-27- 


GOAlf  II      .  IKTERPERSOMAL  SKILLS      '  AC^VITIES 


"^.w.         '  PRIRARY 


OBJECTIVE:.  tHE  SfODBHTS  WILL  IDEHTIFt  THEIR  ROLES  AS  MEMBERS  OF  A  GROUP 
AT  HOME,  AT  SCajQL,  OR  IN  THE  COMMUNITY,  AND  WILL  DEMONSTRATE 
A  RESPECT  FOR  THTTQtGHTS  ARD  FEELINGS  OF  OTHERS  IN  THOSE  GROUPS. 


ACTIVITIES  > 
Family  Unit 

Have  the  children  draw  pictures  of  their  families.    Discuss  the 
role  of  each  member  and  the  likenesses  and  differences  between 
^  .  families.    Show  the  film  "Fan^ilies  Are  Different  and  Alike/* 

^  PRI^E  MP.1139.  9  [H6Be] 


Ground  Rules 

Discuss  problems  in  the  classroom  and  on  the  playgroxmd.  Make 
a  chart  of  rules  together.    Make  posters  to  illus|pate  the' 
school  rules  which  the  group  has  agreed  upon.  [Safety] 

Friendship  Bulletin  Board  ^ 

Select  a  number  of  Sittract^^ve  pictures  of  friends  Interacting. 
Discuss  the  pictures  and  list  the  qualities  of  a  friend.  Have 
the  children  write  about  »'What  Things  We  Look  For  In  a^Friend.'* 
Put  the  stories  and  the  pictures  on  the  board.    Se^  Focus  On 
Self  Development »  SRA,  photoboards.  [Friendship], 

Puppe.try  ^  ^' 

Role  play  good  and  ba<J  behavior  while  being  a  guest  in  a  friend* 
house.    Dramatize  a  situation  in  which  an  individual  refuses  to 
cooperate.    See  Alphatime ,  Miss  "0".  ^  [Cooperation] 


What  About  Gum? 

Use  a  discussion  and  chart  story  to  present  the  problems  asso- 
ciated with  gum  in  school,  on  the  playground,  and  in  a  public 
place.    See  Alphatime,  picture  card  #8.  [Manners] 

* 

Everround 

Present  a  make-believe  community  with  a  different  culture  to 
gain  a  new  frame  of  reference.    See  The  Communities  We  Build, 
T.M.  page  53.  ]  [Tolerance] 


16B 
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UneSPEF^OirAL  SKILLS  >  PRIHABT 

AtfTlVITIES 

Gt»Ottp  Activities 

Before  orienting  the  children  to  the  overall  ^project,  di)|C»B9 
some  of  the  advantages  and  problems  of  gzH>up  work.  Cooptiipcively 
agree  on  rules  for  the  group  and  make  certain  the  students  binder- 
>  stand  their  roles  and  responsibilities  to  the  total  group. 

Safety  Posters :    Allow  four  children  to  work  in  each  group 

to  plan  and  prepare  a  safety  poster.  '^'[Safety] 

Cbmmynication  Workers :    Divide  irfto  groups  to  prepare  a 
dramatization,  written  report,  bulletin  board,  or  classroom 
display  in  the  field  of  communication.       >  [Communication] 

•        •  •  ^         -  .  •  -  ,  . 

Measuring ;    Work  in  teams  and  measure  the  room*  hall,  wall, 
.  ^  locker  area,  bulletin  board,  etc.  [Measurement] 

Games :  Play  games  which  require  partners,  such  as  Tic-Tac-Toe. 
The  loser  congratulates  the  winner.  [Sportsmanship] 

Neighborhood  Litter  Patrol:    Have  the  group  plan  and  carry  out 
a  program  of  litter  control.  "  [Environment] 

'  ■  .  / . .  .  " 

c  -  •  ■ 
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IMTERPERSOHAL  ^SKILLS 


IHTEMBDIATE 


OBJECTIVE:    THE  STUDEl^TS  WILL  DEMOMSTRATE  AH  APPRECIATION  OF  THE  RIGHTS  AMD 
CONTRIBUTIONS  OF  OTHEJl  INDIVipUALS  OR  GROUPS. 


ACTIVITIES 

We  Are  All  In  the  ^th  Grade,  But  We  Are  All  Different 

"   Prepare  a  silhouette  of  each  student.    On  another  sheet,  have 
students  write  their  inter^ts  and  skills,  and  share  them. 
Discuss  individual  d^.ffe^ences,  then  display  the  silhoulBttes 
and  personality  sketches.  [Self  Awareness] 


Peer  Teaching 

Assign  certain  students  to  assist  others  in  arithaw^tic  or 
reading.    Discuss  acceptance  of  individual  diffet^nces. 

-  [Tolerance] 


Handicapped  /  * 

Invite  a  deaf  or  blind  person  to  visit  the  class.    Read  bio|5raphie8 
of  Helen  Keller  or  Louis  Braille.    Blindfold  half  the  clasaf  and 
let  the  other  half  lead  them  around.    Discuss  the  difficuUies  of 
the  handicapped.  '  [Empathy] 

Speaker  From  Ijsr^el^ 

ContactLiWTlocal  synagogue  or  the  foreign  student  advisor  at  the 
.     local  uni^rsity  or  high  sghool.    Or  check  the  Community  Resource 
File  in  the  library  for  the  name  of  a  person  familiar  with  this 
foreign  counter-  ^  [Israel] 

Cultural  Data  Chart 

Have  groups  of  students  list  the  differences  ^and  similarities 
between  the  Incas  and  the  Mundurucu.    Compare  the  family  life, 
work    education'  and  values.    Sec  "Latin  America,"  People  in  Change, 
T.M.,  p.  38.  ^  [Cultures J 


Language^ 

Make  a  tree  depicting  national  groups  as  the  roots  and  derived 
words  as  the  fruit.    See  "Language  in  Early  Amefica"  in  Language 
and  How  To  Usfe  It,  Grade  IV.  [Cultures J 


Discussion 

 '.     "How  would  the  world  be  diminished  if  it  contained  only  people 

like  me?"    See  Peopj^e  in  America,  T.M.,  p.  37.  [Cultures] 


WTERPERSOMAL  SKILLS  ^  INTERMEDIATE 


OBJECTIVE:    THE  STUDENTS  WILL  DEVELOP  SKILLS  IN  SOCIAL  REASONING  AND  ^ 
INTERACTION. 


ACTIVITIES 

Personal  Profiles 

Have  the  students  fill  out  forms  describing  their  favorite 
foods,  sports,  animals,  subjects,  TV  shows,  and  their  spare 
time  activities.    Share  'the  results  in  small  groups.  Discuss 
"How  important  are  our  differences?^'    "How  well  can  you  predict 
how  another  will  answer?"    Graph  the  data.         [Self  AwaUfcneSs] 


Discussion 


After  reading  a  story  such  as  "Miles  of  Smiles"  from  Magic  Word, 
discuss  the  difference  between  laughing  at  someone  and  with 
someone.    Tell  about  a  time  you  tried  to  make  someone  feel  com- 
fortable about  a  joke.  [Tolerance] 


Spaceship  Game  ' 

Use  the  Coca  Cola  Spaceship  Game  or  discuss  "What  restriction^ 

ai?e  imposed'  'on  a  closed  environment  such  as  a  spaceship  or  a 
raft  like  the  Kon  Tiki?"  [Environment] 


Group  Dynamics 

Divide  the  class  into  two  groups.    Let  one  group  observe  as  the 
other  group  deals  with  the  problem.    The  group  must  agree  on  how 
to  spend  $2.00..  After  ten  minutes,  or  when  agreement  is  reached, 
the  observers  will  discuss  the  interactions  they  observed. 

[Money] 


Hot  Issues 


Following  a  ten  minute  discussion  on  a  controversial  issue  such 

Srayers  in  schools,  busing,  taxes,  women  in  sports,  have  the 
d  analyze  the  way  the  group  interacted  as  they  sought  a 
tion.  [Current  Events] 


EKLC 
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IHTERPEFSOMAL  SKILLS  INTERMEDIATE 

%     ■    '  ■  ■    ■  ° 

ACTIVITIES  '  '  ^ 

Group  Planning 

Discuss  with  the  group  the  advantages  and  disadvantages  of 
group  planning.    Help'the  group  identify  the  problem  and  deter- 
mine options.    Allow  the  group  to  work  on  a  specific  project 
together  and  to  assess  their  ability  to  work  together. 


Collage:    Select  pictures  which  show  interpersonal  relation- 
^hips  and  make  a  collage.    See  Bread  and  Butterflies  Guide, 
page  6U.  *  L Decision  Makijng], 

Service  Project:    Following  a  discussion  of  the^  needs  of 
individuals  in  institutions,  have  the  students  prepare  Christmas 
stockings,  Easter  baskets,  books,  cards  or  make  friendly  visits 
or  sing  carols  at  nursing  homes.  [Empathy] 

Fund  Raising:  Have  the  class  take  responsibility  for  a  booth 
at  the  school  fair,  make  crafts,  cook  food  or  raise  plants  to 
sell.  [Money] 


De-It-Yourself -Custodiafn :    Make  arrangements  with  the  janitor 
not  to  clean  the  room  for  a  week.    Have  the  pupils  develop  a 
plan  to  kefep  the  room  clean.  [Responsibility] 


GOAL  II         INTERPERSONAL  SKILLS         EVALUATIVE  TfiCHNIQliSS 

4  (  ■ 

PRIMARY 

1.  Have  the  students  make  drawings  of  positive  and  negJl^Lve^behaTior  in  a 
variety' of  social  situations.  / 

2.  Have  the  students  recall  three  school  rules  which  have  made  the  school 
a  happier  place  to  learn. 

5.    With  a  partner,  let  the  student  pantomime  something  a  friend  ifould  do 
and  something  a  friend  would  not  do. 


4.    Have  the  pupils  list  three  ways  they  cooperate  with  other^Hk  home. 


hoi 


5,  Have  the  students  use  check  lists  to  evaluate  their*- ability  to  work 
cooperatively : 

YES         NO  SOMETIMES 

I  take  turns  and  share  materials.       

I  do  my  own  part  on  time.       

I  am  helpful  to  others  without 

being  bossy.    '  ^  

6.  Keep  anecdotal  records  of  the  students'  behavior  during  a  group  project. 
Identify  cobperative,  obstructive^  and  neutral  behavior.    Repeat  thife  evalu- 
ation in  several  months  and  compare  the  results . 
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IHTERPERSONAL  SKILLS  ^       EVALUATIVE  TECHNIQUES ^ 

INTERMEDIATE 

1.  Have  the  students  identify  three  tftings  they  admire  in  a  classmate. 

2.  Ask  the  students  to  identify  three  groups  or-  cultures  different  f row  " 
their  own,  and  list  at  least  one  contribution  made  by  each. 

3.  Prepare  a  check  list  to  evaluate  the  student's  ability  to  interact 
with  others.    The  evaluation  may  be  completed  by  the  student,  a  peer 
or  the  teacher.  .  ' 

Listens  to  others  and  is  willing  to  compromise  12  3  4  5 
Accepts  rest)onsibility  for  the  overall  project  1  2'  3  4  5 
Is  helpful  to  others  in  the  group  12  3  4  5 

H.    Have  the  class  analyze  an  interpersonal  problem  and  offer  P°^8ible 
solutions.    NotSTRB&e-chiWren  who  are  able  to  take  the  perspective 
of  all  parties ?^uggested  resource:     "First  Things:    A  Strategy  for 
Teaching  Social^ Reasoning,"  filmstrip  series  ^  Guidance  Associates. 

5.    «ave  students  rcile  play  a  typical  day  in  th*  life  P«^^°"  °^ 

different  culture.    Note  their  ability  to  identify  with  a  person  , of 
a  different  background. 
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GOAL  III         DECISION  MAKING  ' 

PRINARr  THE  STUDENTS  WILL  USE  THEIR  SENSES  TO  GATHER  DATA  AND  TO 

DEVELOP  CONCEPTS.  ' 

THE  STUDENTS  WILL  DEVELOP  SKILLS  IN  MAKING  GENERALIZATIONS, 
HYPOTHESIZING  AND  PREDICTING.  - 


OBJECTIVES 

c 

The  students  will  develop  skills  in  observation,  identification 
and  classification  of  a  variety  of  tangible  and  intangible 
objects. 

The  students  will  demonstrate  their  ability  to  identify  simple 
cause  and  effect  relationships. 

■  •  .        -  - 

V  As  the  si^udents  make  simple  decisions,  they  will  develop  an 

awareness  that  decisions  involve  choices  based  upon  individual 
inter»ests  and  values,  and  that  decisions  often  require  a 
comMtment . 

INTEIUpDIATE :  'The  students  will  develop  a  beginning  skill  ia  the  use  of  the 
following  decision  making  pTOcess: 

1.    Identify  the  problem.    Reco^ize  that  a  problem  does 
exist  and  state  clearly  just  what  the  problem  is* 


2.  Gather  data*    Review  all  known  inforination  about  the 
problem,  and  locate  new  information.    Organize  the 
information  for  the  purpose  of  making  generalizations. 

¥  * 

3.  Evaluate  the  data.    Analyze  and  assess  the  infomatlon^ 
.  and  identify  th€^  alternatives. 

4.  . Plan  a  course  o<L ^c^jon *  Recognizing  that  the  decision, 
is  t ent 4ti^e ,  Silec t ^n  alternative  and  plan  a  cdurse  of 
action. 


Reassess  and  evaluate.    After  implementing  the  course  of 
V  action,  determine  whether  there  is  a  need  to  do  further 

study  or  to  change  the  Conclusions. 

*  » 

As  the  students         the  above  process,  ttjey  should: 


Begin  to  develop  an  awareness  of  their  autonomy  as 
decision  makers. 


'4i'.''-,      Recognize  that  decision^ making  may  be  subjective,  since 
the  individual ^'s  interests,  culture  "and  values  influence 
the  choice  of  altemaliives. 

Begin  to  recognize  the  effc^ct  their  decisions  have  on  others, 
their  responsibility  for  the  consequences  of  their  decisions , 
and  their  ability  to  change  a  course  of  action  through 
reassessment.  ,<17S 
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GOAL  III         DECISION  MAKING  ACTIVITIES 


PRIMARY 

OBJECTIVE:    THE  STUDENTS  WILL  DEVELOP  SKILLS  IN  OBSERVATION,  IDENTIFICATION, 

AND  CLASSIFICATION  GF  A  VARIETY  OF  TANGIBLE  AND  INTANGIBLE  OBJECTS. 


•ACTIVITIES  .  - 

Button  Sorting  - 

Distribute  buttons  of  various  shapes ,  sizes ,  . an4- colors ,  and 

allow  the  children  to  classify  them.    Correlate  with  Alpha- 
time,  Mr.'B.  [Attributes] 


Construction  Materials  Exhibit      .      /  ^  i 

'  Have  the  children  contribute       a  classroom  display  of  various 

kinds  of  wood,  rock,  and  minerals  used  in  the  construction  of 
a  house.  [Construction] 


Picture  Study  *  » 

Study  pictures  of  workers  in  a  supermarket  and  in  a  factory. 
Discuss  which  workers  provide  good3  and  which  provide  a  service. 

[Work  Awareness] 


Job  Classification 

Have  the  children  assist  in  the  preparation  of. flash  cards  which 
name  familiar  careers.    Arrdnge  the  cards  in  families:  transpor- 
tation, food,  health, ^business,  etc.  [Work  Awareness] 
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DECISION  HAKING 

«    ACTIVITIES  -  ^ 

Problem  Writing  a  - 

Each  child  will  make  up  one  problem  whicji,  requires  addition  or  ^ 
'         subtraction  to  solve.    Let  each  pupil  read  the  problem  aloud  and* 
have  the  c^lass  decide  which  process  must  be  used.  [Math] 


■  .  PRIMARY 


Measurement  Attribute % Game 

Distribute  pictures  of  products  and  have  the  children  classify 
those  which  could  be  purchased  by  the  pound,  ounce,  inch,  yard, 
quairt  or  bushel.  [Measurement] 


w 


^ Birthday  Graphs 

When  the  children  have  learned  their  birthday  month,  make  a 
class  picture  graph  as  follows.  -Let  each  child  draw  9^  6"  figure 
or^  mself«    Use  a  Smiley  stamp  for  the  head  to  assure  unifoz^ 
A         siW.    List  the  months  on  a  chart.    Let  the  children  paste  th«ir 
images  next  to  their  birthday  months.  'Latet*,  cut  paper  strips 
in  various  lengths  to  make  a  bar  graph  by  matchirig  the  strips 
to  the  number  of  children  listed  for  e.ach  mo^^pth.      ^  »  , 

"  >  .  *  'V-  '  . 

(>th(5r  graphs  may  include  line  graphs  for  daily  temperatures  at 
9:0(0  A.M.  and  1:00  P.M.,  or  visual  records  of  hair  and  ^ye  color, 

[Graphs] 


or  the  distance  each  child  can  jump. 
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DECISION  MAKIHG  \'  ^  PMMARY 


OBJECTIVE:    THE  STUDENTS  WILL  DEMONSTRATE  THE^R  ABILITY^  TO.  IDENTIFY  SIMPLfi 
CAUSE  AND  EFFECT  RELATIONSHIPS. 


ACTIVITIES  '  '  ; 

FilmstriP 

^    view  and  discuss  the  problem  presented  in  the  filinstrlp  "Yqu 
promised"  from  First  Things  by  Guidance  Associates*  '  Help  the 
children  to  (Jeteriffine  the  catise  and  effect  relationship.. 

,  V  jCReasonlng] 


Es^eriment  *     ^  ^  - 

Fill  a  glass  jar  with  water,  plac^it  in  a  paper  bag,  then  put 
it  in  the  freezer.    The  ice  will  expand  and  break  the  jar.  Re- 
peat the  experiment  as  often  as  necessary  until  the.  childreif 'dJwi 
express  the  concept:    water  expa^iids  as  it  freezes.    Use  this 
activity  as  enrichment  with  ^TiviB- Thousand.  Cannon  Balli^* 
Better  Than  Gold.  .  CWat^r]. 


Cook  Macdroni  ^  .  ^       -  ' 

^Observe  and  taste  the  difference  in  macaroni  before  and  after  ^ 
cooking.     Correlate  with  Alpbatime,  Mr.  M.        '   ,  [Cooking] 


Neighborbood  Walk 

Look  for  signs  of  people,  plants,  and  animals  getting  ready  for; 
seasonal  changes.    Arrange,  data  on  an  exi^erience  chaH  in  thl?ee. 
categories:    people^  ai^imals,  and  plants.  [Seasonal 


Paper  poll  '  ■     ^  ^     ,         '  .   -  ■ 

prepare  a  life  size  paper  doll  with  a  variety  of  outfits.  Have 

the  children  select  the  appropriate  dress  for  varf<Sus  taEpeif  of 
weather.  '    .  [Weath*r] 

fety  posters  •     ^  •        *  . 

following  a  discussion  of  sj^iinming  safety  rules,  make  postsrs 
illustrating  safe  ,anS. unsafe  conditionjB.'   to^pelate  with  "The*  ^ 
Bov  Who  Couldn't  Swim'^  from  Shining; Bridges .  '     ;  ; 

~    T~  '  ^  [SAfety] 


DECISION  HAKING 

*    ■  ■     ■•'  • 

OBJECTIVE:    AS  THE  STUDENTS  MAKE  SIMPLE  DECISIONS,  THEY  WILL  DEVELOP  AN 

AWAREHfiSS  THAT  DECISIONS  INVOLVE  CHOICES  BASED  UPON  INDIVIDUAL 
INTERB^  AND -VALUES,  AND  THAT  DECISIONS  OFTEN  REQUIRE"  A 

'■  ^  '■  COMMITMENT.  . 


ACTIVITIES 


Unfinished  Story 

Present  a  moral  dileimna  such  as  that  found  in  "The  Stolen 
Picture'^  in  More  Than  Words,    Have  the  children  make  up 
endings  to  the  story  and  share  their  ideas  with  the  group. 


[Reasoning] 


Choose  A  Pet  '  , 

Draw  pictures  of^differentpanim&ls  a  child  wpuld  choose  at 
the  pet  shop.    Have 'him  ei^lain  his'  choice  to  the  class. 

[Animals] 


Heeds  ai^d  Wants  Chart  ^ 

^  Pri^pare  a  display  of  various  items  or  pictures  representing 

needs  and  wants  such  as":    fruit,  candy,  clothing,  housing,  motor 
boats,  water,  washing  machines.    Ask  students  to  identify  each 
.  and  tell  which  are  most  essential.  »  -  [N^eds  t  Wi^nts] 


'3 


«^       Eoom  Bank 

sHave  the  children  set  a  goal  such  as  a  class  trip^ or  party Dis-. 
cuss  the  money  needed  and  the  nUcessity  for  saving.    The  teacher 
^     '  will  keep,  a  room  bank  with  a  security  box  and  homemade  passbooks. 

Students  are  encouraged  to  earn  their  own  money  with  which  they 
make  deposits.  [Banking] 


DECISiaH  HAKIlie  •  IHTERMfilJiATB. 

OBJECTIVE :    THE  STUDENTS  WILL  DEVELOP  A  BEGINNING  SKILL  IN  THE  USE  OF  THE  ^ 
. DECISION  MAKING  PROCESS .  .  . 

ACTIVITIES  ' 

'^^^^^"^^aw  you  ever  wanted  two  items  and  only  haM[K)ney  for  one? 

Iftw  did  you  decide  which  you  would  buy?"    Following  the  sharing 
of  experiences,  present  the  five  steps  in  the  decision  making 
process  listed  in  page  LMoney] 


Alternate  Routes  ^  «^  ^     u  ^ 

 Have  groups  plan  a  thirty  day  tour  of  the  United  States  t>y 

plane,  rail,  bus  or  car.  Design  travel  brochures  with  cost  and 
advantages  of  each  tour.  Refer  to  steps  in  the  decision  making 
process  throughout  the  »activity.  [United  States] 


Menu  Planning  ,  ,    *  *  j 

 Following  a  presentation  of  rules  of  nutrition,  have  the  students 

plan  and  prepare  a  well  balanced  meal.    They  may  collect  money, 
purchase  thi  food,  prepare  and  serve  the  meal.    Have  the  group 
consciously  use  the  decision  making  process  in  planning  the  menu 
and  pitting  on  the  meal.  .  [Nutrition] 


First  Aid  Flash  Cards  ^ 

 Prepare  a  set  of  cards  which  give  a  description  of  a  situation 

with  the  condition  of  the  victim.    On  the  back  give  Jhree  altert 
native ^curses  of  action.    Have  students  use  their  knowledge  of 
first'  aid  and  the  decision  making  process  to  select  the  best 
solution.    Let  students' explain  how  they  used^ach  step  of  the 
process  to  reach  a  decision.  ^  '    [First  Aid]  . 


DBCISIOM  MAKIKG    ,  INTERIJ^DIATE 

OBJECTIVE:    Step  1.    IDENTIFY  THE  PROBLEM.    RECOGNIZE  THAT  A  PROBLEM  DOES 
'     •  EXIST  AND  STATE  CLEARLY  JUST  WHAT  THE  PROBLEM  IS. 

ACTIVITIES  \ 
Room  Election 

Present  the  s^j,tuati6n:    help  is  needed  to  keep  the  classroom 
operating  smoothly.    Have  student^  define  the  problem  and  reach 
a  solution  such  as  a  room  election.    Let  the  students  list  necesr 
(    '  sary  workers  tod  the  qualities  needed  for  e^ch* position.  Let 

'    them  decide  how  the  workers  will  be  chosen.    Suggested  workers: 
line  leader »  board  washer,  messenger »  desk  monitor,  song  leader, 
bulletin  board  chairman,  hospit^ity  chairman,  room  librarian. 
<f .     ■  ..         [■  '..  ' 

Review  the  decision  making  process  used  and  stress  the  importance 
^    -of  identifying  the  problem  as  a  starting  point. 

[Community  Living] 

Playground  Observers 

Ask  the  class,  "Do .people  ever* act  against  their  wishes  because 
they  don't  know  how  to  mak€Ka  deciision?"    Have  the  istudents  ob- 
serve children  from  other  classes  playing  in  groups.  Assign 
each  student  the  task  of  finding  one  situation  ifi  which  one  group 
member  is  pressured  to  do- what  the  res^  wish  him  to  dp.  Share 
observations  and  then  discuss -how  a  person  can  gain  autonomy 
through  decision  making.  [Interpersonal  Skills] 


Mushrooming  Problems  > 

Prepare  a  bulletin  board  showing  a  field  of  mus)iro6ms.    Have  the 
children  label  each  stem  as  an  environmental  p^blem.    On  .the  ^ 
cap  they  will  indicate  the  agencies  or  people  respopsible  for 
the  solutions.  [Environment] 


/ 


1    *  V 

DECISION  Hhl^MS 


1^ 


INTERMEDIATE 


OBJECTIVE:  '  ^\e9  2  -  '  GATHEBWTA*    REVIEW  ALL  KNOWN  INFORMATION  ABOUT  THE 
PHoBLCM,  PD  EO^AtE-NEW  INFORMATION.    ORGANIZE  THE  INFORMATION 
t^Jg  THE  pURPOSe  OF  MAKING  GENERALIZATIONS.  . 


ACTIVITIES 


Classlj^^  Directory 
'  J-^^^  '3L  Massif ied  guide  of  goods  and  seic^icis  found  in  the 
^^ighborhPod.    Let  students  decide,  upon  the  classificatiw 
^^e.    Recall  that  feathering  and  ji&L^       da'ta  is  an  impor-, 
^^t  pha^«  of  the  decisioji  inaking||pSfr€|S9  [Alphabet]. 


ClassiA?^ti'on        .      •  "  ^  ' 

 """^oJioSTng  a  study  of  the  characteriaabys  of  liviijig  things,  have 

^\te  ^tud^nts  classify  an  assortment  of  pictures:    living,  non- 
living; plants t  animals;  vertebrates,  invertebrateir,  etc.  Dis- 
•   <iU55  wittii  the  students  their  ability  to  make  generalisations 
f^tom  a  list  of  facts.  ^  .      [Plant*  6  Animals] 


Debate, 


I^esoiv^d:    The  mountains  of  Maine  shfiuld  be  sfet  aside  as  areas 
Vemain  forever  wild  with  limited  public  access  given. 

Hevi«w  the  decision  making  process  and  recall  the^±Bnportance  of 
fathering  and  assessing  data  before  making  a  decision.  * 

[Environment] 


R^vT^  students  write  ^ig^al  stories,  read  them  aloud,  and 
\gK  rtm>eTs       the  glass %  Jfecide  "Cquld  this  be  true?"  Emphasise 
^he  imbortaiice  of  assess irigijnie  data  in  the  decision  making  proc^esa 
^  [Creative  Writing] 


DECISIOV  MAKING 


INTERMQiEATE 


OBJECTIVE:  ,  St€p  3.    EVALUATE  THE 'StA^   ANALYZE  AHD  ASSESS  THE  INFOWAtIOM 


AKD  IDENTIFY  THE  ALTERNATIVES. 


ACTIVITIES 


Opinions  or  Tacts? 

Raise  a  quest  i o: 
•  leader?"  "Whicl 
State  is  the  bes^ 


Jp:    "What  characteristics  ma)c«4>a  goo4 
has  the  best  government?"    •'Which  • 
.ve  in?"    After  soliciting  opinions,  apply 

individual  values  andntei 


the  decisioh'  making  pj[|paess.    Point  oiit^ipat  step  3  involves 


^terests;  therefore,  i>ot  aUpwill  agree. 

[Govertment] 


/i.Vv  Eyal^iatlon       j  .    ^  ;  ^  '  ' 

•        Evaluat<t:^.fllm  on  predete^^ined  criteria. 

^    :.        .  ^^^^  -  Good 

E|ptOg;paphy  .  -    "  P5^^.    F   .  G 

aSSntent            '  P      ^    F  G  ^ 

Interest           -  P            F  '  G 

Muisid  P            F,  G 


Excellent 
E 

E 
E 


Conpiz>e  the  eva^lpatloas  and  note  that  evaluation  of:  data  i 
often  ^subjective.  IP'      .  -iii  ,f  Photogr^ 


or  How?  i 


Identify  six  common  occupations  which  existe<l  in  Maine -200  years 
ago.    Have,  the  Students  research  one  career  at  a  time  at  learning 
stations,    pse  a  chart  such  as  that  below  1 6  organise  the 'Infor- 
mation.   Aipk  the,  students  in  wh'idh^  period  they  would  pather  work 
and  why.    Discuss  the  impact  of  one's  values  as  well  as  knowledge 
of  a  subject  that' influences  a  decision.  ^ 


:.                ■>..  THEN 

NOW 

Con 

Pro 

Con 

Farming. 

^f^^  ' — 

Fishing 

Lumbering 

— 1 

JHora^making 

Military  I^ife  ./^^V  . 

Manufacturing  * 

[  History 


OeCISION  MAKING  .  IMTERMEDIATE  , 

^  ■        .  ...  ^,     '  ■•■ 

OBJECTIVE:'    Step  H.    PLAN  A  COURSE  OF  •ACTION.    RECOGNIZING  THAT  THE  DECISION 
IS  TENTAXIVE,  SELECT  AN  ALTERNATIVE  AND  PtAN  A  COURSE  OF  ACTION. 


ACTIVITIES  *  - 

Poster  Contest  * 

Have  the  class  make  posters  on  bicycle  safety  for  the  •^low^r 

grades.    U&e  decision  making  ski^fls  to  pi^an  the  context,  select 

the  winners  and^arranjge  the  display,  [Safety] 


Merchandising 

Have  the  students  work  in  groups  to  create  an  effective  desk 
top  display  of  a  product^  Thisr,^tivtty  may  be  correlated  with 
the  istory  "Southpaw"  from  High  Roads.    Before  the  activitySJ-ist 
the  5  steps  of  the  decision  making  process  for  the  groups  to) ^ 
follow.    Challenge  the  students  to  use  the  process  in  their  ^ 
activity:  [ Business ] 


Editorials  ^  * 

Have  the  students  identify  a  problem  an^write'a  reform  article 
about  it.    These  sample  topics  may  be  used:    "Girls  Should  Be 
Allowed  to  Play  on  the  Boys'  Twm,"  "All  Bottle*  Should  Be  Non- 
^^tumable  ,"  '/Schools  'Should  Be  Required  to  Have  Swimming  Pro- 
-^^^J^  grams  for  All  .Students,"  "Schools  Should  Jteve  Hot  Lunches  Availa- 
ble for  All  Students."  'Have  the  students  use  the  decision  matting 
process  as  they  prepare  the  article . '  The  editorial  should  *in- 
clvide  a  course  of  action  to  be  pursued  by  the  individual  or' the 
Xr<>up.  ,  CNewspapers] 


Task  completion 

Whilf  the  class  is  familiar  with  the  decision  making  process, 
,  assigh  the  students  a  simple  task  such  asr  ma}cing  a  picture  of  a 
room  full 'oif  fire  hazards.    Then  have  each  ej^lain  the  thought, 
process  •he  experienced,  following  the  5  steps  of  decision '^akl.rtg, 

.  *  [Safety] 


DECISIOirilAKIlfG  , 


INTERMEDIATE 


OBJECTIVE:    Step  5.    REASSESS  AND  EVALUATE.    AFTER  IMPLEMENTING  THE  COURSE 
OF  ACTION,  DETERMINE  WHETHER  THERE  IS  A  NEED  TO  DO 'FURTHER 
STUDY  OR  TO  CHANGE  THE  CONCLUSIONS.  • 


ACTIVITIES 


Unfinished  Stoi^, 


fead  the  beginning  of  a  storv  to  the  class.    Include  the 
haracters,  setting  and  a  driifinatic  problem.    Have  the  students 
write  logical  endings  in  the  light  of  the^  information  given  in 
the  introduction.    Read  the  endiijgs  aloud  and  let  each  student 
"reassess  his  own  ending.  [Creative  Writing] 

\    ■  .  ■ 


Career  Judgments 


Assign  science  careers  at  random  to  the  student a^^jjji^       theml  ' 
to  guess  whether  or  not  they  are  suited  to  ^tese^JS^eers. 
fiave  the  students  research  the  field  and  Jhen  rea^j^ss  the 
original  hyp«ihesis.  -  [Work  Awareness] 


Estimating  .  * 

Ask  the  students  to  quickly  estimate  a  page  of  examples  without 
doing  them.    Discuss  reasonable  short  cut  methods.    Try  different 
techniques  and  evaluate  them,  [Math] 

^  -  .  /  •■ 

/   :      '•       '  ■ 

Budge-^  Writing 

^  Have  the  students  develop  a  personal  week;iy  budget  using  items 

such  as  specif ip  standards  and  figures,-  i.e.,  ^ 


ft. 


sfchocl  lunch  $1*25 

savings  ^.25 

recreation  1 . 00 

school  supplies  .25  \ 

club  dues  .25  c      ^  ' 

•V       .  ■     .            .  .  • 

Encourage  the  students  to  liye  within  a  4)udget  for  two  Mf^ekai 

and  then  evaluate  it ,  *ma|cing  necessary  changes*  CNoney] 


18") 


'1 

ft 


^     60AL..III         DECISION  MAKINO   ^    EVALUATIVE  tECHMIQUES 

.    .    .  .  .  ^  ^ 


PRIMARY 


Have  the  children  list  25  different  objects  in  the  classroom  and 
classify  them  in  different  ways .    They  ma^tj^        them  according 
to  size,  color*,  use,  qr  composition •  ' 


Present  the  i>upils  with  a  specific  situation  and  have  them  evaluate 
the  situatioja,  then  role  play  or  illustrate  the  effect. 

riding  a  bicycle  carelessly  -  causes  accidents  ^ 

not  coming  directly  home  -  causes  punishmnnt  \ 

being  selfish  with  a  new  -  causes  loneliness 

doing  your  share  at  home  -  causes  happiness  * 
*    using  tools  cai?elesig.ly 

changing  of  seasons  -  causes  change  of  outer  wear 


iSive  a  multiple  choice  test  to  measure  the  pupil's  understanding  of 
simple  cause  and  effect  relationships. 

a:    If  farmers  do  npt  plant  s^ds  this  spring,  then 

1.  th^y  will  need  a  tracfor  | 

2.  their  crops  will  not  grow  '  ^ 

3.  there  will  be  no  rain  all  sximmer  " 

B.    Because  people  started  xising  machines  100  yi^ars  ago  to  mak^^ 
things ,  they  discovered     a  ' 

1.  they  should  eat  the  four  basi.c  foods  each  day 

2.  they  could  move  good^  faster  by  boat  than  by  ^rses  ^ 

3.  they  could  make  more  products  ||n  le?s  time  with 
machines         •  . 


In  a  magic  circle,  ask,  "If  I  gave  yoji  all  1/2  hour  6f  free  time  right ^  ^ 
now  to  spend  as  ybu  wish ,  do  yqji  think  everyone  in  the  class  would  decide 
to  do  the  same  thing?    Why,  or  why  not^"    I" Jt^e  discussion,  note  each  ^ 
chiN^d's  understahding^that  a  deads  ion  •involves  choices  based  upon  a  person 
Interests  ai^d  values.  *  *  *  ^ 


DfeClSlOU  MAKIMG  EVALOAtlVE  TECHNIQUES 

-  .  "  PRIMARY/INTERMEDIATE 

5.    Discuss  Nax4c*6  prpbleifl  with  the  childl?en  titifyii^        on  a  scale" of  1-5 
thi  pupil's  position  on  coMitnent  to  a  p^rfiliil^. 

•  •   ■  - 

••Mark  proniMd  his  mother  that  he  would  hsljp^iSt  htome  by  doing  the 
dishes  alif^iii^eek.    The  second  day  he  did  notfio  the  dishes  for  one 
of  the  following  reasons.    Was  he  doing  the 'right  thing;  to  break 
his  promise?" 

a.  The  house  burned  down. 

b.  His  mother  asked  him  to -go  to  his  grandmother ^s  on  an    .  - 
errand  instead  of  -doing  the  dishes.. 

c.  Someone  else  in  the  family  offered  to  do  the  dishes  for  him. 

d.  His  friend  came  over  to  visit.  * 

e.  He  .had  some  homework  to  do. 

f.  His  favorite  TV  program  all  week  was  on. 
He  felt  like  watching 'TV  instead  of  doing  the  dishes. 
He  didn't  want  to  do  them  anymore. 

>  INTERMEDIATE  ; 

1.  Select  10  study  prints  ^Kch  indicate  that  a  problep  exists.    Have  the 
students  write  a  one-sentence  description  of  the  problem  pictured*. 
Examples  of  pictures;    children  arguing  or  teasing,-  litter,  a  careless  - 
act,  etc.  * 

2.  Have  each  student  prepare  a  report  on  how  a  natuz^al  resource  is  made 
into  a  product.    Information  should  be  organized  in  sequence  such  as, 
the  product  and  how  it  is  obtained,  transportation  to  a  factory,  and 
the  manufacturing  process. 

) 

3.  Have  4ach  student  prepare  a  /:haVt  on  the  various  kinds  of  transportation, 
and  list  the  advantages  and  disadvantages  of  each. 

y^iVe  each  small  groim  determine  the  average  number  of  bobks  per  student-^ 
in  the  group.    Noteifhose  who  are  able  to  organize  for  action. 

5^   Ask -each  child  to  tell  about  a  tim§when  he,  or  someone  else,  did  what 

he  thought  was  best  and  it  turned  ou^  wrong.  Then,.h^ve  him  tell  what  m 
could  have  been  done^ifferently  tp  make  it ''turn  out  right. 


GOAL  IV.        WORK  AWARENESS  ^ 


PfeWART  THE  STUDENTS  WILL  GAIM  KHpWLEIXSE  0^ 

SCHOOL," AND  COMMUNITY.  •'' 

INTERMEDIATE      THE  STUDENTS  WILL  IDENTIFY  THE  PERSONAL  AND  ENVIRONMENTAL 
FAGT^  WHICH  INFLUENCE  A  WORKER.  ' 

■  - 

'     ■  '  .  ■' .  _  I 

\  ^'^^''■-^  -i-^-y  ■        OBJECTIVES  -  .     "    '  •,  - 

PIUEMARY:  The  students  will  identify  a  nunber  of  workers  in  thfc  horop, 

school  and  commtinity.  . 

The  students  will  recognize  that-  many  careers  are  relit^d.  * 

-^'^      .      ■  • . 

.  .   The  students  will  list  three  or  more  responsibilities  of  a  . 
number  of  workers.  •         '  tj^  ^ 

INTERMEDIATE:    The  students  will  continue  to  identify,  classify,  an^  gain 

information  about  many  careers.  ^ 

The  students  will  identify  a  number  of  personal  and  environ- 
mental factors  associated  with  a  variety  of  careers. 


GOAL  IV         WOWC  AWARENESS  .    .  ACTIVITIES 
■  '      .....  PRIMARY-:    /  '  ' 


OBJE&IVB:    THE  StUDEHTd  HILL  IDENTIKY  A  HUHBER  OF  WORKERS 'IH  THE  HOME*. 
SCHOOI^AND  COMMUiriTy. 


,.4, 

A^VITIES 


Parents*  Career 


Have  the  children  interview  their  parents  and  then  dictate 
stories  Ifcout  their  jobs.    Attach  each  stbry  to  the  child^s 
drawing  of  the  parent  at  work.    If  a  parent  is  not  working, 
lett*  the « child  find  out  abotit  a  l>revious  career  or  a  cfreer  / 
goal  of  that  parent  or  another  significant  adult 
li/c.  ^  [Family] 


Our  Mothers'  Jobs 


Have  the  children  assist  in  the  making  of  a  classrcqoi'  chart 
on  careers  such  as  the  one  below: " 


>                         OUR  I^HeJ'  jobs  ' 

•  :il 

l»3 

name 

Job 

Unifoni? 

Tools? 

Duties 

— *r 

< 

: — - — ^  1)  

CFaal. 

Our  School  Worke: 


M 

abeXed  s 


Display  labeXed' snapshots  of  every  school  #(>loyee  who  serves 
the  cl^ildren  in  the  building.    Display  the  pict\ires  in  the 
school  lobby.  «  [School] 


EKLC 


School  Tour 

After  listing  the  workers  in  the  school,  make  a  tour  of  the 
*  building  and  talk"  with  the  employees.    Review  the  jobs  with  a 
chart  stpry  or'flull^tin  board  picturing  the  wooers.  ^  [School] 

t'  > 

NeigHborhpod  Workers 

/  Make  a  map  of  the  neighborhood.    Use  the  map  to  locate  ^d 
identify  ^e  workers  in  the  area.    Or,  let  the  childrefi  paint 
the  exterior  of  an^old  refrigerator  carbon  on  f oyr  sides  - 
North,  Easjt,  South,  and  West  -  picturing  the  places  of  business 
found  in  the  neighborhood.  ^  [Corarounity] 


189 
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f 


I 


WORK  AWARENESS  .PRIMARY" 


ACTIVITIES 


Hat  Display  J  .       -      '  < 

Have  fsa6h  c^lld  bring  a  hat  to  claas  and  tell  abdut  lAe 
y    ./  worker  irtio  uses  it.  CCoipminityl 


Career  Flatflii  Cards 

"         Let^rtiie  pi^ils'help  prepare  a  set.  of  "rxM  cards  wij^  job  title^.  - 
*         Pass  the  cards  to  the  children  secrettly  and  let  then  pantonlnie_ 
the  careers  for  the  class  to  guess.    Tape  or  pin  a  card  to  i» 
'iipil's  back  and  let  the  child  ask  25  questions"  to  discover  the  ^ 
career.    Cai?ds  may  also  be  used  for  vocaflj.ulary  .practice.  flj 
"     .  '    *  "        [Vocabulary]  ^ 


m 


"I  See"  Career  Game  -  '^  •  • 

To  introduce  a  variety  of  careers,  play,  this  guessing  game. 

"I  see."    "Whom  do  you  see?"    "I  se4  sofffteone  writing  a  book. 
Who  is  he/she?"    Answer:    author.  "     .  ^  CVocabulary] 


Bustness  District  '^■wm  '  *  ' 

"  Take  a  walking  trip  to  theifcwntWB  aijAa.  ^Vlstt  five  or  mix 

.   small  stores-.    LrtI  the  childi^n  t«ik_  with '^tlie  workers  and  learn 
what  they  do.,   Fpllow  up. activities  may  include  listing  the 
workers,  drawing  pictures,  writing  a  chart  story,  and  using  toy^ 
telephones  td  role  play  the  workers  of fering  goods  and  serviced. 
^  w  •  CCommunlty] 

Bus  Tour  ^  \ 

Hire  a  bus^  -and  tour  the  metropqlitan  area.    Identify  the  resioen-  ^ 
tial,  business^  ^md^dustrial  areab.    Let  the  bus  serve  as  jthe 
classroom  as  the  c^s  learns  about  the  communit/.    [Gbnmunity]  .  ■ 


ACTIVITIES 


 — Identify,  a  nvonber* of  careers  .in  the  construction  industry  anj  . 

let  the  children  pantomime'?  worker  for  the  class  to  guess  the  , 
identity.  Examples:  caroenfer.  plumber,  mason,  earth  mover,  '  • 
archiUetat,  electrician.  ^#tc.    .  [Construction]- 


Movie  Making  .  .    ,  _^ 

~  Have  the  <#ildren  draw  a  series  of  pictures • depicting  workers 

involved  with^ the  raising,  transporting,  processing,  and  dis- 
tributing of  food.    I'aste  the  fjiqtures  in  a,  strip  to  make_a 
"movie."    Share  the  movie  with  another  class.  •  [Food] 


Dramatization  .  , 

— '  Have "the-  children  plan  and  present  a  costumed  pl?y  on  hospital 

■    workers.    Each  ehild  represents  a^fferent  .hospital  worker ^  ^ 

.       •           *                                  '  [Health  J 


Puppet  ^^^-pgp^j^  j^gg  puppets  to  dramatize  the  work  J^^liif^style  of 
•    .    people  who  work;  underground.    Correlate  the^activity  with  the 
story. "Holes!  Holes!  Holes!"  in  Through  Happy' Hours. 

C Community  Helpc^  J 


I^RkAMAREMESS-        i     .  -     *  PRIMARY 


OBJECTIVE:  ,  THE  STUDEHTS^WIIit  RECOQMIZ^  CARE^R||^  RELATSd, 

ACTIVITIES  V    ^  » 

y  \  ^lov)^ers^  List  ^  '    "^-^     "  ^  /      '      '  '  '  " 


Following  a  field -trip, to  the  supermarket,  make  a  list  of. all  * 
•the  workers  observed.       ^  CSupermarket] 


Bulletin  Board 


When  studying  a. topic  such  as*  Animals,  display  pictures  of 
workers  in  that  field.  i  CAnlmal&] 


T^.  Following  a  visit*  t6  the.  dentist's  office,  l^t  . the  children  ^- 

*    Vi  prepare  shoebox  dioramaa  to  illustrate  the  workers  they  saw^ 

'  '         '  J  '      '   {  [Dentist] 


1' 


r '      .        ,•■  :■       -  ■      ■  '  -  ■  •      ^-  ■  ■ 

V'^"      Research  ■         '"'.^  '\  %        '  .  ' . 

%         ■  While  ajtvidying  a  unit  on  Connntinil^  HelpelPS;^'  tak^  the;  children  ' 

^  to  *the  ^library  apd  help  them 

;  Work  with  t^e;  sch|3iiipl  librarian  in  a<jysi>icej  to  iil^ike  o^rta^i?-^^  t^^ 
are  sufficiei^t  materials  available.    »  ^  \,       •  Clil4>ra^by%k^ 


I 


-   .  ■        :  ■      ■  '     ■  •• '         V     '  ■   '  f 

WORK  AWARENESS  -  ^  '  PRIKART*? 

OBJECTIVE:    THE  STUDENTS  WILL  LIST  TB'REE  OS  MORE  RESPONSiBILfTIES  Q*"  A 
NUMBER  OF  WORKERS.  '  ■  ■  /        y     y     /  . 

ACTIVITIES  ■    t-^    ■  , 

•  ^'v:!   •  '         ■  '    '■ .  '  '  ^ ■ '     ■  ■        ■  ■ 

Career  I.D.                              :          -                        ^^r-  ...a"'  ■,.  „**'V'."." 

Have  the  students  print  ;their  syrnjipi^  ic  lar^iT  ief^tM^  on  *'   '     '  .j 

construction  paper  ^    Th9n  d^corat^  th^  lett^  .'    ''  '^ 

.with  drawings  related  to  a^qhosen  career.        -  [S^  v  -i^ 


What^s  Your  Bag?  ^  .        '      ;  ^  '  y 

Have  the  children  think  of  a  career,  find* pictures  relating  ^ 
'to  it»  paste  the  pictures  bn  a/ small  bag»;^dl  wear  it  a6  a  ^ 
hat*    Let  the  classmates  guess  the  career.         [S^lf  Awareness] 


Collage  .  ^  , 

Have  the  bhildren  help  locate  pictures  of  professional  athletes. 
Prepare  a  collage  for  the  bulletin  board.    Discuss  the  skills 
/and  training  required  of  a  professional  athlete.  [Athletics] 


Tool  Exhibit 


Have  the  children  contribute  to  a  ^classroom  display  of  carpenter*^ 
tools.    Write  chart  stories  about  each  tool  anH  its  use.  Invite 
a  cax*penter»  handymeuii  or  the  school  janitor  to  demonstrate  some 
of  the  tools.    Let',  the  children  practice  fashioning  model  tools 
from  clay.  -         *  [Construction] 
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1^  a 


VORK  ANASOMEISS 


ACTIVITIES 


PRIMARV 

•    •  I* 


rielid  Trips  "  "  '  '     ,  ^  '  a  ^ 

 visit  a  place  of  business  associated  with  the  needs  ;and 

interests  of  the  class^  Interview  the  workers  to  determine 
their  responsibilities  and  the  training  required  fbr  their 
woric.    Consult  the  Coiranunity^  Resource.  Tile  for  places  to  _ 
^isit.  [Connunity] 


Resource  Persons  ^  ^  ,  *       i.  j 

 Invite  workers  to  class  and  have  them  describe  their  work  ana 

answer  questions  about  th?ir  i?esponsibili'ties.    Us*  parents , 
friends,  other  teachers,  or  copsult  thie  Comnnajlty  Resource 
p.j^  ,     .  LComntunityj 


Farm  Mural  •  ,    ^    *     *v  • 

 After  listing  the  tasks  of  a  farmer,  make  a  mural  showing  the 

things  that  must  be -done  on  the  farm  each  day  aftd  each  season^^ 


Community  Helpers  Unit  ,  ,  ;  ^  *v 

—  To  reinf'orce  learnings  about  any  community  helper,  let  • 

children  dramatize  the  role  of  the  worker.    They  may  make  and 
wear  a  hator  use  Puppet  Playmates  by  Instructo.    See  the  wide 
selection  of  materials  on  community  helpers  in  the  J-ibfaxy, 
.        ^   •  *  [Community], 


194 


-WORK  AWARtSfESS 


Intermediate 


OBJECTIVE; 


•ACTIVITI 


THE  STUDENTS  WILL  CONTINUE  TO  IDENTIFY,  CLASSIFY,  AND  GAIN 
INFORMATION  ABOUT  MANY  CAREERS. 


When  the  class  goes  on  a  field  trip,  provide  the  students  with 
a  booklet  in  which  they  can  make  notes.    Indicate  the  letters 
of  the  alphabet  oh  one  page ,  and  have  the  student^  list  al^  the 
careers  "they  observe  while  traveling.  *  [AlphabetD 


Model  City         ^  ^ 

Have  the  children  build  a  model  city  from  cardboard  boxes  or  toys 
brought  from  home.    Make  and  position  labeled  images  of  the  workers 
in  the  city.    Use  the  images  as  fijger  puppets  and  , role  play  each 
.worker's  task.  [Community] 


Z  Careers 


Have  the  childreif  locate  newspaper* articles  about  workers.'  Paste 
them  by  job  titles  in  alphabetical  order.    Keep  hunting  for  "Q" 
and  "Z."    Read  What  Will  I  Be  From  A  to  Z  by  National  Dairy 
Council.  [Alphabet] 


Rebus  , 

Have  the  children  prepare  a  rebus  for  a  career  name  and  allow 
classmates  to  guess  it.    Motivate  with  the  Qareer  Flash  Card  Rebus 
by  CFI.  *  ;  [Rebus] 

4 


(i^re< 


Career  Match  Game 


Cut  out  pictures  of  25-30  workers  and  mount  them  on  cards.  Have 
the  children  look  up  and  write  a  description  of  one  worker  on  • 
another  card.    Include  both  obvious  and  little  known  information. 
When  the  student  reads  the  description,  the  class  will  attempt  to 
match 'it  to  the  picture,  [Reporting] 


Yeaiow  Pages 

Refer  to  the  yellow  pages  in  the  telephone  directory  to  find  a 
list  of  careers  in  the  area.    Have  the  students  find  five  new 
\  occupations  and  look  them  \fp  in  the  dictionary.  [Dictionary] 
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WORK  AWARENESS  ^  INTERMEDIATE 


ACTIVITIES 

Flow  Cha#t 


Dlagx^am  the  progress  of  a  food  it;eni  such  as  wheat,  from  produp- 
tion  to  a  farm,  its  transpprtatidn  to  the  mill,  the  processing' 
and  manufacture  of  a  product,  and  its  final  distribution  to  the 
consumer.  \  o     ^  .  [Food] 


Wall  CJhart 


Make  a  diagram  of  government  careers  at  local,  statej or  ^ 
federal  levels.  [Govemmenf] 


List 

  With  the  students,  prepare  a  list  of  careers  related  to 

agriculture.  [Farm] 


Discussion 

^        "Discuss    "Which  careers  other  than  a  forest  ranger  allow  a 
person  to  work  in  the  wilderness?"    Use  the  Dictionary  of 
Occupajtional  Titles  for  suggestions.  [Environment J 


Plan  a  series  of  mini  trips  around  a  related  career  such  as  edu- 
cation.   Let  some  students  visit  the  school  board,  others  visit 
the  superintendent,  others  visit  the  higji  school  principal  or 
college  president.    The  class  will  then  prepare  a  cdwbined  report 
on  the  workers  in  education.  ,  [School] 


Class  Career  Booklet  *  ^  . 

 — Have  the  clas$  prepare  a  list  of  workers  in  a  hospital  and  research 

the  responsibilities  and  requirements  for  employment  for  each 
worker*    The  reports  may  be  compiled  in  a  class  booklet  with 
illustrations.  [Health] 


WORK  AHAMMESS  7  INTERMEDIATE 

ACTIVITIES  ' 

Caraer  Notebook  !  \ 

Hava  each  student  select  a  career  and  collect ^^l^tureS^ aboiit 
the  career  for  a  notebook.,  Each  picture  must  hav0  a  caption 
wri,tten  with  at  least  one  complete  sentenc$^  ' 

[Creative  Writing] 

t     ■  '  \ 

Learqing  Station  ^         ^  * 

Se,t  up  a  career  station  in  the  classroom.    Change  the  assign- 
ments  weekly.    Have  the  students  research  careers  related  to 
the  content  subjects  of  view  films^ips  on  work  from  the 
library.  [Reporting] 


Bulletrin  Board  Collage  "  /  . 

■    Combine  pictures  and  items  used  by  a  gardener:    tools,  seeds, 
plants,  peat  moss,  fertilizer,  soil,  etc.  [PlantsJ 

Law  Unit  *  ^ 

Have  a  lawyer  come  and  speak  to  the  class.    Then,  arrange  for 
the  class  to  visit, court.  [Law]  ' 

'  y        -      .  '  .  ■  .  . 

Interview/Report 

Following  a  discussion  of  interview  techniques,  have  each  student 
prepare  and.^nduct  an  interview  with  a  worker.    Have  the  students 
photograph  and  tape  record  the  intervijew  and  then  prepare  a  pre- 
sentation for  the  class.  [Interviewing] 


What^s  My  Line? 

Have  each  student  secretly  research  a  career.    When  prepared,  the 
student  sits  before  the  class  and  is  questioned  about  the  work. 
The  class  is  given  three  minutes  'to  identify  the  line. 

[Research] 
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WORK-  AWAREaiESS 


:INTERMCBIATE 


'OBJECflVt::    THE  STUDENTS  WILL  IDENTIFY  A  NUMBER  OF  PERSONAL  AND  ENVIRONMENTAL 
FACTORS  ASSOCIATED  WITH  A  VARIETY  OF  qARfifiRS. 


ACTIVITIES 
i .  HaUcu 


Have  the  students  capture  the  essence  and  feeling  of  a  particular 
career  in  Haiku  ^erse.  [Poetgr] 


Shadowing 

Arrange  for  the  students  to  shadow  diffei*ent  Vschoal  workers. 
Have  them  observe  or  assist  the  secretary,  janitor,  librarian, 
kindergarten,  .music,  art^  or  physical  education  teacher  for  part 
of  a  day.    Let  the  students  share  their  feelings  about  the  work 
observed.  C School] 


Resource  Persons  •  / 

Invite  parents  to  speak  about  theit*  work,  and  explain  how  every 
job  requires  a  particular  temperament  and  aptitude.  ^ 

[Self  Awareness! 


Discussing  Aptitudes  '    '  « 

"  After  reading  "What's  Going  On  Here?"  from  Open  Highways ,  discuss 

the  responsibilities,  and  the  physical  and  mental  conditioning 
required  of  a  professional  athlete.  [Self  Awareness] 


/ 
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VORK  AWARENESS 


INTERMEDIATE 


ACTIVITIES 


p.  0 


GttMt  Speaker  ^  '    v  '  ^ 

Invite  a  personnel  manager  or  employer       apes^  to  the  dlass 
and  answer  the  following  questions     Ho|f  important  is  attitude 
in  any  job?    How  important  is  team  work?    What  do  you  do  if 
you  do  not  like  your  job?  . '        {Self  Awareness] 


Group  Discussions 

Have  the  students  discuss  what  difference  it'lnakes  whethei! 
people  are  on  time  at  their  work.  •  .whether  they  ido  their 
best. . .whether  they  have  good  health. . .whether  they  get  along 
well  with  other  people.  ^  }  [Value  of  Work] 


Changing  Careers 

Invite  persons  who  have  had  two  or\inore  careers  to  speak  to 
the  class  and  discuss  their  reason^,  for  making  a  career  change. 

r       [Decision  Making] 


Hovin*  On  '  ^ 

dTscuss  the  reasons  people  move.^   Have  the  students  name  some 
careers  in  which  they  would  expect  to  move  several  times*  and 
name  others  which  require  permanence.    Correlate  the  discussion 
with  "Making  A  Start"  from  Magic  Word.  [Decision  Making] 


WORK  AWARENESS  r 


IMTERMEDIATE 


r^CittVlTIES 


A  towbqy^s  Lifestyle 

Have  the- class  compart  the  lifestyle  of  A  cowboy  with  that  of 
their  fathers'.    Discuss  the  environmen^cd  factors  that  infl\i- 
'  ence  careers.    Are  there  cowboys  in  MaJ.ne?    Correlate  this 
discussion  with  the  reading  of  "The  Prairie  Fire"  from  High 
R^ads,  /  [Lifestyle] 


Historic  Tour 


Visit  local  sites  of  industries  /of  long  ago. 
environment  influetoced  the  economy. 


Diacus^  ways  the 
[History^ 


Discussion  / 

iHentify  the  work  done  by  >ach  of  the  three  families  in  Mexico 
City  studied  ;in  "Latin  Ain^rica,"  People  in  Change.    Have  the 
students  explain  how  th^  environment  influenced  both  job  oppor- 
tunities and  lifestyle./  [Latin  America] 

/ 

/       >■      '      ■  ' 

Data  Ch^t 

Have  the  class  prepare  a  data  chart  to  compare  the  occupations 
of  the  six  families  studied  in  Unit  I  of  People  in  America  with 
their  environmenft  and  lifestyle. 


FAMILY 


WORK 


' Wheeler 


Knight 


Tori»es 


ENVIRONMENT 


LIFESTYLE 


Sw^nson 


lule 


Wong 


—  -a" 


.1 


[United  States] 
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GOAL  IV         WORK  AWARENESS         EVALUATIVE  TECHNIQUES 

PRIMARY.  V 


1.  Have  the  children  dravf^pictures  of  their  parents,  or- other  significant 
adults  in  their  lives,  at  work.  ' 

2.  Have  the  children  match  sketches  of  school  workers  with  their  job 
titled.  '  \ 

3.  Have  the  children  assisV  in  compiling  a  class  list  of  coimmmity  careek^. 

Each  tljird  grader  will  be  able  to  list  twenty  different  careers  without 
assistance;  in  fifteen  minutes.  /        >  ,  . 

5.  Given  a  group  of  careers,  the  child  will  be  able  to  identify  one  whichL 
y    '  is  not  closely  related  to  the  others.  -  ^  ^ 

Example :    Nurse. . .Doctor. . .Waiter. . .X-Ray  Technician. . .Phamacist' 

Farmer*    Dairyman. .  .Grocer. .  .Truck  Driver. .  .Secretary 

6.  Have  each  child, draw  a  picture  of  a  worker  and  tell  the  class  three 
^responsibilities  of  the  worker.  * 

7.  Have  the  children  match  ten  careers  with  ten  definitions  of  workers  they 
have  studied. 

8.  Have  each  child  write  a  paragraph  describing  three  responsibilities  of  a 
particular  worker,  such  as  a  telephone  lineman. 
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EKLC 


1. 

2^ 


VORK  AWAREMESS-  '  EVALUATIVE  TECHMIQUES 

'»  ^     ■  *  •  ;  '  ^ 

"    .  ^  •     '    1.'  i      *  '    '  ,  *•  ' 

«  INTERMjKljlATE 

. '  '  **  *■ 

In  five  minutes,  the  student  will ^ list  25  different  careers • 

Given  a  scrambled  list  of  16  careers  from  career  fellies ,  the  stu- 
dent will  classify  the  careers. 

Example  :  ^     . .  .  - 

stulptor        carpenter      secretary        ^  cashier 

J  musician        plumber  file  clerk  produce  manager 

artist  electrician    typist  meat  cutter 

silversmith    mason  office  manager  shelf  stocker    .  .. 

The  student  will  prepare  a  written  report  on  a  fcareer.    He  will  include 
the  responsibilities,  working  .conditions,  training  and  aptitudes  re- 
quired, and  list  the  advantages  and. disadvantages  as  he  sees  them. 

Given  ^  geographic  locaftiops  thfe  student  wiU  match  a  variety,  of  career 
options  with  the  particular  geographic  locations. 


3. 


Example 
urban 


rural 


woodland^  ^  mountains 


5. 


manufacturing*    farmiijg     forestry  mining 
•  transportation   rancliing    game  warden  recreation 

The  students  will  use  the  continiia  below  to  position  the  following 
workers,  thus  demonstrating  their  understanding  of  the  persorjal  and. 
environmental  factors  associated  with  certain  career^.  " 


TEACHEll  '       FOPTBALL  PLAYER  COWBOY^ 


FACTORY  MORKE» 


hours 
Works  Alone 


Works  Indoors  ; 


Works  with 
brain 


1 

i'  ' 

'   JL  

1 " 

■M.  ,J 

'     -   1 

1 

'  L 
 i 



V   1 

1 

1   

\  1  — 

-  *           ^-V^  r 

-r-4 

Has  no'schediile 

W&rks  with  , 
Others 


or.  b^y ' 

Never  Changes 
Location 


GOAL  V         MANIPULATIVE  SKILLS 


PRIMARY 


THE  SXUDtaiTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS. 


mTERMEDIATE      THE  STUDENTS  WILL  IMPROVE  THEIR  PSYCHOMOTOR  SkAlS. 


OBJECTCVES 


PRIMARY:  ~,  The  stud^ts  yill  dfvelbp  their  |>sychon6t6r  skills .  tiifough 

^ayticipatiop.  in  the  following  arctasV    cooking,  cpaft^^-, 
'  .  gardening,  physical  education,  sewing,'  and  woodworkiiig.  - 

INTERMEDIATE:  Thj  studerrts  wijl|  ipiprorve  their  paychoinotor  skills  through 
^  :  .     ,    participation  in  "bhe  following  areas  t    cooking,  crafts , 

gardening,  phQtography,' physical  education ,  dewing,  and 
•    V    '       ,w6<>dworking.  > 
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ERIC 


.    GOAL  V         MAHIPULATIVE  SKILLS  ACTIVITlil 


mMARY 


OBJECTIVE:    THE  STUDENTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SJHLLS  THROUGH 
BARTICIPATION  IN  COOKING.  ' 


ACTIVITIES 


bpen-^faced  Sandt#iches  J  '  i 

CmiyBipc^  shapes  of  bread  with  a.  cookie  cutler.    Spread  With  soft 

chl^lP^  and  decorate  wit^x^aisina^  o3.ive9»  #adi8h»"  gre^^ 

or  car»t  slivers.  '  [Codklngl  .• 


Jello  Party  '  ^  ■ 

Prepare  a  gelatin  dessert  or  an  instant  puddings  The  .chlXdren 
w^l  measure,  stir,  and  P^^.^P  liquid.  —Rooking] 


Applesauce 

Cut,  pare,  and  c\a)e  two  i^q)plea.'  Soak  the  apples  in  a  aalt  water 
solution  for  1/2  hour.  ^Place'the  applJ*»        cupv  of  water  and 
1  tablespoon  of  lemon,  juice  ai>d  2  tabiespoons  of  sugai^  In,  a 
blender.    Blend  at  high  speed;    This  will  serve  ^  at ^.    Under'  - 
supervision, the  children  will  use  a*-paring  knife.  [Fopd] 


Make  a  Meal  .  /  - 

Co]rt^ate  with  Alphatiroe ,  Mr.  M.    Prepare  muffins  with  margarine* 
macaroni  with  meat  sauce,  maMhmalloifSj  and  M^  6  M's*    The  children 
wil).  stir  and  measure  the  ingredients,  set*  the  table,  jiqd  share 
the  meal.  [Alpha^i^l 


EKLC 


Doll  Salad    ,  ,  —  #  ^ 

Have  the  c*hildremnake  a  salad  such  as  the  oAe  shc^  below. 


shredded  yellow^ 
cheese^ 


ruffly  leaf  of  > 
lettuce 


marshjnallcw  . 
cut  cherry 

peach  half 


raisins     '   *  - 

.  [Nutrition] 

■    ■  ^ 


MAMIPUUTIVE  "SKILLS- 


PRIHAKT 


OBJECTIVE:    THE  STUDENTS  HILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  CRAFTS.  '  • 


ACTIVITIES 
Potato 


C^^Thie 


le  letter  "V"  in  a  potato  to  make,  a  a.taiiip.    Dip  the 
potato  stamp  in  poster  paint  and  make  a  design.    The  children 
will  use  a  knife  under  supervision.    Correlate  with  Alphatlme, 
^r.  W.  '  "tcTafta] 


yiodel  Building' 

,  Make  a  model  farm  using  paper  mache  or  clay  emimals,  Lincoln 

Logs,  and  an  Erector  Set,    Correlate  with  "Farm  Life"  unit  In' 
Science  for  Work  ahd  Play,  [Farm] 


Landforms  Collection  v  . 

Have  the  children  locate »  cut,  mount- and. labef  pictures  of 
landforms  and  water  bodies.  CLandforms] 


Origami 

Fold  and  cut  paper  to  make  a  star,  pig,  dog,  or  crow.  Correlate 
with  "Paper  Magic"  from  Mor^  Than  Words >  [Reading] 


Glider  Contest 


Have  the  students  construct  and  fly  a  model  glider.  Correlate 
with  "The  Wright  Brothers"  in  More  Than  Gold.  [Aviation] 
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ERIC 


J      HAMIPULATIVE  SKILLS 


PRIMARY 


OBJECTIVE:     THE  STUDENTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  GARDENING. 


) 

y 

ACTIVITIES 


ERIC 


Terrarlums 

Gather  tboss  and  small  berry  plants  aynd  evergreens  from  the 
in  the  early  fall.  Place  the  plants  in  a  terrarlum  partia 
filled  with  charcoal,  grayel,  and  soil.  Cover  with  plas^*' 
glass.    Remove  the  cover  an  hour  each  day  for  air  circuL 


Cuttings 

In  February  or  March,  take  cuttings^ of  geraniums,  Christmas 
cactus,  begonias,  etc.  ,  and  dip  the  growing  end  into  a  rooting 
powder.    Put  the  cuttings  in  moist  vermiculite  or  clean  soil  for 
2-3  weeks.    Cover  lightly  with  a  plastic  and  keep  away  from  bright 
light.    Transplant  into  individual  pots  when  the  roots  develop. 

[Plants] 


Seedlings 

'  Provide  th6  children  with  Jiffy  Wafers  in  1  cup  plastic  containers. 

Add  water  aird  watch  the  Jiffy  Pot  grow.    With  a  pencil\  punfih^a 
hole  in  the  top  and  plant  a  marigold  seed.    When  the  seedling  is 
mature  (about  2  1/2")  the  plant  and  pot  may  be  planted  outdoors. 

[Plants] 

r^.P-"/  \r^T-T        ^     '  outdoors 

Root  Growth 

 PuFa  few  bean  seeds  in  a  plastic  tumbler  lined  with  damp  paper 

toweling.     Keep  the  container  out  of  the  light.    Observe  the 
development  of  the  root  system.  [Plants] 


pc*.  p  C  ir     To      «  I 
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KAJIIPULATIVE  SKILLS  PRIMARY 


OBJECTIVE:    THE  STUDENTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS  THROURH 
■    PARTICIPATION  IN  PHYSIC/^L  EDUCATION.  .  ^  ■ 

ACTIVITIES  ^  ^ 

Duck,  Duck,  Goose  . 

The  children  squat  in  a  circle.    "It"  walks  around  the  outside 
of  the  circle  tapping  xift  childrgn't  heads  and  saying,  "Duck, 
duck,  goose."    When  the  child  says  "Goose,"  the  one •  who^^^^ '  J§|^ 
tapped  chases  "It"  around  the  f^'^^cle  and  tries  to  t| 
fore  "It"  reaches  "Goose's"  em       place  in  the  circl 

[Physical  Eaucation] 


Magic  Carpet 

Place  carpet  squares  in  scatter  formation  on  the  floor.  Each 
child  moves  from  square  to  square  as  the  music  plays.  Remove 
one  square  and  stop  the  music.    Each  child  must  locate  and  sit 
on  a  square.    Variation^:    Have  the  children- jump ,  hop,  skip, 
pass  a  bean  bag  around  their  bodies  as  they  move. 

[Physical  Education} 


Rope  Activities 

Provide  each  child  wi#i  a  i*ope  6'  -  8'  in  length.  the  rope 

on  the  floor  and  walk  on  it  as  if  it  were  a  tight  ropr  forward, 
backward,  eyes  closed.    Jump  over  the  rope;  hop  from  ,  ..de  to 
side;  straddle  the  rooe,  jump  into  the  air,  spin  and  land  strad- 
dling the  rope;  make  several  little  circles  and  put  e  body  part 
in  each  circle.    Double  the  roop  and  Swing  it  in  a  large  figure  8. 

[Physical  Education] 


Routine 

Create  a  routine  to  musl^  and  hav^  tne  children  prac-itw  and 
.        .  fi^pfopffl  it,^  Tng  f^ut'm  My  invoivf  L;i5uijicing>  ipimiup.  cacailng, 
djribbling  balls»  or  t^mr^  bag  tricxs    calisthenics,  or  '•rs^e  jumping. 

[Ph^r^ica.  7i  furation] 
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ERIC 


MANIPULATIVE  SKILLS 


PRIMARY 


OBJECTIVE:     THE  STUDENTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  SEWING. 


ACTIVITIES 

String  Macaroni 

Color  macaroni  ^atid^paghetti  pieces  vfith  food  coloring  and 
make  necklaces  and  bracelets.  [Crafts] 


\ 


Sewing  Cards 

Make  a  numbered  outline  on  oaktag  or  light  cardboard, 

children  stitch  with  yam  to  complete  th^^  picture. 

^ —  • 


Have  the 
[Crafts] 


Sew  on  a  Button 

Provide  the  childilfen  wit^  threaded  needles,  cloth,  juttr^ 
Have  ^em  p  notice -sowing  the  buttons  on  the  cloth  Cc^*r-:3] 


Stitcr.ing 
Cu 


wi 

ne« 


^  Mil   .nes  of  a  rish  about         long.    Stuff  tr.e  lav-^ 
u*^:  i    I  paper.     Have  the  ch     iren  stitch  with  i<tj^*,-i^ 
/am  around  , the  edge      nd  theji  paipt  the  t-^t^ 


p.  ;- Lap  S^rrvi  ■     -  . 

Hav*-  ne  riildren  draw  a  scene  on  a  9x12"  piece  of  : Jse 
CO      -d  vcim  to  fill  in  the  design.    ^  \*  ^'t^] 


Use  a  whip  stitch  or  a  series  of  knots  to  ioin  6  colorfu,  ^*jr 
cartons  ii>  an  upright  hexagon.    Glue  the  base  to  a  pan#ir 


ERIC 


MAMIPOLATIVE  SKILLS  .  '  *^  /  PRIMARY 

OBJECTIVE:    THE  STUDENTS  WILL  DEVELOP  THEIR  PSYCHOMOTOR  SKILLS  T*iROUSH 
PARTICIPATION  IN  WOODWORKING.     ^  ^ 

ACTIVITIES  ^  . 

Tool  Kit  ^  *  '  '  I 

Introduce  the  children  to  woodworking  tools.    Demonstrate  their 
.    proper  dse.    Let  each  child  practice- using  the  hammer,  vise, 
saw,  file,  plane,  and  screwdriver.  [Woodworking] 


Field  Trip 

Visit  the  industrial  arts  department  at  the  junior  high  school. 
Under  the  direction  of  the  teacher  there,  have  the,  junior  high 
students  help  the  primary  children  in  makinp  a  simple  object 
such  as  a  toast  lifter.  [Woodworking] 


Wood  Sculpture 

CollecT   ^tnall  wo6d  scraps  from  a  local  industry,  carpenter,  or 
^   %he  .ndu  trial  arts  department.    Sand,  then  glue,  the  scraps  of 
.    wood  ro.eth^r  to  create  a  design  or  a  toy  Doat,  train  or  car. 

[Woodworking] 


5  ^  rd  House 

Foll<>v  a  I  ttem,  use  hand  tools,  and  build  a  b^rd  house. 

[Woodworking] 
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MANIPULATIVE  SKILLS 


INTERMEDIATE 


OBJECTIVE:    THE  STUDENTS  WILL  IMPROVE  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  COOKING. 


ACTIVITIES 

■>       ■  .  .. 

Prepare:  Breakfast 

Use  committees  to  plan  the  menu,  solicit  utensils,  price  the 
foods  and  mapce  a  cost  estimate,  shop,  set  up  the  ,  cooking  and 
eating  areas,  prepare  and  cook  the  food,  and  clean  up.  Cor- 
/.  relate  with  math,  .health,  safety,  or  social  studies. 

'    /J  [Nutrition] 


Recipe  Logversion  | 

Have  the  students  use  a  set  of  metric  measuring   itensivls  an 
convert  the  following  recipe  f::r  Waldorf  Sala.d. 

2  cups  of  cut  up  anples 
1/2  cup  pineapple  bi'S 
1/H  cup  raisins 

1/4  cup  walnuts  .  , 

1/8  cup  salad  dressing  [Metrics] 


Math  Magic  ^ 

At  a  learning  station  hav^  each  group  use  fractional  measuz^.' 
to  prepare  1/2  a  re  ipe  for  gelatin  dessert.  [Fraction^ 


Maltie  Recipes 

'      Have  groups  prepare  different  recipes  using  Maine  agricultural 
products-     Suggested  items  are  potatoes,  eggs,  chicken^  fish, 
and  clams.  [Maine] 


■  Ice  Cr 

earn  Production  * 
Visit  an  ice  cream  plant. 

Then 

,  m^ke  ice 
■  in  maVing 

cream  'in  the  classroom • 

Compare  the  twg  taohn^queg 

[Manufacturing] 
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MAMIPOUTIVE  SKILLS  /  .  INTERMEDIATE 

OBJECTIVE:    THE  STUDENTS  WILL  IMPROVE  THEIR  PSYCHOMOTOR  SKILLS  THROUbH. 
PARTICIPATION  IN  CRAFTS.     "  v  ' 

ACTIVITIES  .  , 

■     \  '  ,    ,  ,        •  • 

Caterpillar  Bug 

Use  an  egg  carton,  pipe  cleaner^ and  scraps  of  construction 

pap^r  fb  make  a  cat-erpillar.     Correlate  with  the  science 

unit  or  ^nsertf?  [Insects J 


American  Crafts 


Review  Unit  I,  People  in  America,  and  prepare  an  exhibit  of  the 
crafts  mentioned  as  being  p4easura:3le  tc  each  familv  . 

CiJni.ted  States] 


Paper  Weaving 

Make  place  mats  from  paper  strirn^      Correlate  with  "Latin 
America"  from  People  in  Change  Latin  America] 


Paper  Mache 

Make  hand  puppets,     -fe  sized  animals, or  giajit  objects,  such  as 
a  tootr   and  toothbr  sh.  "  [Crafts] 


•  Nature  Cr.aft 

Gather  grasses,  clav  wood,  rocks,  and  moss.,  ashion  decorative 
objects,  such  as  paper^  weights  or  arrangements*  [Plants] 


Crafts  Fair 


EKLC 


Invite  several  craff^jWen  or  artists  "o  demonstrate  their  crafts. 
Let  members  of  the  6ites  observe  anc  try  their  hands  at  a  -mmi 
skill.  [Crafts] 
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MANIPULATIVE  SKILLS 


1 


INTERMEDIATE 


OBJECTIVE:    THE  STUDENTS  WILL  IMPROVE  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  GARDENING. 


ACTIVITIES 


Select  12  healthy.,  matched  bean  plants.     Add  the  recoimnended 
dosage  ofc  fertilizer  to  6  test  slants  and  omit  the  fertilizer^ 
from  the  6  contro^  plants.    Maxe  observations  and  Veep  records. 

[Decision  Making] 


Landscaping  Project 

Have  the  class  plan  a  projec   -o  beaut^ify  the  school  or  community^ 
Students  mav  plant  a  tree,  s— .ng  bulbs,  or  annuals,  such  as 
petunias  or  marigolds.  [Plants] 


Green  Thumb  Corner  ' 

If  there  is  no  school  greenhouse,  select  a  sunny  location  where 
gardening  materials ^ may  be  stored.     Let  students  start  seedlings, 
•^ake  cuttlr-'s,  and*^i*aise  plants  for  gifts,  plant  sales  or  out- 
door planti-i^s.  *  [Plants] 


Garden  Show  '   ^  * 

Hold  a  school  garden  show  in  cooperation  with  the  local  garden 
club.    Have  sections  for  horticulture  (plants,  seedlings  and 
specimens)  and  for  artistic  design  (flower  arrangetnents ) . 

[Plants] 


2i. 

-72 


EKLC 


I  .  ■  *  * 

■AMIPOLCTIVE  SKILLS  -  >  IMTElWEDIA 

:  :        .  .     •       .        ■  ;  • 

OBJECTIVE:    THE  STimEMTS  WILL  IMPROVE  THEIR  !>SYCHOMOTOR  SKILLS  THROliCH^ 
PARTI  ::«^<riON  IN  PHOTOGRAPHY. 

4CTIVltttS  ' 

Slide  Story 

Use  an  instamatic  camera  to  make  a-  set  of  slides  which  will  tell 
the  story  of  vorkers'  in  the  community.  [Work  Awareness] 

»  -  '  • 

Wovies  "  • 

Let  the  students  plan  and  film  a  dramatic  sequence  with  a  super  8 

movie  camera  ^  .  [Residing] 

Photograms 

A  photogram  is  made  by  placing  any  object  on  a  sheet  of  photo- 
gi*^phic  paper  and  exposing  the  paper  to  light.    To  make  a  photo- 
gram,  follov  these  steps: 

1.  In  toral  darkness,  place  an  object  on  a  sheet  of  photo- 
graph-i-c  printing  paper  such  as  Kodabromide  or  Polycontrast. 

2.  Expose  the  pape?*  to  the  light  for  a  few  seconds. 

3.  Place  the  exposed  paper  in  a  standard  developer  such  as  D-72 
or  Dektol  diluted  1:2  with  wat^.  For  about  1  1/2  tninut^s. 

Transfer  the  paper  to  a  stop  bath^  lai  weak  acid  solution. 

■ ' '  .  ' 

Place  the  paper  in  a  fix  or  hypo  solution  for  about  5  minute: 

6.  Wash  the  photogram  in  running  water  for  one  hour. 

7.  Dry  the  photogram  in  a  blotter  f^oll  or  heated  drun^  dryer. 

[Photography] 

Film  Processing 

Equip  a  lightproof  closet  as  a  dark  .rocni.     Use  a.  resource  person 
to  work  with  a  small  group  to  process  black  and  white  prints.  ' 

[Photography] 

Animation 

Have  the  group  decide  on  a  theme  they  want  to  developi  such  as 
-olonial  living,  Maine,  Australia,  or  How  A  Plant  Grows'.  Prepare 
—  ^  ^^ackgrdund,  scaled 'charactet^,,ana  f^ropa  sueh  as  waves,  billows — 

of  smoke,  splashes,  etc.    When  all  is  readv,  introduce  the  camera^ 
and  the  tripod.    Explain  how  to  focus,  line  up  the  shot,  press  the 
cable  release  on/off  for  a  few  frames.    Others  may, move  the  Char- 
acters slightly.    Then,  the  camera  cable  release  is  again  pressed 
briefly*    They  may  make  a  title  card  for  the  beginning  and  signs 
reading  '*The  End."  [Photography] 
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MAMIPULATIVE  SKILLS 


IKTERMEDIATE 


OitrECTIVE:     THE  STUDENTS  WII,L  IMPROVE  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
^     PARTICIPATION  IN  PHYSICAL  EDUCATION. 


ACTIVITIES  *      .  . 

Shipwreck 

The  students  spread  out  in  scatter  formation.    Foiir  directions 
are  identified  as  port,  starboard,  bov    and  stern.    A  captain 
/         *        is  chosen  who  gives  the  orders.    On  ecrrmiand,  the  group  must 
*  face  in  the  connect  direction.    Other  -oimnands:     "Boom  coming 

over"-  -  lie  on  the  floor;  "All 'hands  -v.  deck"  -'place  hands  in 
a  designated  circle  on  the  ,flf)or;  "Freea^"  -  remain  still;  and 
•^•^Man  overboard"  -  get  a  partner  and  held  hands. 

[Physical  Education] 


Jokari 


Purchase  or  make  a  Jokari  paddle-baM  eame.  Attach  a  3 
rubber  ball  to  a  brick  with  a  20  foot  elastic. 


inch 


r 


Two  players  stand  on  the  same  side  of  the  bt*ick  and  take  turns 
hitting  the  ball  into  space.    The  ball  may  bounce  once  on  either 
side  of  the  brick.  tPhysical  Education] 


Field  Day 

Two  weeks  before  the  event,  divide  all  4t.h,  5th,  and  6th  graders 
into  equally  matched  teams  of  20  persons.    Appoint  a  captain  for 
each  team;  post  a  list  of  events  for  tne  Field  Day;  let  the  teams 
decide  who  will  represent  them  in  each  event.    No  one  p/erson  may' 
enter  more  than  8  or  less  than  5  event:      Eight,  six,  or  four 
points  are  awarded  for  1st,  2nd,  or  3r\   Dlace  in  each  event. 


Individual  Events 
'       Boys /Girls 

600  yard  run  (tJoys) 
UOO  yard  run  (girls) 
Softball"  "thpjow  — 


50  yard  dash 
Broad  jump 
High  jump 
Hurdle 
Pony  ride 


Team  Events 


Tug  of  war 
Pyramid  nuilding 


Water  balloon  over /under  relay 
Grease  bcL-l  relay 
Transport  mar  on  a  mat 
200  yard  -»elav 
Circle  tcss  relay 

Physical  Education] 
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HAHIPUUTiyE  SKILLS 


INTERMEDIATE 


OBJECTIVE:    THE  STUDEFT^  WILL  IMPROVE  THEIR  PSYCHOMOTOR  SKILLS  THROUGH 
PARTICIPATION  IN  SEWING. 


ACTIVITIES 


Patchworic  Quilt 


Have  each  student  design  blocks  of  uniform  size  on 
paper.    Make  cardboard  templets  for  e'kch  piece  of  the 
design.    Add  1/4"  to  the  size  of  each  design  piece. 
Trace  the  templets  onto,  the  fabric.    Cut  and 'stitch 
the  pieces  together,  folding  under  1/4"^   The  students 
may  embroider  or  mark  their. names  on  th^ir  squares. 
Have  a  committee  join  all^the  squares,  and  then  pin 
a  filler  and  backing  to  the  front.    Have  a  parent* 
machine  stitch  around  three  sides;  turn,  so  the  right 
side  is  out,  anc}  slip-stitcfh  the  final  seam.    Use  yam  to  tack 
the  front  to  the  back  with  square  knots.    See  Quilting  and 


Patchwork,  a  Sunset  Book, ^f or  further  directions. 


2fi* 


oneers ] 


Weaving: 


A  Belt  on  a  Drinking  Straw  Loom 

.  Use  5  half  straws  -  each  threaded  with  a  heavy  cord 
on  a  string  about  5"  longer  thaft  the  finished  be^lt 
should  be.    At.  the  top  of  each  cord,  make  a  knot  and  . 
cut  a  slit  in  the  top  side  of  each  straw;  catch  the 
knotted  cord  in -the  slit.     (Tape  the  knot  to  the  ,8traw 
for  added  security!)    Hold  the  5  straws  with  the  cords 
hanging  down ;  tie  the  weaving  yarn  onto  the  end  of  the 
middle  straw  and  weave  down  over  the  top  in  a  figure 
eight  motion  -  back  and  forth. 


As  the  straw  fills  up.  push  gome  of  the  weaving  down- 
onto  the  cords.  -Continue  weaving  until  the  belt  is 
as  long  as  you  wis^.    Knot  the  cords^ at  the  bottom. 
Pull  off  the  straws  and  knot  the  top.  [Indians] 
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,  -  .        'I,  •  •» 

MAMltVUTIVE  ^ILLS  ^  .  INTERMEDIATE 

Ofr^ECTIVE:    THE  STUDENTS  WILL  IMPROVE  THEIR  PSY^WMOTOR  SKILLS  THROUGH  i 
PARTICIPATION        WOODWORKING.                 .  ..  v  * 


ACTIVITIES 

Plaques 


Outline  ^  simple  figure  on  a,  scrap  of  1*'  board.    Hold  the  board 
in  a  vise.    With  the  coping  s'aw,  surform  tool,  file,  and  sand-  * 
^  p^per,  fashion  the  shape..    Keep  the  bac)6^side  flat  mount 
^  the  finished  igigure  on  'a  piece  of  plywood  with  glue.    The 'plaque 
may  be  finished  with  vanish,  oil,  wax,  shoe  polish,  or  linseed 
oil.  ■  -      .  [Woodworking] 

Wood  Stamping  * 

Make  *'punQhes"  out  of  large  nails ^|lled  spikes.    Cut  the  sharp 
end  off  with  a  hacksaw  and  file  a  simple  design  on  the  blunt  end. 
*         Draw  a  design  on  a  p,iece  of  wood.   -Use  the  pujich  to  stamp  texture 
in  the  design.    The  stamping  is  done  by  hitting  the  spike  with 
short,  sharp  blows  in  a  regular  way  to  cover  'the  space  evenly. 
Rub  finished  piece  with  stain,  letting  it  darkeri^n  the  stamped 
areas.  [Woodworking] 


Jewelry 

Plan  a  small,  delicate  design.     Cut  out  the  piece  with  a  coping 
saw.    Shape  it  gently  with  rasps  and  files.    For  hollow  spaces, 
remove  the  blade  from  the  coping  saw,  insert  it  through  a  drilled 
hole,  and  saw  out  the  inside  space.    Sand,  finish,  and  add  pin  or 
earring  backings.     For  pendants,  drill  a  hole  and  hang  oh  cord 
or  rawhide.    '  [Woodworking] 

-  I 

3-D  Sculpture  _  .  ^  i 

Have  each  student  plan  a  simple  shape  to  feishion  from  woo^.    Put  \ 
-  the  wood  in  a  vise  and  saw  off  as  much  waste  as  possible.  Round 
witlKa  surform  file.     Make  sure  the  grain  runs  with  the  thin  sec- 
tions.    Smooth  the  sculpture  with  files  and  sandpaper.    Finish  as 
desired.  [Woodworking] 
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ERIC 


GOAL  V         MANIPULATIVE  SKILLS         EVALUATIVE  TECHNIQUE 


queI 


'  / 


PRIMARY 


!•    Have  each  child  demonstrate  the  torrect  use  of  a- variety  of  dook;Lng. 
utensils  such, as  a  knife,  fork,  grater,  measuring  spoon  and  cup. 


2.  During  the  regular  art  lessons,  evaluate %he  pupils |  fine   ^^^^^m^r-^ 

as  satisfactory'  or  unsatisfactory  in  the  use  of  scissors,  paste^^^^ons , 
paint,  and  other  craft  materials. 

3.  Prepare  a  check  list  of  fine  and  gross  motor  achievements.    Let  the  pupil 
assist  in  self  evaluation.  , 

  Pours  liquids  and  dry  ingredients  without  spilling  them 

  Follows  a  liniB  in  cutting  paper  with  scissors 

\     Digs  a^Wle  of  appropriate  size  to  plant  a  seedling  or  a  tree 

'    Threads  a  needle 

 Joins  two  pieces  of  raater4.al  with  a  running  stitch 

  $mooths  a  piece  of  wood  with  sandpaper  ' 

H.    Use  a  checklist  of  specific  psychomotor  skills  such  as  those  listed  on 
the  Psychomotor  Mastery  Record  Card  from  the  Maine  State  Department  of 
Education  and  Cultural  Services.    Keep  records  of  each  pupil's  mastery 
Qf  skills  in  Balance,  Spatial  Relationships,  Identification  of  Body 
Parts,  Manipulation,  Locomotor  Movements,  Eye/Hand/Foot  Coordination, 
Agility,  Strength,  etc. 
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ERIC 


MAMIPULAtlVE  SKILLS 


IjVALyATIVE  TECimiQUES  ' 


INTERMEDIATE 


1.    Evaauate  therstHidents'  ability  to  demohstrate  fine  motor  skills  as  . 

.  they  prepare  ^  recipe.  They  should  measure  with  accuracy >  handle  the  • 
'     : 'ingredients  comfortably,  and  use  all,  utensils  properly. 


/  2.    Following  any  craft*  lesson  presented,  such  as  paintings  modeling, 

paper  mache,  or  weaving,  evaluate  each  student's  coordination  skill 
.  as  follows:  ^ 

Unsit^sfaflrtTOTy  -  needs  further  practice  or  matiiratlon 


Satis f^etitiry  -  demonstrates  reasonable  performance  , 
Outstanding  -  shows  a  high  degree  of  fine  motor  coordinatixm^ 


I;- 


Prepare  individual  charts  on  physical  education  skills  for  each  student. 
Let  the  students  keep  records  of  their  own  progress ^  \ 


*  Name 


SKILL 

April  15. 

May  1    1     May  '15 

 j — :  ^ 

May  •  30 

,   Broad  Juii^ 

1 

Ball  Throw 

50  yd.  Dash 

1/H  Mile^  Run 
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ERIC 


MAMIPULAtlVE  SKILLS 


yALUATIVE  TECro 


INTERMEDIATE 


Evaauate  therstHidents'  ability  to  demohstrate  fine  motor  skills  a£ 
they  prepare  ^  recipe.    They  should  measure  with  accuracy »  handle^ 
'ingredients  comfortably,  and  use  all,  utensils  properly. 


rP 


*  /  2»    Following  any  craft'  lesson  presented,  such  as  paintings  modeling, 
paper  mache,  or  weaving,  evaluate  each  student's  coordination  ski] 
.  as  follows:  ^ 

Unsit^sfafirtTOTy  -  needs  further  practice  or  matiiratlon 

Satisf^Wtiry  -  demonstrates  reasonable  performance 

.  Outstanding  -  shows  a  high  degree  of  fine  motor  coordinati 


Prepare  individual  charts  on  physical  education  skills  for  each  81 
Let  the  students  keep  records  of  their  own  progress ^ 


'  Name 


SKILL 

April  15. 

May  1    1     May  '15 

 j  \  ^ 

May  •  30 

,   Broad  Juii^ 

1 

Ball  Throw 

50  yd.  Dash 

1/H  Mile^  Run 
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ERIC 


GOAL  VI 


ECONOMIC  AWARENESS 


PRIMARY 


THE  STUDENTS  HILL  UNDERSTAND  THAT  PEOPLE  ARE  PAID  FOR  THEII^ 
WORK  AND  USE  THAT  MONEY  TO  SATISFY  THEIR  NEEDS  AND  HANTS. 


INTERMEDIATE 


THE  STUDENTS  WILL  RECOGNIZE  THAT  EACH  INDIVIDUAL  IS  A  CONSUMER 
PRODUCER* AND  CITIZEN,  AND  AS  SUCH  HAS  CERTAIN  RIGHTS  AND 
RESPONSIBILIJIES. 


OBJECTIVES 


PRIMARY:  The  students  will  understand  that  people  are  paid  for  their 

work  and.  use  that  money  to  satisfy  their  needs  aiid' wants. 

INTERMEDIATE:    The  students  will  recall  that  occupation  and  salary  are  ' 
related-. 

The  students  will  recall  that  specialization  creates  an  Inter- 
'      dependent  society..  ^. 

9     The  students  will  recall  that  all  citizens  have  the  responal- 
bllity  for  the  success  of  the  American  economic  systen.  - 


ECONOHIC  AWARENESS 


PRIHARY 


OBJECTIVE:    THE  STUDENTS  WILL  UNDERSTAND  THAT  PEOPLE  ARE  PAIIJ  FOR  THEIR  WORK 
AND  USE  THAT  MONEY  TO  SATISFY  THEIR  NEEDS  AND  WANTS. 


ACTIVITIES  •  . 

Main  Street  Walking  Tour 

Have  the  children  visit  five  or  six  stores.  In  a  small*  business 
district.    In  the  classroom  list  the  workers  observed.  Tell 
,  the  children  these  jrorkersnare  paid  Wges.    Ask,  •*What  ml$ht 
these  workers  buy  firom  eaclT other's  d^orea?"   With  pUgf  mey 
role  play  the  receiving  of  salary  and  the  purohase  of  gooiils* 

CMon#y] 

u 


Food  Distribution  Center 

Have  the  class  tour  a  wholesale  food  distributor's  warehouse. 
Observe  where  the  goods  are  received,  stored  and  dispatched, 
in  class ,  discuss  the  number  of  times  a  product  changes  owner- 
ship from  the  field  to  the  table.  [Food] 


Play  Store  ^ 

Set  up  a  store  ^ith  pictures,  models,  and  cleah  used  packages 
and  cans.    Classify  items  as  pnoduce,  meat,  dairy  prodoct^i  and 
staples.    Price  all  items.    Borrow  a  cash  register  and  use  pl«qr 
money  to  make  purchases  and  make  change.  CFood] 


Apple  Sale  '      ^  *  ^  , 

Have  th%,class  visit  am  apple  orchard,  pick  and  purchase  a  bushel 
of  apples^    At  school,  have  the  children  polish  and  sell  the 
apples  and  figure  t^eir  profit.  tFood] 


ECOHOMC  AWARENESS  •  ^  s  3OTBWEDIATE 

OBJECTIVE:  THE  STUDENTS  WILL  REC»u.-,JHAT  OCCOPATIOM  AND  SALART  ARC  RELATED. 
ACTIVITIES 


Treasure  Hunt  • 
Have  the  class  p 
salary  or  hourly 
tional  Outlook  H 


ji  l^t  of-^aner»  and  gmmm 
'  '""Tifm  let\  them 

Mwocate  the  actual  s 


ess] 


/ 


Work  I  Can  Do 

Folloiring  a  class  discuaslon,  have  each  child  fill  in 
chart  below. 


Work: 


How  can  you  earn  money?    (paper  sales,  * 
recycling  bottles,  entertainment,  crafts, 
house  and  garden  chores)  ^ 


Restrictions:    Are  there  problems  or  restrictions?  (time, 
transportation,  equipment) 

Tifee lings:   "      How  do  you  feel  while  working? 

/-  ■  ^ 

Use:  How  will  you  use  the  money  you  earn? 


Chart: 


1 — ^  ^ 

Work 

Restrictions 

Feelings 

Use 

This  lesson  may  be  correlated  with  People  in  America  T.M.,  p.  27 
and  the  ITV^rogram  "Treasure  Hunt"  from  Bread  and  Butterflies. 
^  [Self  Awareness] 


221 


-81- 


GCOiOllIC  A\ 


OBSCTivE:  am  irumrs  will  recall  thikt  specializatiok  cpr^ii 

^  SOCIETY.  ,  .  .  - 


ACTIVITIES 


Industrial 


Have 

* 


iltttian  Murals 

chilidren  naks  two  murals : «  aqe  dspictlpg 
«nlt  which  Jcas  a^salf  s^fflclsnt  unit;  thm 
with 'shops  and  factories. 


rollow  the  Dcillar  "  • 

Pass  ^  dollar  till  from  one  to  another  around  :the 
each  student  to  tell  where  he  got  the  dollar  and  how 
it,  i.e.,  first  person  gets  it  as  change,  spends  it 
*   second  person,  counter  girl,  receives  it  as  pay, 
K-Mart;  third  person,  manager  of  K-Mart,  pays  for 
ordered;  fourth  person,  toy  distributor,  piqrs  for 
.in  manufacturing  tbJR;  etc. 


1 


Waterfront  Tours 


Have\the  children  take^  a  series  of  mini  trips  to  the 
to  learn  Vubout  the  economic  lif e^  in  one  part  of  thli 
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ECbMOmC  «lARBimS  '  .t.  IWEWirotATE 


OBJECTIVE:    THE  STMKE  WILL  RECALL  THAT  ALL  CltlZEHS/l^VE  TME  RESPOHSIBILITY 
FOR  THE  SOCSSS  OF  THE  AMERICAN  ECONOMIC  SYSTQl. 


ACTIVII 


^owpl.  Store  /  \ 

Under  adnlt  ^upei  vision  ^  let  -the^slnidents  ±fuy  and  sell  school 
supplies  «  snacslv  in- the  school  8^t6re.  .       ^  [SAleswnshlp] 


Scdiool  Fair  .  "  .        '  . 

^  ^  '  Let  Ite  el48s  pvtlclpate  In  thAiparents*  school  fair  or  plin.r  ^ 
\    ^  their  am.    They  wy  nake  and  sel^l  crafts,  food,  ^d  operate 

rec'reatSon  booths^  [Salesnanship]  • 


As&esibly  Line  ^  •  ' 

Let  the  students  select  a  product  and  organiaBe-  a  business  to 
'      mass  produce  it^    Sto^s        be  sold  to  raise  money  to  purch^e 
materijals  and  ins{>ectors  should  control  the  quality  of  each  .  ' 
item.    The  price  can  .be  determined  by  making  a  cost  analysis. 
I temp  may  include  p?eeting  cards,  paper  weights,  or  wall  hangings. 

[Industry] 


Consumed  T^k 

Have  a  group  of  (^udents  buy  the  materials  needed  for  a  class 
\    pr<^e(lt.    Discuss  the  money  available »  the  quantity  ami  quality 
\   of  the  item  desired*  ^  [Mcialaa  Haking] 


Shopping  Spree  ^.  . 

Provide  the  class  with  a  nlnnber  of  cflitcd.ogues  or  newspaper  ads. 
Working  in  groups,  plan  hc*f  to  use  $100.00  to  btqr  clotting  for 
a  family  of  four.    Let  the  groups  compare  their  results. 

n/  [Money] 
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EKLC 


ECONOMIC  i^MlENESS         EVALUATIVE  TmBl^yjES 


PRIMARY 


niepare  a  simple  quiz  suet  as  the  folloirlng  to  test  the-^ild's  understanding 
odF  the  relation  of  work  «a  money* 


1.  T  II    Do  you  think  a  storekeeper  is  ladcy  because  emrytMng  In  the  store 

"   is  free? 

2.  T  If    If  it  cost  2^  a  glass  to  make  Kod  Aid,  will  you  earn  any  aoney  if 

you  sell  it  for  2<!  av^lass? 

3*    T  N    Do  you  think  teachers  get  paid  to  teach  school'' 

'  —     ^    '  *•  ~ 

4.  N    Do  you  think  fisuMen  get  paid  every  «eek  whetter  or  not  there  are 

,     any  fires?  f\ 

5.  r  II    Do  you  think  people  should  buy  what  they  want  first,  and  later  <m 

get  the  thihgs  -they  need? 


6.    T       Do  you  think  most  people  today  work  to  earn  Msey  and  then  use  tiMt 
money  to  buy  things  they  need  or  want?. 


lie  i^WAIdtfES 


INTERMBnUK 


1.    Arrange  the  fiOlMrlng  cneers 
lowest; 


to  BsJsBBf  from 


Truck  Drftver 
School  Teacher 
Shoe  Saleeman 
AirpJwie  4lechaiiic 


Iieitf  aricer 

NUTM 


2.    Have  each  student  preffto^  a  poster  adwrtlsteg  a  siervlc 
«id  stating  a  reaeohable  hourly  wage* 


a.    Have  the  students  write  a  paragraph  describing  how  .their 

change  If  *  their  families  were  econoalcally  Independent.  Hbm 
Aould  show  understanding  that  they  would  haw  m 
supplies  for  food,  shelter,  and  dottilng. 


u.    Have  the  student  trace  In  reverse  the  travels  of  a 
The  table  to  the  field.  ^ 


of  b 


5.    Have  the  stndents  describe  how  they  would  apply 
process  to  ^e  purchase  of  a  new  pair  of  roller 


If  a  mi  II  1—r  makes  Italian  Sandwictea  and  doaen'^  m 
can  the  caaaamer  do?    Students  should  Indlcaas  tiiat  1 
the  mereiant,  stop  patronizing  him^  or  reporr  him  to 
Health  or  consumer  agency. 
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PRIMART 


THE  STUDBpS  VILL  IDEMIVT  Vl 
Ta  THE 


THAT 


ARE  «*  SERVICE 


IWERMEDIATE     THE  MUHfl  «IU.  REC0fl«tZE^3n»T  IMFfmUm  CAM  ICMl) 
SATISPACTUP  THROUGH  THKR  «DHK. 


PRIMARY: 

INTERMEDIATE: 


jtiriiiif  win  McaU  H 
th«r  serve  i&e  connlty.  V  . 

Thi^  stialexMi  will  rscall  tiitt  oonfei^ibuticms 
by  a  variety  workers* 

The  stademaB  will  recall  a  vari«(ty  of  satlsfeetii 
mnd  otiwrs  nave  gained  ttaraugh  worlc 


society 


ew  thi^. 


"  ~  ■   ^  -    .  .    22.6  , 
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ERIC 


VAIBS  OF  WORK 


PRIMARY 


OBJECTIVE:    THE  STUDENTS  WILL  RECALL  A  NUMBER  OF  WORKERS  AND  THE  WATS'  THEY 
SERVE  THE  COiWUNITY.  ^  - 


ACTIVITIES 

^  «  the  children  plan  and  make  a  mural  showing  saC^ty;  helpers 

at  work.*    These  include  a  palicemant  crossing  guide »  parent « 
teacher,  fireman,  patrol  boy,  etc.  .[Safety] 


Data  Chart 

Have  children  identify  their  parents*  careers  and  liat  ways 
these  careers  contribute  to  society  and  the  rewards  the  parent 
receives  fxHjra  the  work. 

iMBpxe: 


Mr.  Smi-rti 

-  Carpenter 

!  Helps  others 

i; 

f 

Helps  himself 

Makes  useful 

Earns  money 

things 

Enjoys  his  work 

Product  Display 

At  Thanksgiving  time,  make  a  classroom  display  of  food  products. 
Express  appreciation  for  the  workers  who  helped  produce,  package, 
^nc  distribute  our  food.  [Food] 
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ERIC 


VALUE  OF  WORK  ,;  PRIMARY 


ACTIVITIES  ^ 

Table  Top  Model  .  .  "  J  , 

—  Use  Instructo's  Community  Helpgrs  at  Wagk  Kit,  Scholastic  s 

finger  puppets,  or  make  models  of  comanmity  helpers  to  prepaM 
a  display  of  workers  who  provide  services.    Discuss  each  worker, 
then  l€t  the  children  use  the  figures  to  recall  and  recite  abput 
each  worker's  contribution  to  the  comunity.  . 

[Community  Helpers J • 


"Live  Wires"  Bulletin  Board 

 Display  pictures  pf  electrical  prodmcts  md  the  wox*era  who 

make  and  service  them.    Discuss  the  difllB?ence  between- wpr^rs. 
who  deal  with  products  and  those  who  provide  services.  D£|W8S 
the  importance  of  both  kinds  of  workers.  CElectricf||J 

"  % 


)  .    -  . 

Homemaker  Filmstrip 

 Discuss  the  responsibilities  of  the  parent  who  stays  at  home 

and  cares  for  the  needs  of  the  family.    Make  a,  series  of 
drawings  of  the  homemaker  from  morning  to  night.    Fasl^n  them 
together  and  present  a  "filmstrip"  to  the  class..  ACFamilyJ 
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VALUE  OF  WORK  ^  INTERMEDIATE 

OBJECTIVE:    THE  STUDENTS  HILL  RECALL  THE  CONTRIBUTIONS  MADE  TO  SOCIETY  BY  A 
VARIETT^  OF  WORKERS. 

ACTIVITIES  /  . 

Environmental  Unlt» 
,  (1)    Invite  an  environmentalist  to  speak  to  the  class  about  ! 

pollution  control  or  conservation. 

(2)  Visit  a  sewage  treatment  plant,  conservation  site  or 
*              recycling  plant. 

(3)  Hake  a  bulletin  board  of  articles  on  cxirrent  environmental 
improvements. 

(^)    Play  prdbiw  solving  games  such  as  "Ranger  Rick  Pollution 

6am^**  or  the  Coca  Cola  Ecology  games. 
C5)    Present  an  assembly  program  with  student  cz^ated^ecology 
flags,  poems,  and  songs    to  emphasize  concern  for  the 
environment.    Each  child  will  represent  a  worker  who  is 
concerned  ^out  the  environment  and  tell  how  he  aids 
cons  ervat ion .  -       [ Environment ] 


Workers  in  the  Mews 

Have  the  students  read  any  daily  jiewspaper  to  locate  articles 
that  tell  something  someone  did  for  society.    Summarize  infor-* 
mat  ion  on"  a  dat  fit' chart.  ' 


Worker 

Contribution 

Lawyer 

Defends  people's  rights 

Then  have  the  students  write  a  paragraph  on  ways  workers  are 
•of  service  to  society.  [Newspapers] 


Field  Trip  . 

Visit  a  symphony  concert,  art  museum,  or  theater.    Discuss  the 
contributions  made  by  workers  in  the  fine  arts.  [Art] 
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VALUE  OF  WORK  IHTEttlEDIAtB 


ACTIVITIES  '  / 

V        r     ■  .  '  '  ' 

Social  Studies  Discusglcm 
"    \     When  stuping  a  different  culture »  diecuss  honf  the  wQiicirs  eii^: 

as  the  tribesmen  and  women  of  the  llundurttcu«  People  In  Change »  ; 

Latin  America,  Sequence  1,  benefit  the  entire  society.  . 

"   ^  [Cultures] 


Observe  a  film  on  aviation  and  discuss  the  contributicns  of 
air  line  workers .    See  PRIME  catalog :    MP850  **Gate  73^  and 
MP923  "Airplanes:    A  First  Film."  /  [Aviation] 


Interview  and 'Follow  Up 

When  talking  with  any  worker  on  a  field  trip  or  a  class  visitor , 
have  the  children  ask, '•What  are  the  contributions  of  youp 
business  to  the  community?"    In  follow  ujp  discussions  halb  the 
children  recall  these  contributions  in  lists,  prossjor  an  art 
form.  CH^k  Awareness] 


Great  Moments  in  Medicine  .  ^ ' 

Make  posters  depicting  the  contributions  of  health  heroes. 

•  [Health] 


230 


VALUE  OF  WORK 


INTERMEDIATE  ' 


OBJECTIVE:    THE  STUDENTS  WILL  RECALL  A  VARIETY  OF  SATISFACTIONS  THEY  MKD 
OTHERS  HAVE  GAINED  THROUGH  WCHW. 


ACTIVITIES 


Slide  Report 

Have  the  students  work  in  pairs  to  intervleir  and  photograpli  e 
worker  in  all  t>ha8es  of  his  occupation.    Hsm  them  art 
worker  about  his  personal  satisfactions  emd  rewards  in 
job.    Culminate  the  in-rdepth  st^dy  with  a  slide  presenti 

rwork  AwaMMl 


Values  Circle 


With  the  students  prepare  a  list  of  rewards  gained  thx 
work:    money,  prestige,  approval,  security,  service  to 
etc.    On  the  blackboard  or  flannel  board,  makm  a  circle  miA 
pie  wedges  for  each  reward.    Let  each  student  reproduce 
circle  ;^o  show  the  work  values  which  appeal  to  hi»»  or  mam 
"Life  Gpals"  from  Career  Insights  And  Self  Awareness, 
Houghton  Mifflin.  '  X 


[Self 


Guest  Speaker^ 

Invite  a  candy  striper  or  other  volunteer  wox4cer  to  explam  his 
work  and  the  satisfactions  gained.  Cv«lue&3 
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ERIC 


VALUE  or  Work  intermediate 


ACTIVITIES 

Rank  Ordering    ,  '  ^ 

~r       pjpbvide  the  students  with^  list » of  2a  voz4cer8  and  let  then 
rank  order  the  careers  from  high  to  low  in  prcstiM^  This 
activity  may  follow  a  discussion  of  th^  story  "A  Pocketful 
of  Pride^'  in  Open  Highways.  [work  Awareness] 


Evaluating  a  Project  ,  •  ^ 

After  the  completion  of  a  caAs  service  "^project,  discuss  the 
personal  satisfactions,  gained:    praise »  better  looking  school » 
happier  people,  efficient  methods,  working  together i  accom- 
plishing a  goal^  etc.  •  »  .  [School] 


First  Aid  _ 

'     liaye  scouts,  or  others  who  have  had  training  in  first  aid,  teach 
methods  to  the  class.  .     [First  Aidj 


Secret  Buddy     ^  , 

Each  pupil  is  assigned  a  secret  buddy  for  a  week.    ETvery  day  the 
'  student  will  do  something  tjD  help  the  buddy  and  keep  a  secret  ^ 
di*y  of  attempts  to  be  helpful*:  [Creative  Writing-] 


/ 


VALUE  OF  WO^        EVAIiUATlVE  TECHMIQOES 


PRIMARY 


1<    Ask  the  child  to  pantomime  a  community  helper  and  show  one  thing  (8)he 
doe*  to  help  us. 

2.  Have  the  children  draw  a  picture  of  a  worker  in  their  family «  at  school^ 
and  in  the  community  and  explain  hoir  each  worker  helps  Os. 

3.  ^  Take  a  neighborhood  walk  and  note  those  children  who  are  able  to  recog* 

nize  the  contributions  made  to  the  area  by  workers*  i.e.*  city  workers 
'   made  sidewalks »  telephone  workers  brought  in  lines «  manufacturers  made 
cars,  etp.  „  ^ 

H.    Pz^senf^  the  children  with  a  series  of  pictures  of  workers  previously 
discussed  and  ask  them  to  recall  the  contributions  of  each  helper. 


»    ,  INTERMEDIATE 

1.    Prepare  a  matching  test, of  ^careers  and  their  social  contributions • 

a.  Health  inspector    -    provides  entertainment  for  peqple 

b.  Musician  -    provides  service  for  machinery 

4 

c.  Mechanic  -    ensures  safe  conditions  in  restaurants 

^ve  the  students  create  a  play  or  story  about  what  would  happen  if  all 

Bople  in  a  particular  career  stopped  working.    The -teacher  will 
"^^^^^NWKJP^^* '  understanding  of  thj^  contributions  of  the  wot^kers. 

3.    Have  the  Bt\ii^^^^^9G^^j^^^ee^^9^iBf9iCtiorin^  <rth^r  than  money,  whl'ch  one 
may  gain  through  work. 

Have  the  students  discuss  or  write  about  personal  satisfactions  they  hiive 
received  as  a  result  of  working. 
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GOAL  VIII        RI1.EVANCE  OP  EDUCATIOK 


PRIMARY.  THE  STUDENTS  WILL  RECOGNIZE  THAT  SCHOOL  IS  A  PLACE  TO 

LEARN.  "  . 

INTERMEDIATE      THE  STUDENTS  WILL  RECOQJIZE  THAT  SCHOOLING  IS  NECESSARY 
FOR  FUTURE  CAREERS. 


« 

OBJECTIVES 


PRIMARY:  The  students  will  ^cognize  that  school  is  a  place  to 

learn. 

INTERMEDIATE:    The  students  will  demonstrate  a  positive  attitude  tward 
schooling. 

* 

The  students  will  demonstrate  that  what  they  have  learned 

in  school  is  of  practical  use  to  them. 

The  students  will  associate  specific  school  subjects  with 

specific  careers*  *  7 

s  .  The  students  will  x^calL  the  specific  educational  require- 

ments of  a  variety  of  careers.  * 


• 
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60AL  VZZZ        RELEVANCE  OF  EDUCATZOH  ACTZViTZES' 


PRZMARY 


OBJECT^:    THE  STUDENTS  WILL  RECOGNIZE  THAT  SCHOOL  IS  A  PLACE  TO  LEARN. 


ACTIVITIES 

School  Tour 

Make  a  tour  of  the  school  and  visit  all  the  workers  In  the 
building.    Talk  with  teachers  and  others  about  their  respo^nsi^ 
biiities.^  After  the  toxxr,  disicuss  the  Inportance.  of  the  workers 
and  how  they  all  help  children  to  learn.    Hake  a  bulletin  board 
on  "Workers  Who  Help  Us  Learri."  [School] 


Rules  Chart  '  / 

Discuss  the  need  for  rules  for  the  classroom,  hall,  basement 9/ 
and  playground.    Involve  children  in  making  the  rules.    Use  / 
pictures  and  sjnnbols  tp  make  a  permanent  room  chart.  ^ 

[Decision  Making] 


Motivation  for  Learning 

Before  presenting  a  new  unitt  prepare  a  bulletin  board  with 
pictures  indicating  some  areas  to  be  taught.    Have  the  children 
develop  questions  on  things  they  would  like^to  learn  In  the 
unit.  ^  [School] 
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RELEVANCE  OF  EDUCATION 


PRIMART 


ACTIVITIES 


Review  for  Relnforcen)(ent 

 Before  the  children  leave  for  home,  take  time  to  talk  about, 

the  things  thiy  learned  that  day  in  schotol.    Rol«  play  the 
child's  answe'r  to  the  parent's  question,  "What  did  you  learn 
in  school  to4ay?"  [School] 


Whatif  ?  ^  . 

Let  the  children  imagine  the  consequences  if  there  were  no 
schools.  <  [School] 


lur^^unt 


Applied  Learning 

While  on  a  field  trip  to  the  supermarjcet »  have  a  treast 
fdV  numbers,  colors,  shapes »  familiar  letters »  and  words. 

9  Lives  cat  food,  7  Up  soda,  3  Diamonds  tuna»  etc. 

[Food] 


Examples : 


Achievement  Badge  ^  ^ 

 When  the  children  are  able  to  count  to  200,  they  are  alloiced  to 

wear  badges  stating,  "I  can  count  to  200."  These  they  may.  keep 
and  wear  all  week.  [Math] 
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RELEVANCE  OF^EDUCATION 


INTERMEDIATE 


OBJECTIVE t    THE  STUDENTS  WILL  DEMONSTRATE  A  POSITIVE  ATTITUDE  TOWARD 
SCHOOLING. 


ACTIVITIES 


Ta^k  Groups 
 fvf^ 


Divide  into  groups  of  6  -  8  pupils  to  discuss  '*How  will  we 
use  what  we  are  learning  in  school?"    Let  a  representative 
from  each  group  list  on  the'  board  5  skills  or  leeunnings  whic^ 
the  group  has  decided  will  be  useful.  [Oral  Expression] 


River  Time  Line 


Illustrate  the  appearance  of  Maine's  rivers  from  the  1600*8 
to  the  1900 *s  on  a  pictorial  time  line.    Recall  that  education 
is  part  of  the  solution  to  pollution.    Discuss  the  importance 
of  educating  everyone  to  save  Maine V  rivers.  TEnvrronment] 


High  Schpol  Visit  ^ 

Arrange  a  field  trip  to  the  business «  science^  or  other  depart- 
ment of  the  high  schopl.    Have'^  the  secondary  teachers  present 
interesting  aspects  of  their  departments.  [Values] 


Education:    For  What  Purpose? 

'     In  class  discussion*  distinquish  between  the  methods  and  purples 
of  education  in  a  free  society  and  a  colonial  society.    Have  stu* 
dents  write  a  paragraph  on  "The  Purpose  of  Education  in  a-  Free 
Society."    Correlate  the  activity  with  Activity  #35,  T.M., 
"Latin  America"  from  People  In  Change.  [Latin  America] 
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ERIC 


RELEVAMCE  OF  EDUCATION  IMTERHEDIATE 


OBJECTIVE:    THE  STUDEHTS  WILL  DEMONSTRATE  THAT  WHAT  THEY  HAVE  LEARNED  IN 

SCHOOL  IS  OF 'practical  USE  TO  THEM. 


ACTIVITIES 

Check-Out  Cashier  ^ 

Have  students  select  items  from  a  classroom  model  supermarket 
and  total  the  sales  at  the  check-out  using  arithmetic.  Let 
another  student  check  his  work  with  a  calculator.       A  cash 
register,    available  from  Distributive  Education ^  Reynolds 
School,    may  be  used.  [Money] 


Measurement 

Have  students  work  in  pairs  to  roeasiirt     terns  in  the  classroom 
such  as  books,  desks,  floo3rs>  and  window   using  both  English 
and  metric  units.  [Measureaent] 


Percentage  Practicuum 

Haye  the  students  locate  and*  display  on  a  bulletin  board  news* 
paper  ads  using  per  cent.  [Math] 


Discussion 

liow  would  our  daily  lives  be  affected  if  there  were  no  math 
concepts  in  society?  1  [Math] 
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\         ■  -      /  ■  ■  *  .  •    .  •      •  • 

'   R^iWCE  0^  EDUCATJOH  IHTERMEDIATB 

^    .  \ 

ACTIVITIES 

Magic  Circle 

**What  task  can  you  perform  now  for  which  you  had  to  have  sone 
training?"    "How  do  you  feel  about  that  achlevei»ent?7^ 
^      '  °  ^  [Self  Awareness] 


Book  Production 

^air  each  sixth  grade  student  with  a  klndergartsn  child.  Have 
aach  slKth  grader  interview  the  child  and  then  write  a  book^  for 
ind  about  that  child.    The  book  will  be  illuatMled  and  lani- 
_  '.ated*  then  read  aloud  and  presented  to  the  cixild 

t Creative  Writing] 


Proofreading 

Give  the  students  a  paragraph  containing  numerous  errors  to 
proofread,  coirrect,  and  rewrite.    Discuss  the  work  of  a 
proofreader.  [Newsp^r] 


Science  Fair 

Have  the  students  select  a  project  which  requires  'die  preparation 
of  a  science  model  or  demonstration.    In  addition,  have  them  use 
research  materials  to  supplement  the  display.    Discuss  the  value 
of  knowing  how  to  \ise  research  skills  to  gain  information* 

*  [Research] 
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RELEVANCE  OF  EDUCATIQN 


OBJECTIVE:    THE  STUDERTS  WILL  ASSOCTATE  SPECIFIC  SCHOOL . SUBJECTS  W1TII 
SPECIFIC  CAREERS. 

f    •   .  ' 

ACTIVITIES 

Career  Tree  - 

PliSt  a  young,  sapling  in  a  bucket  in  the  claesroon.  Deaigwte 
each' branch  as^  a  major  school  subject.    Give  the  pupils  papar 
leaves  on  which  they  write  their  parents*  careers.    Have  ^  • 
students  stapJ|.e  the  leaves  to  the  branches  which  are  noet 


Rank  Ordering 

Select  ten  careers  at  random.    Discuss  how  imieh  each  worlcr 
would  deper  ^  un^^n  his  ability  to  read      Rank  order  the  careers 

o  ^oTxi^ni       tneir  dependency  on  reading  skills.  CReadingl 


Today's  Writers 

Have  some  students  prepare  a  bulletin  board  of  ten  or  more 
workers  whose ^ jobs  require  writing  skills.     [Creative  Writing] 
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EDUCATION 


INiBMLillATE 


r 

4/ 


ACTIVITIES 


Creative  Dramatics  .  , 

Following  a  lesson  on  the  distinction  between  formal  and  informal 
language,  have  groxips  dramatize  a  baseball  game  with  formal  lan- 
guage and  also  a  job  interview  using  informal  language  and  slang* 
Then  discuss  careers  which  require  the  use  of  formal  language* 

[Oral  Expreslion]  . 


Field  Trip 

When  studying  measures,  have  trie  class  visit  a  construction 
site,  machine  shop,  or  fabric  store  to  observe  workers  using 
measurement,  [Measurement] 


^ 

Millions  of  Marvelous  Marhematicians 

Have  the  students  search  through  occupational  charts,  newspapersj 
and  the  telephone  directory  to  make  a  never-ending  list  of  people 
who  use  math  in  their  work.  [Math] 

Discussion 


Asic  the  class,  "How  would  the  material  we  learn  in  science  be 
useful  to  an  engineer  (environmental  worker,  medical  worker, 
physicist,  teacher,  businessman,  housewife)?" 

[Work  Awareness]  ^ 


>AHCB  or  EDUCATIOH  .  IMTBIWEDIATE 


OBJECTIVE:    tHE  STUDENTS  WILL  RECALL  THE  SPECIFIC  EDUCATIONAL  REQUIREMEHTS 
OF  A  VARIETY  OF  CAREERS. 


ACTIVITIES 


Intervtevf 

When  a  ^uest  speaker  makes  a  presentation  about  the  world  of  « 
work,  have  the  children  be  prepared  to  ask  questions  about  the 
educational  requireihents  of  the  job,  i.e,,  '•What  training  was 
V  required  before  you  could  begin  your  wwk?'*    "Have  you  had  fur- 
ther on-the-job  training?"  [Work  Awareness] 


Field  Trip  Follow-Up 

Following  a  field  trip,  make  a  data  chart  listing  Tthe  careers 
observed  and  the  educational  requirements  for  ^aeh*    Arrange  the 
data  to  sKow  workers  without  a  high  pchool  diijiioma,  high  school 
graduates,  high  school  plus  two  years,  high  school  plus  four 
years  or  more.  CWork  Awareness] 


Bulletin  Board 

Prepare  a  bulletin  board  picturing  workers  concerned  with  th^ 
environmentpj   Under  each  picture  indicate  the  educational 
requirement.  [Environment] 


Time  Line 

Plot  significant  medical  4iscoveries  from  lUOd  to  the  present 
time.    Discuss  the  scholarly  discipline  needed  for  medical 
research.  [Heaj^th] 
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RELEVANCE  OF  EDUCATION 


EVALUATIVE  TECHNIQUES 


PRIMARY 


At  the  end  of  the  week  have  the  children  recall  three  things  they 
learned  during  the  week.  .  .  ^ 


At  Thanksgiving  time,  make  a  class  fist  of  reasons  we  are  thalikful  for 
our  school.    Note  those  children  who  recall  that  school  is  a  place  to 
leam«  -        ,  ^ 


Have  the  class  b\iild  a  miniature  community.    Ask  them  why  (or  why  not) 
a  school  should  be  included.. 

Use  puppets  to  dramatize  Pihocchio  or  some  character  who  runs  away  from 
school.    Have  a  child  convince  the  puppet  to  return  to  school. 


V 
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RELEVAMCE  OF  EDUCAtlOH  EVALUATIVE  TECHillQUES 

INTERMEDIATE  • 


1,    Administer  a  pre-test  and  post-test  to  measure  the  development  of  a 
positive  attitude  of  students  over  a  period  of  time. 


Sample  items  :^ 


Strongly  Strongly 
Agree'     Agree  Undecided  Disagree  Disagree 


A.  School  will  help  me 

get  a  job  some  day.  SA  A  V  D  SD 

B,  I  learn  useful  things 

in  school.  ^  SA  A  U  D  SD 


C.  If  I  had  a  choice,  I 
would  attend  school 
anyway. 

D.  I  expect  to  feradxMite 
fr^high  school. 

E.  AH  people  should  attend 
School  until  they  are  at 
least  16  years  old. 


SA  A  U  .    D  SD 

SA  A  U  D  SD 

SA  A  U  D  SD 


Have  the  students  divide  a  piece  of  drawing  paper  in  eight  sections  and 
nake  eight  illustrations  of  things  they  are  able  to  do  today  that  they 
could  not  have  done  if  they  had  never  been  to  school. 


Present  the  students  with  a  series  of,  pictures  of  workers  and  let  then 
Kuess  which  school  subjects  the  workers  enjoyed  when  they  were  students. 
Evaluate, the  pupils'  ability  to  justify  their  answers  by  relating  a  ichool 
subject  to  a  career  need. 


H.    Have  the  students  recall  four  careers  discussed  in  class  and  rank  order 
them  according  to  their  educational  requirements. 
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Social  Sti^M 


Kindergarten 


OFFICER  FRIENDLY 
12  3*^5678 


OVERVIEW:  Through  a  variety  of  activities ,  the  chilcjren  become  aware 

of  their  responsibility  for  their  own  safety.    They  also 
gain  an  awareness  of  the  work  of  a  policeman. 

IHSTRUCTIONAL 

OBJECTIVES:  Self  Awareness:  The  students  will  demonstrate  an  awareness 
and  appreciation  of  their  ability  to  care  for  many;  of  "^eir 
physical  needs. 


RESOURCES: 


Interpersonal  Skills:    The  students  will  identify  their  roles 
as  members  of  the  cctrnModtb^  and  will  demonstrate  a  respect 
for  the  rights  and  feelil^  of  others. 

Decision  Making;    The  students  will  demonstrate  their  ability 
to  identify  simple  cause  and  effect  relationships • 

Wopk  Awareness:  The  students  will  list  three  or  more  responsi- 
bilities of  a  policenlan. 

Value  of  Work:    The*^ students  will  recall  ^  number  of  w^ 
a  policeman  seirves  the  community.        '  * 


BiDoks 


Alpha  Time,  New  Dimensions  in  Education,  Inc. t  19^2 
Gxnn  Language  Kit  A»  Ginn  and  Company,  1965 
Green,  Carla    What  Do  They  Do?    Policemen.  Harper  Row,  1962 
Lenski,  Lois    Policeman  Small,  Walch,  1962 
Miner,  Irene    True  Book  of  Policemen,  Children's  Press,  195»* 
Officer  Friendly  Work  Book,  PortlMd  Police  Department 
Pope,  Billy    Let^s  Visit  the  Policeman,  Taylor 
Publishing  Company,  1967  ' 


Films /Films trips 

"Meeting  Strangers: 
"Patch,  the  Pony" 
"The  Policeman" 
"Policemen  at  Work" 


Red  Light  -  Green  Light"  (PRIME  MP-367) 


Materials 

"Model  of  an  Intersection,"  South  Portland  Police  Department 
"People  I  Don't  Know,"  Study  Prints  "by  BFA 
"Playmate  Puppets,"  Figures  by  Instructo 

Resource  People 

School/Police  Liaison  Officer 
A  policewoman 
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ERIC 


Officvr  Ffiiendly 


Kindergarten 


SUBJECT 
HEADING: 


35?. 2  POLICE 
363.2  POLICE 


ACTIVITIES:  1. 


2. 


3. 


5. 


6. 


8. 
9. 

10. 

11. 


12'. 


EVALUATION:  1. 


Invite  the  Scho'pl/Police  Liaison  Officer  to  the  classroom  ; 
to  discuss' .salfety  prooedures  and  the  policeman  as  ^  fr&end 
and  helper.  '  . 

feaflji  "Officer  Friendly 's  Safety  Song"  and  use  the^.Officar 
Friendly  Work  Book. 

--7—^          ■  / 

Write  a  thank  you  note  to  Officer  Fjbiendly  and  tell  him 
what  was  learned  during  his  visit.  '  Have  the  children 
dictate  the  let1;er  and  si^gn  their  names.  •  '  / 

Use  th^  "Model  of  an  Intersection"  aind  ^role  play  a  variety 
of  situations  fjpr  pedestrians  and  bicycle  riders". 

Let  the  children  -practice  dialing  their  home- telephone 
numbers  on 'toy  telephones  and  have  them  state  their  full 
name  and  address. .  ^  •      .  ^      .     .  ' 

Use  study  prints  to  discuss  the  role  of  the  police  officer^ 
and  safety  procedures.  .     .  .  .    '  ^ 

Show  filmstrips  and  movies  on  the  work  of  a  policeman  and 
on  safety.  ^  . 

Read  books  about  policemen.  ^  ^       ,  * 

» 

Have  the  children  list  the  various  kinds  of  work  a  policeman 
does.    Then>tmake  a  class  mural,  depicting  the  duties  of  a 
police  officer. 


Discuss  the  option  of  a  police  career  for  gir 
policewoman  to  speak.  • 


Invite  a 


Role  play  the  work  of  detectives  as  described  in  Alpha  TlBte^ 
Lesson  I  for  Mr.  V,  T.M.  153-15H.    Use  "Puppet  ftlayTii^tes"^ 
by  Instructo  or  policemen's  hats  when  dramatizing  the  work  o 
of  a  policeman.         '  ,     -  .  '/^ 

Visit  the  local  police  station  to  learn  more  about  the' work 
of  a  policeman.  ^  '       *  . 

Have  the  children  repeat  their  names »  addresses »  6nd 
telephone  numbers.  .  *• 

ip  .  , 

With  the  assistance  of  the  school  crossing  guides  and 
safety  patrols,  observe  and  evaluate  the  child's  ability  ^ 
to  demonstrate  obedience  to  the  school  safety  rules  and  tpS^ 
use  proper  pedestrian  procedures. 


MANIPULATIVE  SKILLS 


IjVALyATIVE  TECHH 


INTERMEDIATE  ^ 


Evaauate  therstHidents'  ability  to  demohstrate  fine  motor  skills  as 
they  prepare  ^  recipe.    They  should  measure  with  accuracy,  handle^ 
'ingredients  comfortably,  and  use  all,  utensils  properly. 


Following  any  craft'  lesson  presented,  such  as  paintings  modeling, 
paper  mache,  or  weaving,  evaluate  each  student's  coordination  skil 
as  follows:  ^ 

Unsit^sfaflrtTOTy  -  needs  further  practice  or  matiiratlon 

Satisf^Wtiry  -  demonstrates  reasonable  performance 

Outstanding  -  shows  a  high  degree  of  fine  motor  coordinati 


3.    Prepare  individual  charts  on  physical  education  skills  for  each  st 
Let  the  students  keep  records  of  their  own  progress ^ 

'  Name 


SKILL 

April  15. 

May  1    1     May  '15 

 j — :  ^ 

May  30 

,   Broad  Juii^ 

1 

Ball  Throw 

50  yd.  Dash 

1/H  Mile^  Run 
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Off iMr  FxdmdXy 


Kttid«rgui^fti 


3.    Hay0  th0  children  use  model  carls  and  toy  pedeatrlana  to 
demonstrate  what  happens  when  people  obey  safety  riiliif 

4 •    Show  the  children  pietutHis  of  a  police  officer  at  work* 
Let  them  talk  about  what  the  policeman  Is  dolng# 

5.    Have  the  children  make  pictures  whiich  show  how  the  police* 
man  helps  us.  ,  v 


OFFICER  FRIEHDLY'S  SAFETY  S0M6*  V 


Chorus:      ,St6p,  Look  .and  Listen 

Before  you  cross  the  street 
c  Use  your  eyes^  and  use  your  ean 

'   ;  And  then  you  use  your  feet. 

Verse  I:      The' Policeman  dx^ssed  in  bit 
,  Is  a  friend  to  me  and  you 

Busy  streets  he  helps  us  cross  ' 
And^Skes  us  home  when  we  are  lost. 

VChorus:       Stop,  Look  and  Listen 

Before  you  cross  the  street 
^U^e  your  eyes  and  usd  your  ears 
Md  then  you  use  your  feet. 

Verse  II:    I  locSc  to  the  left* 
I  look  to  the  right 
But  I  won't  cross  the  street 
Until  I  s^  the  green  light.  ^ 

Choznis :       Stop^  Look  and  Listen 

.Before  you  cross  the  Street 
Use  your  eyes  and  use  yo^  ears 
And  then  you  use  your  feet. 


A 


T^ine:    "Puff,  The  Magic  Dragon"      *  ,  ^ 

♦Source:    Officer  Friendly  Program,  Portland ,  Maine 


24.7 


Dora  Bflake 

Redbank  School 


EKLC 
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8o«iaX  Stu^iM 


Qtmdm  V 


OUR  PARli^S»  OCCUPATIOKS 
1  2  \3     5  6  £  8 


r  2\3  ii 


OVERVIEH: 


IH8TRUCTI0NAL 
OBJECTIVES: 


*th6  children  will  learn  about  tha  work  of  nainbara  of  tMalt^ 
fanlliaa. 


RESOURCES: 


Self  Airarenaaas    tha  atudenta  will  deponatrata  a  aanaa  of 
prlda  in  thalf  parenta'  work. 

Iritarparaonal  Skllla:    Tha  atudanta  will  identify  the  work 
rol^aa  of  all  manbara  in  their  faniliea. 

Declalon  Making:    The  atudanta  will  develop  akllla  in  idanti- 

\ficatlon  and  claaalflcatlon.  * 


Work  Awareness :#Tha  students  will  gain  knowledge  of  workers 

In  the  home  and  comnunity. 

Value  of  Work:  Thp  students  will  recall  the  w«)ra  workers  in 
their  families  serve  the  conmunity. 

¥  ' 

Books 

About  >  >  > »  Melmont  ^ress 

At  t^  >r. »  Children's  Press 

Come  to  Work  With  Hs ,  Children's  Press 

I  Know  A  >y> »  Putnam  •    .  • 

I  Want  To  Be  ChilOTen's  Press 

Look!  #Read!    and""Leam  at  the  ...»  Melmont  Prefs 

Resource  People 
Parents 


SUBJECT 
HEADING: 


ACTIVITIES: 


301.3  COMMUNITY  LIFE 
331.7  OCCUPATIONS 


1.  Gathering  Data:    Ask  the  children  if  they  loMW  where  their 
parents  work.    (Identify  the  activity  of  hcinamdcer  end 
volunteer  as  work . )    Make  a  class  list  of  t|ie  workers  •  Heye 
the  children  interview  the  adu:jL^|prkera  in  their  families 
and  report  the  Information  to  tmPslaaa.    Let  them  ask  about 
duties  at  work*  if  the  jdb  is  daiigero\is,  an<l  whether  they 
usje  special  tools  or  uniforms.  .  ? 

■  '        •  i 

2.  Data  Chart:    Classify  the  j^nformatlon  in  a  claas  liat  in 
any  number  of  ways:  mothera/f athers ;  outdoors/indoors; 
uniforms /no  uniforms;  goods /services;  moves  from  place  to 
place /works  in  one  place;  etc. 
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Ou»  PtNiiti^  Oooupations  Qrtdt  1 

tL  "  •      •'  ■  '        '  ■  * 

3.    Value  of  Work  Dlscqasion;    Ho^  does  each  parent  worker  help 

the,  coamninity?   Eaphaalse  that  all  jobs  help  others  In  so«ke 

■,        ■        •  ,    .    ■  .  •  '    '  ■ 

^    4.    Self  Awareness  piscusslon:    How  is  the  wos4c  divided  tih  x 
your  hone?   What  la  your  responsibility? 

5.  Bulletin  Board:    Ha!ce  the  children  dictate  stories  about 

a  family  worker  and  nake^ drawings  of  the  worker.    Post  the 
dryings  and  stories  on  the  ^uUe^in  board. 

6.  Display:  Prepare'  a  classroom  display  with  hats*  mpdels*  * 
tools,  and  symbols  of  thl  parents*^  work  I  Use  thi|  models ' 
to  role  play  each  career.^  » 

,  ■  ■  ^  ^  .     '  '     '  ' 

7.  Independent  Reading :    With  the  assistant  of  the  llbratdan 
prepare  a  display  of  bpoks  on  the  careers  representad  in 
the^class.    Allow  the  children  time  to  read  the  books. 

8.  Classroom  Visit:    Invite  a  parent  to  demonstrate  a  skill 
or  to  wear  a  uniform  md  discuss  a  career.  ^ 

9.  Mini  Trips:    Arrange  for  5  or  6  parents' to  take  oarloads 
of  children  to  their  plapes  of  business.'    Each  group 
will  rfsport  to  the  class  on  their  mini  tri^. 

10.    Filmstrips :    Show  two  or  three  filmstrips  on  careers 
discussed  in  the  unit 

EVALUATION:    1.    Have  the  children  tell  how  their  parents'  jdbs  are  useful. 

2.  Having  defined  work  as  a  constructive  activity,  let  the 
children  dx^aw  a  family  portrait  showing  each  member  of 
the  family  involved  in  work. 

3.  Provide  the  children  with  pictures  of  ten  workers  to  be 
classified:    workers^ who  help  people  or  animals  r  workers 
who  make  things . 

,  •  ■  ■  -\        .  . 

s  ^*    Let  the  student  recall  five  careers  represented  by  families 
of  his  classmates., 

5.    Provide  a  tiat  j^odel  or  picture)  for  each  career  discussed 
in  the  unit.    Let  each  child  wear  a  hat  and  tell  how  the 
worker  represented  serves  his  community. 


Suzanne  Stacy 
Lincoln  School 
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Social  StudlMi. 


Grade  2 


HATS  TOR  I  WORKERS 
1  2  3  4  5  6  7  8 


OVERVIEW'. 

INSTRUCTtOMAL 
QBJECTIVES: 


.SUBJECT 
HEAbiNG: 


ACTIVITIES : 


Hats  af«  used  to  Introduce  a  unit  on  workers  In  the  conmunlty . 

Decision  Making:  The  students  will  use  their  senses,  to  gfather 
data  an4  develop  donce|>ts.  i 

Work  Awareness:'   The  styden^s  will  gain  knowledge^  of  workers* 
in  the  Community. 

Manipulative  Skills:    The  students  will  develop  their  psycho- 
motor skills  thr6ugh  participation  In  crafts^ 

Value  of  Work:    The  students  will  identify  ways  that  wox4cerQ 
are  pf  serviTce  to  the  community.^ 


301.3  COMMUNITY  LIFE^ 
331.7  •  OCCUPATIONS 


1.    Hats!.   Have  the  children  collect  occupational 
parents 9  relatives,  and  friends. 


from 


a.  Oral  report  -  When  the  pupils  bring  in  a  new  hat, 
they  explain  the 'career  to. the  class • 

b.  Pantomime^ -  While  wearing  a  hat,  a  pupil  dramatises 
the  work  of  the'  carfeer  the  hat  represents. 

c.  Chart  story  -  The  classy  helps  write  ^  ^Ic^gf^  Btovy 


about  each  career  introduced*  -A* 


d. 


pisplay  -  For  three  weeks  thd  hats  aire  coliislii^od  for 
a  classroom  exhibit. 


2.  Bulletin  Boetpd:    Have  the  children  find  plctiires  of  workers 
and  make  a  giant  collage.    See  how  mtoy  workers  they  can 
name.  .  ^  ^  ' 

3.  .  Model  City;    The  children  bring  in  toy  cars,  buildings,  ^ 

trains,  and  planes  to  build  a  miniature  connnmity.  ,£aeh 
child  identifies  a  job'within  the  communi'br  and  role  plays 
that  worke^. 

4.  Research:    Each  child  selects  a  different  career  from  a 
teacher-^prepared  list.    The  librarian  assists  the  ishildreh 
in  locating  books  on  the  workers.    The  children  read  the  - 
books  to  learn  about  career. 


HBxm  for  Workars 


Grade  i2 


EVALUATI6M; 


5.    Story  WMtiti^;    Each  ohlld  wrlties  a  few  seiitancas  about 
a  particular^^caraar.    He  may  illustrate  his  story. 

B  .    Diorama  ;    The  children  will  prepare  shoe  box  scenes  of - 
w6z4cers  on  the  job.    Heli>  the  children  make  effective 


7. 


1. 


2. 


3. 


use  of  craft  ^materials. 

Culminating  Activity;    The  childr/n  wear  the  hi^^s  or  ' 
uniforms  of  their  selected  occupations.    On  thefr  desks 
they  display  a  diorama,  a  book,  a  story,  and  the  picture 
about  the  careers.    Barents  or  other  classes  are  invitetfi 
to  see  the  classroom  exhibits.^  ^ 

Following  the  activities  with  huts,  ask  the  children  whft 
th'ey  have  learned  a^out' wot4cers .    Evaluate  their  ability 
to  make  generalisations  -  the|?e  are  many  worker^  in  the  * 
world;  many  wo^^jmts  wear  hats;  some  workers  do  ^ot  wear  ^ 
hats*  ; 


Prepare  a  list  of  careers  discussed  in  the  unit;  and  one 
sentence  descriptions  of  each  job.    Divide  the  class  into 
two  groups  as  for  a  spelling  bee.    Read  a  definition' and 
let  the  children  name  the  worker.  \ 

' ,  ,    ,  '  \ 

Evaluate  the  diorama  on  the  basis  of  the  studexit*8  ahlllty 

to  use  craft  materials  as  well  as  his  understanding  of  the 
chosen  career. '  ; 

H^ve  the  students  write  or  tell  about  -one  or  more  things 
a  worker  does  tp  help  the  community. 


Ruth  NcLellan 

Dora  L.  Small  School 
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Social  StudlM 


Grade  3 


CITY  TOUR 
12  3  H  5  6  7  8 


OVERVIEW: 


INSTRUCTIOHAL 
OBJECTIVES: 


RESOURCES: 


This  bup  trip  snrlqhes  a  social  studies  tmlt  on  the  city.  It 
Introduce  the  ch4|JS^        three  major  aoeas  -  doimtoim,  Indus*^ 

^i^-  <rhile  acquainting,  them  with  certain 

demolition  and  constructloii  slrtes.  ,  Chll- 
lependency  of  workers^  In  society: 


trial,  and  reside 
hlstozrlc  laundnij 
dren  aJi^c^ 


Self  AwaretifiW 
deyelc^  new^ln 


Interpersonal!^' 
In  social  sltui 


Decision  Making  :'||r! 


^d6nts  will  identify^  their  Interests  and 


students .  will .  demonstrate  cooperation 

Ibudents  ^will  use  their  senses  to  gather 


data  and  to  deVq^pisenfeepts. 


i^yaents  will  identify  ways  that  workers  ^ 


Value  of  Work:  ^ 
are  of  ^service,  ttf^rafc/c^^ 

Fi Ims /Films trips /s'liies  ' 
"Cities"  - 

"Portland,  Beautiful  Town  by  the  Sea,"  PRIME, 
"Portland  City  Tour*" 

Map  of  the  Greater  Portland  Area 


SyBJECT 
HEADING: 


ACTI^^ITIES: 


917.»419  PORTLAND 

1.  Imaginary  Community  Map;    Have  the  class  make  a  large  wall 
map  of  an  imaginary  community  showing  the  major  aMas:  .  ai 
railroad,  highways,  and  a  waterfront  for  shipping.  Identify 
and  discuss  occupations,  in  the  community* 

2.  Dioramas :    Have  the  children  work  in  committees  to  prepare 
scenes  of  the  downtown,  bxisiness,  and  residential  areas. 

3.  Film:    View  the  film  "Portland,  Beautiful  Town  by  the  Sea." 
Discuss  how  the  location  of  a  city  influences  the^way  its 


residents  earn  a  living. 


Orientation  to  the  City  Tour:  Hold  a  class  discussion  on 
the  following  topics: 

a.    Points  of  interest  to  be  seen  • 
tIK.    Identification  of  the  major  areas:  downtown, 
residential^  and  industrial    *  ^ 

c.  Workers  likely  to  be  seen  in  each  area 

d.  deportment  on  the  tour 


S.  'Bua  Tour  :   Charter '  a  boa  and  tour  aebtiona  of  Portland 
and  South  Portland.  .  Saa  "Tha . Portland  City  Tour"  for 
an  '  i^inarary .  '  ■ 


6.    Follow  Upr  Folloning  tha  city  tou^  uaa  tha  follonrlng 
^  activitiaa.  ■  \-   .  • 

a.  Haka  poatara  ahowing  workars  obaarvad  in 
aadi  of  tha  thraa  araaa;  or  add  thraa 
workara  to  aach  of  tha' dioramaa  Mda  . 
aarliar.  ^ 

b.  Viaw  tha  allda  aat,  '♦Pirtland  City  Tour*" 

c.  Raviaw  tha  film,  "Portland!  Baautifiil  Toim 
•  By  tha  Saa." 

d.  Maka  a  bullatin  board  aunmrlsing  thinga 
laamad  on  tha  tour. 

a.    Chart  tha  tour  routa  on  a  wall  map  of  tha 
Graatar  Portland  Araa. 

EVALUATION:       1.    Have  the  children  write  an  evaluation  of  the  tour  and 

describe  what  was  of  interest  to  thesu; 

■  '  ■  *  . 

2.  Ask  the  children  to  recall  and  list  the  ragulationa  which 
^^ere  necessary  to  make  the  trip  successful. 

3.  Have  the  children  plan  and  make  a  mural  which  includes  the 
"  highlights  of  the  city  tour. 

H.    Have  each  student  recall  three  workers  observed  on  tha 
tour  and  explain  the  contributions  each  makejs  to  the 
commimity. 


Rosemary  Rankin 
Donna  Mclntyre 
'  Helena  H.  Dyer  School 


•a'  \ 


^ity  Toor 


THE  PORTLAND  CITY  TOUR 


LOCATION 

South  Portland 
Industrial  Park 

Veter^s*  Bridge 


Haatem  Promenade 


Congress  Streeit 


Exchange  Street 


Commercial  Street 


Eastern  Promenade 


Baxter  Boulevard 


Deering  Oaks  Park 


^  Outer  Congress 
Street 

^  ■ 

Western  Avenue 


'  POINTS  OF  INTEREST 

John  Deere  Company,  Hannaford- Brothers,  industrial 
and  re8i4entlal  areas  adjacent  to  iach  other 

Tank  farm,  Bancroft  Martin,  railroad  tracks,  Fbr^i  ^ 
River,  peninsula  ' 

Residential  area,  new  apartments,,  old  houses,  - 
doctors'  offices,  hospital  ^. 

Fire  station,  Longfellow  Statue,  High  and  Congress 
Streets,  Canal 'Bank,  new  and  old  sltei,  Longfellow 
House,  Casco^Bank,  First  Parish. Chur^^  WGAlt,  news- 
paper office,  City  Hall  'i  > 

County  jail,  county  co\irt  house,  old  post  office 

Brick  sidewalks,  new  craft  shops 

Old  warehouses,  urban  renewal 

Prince  of  Fundy,  railroad  tracks,  docks.  Union 
Wharf,  Maine  State  Pier,  Por^  Authority,  Casco 
Bay  Lines,  fishing  boats 

Residential  contrasts :    public  housing,  high  rise 
apartments,  single  multiple  dwellings 

Ha^bow  view:  Calendar  Islands  of  Casco  Bay,  Spring 
Point  Light,  commercial  traffic  ; 

HistoricaF Sites:    Fort  Gorges,  harbor  entrance, 
USS.  Portland  ,'Vcannon  from  battleship  Maine 

Baxter  School  for  the  Deaf,  Bumham  and  Morrill 
Canning  Factory""  • 

'   ■  • 
Recreation  sites,  gardens,  site  of  Indian  musacre 
in  the  1690 "s.  Federal  Post  Office,  Interstate 
Route  29^  ' 

Tate  House  - 


Airport,  Maine  Mall,  industrial  park 
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Social  StudlM 


ifXSlbiaCAL  TOUR  OF  SOUTH  PORTLAND 

•^  ^       :     1  i  3  *  5  6  7  8 


OVEHyiEW: 


nrSTRtXTTIOlTAL 


OBJCCTIVESr 


RESOURCES: 


Interpersonal  Skills:    the  student  will  deimistrate  an  aware* 
nras  of  the  interdejpendence  of  individuals  and  groups  within 
a  coonniKity* 

Decision  Making:  •  The  student  will  co^>are  workers  of  long 
ago  with  workers  of  today.  .  ^ 

Deciliion  Making:    The  student  will  describe  how  the  envlroB** 
Mht  has  infltienced  the  lifestyle  of  South  Pc^Mlaiid^ 
residents.  * 

tfork  Awareniiss:    The  student  will  identic  SoutK  Portland's 
places  of  economic  significance ^in  the  past  and  the  present. 

Value  of  Work:    The  student  will  demonstrate  an  understanding 
of  the  contributions  of  workers  long  ago  to  growth  of  South 
Portland.  ^ 


American  Journal,  South  Portland »  75th  Anniversazy 

edition,  1973  ;  ' 
Elwell,  Edward  H.,  Portland  and  Vicinity  (1876,  1881) 
Grade  IV  Unit  on  Maine  History ^  Maine  Department  of 

Education  and  Cultural  Seryices 
Jdnes,  Herbert  G.,  The  King's  Highway  from  Portlandrto 


Kitteiy  ' . 

Jordan,  William  B.  ,  A  History  of  C^g>e  Elisabeth,  waine 
League  of  Women  Voters  of  South  Portland,  South  Fcytlandt 

Maine,  1959 ,  1971 , 
Wililau  William,  The  Historr  of  Poirtland  (1865) 

,  Resource  Persons 

Constilt  Conaunity  Resource  File,  South  Pprtlandt  City  of 
Earl  Angell 
Rosemvle  Flaherty 
Rosella  Loveitt 


SUBJECT 
HEADING: 


917 . 419    SOUTH  :JP9jltWaf 


IIiitoiE>tti«l  Tovp  of  South  Portland  QnOM:'!^. 


ACriVItT:    The  f ollowittg  tott^  mqt  he  too  long  for  fourth  graders i^^^aehera 
'    shoold  select  only  those  sites  whidi  will  be  of  slgniflcanoe  to 
•  .  the  class  or  aake  the  tour  in  two  ssparate  trips^  - 

1.  South  Portland  Library  -  Boulder  with  iplaqtM  in  cosaeaoratlon  of  Adilral 
Pe'ary.  ,  •        '  ' 

»■     '  ■■  .  .  ■ ' 

2.  Mill  Creek  -  site  of  old  tidewater  alll.    The  «lll  was  built  on  a  daa 
whi<^  held  b^ck  the  flowage  of  Mill  Creek,  ais  well  as  lAie  tidal  wat««  of 
Pcptlaiid  Harbor.    In  l938>  a  opsblnation  gris*^  snd  s#  4iU  itiii  , 
Successfully.   After  the  Cl«ll  Har«  it  was  c^^rfrted       a  short  ^liis  at^^a^  '| 
wooden  spool  aanufacturlng  plant,  thenijirnnTerted  to  idll.    |tt  IM?* 


the  aill'was  conpletely  destroyed  by  There  is  a  pl9|as  on  tlie  briitoe 

cveaaiAg  Mill  Creek  to  designate  tiie  Ibteatlop  o;^  the  site. 

tLb  land  in  the  cove  to  the  left  belongs  to  the  Nature  Conseryanesr  and  - 
will  always  remain  jas  it  is  now. 

3e    tol^tvllle     named  for  Thomas  ltelght»  a  prominent  master  shipwright  • 
who  liTed  and  worked  here*    Prior  to  the  middle  of  the  1800 *s»  the  lend  at 
the  end  of  the  bridge  lay  yaeaht  until  Mr^  Knight  built  hie  hotise  ipul  set  19 
his  shipyard  heise* .  By  1850 »  a  prosperous*  little  settlement  of  oviHc  tw^itf  / 
buildings »  including  a  school  and  ehurdi»  a  steam  saw-mill,  a  diain  cfl(b)e  » 
factozy,  and  the  pposperous  Nnight  shipyard  had  sprung  vp*' 

H.    South  Portland  -  Portland  Bridgi  -  Transportation  over  the  Fore  River  was 
by  ferry  until  1823  when  the  first  bridge  was  built  linking  Portland  to  South 
Portland  (then  called  Cape  Elizabeth).    This  first  bridge  was  a  flat  wooden 
drawbridge  built  on  pilings,  and  operated  as  a  toll  bridge  -  typical  charges 
were  two  cents  for  people  on  foot;  six  cents  fbr  horse  and  rider In  later 
years,  the  approach  to  the  bridge  on  the  Portland  side  became  so  prisscrpssed 
with  railroad  tracks,  it  became  known  as  the  **^idiron  of  death .^^  This  bridge^ 
was  Jlreplafeed  by  the  present  bridge  known  as  the  $1,000,000  Bridge  'in  1916*  ' 


5.  ^  QS&sslng  the  bridge  -  Central  Haine  Power  Comproy  plant  -  former  site  of 
this  Portlmd  Dry  Dock  Conpany,  where  large  vessel^  .were  floated  Iftfo  one  of 
two  basins  and  theii  the  water  was  pumped  out  and  the  repairs  could  be  made 
on  the  ships* 

6e    Cr^^siny  the  bridge  -  point  of  land  to  the  left  is  Tumer^s  ^  Island  -  ones 
the  sceffe  of  Peh^scot  Indicm  summer  encainpment  during  the  1800*Se  Ti2nier*s 
Isliand  was  also  the  center  of  flour l^'shoe,  and  harness  manufacturers,  ahd 
the  busy  (4epot  of  the  Portland,  Saeo,  and  Portsmouth  Railroad  which  ran  over 
a  treat lejAcr^s  the  Fore  River  to  Portland. 


■■4 
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^-    Torfc  Street  to  Couiercial  -  Conaercial  Street  is  all  filled  land.  The 
vat^m  of  Jhe  harbor  once  lapped  at  the  foot  of  Fore  Street  and  York  Streets. 
In  1S52,  Cowiercial  Street  waii  constructed  along  the  frontal  tidewaters  and 
^ across  the  wharves.    The  new  street  was  soon  lined  with  wamhouses,  stores, 
and  wharves.    Here,  at  the  comer  of  Maple  and  Comnerci^  Streets,  the  **great 
fiv  of  1866**  had  its  start  when  a  boy  qareless^y  threw  a  Ugbted  fire  cracker 
into  a  boatlmllder's  yard.    The  fire  spread  rapidly  and  left  the  city  «  diarred 
^ost  town.  ^  ^ 

8*    West  Commercial  Street  was  the  flourishing  center  of  the  lumber  trade, 
with  wharves  covered  with  the  products  of  the  mills  in  the  north  bf  Maine, 
.brought  down  by  rail  for  shipment.    The  stations  for  tlie  Boston  and  Naltoe 
Kailroad  and  the  Eastern  Railroad  were  located  here.  *  Here  flOiip  w*re  the 
wharves  where  lay  the  steamers  of  the  Internaticnial  Steamship  6^any,*  whose  ' 
vessels  made  frequent  and  regular  excursions  to  Hova  ScOtla  ai^  Canada. 

^-   "Veterans'  Bridge  to  South  Portland  Maine  Hall  exit  -  Veterans'  Bridge 
replaces  the  former  Vaughn's  Bridge  which  was  the  first  bri^e  to  span  the 
Fore  River  in  1800.    Built  of  cobwrk  cribs  filled  with  rock  and  sunk  to  . 
serve  as  piers,  the  bridge  considerably  shortened  the  trip  to  Portland  from 
South  Portland  and  points  south,    fhe  bridge  was  operated  as  a  toll  bridge 
Snd  did  a  conslder^able  business  transporting  all  manner  of  man  and  beast. 

10.  Boys  Training  School  -  1853  •  This  was  the  first  school  in  the  state  of 
■sine  established  for  the  education  of  juvenile  delinquents./^  ^ 

11.  Long  Creek  -  'In  1678,  a  p?ace  treaty  with  the  Indians,  lasting  fdr  ten 
years,  was  signed  under  the  "Sioklng  Tree*ron  the  bank  of  Lqng  Creek.    A  saw 
mill  was  constructed  at  Long  Creek  in  1681,  and  in  1686  a  feny  permit  was 
granted  for  tra^portation  over  ForJ  River,  from  the  sout]^em  side  df  Long 
Creek  to  the  opposite  point  on  Portland's  side,  a  little" bielow  Veterans V 
Bridge.    In  17^5,  Indian  attacks  were  made  at  Long  Creek,  and  two  men  were 
scalped  and  killed.  rl76a's  saw  the  flourishing  business  of  manufacturing 
salt  on  ^neral  Samuel  Waldo ''s  farm  at  Long  Creek.    Much  of  t^  salt  was 
shipped  fvcm  Waldo's  wharf  at  Long  Creek  Point.    The  area  around  Long  Creek 
was  primarily  a  farming  region  and  settlrt  enough  to  warrant  the  creation  of 
a  district  headquarters  tor  a  moving  grammar  school  in  1771. 

12.  Long  Creek  Cemetery  -  a  pre-revolutionary  war  bxirying  ground  located  in 

the  rear  of  the  National  Guard  property,  wt^ich  may  be  visited  any  week  day  by  re- 
questing entrance  through  the  office  of  Sgt.  Farrell  in  Room  1,  National  Guard 
Building.    The  ear;Liest  stone/is  dated  17S7,  and  the  last  recorded  was  18H3. 
n|  cemetery  contains  twelvS^own  graves,  many  of  them  bearing  the  name  of. 
nlllin.    One  man  buried  here  was  responsible  for  securing  the  mill  privileges 
cfn  Long  Creek  and  also  seirved  in  Samuel  Waldo's  regiment  before  the  revolution. 


13.  Clarks  Pond  -  Former  site  of  an  ice  house  which  has  been  destroyed  by 
fire. 
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.  ^  ■ .   .  /•   ■  ■    V  •  ,  /  ^-  '  >  • 

1*.    Weatfarook  Street  -  at  one  time  a  part  of  the  "^ost  ltoiid??ihich  waa ,  „ 
eatablished  to  inaiu^malFaervlce  to  the  ^a  weekly 
waa  lined  #ith  aaricers,  at  one  mile  interVala,  called  jUleatooea^l?^^ 
ittaricera  were  large  granite  blocks,  placed  by  the  order  of  George  Vaiifa||igtofi 
\  at  the  time  the  Colonial  Post  Service  waa  eatabliahed.    One  of  tiieae  old  «lle«. 
atottM,  bearing  the  inscription      122,  denoting  it  waa  122  ailM         fibeton.  . 
ia  located  at  the  entrance  to  Larry  Rowe's  Golf  Co^me. 

•    »        .  . 

15.  Nearby  at  1*»3  Westbrook.  is'  the  site  of  the  famed  taviwrti  of  stagecoach 

-  days .  Broad 's  Tavern ,  the  most  up-to-date  Inn  and  dining  place  east  pf  Boston. 
It  was  famous  as  Halne*s  first  and  most  successful  night  spot,*  and  catered  to 
General  Lafayette  and  President  James  Monroe.    One  of  its  most  original  attrae* 
tiona  was  the  Bar  Ibom  Tree  -  a  platform  with  railings  md  stepa  Uiidlng  iiitQ 
it,  located  within  the  branches  of  a  large  ela  tree  outaidk  th*  fitevt  of  tSia 
tavern.  '.,  \  •  ' 

•"'  ^ 

16.  Main  Street  -  This  aje»ed  was  formerly  called  Skunk  HiU,  and  in  the  gay 
nineties  was  the  site  of  the  Portland  Country  Club  golf  course. 

^  17.  '  RIgby  -  1893  -  Rigby  Park,  a  former  famous  oval  racing  trade,  was  oon- 
sidered  by  many  to  be  the  fastest  track  east  of  the  Mississippi.  The  trade 
ia  still  plainly  visibj(te  from  the  air. 

18.  Cash  Comer  -^  formerly  Lousy  Lane.  Calvaxy  Cemetery  contains  the  unmai^ed 
grave  of^  twelve  Irish  destitute  passengers  who  were  drowned  at  the  wreck  of  the 
"Bohemian"  off  Cape  EliJtabeth  in  186U. 

19.  Ligonia  -  The  area  was  fix^t  known  as  the  site  of  the  Cape  Trotting  Park, 
a  harness  racing  track.    The  area  was  then  purchased  by  the  government*  and 
became  a  training  jiamp  in  the  Civil  War  d^s,  known  as  Camp  Berry After  the 
Civil  War,  the  area  became  the  property  of  the  Portland  Rolling  l&lls,  manu- 
facturers of  iron  products,  who  converted  the  barracks  into-  ccnpany  housing 
for  their  wox*er».    Adjacent  to  this  property  was  that      the  Portlfmd^  KsroMM 
Works,  producers  of  kerosene  and  similar  products.  z'^- 

■ .  '  .  .  ■ 

Lower  Main*  Street  -  site  of  former  Vaughn's  Bridge  in  the  section  kndwn 
Ligonia. 

21.  Broadway  and  Eyans  Street  -  Barberry  Creek  -  In  1682,  a  grlat/ldll  waa  " 
•  eatablished  on  Baxi>erx7  .CreekT  and  in  1782,  a  saw  mill  was  in  operation.  In 

the  1850*s  a  small  btit  prosperous  brickyard  was  operated  in  the  vicinity »  WilAi 
the  coming  of  the  railnoad,  the  Portland,  Saco,  and  Pwtsmouth  Railroad  eatab* 
Uehed  a  depot  at  Barberry  Creek,  and  in  turn,  the  first  Post  Office  in  South 
Portland  w?u5  established  at  the  depot,  much  to  the  citizens  relief,  as  they 
formerly  had  to  travel  to  Portland  for  mail  service. 

22.  Broadway  near  Elm  Street  -  War  memorial 

23.  Hill  Creek  Pax»  -  not  so  long  ago,  the  city  dump,  it  is  now  a  public  park 
enjoyed  by  those  who  work  and  live  in  the  area. 
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2*.    Harriet  St»aett  High  Stx^et,  Pine ^Street,  Front  Straet  to  Centert>oard 
Tacht  Club  -  original  aite  of  Ferry  Village »  iihose  boundaries  included  the 
shorsllne  from  Knightville  to"^  Sprnig  Point.    Travelers  to  the  region  cane  by 
wqr  of  the  Old  King's  HTghWay^  following  the  shore^  from  the  nouth  of  the 
Spurwink  River,  Cape  Elisabeth,  to  Purpoodock  (Spring  Point). 

In  late  1600*8,  irregular  ferry  sex»vice  existed^  the  first  ferry  being  a 
hand*driv«ir  boat ,  running  at  irregular  interv^pA  froni  fort  |^reble  Point  to 
the  point  ak^ross  Fore  River  knoim  as  Clay  Cove,  now  obliterstad,  bxit  in  the 
vicinity,  of  the  Canadian  Natioftal  Railway  property.    S^nce  ir  ww  difficult 
to  call  across-  the  Fore  River  or  to  signal  for  service  ^n  fm  «hen  a  traveler 
wanted  to  be  ferrj^ed  to  the  opposite  side,  the  first  of ficial^  Qunrynan  was 
.  appointed  in  1719  and  the  town  voted  to  maintain  a  landing  at  the  foot  of 
Sawyer  Street.    The  toll  was  set  at  three  cents.    Until  the  middle  of  the 
1800*8  the  ferry  operated  as  a  town  c6ntrolled  franchise,  u&ing  an  oar  or 
sal^l  driven  boat.  /  ♦ 

In  18H7,  the  state  granted  a  charter  to  ythe  Portland  and  Cape  Elisabeth 
Tervf  Company^  whose  first  vessel  was  a  doul>le-eiided  side  wheel,  steam  operated 
ferry  named  Eliz^eth.    The  following  years  brought  dissatisfaction  with  ser-» 
vice,  rates,  and  schedules,  giving  rise  to  the  estab^Lishment  of  a  second  ferry 
company.  The  People *8  Ferry  Company,  1865,  made  up  of  a  coalition  of  forces  ^ 
banded  together  by  diisgust  at  the  ferry  service.    The  advent  of  the « trolley 
line,  and  the  declining  population  of  Ferry  Village  spellid  the  end  of  ferry 
service  and  by  1912  both  companies  were  out  of  business .    Ferry  service  was 
resumed  for  a  brief  period  during  tforld  tfar  II,  to  help  relieve  the  traffic 
situation  created  by  the  full  swing  Operations  of  the  shipyards. 

25.  Hi^h  and  TTont  Street  --^rea  during  the  1800*8,  an  unbib^ip  line  of  ship- 
lyards^from  Ferry  Village  to  Tumer*s  Island.    The  shipyards  ^^tructed  .a 

small  number  of  clipper  ships,  but  evolved  to  the  building  or  a  ship  known- as  ^ 
the  "i)owneaster,"  a  square  rigged,  three  masted  vessel,  adapted  to  a  smfstll  creW 
and  capablei  of  handling  larga.cargoes  anywhere  in  the  world.    The  area  also  saw 
the  establishment  of  a  Marine  Railway,  for  the  repair  and  rebui}.ding  of  large 
vessels.    The  men  who  worked  in  these  shipyards  were  generally  skilled  prafts-  . 
men  and  much  of  the  work  was  done  by  hand. 

26.  Bug  Light  -  1852  saw  the  completion  of  a  breakwater  extenditig  a  quarter 
,  of  a  mile  in  lengtii  from  Standfo3Pd*s  Point  out  along  Standford*s  iiedjge,  for 

the  purpose  of  protecting  the  shipping  in  the  harbor  from  the  heavy  swells  of 
the  open  ocean.    A  white  wooden  lighthoxise  with  ait  octagonal  tower  of  23  feet^ 
was  -constructed  at  the  end  of  the  breakwater  in  1855.    This  original  wooden 
tower  was  i^i^^^d  to .  Little  Diamond  Island:  in  1875  and  was  replaced  by  an  iron 
tower  siightl^larger  in  size,  with  a  wooden  bxiTlding  for  the  ligh'thouse  keeper. 
Bug  Light  has  been  inc<^rporated  into  the  official  seal  of  South  Portliand,  and 
is  the  hallmark  of  the  city.    The  breakwater  has  been  filled  in  and  the  property 
,now  belongs  to  the  General^  Electric  Company. 

27.  Cuahlng's  Point  -  hone  of  Ezeklel  Gushing  -  one  of  the  most  proalnrat 
aerchants  in  the  area,  engaged  In  West  Indies  tradfe,'  and  Involved  In  coastal 
whaling.  °-  .  •  ' 
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28.  Shipyard  -Mt^a  -  ^feporienced  a  jiil^  boon  In  World  Hi^  I  fptd  a  dapld^-l^m 
in  World  War  II.    The  shipyards  have  played  a  pxwiiae^  xjole Ijha/Wi'itiM  * 
davalopBsnt  of  the  nation.    In  World  .War  I,  tl&  yaaf^ai;  mre  dairali^ 
Giafld>erland  Shipyard/  an4  by  tlxe  NeW^  England  'ShipbVdldin^  T^^ 

The  area  produee^  .27>f  cargo  vessels  Ndi^ing  Worl^  War  '  lX  md  gave 

thousand*  bf  nen  and  wopsn  in  thi  arii.    U  ira$  ,du#^ 

waterfront  of  South  Portland  ^acquired  ,aai  entirely  liew  facp  as  ii^ 

were  rasiied  or  moved  to  make ^ space ^dr  the  shipyards.  '  *  :       v        '  T'  - 

29.  Fort  R<fed  -  Spring  Point vLight  -  Built  ii>  IB??  -to.r^lilaee  biiu>y.  ma^  >^ 
The  breakwater  w^  addend  about  25  years'  later.    It  Vias  from  Si>riinigS  \  /  ^j. 
that  Purpoodock'  citizens  watched  in  howoi;  tlie  approach  Of  ^Captain 

of  the  British  RiJyal  ^avyV  who>elentie?|say  bombarded  >ort^«*i  wl^ 
fx^  f^ve  vessel^  ni^e' hours  on  a  stinmer*s  day  iml77S^  t^avi^- 
in  ashes.  ^    ►  •  ^  ^   \.   '  *  ■  vV'- ^''"'^^ 

30.  SMVTI  ^  area  known  as  Purpoodpdc  Poini^  Spring  Point ,  -later  Prpble/  ^  " 
first  settlement  in  South  Portland  ig  1703;  destroyed  by ^  Indian  jittacit;>irtttCT  ^  ' 
resulted  in  the  killing  of  25  settlers  and  the  .  capture  pf  8.  The  area  afl^aiif 
becaitieCa  ilildeiness  until  1716  when  the  first  house  was  l>uilt  at  PttrfH0Od<>^v  :  ^-^ 
A  Ibg  meeting  hptise  was  constnteted  in  1722,  which  wa^  ufl!«id  both  'as*^^  f  jjurrison.';!^ 
and  a  church>  A  burying  ground;  was  ^stablishiiiKl  near  ti^e  i^etiQg  hOuba  •  ^ '  This  ^ 
is  now  known  as  Thrasher  Cemetexy  and  is  located  near  tHe  old  dlnlJAg  |iall  of 
SMVTI.    From  1724-1756  the  area  experienced  sporadic  troubles' i^th  tiw 

Then  came  a  time  of  peace  ^  and  the  sett^ipment  fJLouriished^    In  If?^, 'ftp^^oMrinif^^^^^^ 
the  news  of  the  Battle  pf  Lfexington,  the  town  ,ot  Purpoodoc^c  bega»  patrdlto^^ 
the  coast  on  the  lockout  for  Britiish  ^shipsV^  Four  minute«n  wiire  itttioo^^ 
»each  night  on  sentry  duty  on  %he  cogst  between  Spring  Point  and  th*  f^rry  y^^^^ 
landing.  >  ,  .         v  ^  *       •      » * .  -  '  \ 

In  1776,  earnest  preparations  for  war  culminatedl  in  thevoonstzHicticfi  of*  ^  *  ^ 
Fort  Hancock,  on  the  site  of  SMVTI,  which'WM  manned  and  arried  fdr-e*t^ 
the  Revolutionary  War.  ,  -        .  V|  '  *       *.  : 

In  1808,  a  new  brick  and  .fer«iite  fort  was  co^^ilaTucted  u^  of      ef  - 

fort Hancock.  '  The  n>w  fort  was  named  Fort  Preble,,  after  Coonodoi^.  E^i^f «^ 
and  constructed  for- the"  purpose  of  seacoast  defense.    The  fort^bioaj|^a-,^ 
mi^able  military  lestabU^hment  durj^ng"  the  Ciyil  Waup;    It;^Ai  reaotlfWlk^ 
service  during  Wiorid  Wiar  I  and  II/  '  '    \  /       "  ?^ 

■  •     • ■  '  ..  .  '  '^'^ .  V        -    •  •  ^'  ■  ■ 

WiUard  B^adi  -  Siroonton^iit  Cove  -  scene  of  Willi'wB  Simonton's^^^^f^ 
Indies  trade,  maintainijpig  a  large  irtiarf  and  warehowes,  dealin|^  in^carg<^  Of 
rtmi  and  mblasses,  lumber  and  spices.    The  covj^  was  thc^mged^  w^  • 
gave  employment  to  many  in  the  area.    The  West  Indies  trade  was'' atmllltx^ 
during  the  Revolution.    Later  it  was, replaced  by  the  fishing  induetry."^  SiiiwdH 
tonis  Cove  ha^  one  of  the  most  active  fishing  fleets  at  the  Caipe,  and  during  .  ^ 
the  late  1800 *s  was  known  as  Gurry  Cove  -  gurry  meaning  fish  refvAe.  ^  Ttie  fish  . 
houses  OR  the  point  were  built  around  i88H  and  a  flourishing  ^tradeHn  co4  fil?h 
was  maintained^  here.  - .    \f      V  ■' '  '.r. 


Historical  Tour  of  South  Portland  Grada 

In  1896,  the  troUey  conpan^,  thai  Portland  Street  Rtilroad  Co«pany»  built 
m  elaborate  casino,  housing  a  bowling  alley,  dance  ball,  And  steaa  organ,  at 

Willajpd  Beach  and  the  beach  became  ^  resort  area.    The  casind  was  destroyed  by 
^ire  two  years  after  it  was  built,  but  the  trolley aine  continued  to  bring 
baiAiers  to  the  beach,  and  people  built  suineer  cottages  neaxby.  > 

Ported  Head  Light  -  conmissioned  by  President  George  Washington  and  erected 
in  1790,  Portland  Head  Light  was  the  first  lighthouse  to  be  built  on  the  coast 
of  Maine,  and  the  thirteenth  on  the  Atlantic  seaboard.    Constructed  of  rubble- 
atone  laid  up  in  lime,  the  original  height  was  87  fe?t,  and  used  16  whale  oil 
leaps  for  its  beacon.    The  tower  has  undergone  several  renovations  and  now 
towers  101  feet  above  sea  level.    In  the  I860 \s, -the  U.  S.  govemwent  erected 
its  first  fog  bell  here  at  Portland  Headlight.  .  This  first  fog  warning  was 
a  1500  pound  cast  iron  bell  hujig  60  feet  above  sea  level,  which  was  struck 
jjjjWith  a  .wooden  clapper  every  30  seconds  in  foggy  weather. 

31  •    Cottage  Road  -  Congregational  Church  -  In  1733,  the  second  parish  of 
Falnouth  was  established  and  a  new  meeting  house,  replacing  the  log  meeting 
house  at  Purpoodock  Point,  was  constructed  in  what  is  now  Mt.  Pleasant  Ce|Det0ry, 
in  the  vicinity  of  Cottage  Road  and  Pine  Street.    The  new  building  closely 're- 
fembled  a  large"  bam  with  bpx  pews,,  and  served  not  only  as  a  place  of  worship 
but  also  as  a  town  meeting  place  for  more  than  100  years.    In  1835,  it  was  torn 

^  down  and  replaced  by  a  new  structure,  equally  plain,  but  boasting  a  bell-tower 
and  a  spire.    In  18tfl,. the,  buildinr  was  moved  across  the -street  to  Its  present 

'  site,  an*d  that  building  is  incorporated  ipto  the  precept Tchurch. 

Spldiers  and  Sailors  Monument  -  honoring  the  men  who  participated  in  the  Civil 
War,  erected  m  1876.  / 

Mt.  Pleasant^  Cemetery  -  oldest  known  burial  in  cemeterj/ was  that  of/^olonel 
Cushi-ng's  wife  |#ho  died  in  17U2.      "  *^  ' 

> 

32.  Sawyer  Street  to  Ocean  Street  -  road  was  once  part  of  the  ancient  Spurwink 
thoroughfare  which  led,  from  old  Ferry  Village  to  the, outside  worM.  One-storied 
farm  cottages  wer^  built  all  along  this  road  and  fdrmed  a  little  village  which 
boasted  its  own  church,  a  Quaker  meeting  house ^...tha^tood  within  the  Bayview 
cemetery  grouh<^.    Also  known  as  Town  House  Comer.    First  municipal  building 
built  in  1837,  destroyed  by  fire;  second  built  in  187H. 

33.  Ocean  Street  to  Highland  Avenue  -  Highland  Avenue  once  called  Barren  Hill 
Road  and  Brewery  Road  from  Ocean  Street  to  Cottage  Road.    Site  of  a  brewery 
established  for  the  manufacture  of  ale  in  1857.    An  old  and  popular  tavern 
stood  on  the  site  of  the  Frank  I.  Brown  School,  and  served  as  a  meeting  place 
for  teamsters  with,  farm  product,  and  herdsmen  driving  their, cattle  over  the 
roads  to  the  marki^ts  in  Boston. 
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EVALUATION:  1^ 


2. 


louigina  you  aw  the  only  realdent  In  South  Portland.  Write 
a  paragraph  to  describe  where  you  wotild  lire  and  how  you 
would  spend  a  single  day. 

Share  your  stories  in  your  group.    With  the  group,  make  a 
list  of  the  five  businesses  or  institutions  you  would  «lss 
thtf  most. 

Make  a  chart  to  show  how  ehvironmentai  factors  have  influ- 
enced the  growth  of  industries  observed  on  the  tour.^ 


3.    List  three  or  moiPe  business  sites  of  Old  South  Portland. 

if     List  three  businesses  you  saw  on  the  tour  which  enploy 
over  twenty-five  people. 

5.  Make  a  bulletin  board  of  student  drawings  of  "Workers  In 
South  Portland  Then  ahd  Now." 

6.  Role  play  a  family  living  during  a  particular  period  of 
South  Portland's  history  when  the  residents  may  have 
wished  to  leave  the  area.    Ex^wnples  may  include  Indian 
attacks  at  Purpoodock,  a  bymed  out  mill.  Captain  Henry 
Mowatt*s  bombardment  of  Portland  in  1775,  hardships  due  * 
to  cold,  illness,  lack  of  communication,  or  tri|msporta- 
tion  across  the  river. 


I      Rosemarie  Flaherty 

South  Portland  Schools 
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HISTORICAL  BACKGROUNDk OF  SOUTH  PORTLAND 
Settlements 

;  ,  '  ^  ^''-^    ^  '  •  V  ■■ ,  ; 

The  first  p^rmai^nt  settlers  . to  the  area,  ouce  Inhabited  by  Indian, 
tribes  of  the  once  powerful  Abenaki  nation,  Wtfre  Richard  Tucker  and  (^eorge 
,  Cieavea^    Travellpg  from  England,  they  established  themselves  on  the  Neck, 
now  Portland,  in  1632.  ^ In  1658,  the  region  now  occupied  by  Portland,  South 
Portland,  Cape  Elizabeth,  We8tbro<4c,  arid  Talmbuth  was  incorporated  into  the  ,  ^ 
State  of  Massatifausetts  and  named  Falmouth. 

The  earliest  settlepient8.4n  South  Portland  were  at  Purpoodock  Point  ^ 
(SMVTI  property)^  and  Lotig  Creek.    These  settlers  did  not  enjoy  mudh  peace 
and  quiet  because  of  the.  threatening  troubles  with  the  Indians  durii^  the 
French  and  Indian  Wars.    With  the  coming  of  peace,  "Qie  settlements  grew  and 
prospered.    Cape  Elizabeth,  which  included  South  Portland,  Was  established* 
as  a  district  separate  from  Portland  in  1765 •  --^^ 

It  was  not  until  1895  that  South  Portland  was  separated  as  a  town  from 
Cape  ElizabethI    The  partition  was  due  largely  to  a  dispute ,over  the  intro- 
duction of  Sebago  Lake  water  to  the  city,  causing  increased  taxation.  In 
1898,  South  Portland  received  its,  of f icial  city  charter  from  the  state. 

Econoay  ^  ^ 

2^  region  attracted  the  adventurous  men  who  fiv^t  came  for  the  excellent 
fishing  and  fur  trading  opportunities  in  the  area.    With  the  coming  of  the 
first  settlers,  farming  axid' fishing  wjsk  the  main  modes  of  empl03rment.    As  the 
settlements  grew^.  the  people  became  more  dependent  on  one  another  for  needed 
goods  and  services,  which  resulted  in  varied  employment.  ' 

The  lumber  industry  formed  the  wellspring  of  pi^osperity,  etnploying  many « 
men  in  the  harvesting,  processing,  and  shipping  of  the  forest  products .  _  The 
trade  in  lumber  supported  the  West  Indiij^s  trade  —  resulting  in  the  importation 
of  sugar,  molasses,  and  rum. 

The  maritime  trade  flourished  and  during  the  War  of  1812  privateering 
became  profitable.    During  the  IdHO's  shipbuilding  came  to  be  a  very  signifi- 
cant part  of  the  econpmy  of  South  Portland,  and  many  shipyards  were  in  full 
operation  building  and  repairing  vessels.    Many  talents  were  employed  in  this 
industry  as  most  of  the  work  was  done  by  hand.    Lobs taring  and  fishing  continued 
to  be  an  important  means|  of  earning  a  living,  and  with  the  growing  sophistication 
of  the  people,  various  artisans  found  employment  in  their  fields «    An  interesting 
sidelight  of  silversmi thing  was  the  employment  of  workers  fashioning  not  only 
articles  of  beauty  for  the  tablj^^^  but  enjoying  a  lively  business  in  the  crafting 
of  knee,  shoe,  and  sleeve  l^uirfon^ ' f or  clpthing. 

2oi 
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Grd«Mli^f^p  of  the  city  gaire  rite  to  thi  establishmnt  of 

•tores  and  se^  industries  *  and  the  excellent  harbor  waters  continued  to 
'attract  new  business  and  to  afford  nun  erous  economic  opportunities  for  the 
people  who  chose  to  liire  here. 

.  ^  ,    ^      ^'^t  '  •  ^ 

^  *      Leisure  and  Re<aHfeation 

'  r  ■       '  , 

The  people  in  former  times  had  little  time  for  leisure  and  in  the  be- 
ginning, their  recreation  was  necessarily  tied  to  thc;ir  way  of  life  and  work. 
The  first  settlers  found  amusement  and  relaxation  within  the  horna^    Roads  were 
nothing  but  narrow 'paths  crisscrossing  the  woods,  wolves  wex^e  abundant,  a 
prise  of  ^0  shillings  to  anyone  who  shot  a  wolf*  and  homes  were  scattered  and 
isolated. 

Chur<jh  and  town  meetings  provided  occasions  for  meeting  friends.  Much 
merriment  was  present  in  spinning  auid  quilting  bees,  bam  raising  and' harvest 
times.    As  free  time  in crease'd,  clubs  and  social-  parties  were  formed  usually 
meeting  at  a  local  tavej?n^  sleighing  parties' organized  in  winter,  fishing  and 
bathing  in  the  s\immer  and  visiting  the  islands  were  all  popular  forms  of 
recreation.  '  y 

Theatrical  entertainments  were  wholly  unknown  here  before  the  revolution, 
tt  wasn't  uiitil  late  in  the  1800 's  that  the  theater  played  an  important  part 
of  the  recreational^  scene  when  Free  Street  in  Portland  became  known  as  the 
Great  White.  Way.    Until  that  time  then*  was  a  steady  stream  of  itinerant  per- 
formers, jugglers,  minstrels,  and  such.    Weekly  lectures  were  also  well 
attended. 

With  the  advent  of  the  trolley  line,  many  people  spent  their  Sundays 
enjoying  life^  at  the  trolley  parks    where  swimming,  bowling,  and  meeting 
friends  provided  diversion. 

Education 


Education  did  not  receive  much  attention  until  the  late  quarter  of  the 
19th  century,  when  the  town  voted  to  establish  its  own  piiblic  high  school. 
Prior  to  1765,  students  desiring  formal  education  were  sent  to  Portland  to 
attend  school,  boarding  in  with  friends  or  relatives  In  Portland.    In  1765, 
the  first  srammar  school  was  established  in  South  .Portland,  and  four  school 
districts  wire  apportioned  in  1771,  but  there  was  Wiy^^^  teacher  appointed, 
who  necessarily  had  to  share  his  time  between  the  districts  and  resulted  in  a 
moving  grammar  school.    By  1875,  there  were  fourteen  school  districts  within 
the  town,  but  schools  were  still  inadequate.    With  the  opening  of  the  high 
school,  overcrowded  conditions  in  the  district  schools  were  alleviated,  and 
program  expansion  and  improvement  at  the  grammar  school  level  shot  ahead,  until 
today,  one  of  South  Por|tland*s  greatest  prides  is  its  excellent  school  system.  > 
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Historical  Tour  of  South  Portland 
^  SieNIFliAMT  DATES  IM  THE  HISTORY  OF  SOUTH  POOTLAND 


Grade  H 


West  Indies 
Trade 


-1670 —  Property  deeded  at  Purpoodock  and  Long  Creek 

Settlers  at  Purpoodock  flee  from  Indians  (1676) 
-1680 —  Sawmill  at  Long  Creek  6  Gristmill  at  Barberry  Creek  built 

Settlements  at  Pui*poodock,  Spumink,  StroudwStt^  6  The  Neck 
-1690—  Indians  capture  Fort  Loyal  (Portland);  whole  area  becomes 
wasteland 

-1700  — 

Indians  destroyed  first  permanent  settlement  in  South  Portland 
\at  Purpoodock  (1709| 

1710— 

Settlers  return  to  Purpoodock  ' 

-17^Q—  First  official  ferryman  appoin^^  at  foot  of  Sawyer  Street; 
also  Irish  immigrants  winter  here      up  Fore  River 
'  Gristo^^U  at  Mill  Creek  established 


Maritime 


Trade 

f-Rise  of-- 
Shipbuilding 
and  Ltunber 
Industries 


-1730- 


-171*0  — 


^1750— 


-1760— 


-1770— 


Second  Parish  of  Falmouth  established  -  new  Meeting  House 


Indian  attack  at  Long  Creek 


Salt  manufactxrred  at  Long  Creek 

Incorporation  of  district  of  Cape  Elizabeth;  first  granmar 
school  in  South  Portland 


Burning  of  Falmouth;  Fort  Hancock  built  at  Purpoodock 
-1780—  Post  roads  established 

-1790—  Establishment  of  Portland  Head  Light 

'1800—  Vaughn's  Bridge  b^t 


-1810—  Fort  Preble 


-1820—  Maine  Statehood 
-Portland  Bridge 

hi83a—  ' 

First  municipal  bui^tding  in  South  Portlan^d  • 


^IS^O —  Railroad 
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ERIC 


Lwigaage  Arts^  ^  Grade  5 

CAREER  AWARENESS 
12  3if5628  ^ 

\  \-  ^  r 

OVERVIEW:  During  a  f our  w^ek  unit » 'the  students  will  practice  language 

axrts' skills,  learn  about  a  variety  of  careers »  and  strengthen 
^        their  own  self  cpncepts. 

IKSTRUCTIOMAL  . 
OBJECTIVES:       Self  Awarciriess:    the  students  will  derobnstrate  an  appreciation 
of  their  own  interests  and  skills. 

Work  Awareness:    The  students  will  identify,  classify,  and 
gain  information  about  niany.  careers. 

Value  of  Work:    The  students  will  recall  the  contributions  of 
a  variety  of  workers  to  society. 

Relevance  of  Education:    The  students  will  recognize  that 
schooling  is  necessary  for  future  careers 

RESOURCES:         Encyclopedias,  especial^  Our  Wonderful  World,  Ziw,  1971 

SUBJECT 

HEADING:  301.3    COMMUNITY  LIP 

331.7  OCCUPATIONS 

ACTIVITIES:  -    1.    Introdu^ion;.  T^re  ^pk  over  20,000  careers.    How  many 

could  you  list?    Wtert:  careers  would  you  like  to  know  mote 
about?    What  would  you  like  to  know  about  a  job?^.  Where 
can  we  locate  information  about  jobs? 

2.  Help  Wanted:    Cut  out,  underline, 'and  discuss  newspaper 
ads.    Classify  the  jobs  according  to  the  amount  ot  edu- 

:   cation,  skill,  training,  and  experience  required. 

3.  Library  Visit:    Have  the  class'  visit  the  e'lementary  library 
and  locate  the  reference  hedtion.    Let  the  students  practice 

0  locating  articles  on  careers  in  the  encyclopedias. 

Note  Taking:    Have  the  pupils  delect  a  career  to  research. 
Decide  what  information  they  must  locate.    Have  them  make 
V  notes  in  their  own  words  on  these  t^ics.    Note  the  use 
of  capitals  for  each  topic.  *  " 

Name  of  the  job  * 

Responsibilities  and  duties 

Salary  '  , 

Educaitional  Requirements 

Skillis  and  aptitudes 

Personal  benefits 

Environmental  restrictions  f 
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267 


Career  Awareness  Grade  5 


5.  Career  File  Boxi    Have  the  pupils  prfnaure  one  card  for 
each  career  researched.    They  record  only  the  basic  infor-  • 
iDation.    The  cards  ^re  arranged  alphabetically  in  the  class-* 
room  file. 

6.  Career  Bulletin  Board;    Display  8  or  10  pictux*es  of  inter- 
esting  occupations.    Label  the  exhibit  "Decision,  Decision, 
Decisions."    Discuss  career  options  and  individual  interests 
and  goals . 

7.  Poetry ;    Discuss  career  op'^ons  and  have  the  students  write 
a  poem  entitled  "What  I  Could  Be." 

8.  Interviews f    Discuss^  techniques  for  interviewing  a  person. 
Have  the  class  list  suitable  questions  to  ask  a  worker 

"    '        about  his  job.    Have  the  students  practice  Interviewing 

one  another  in  class.    One  student  may  pretend  to  be  from 
another  plant  and  is  eager  to  learn  ^out  Earthling's 
careers.    The  stranger  may  also  be  interviewed.    Each  stu- 
dent decides  on  a  worker  to  interview,  makes  an  appointment, 
and  retrieves  the  information.    A  tape  recorder  may  be  used 
or  the  worker  may  visi^  the  class  for  a  public  interview. 
Information  is  shared  with^the  cla^ss  and  added  to  the  Career 
File%    Thank  you  notes  are  written  to  the  people  interviewed. 

EVALUATION:    1.    Have  the  students  write  an  evaluation  of  the  four  week  unit 
and  answer  the  following  questions: 

a.  Vfhat  have  you  learned  about  using  reference 
materials  and  taking  notes? 

b.  What  have  you  leaxmed  about  the  World  of  Woric? 

c.  What  have  you  learned  about  your  own  career  interest*?. 

^  \ 

2.  •  Reproduce  an  encyclopedia  article  about  a  career  and  have 
*        '        the  students. condense  the  information  on  a  file  card  under 
these  topics : 

.  Job 

Responsibilities 

Restrictions 
Benefits 
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Lola  Delano 

Helena  H.  Dyer  School 


Social  Studies 


Grade  6 


ECONOMICS  EXPEhlMEMT 
1  2  3  H  5  6  7  8  • 


OVERVIEW: 


INSTRUCTIONAL 
OBJECTIVES: 


A  simulated  economic  system  nithin  the  classroom  provides 
opportunities  for  individual  decision  making  and  inter- 
pex^sonal  relationships.. 


Self  Awareness:  The  students  will  demonstrate  an  awareness 
and  appreciation  of  their  ability  as  workers. 

Interpersonal  Skills:  The  students  will  develop  skills  in 
solial  reasoning  and  interaction. 


RESOURCES : 


Decision  Making:    The  students  will  develop  a  beginning  skill 
the  use  of  the  decision  making  process. 

^        nic  Awareness :    The  students  will  understand  that  people 
lire  paid  for  their  work  and  use  that  money  to  satisfy  their 
needs  and  wants.  ^ 


Economic  Awareness:  The  student  will  recall  that  specialization 
creates  an  interdependent  society. 

Economic  Awareness:    The  student  will  recall  that  all  citizens 
have  the  responsibility  for  the  success  of  the  American  eco- 
nomic system. 

Relevance  of  Education:    The  studeijts  will  den^nsti^ite  a  ^ 
positive  attitude  toward  schooling.  ~ 

W.  Harmon  Wilson  and  Romas  W.  Wannke,  Life  on  Paradise  Island 
Scott  Foresman  &  Company,  1970 

Pink  Pebbles  Game 


SUBJi;CT 
HEADING : 

ACTIVITIES: 


ERIC 


330.  ECONOMICS 

1.  Background :    Before  starting  the  Economics  Experiment, 
read  portions  of  Life  On  Paradise  Island  and  relate  the 
economic  concepts  of  the  story  to  every  day  life  through 
questions*  such  as  these:    Where  does  your  allowance  come 
from?    How  do  your  parents  get  their  money?    What  responsi- 
bilities do  workers  have  in  spending  their  yarned  money? 

.  '\ 

2.  Introduction:    Exnlain  the  procedures  of  the  Econcwics  Ex- 
(xeriment.    One  USILminute  period  a  week,  for  6-10  weeks,  the 
class  will  pretend  it  is  a  community  with  its  own  economic 
base.    The  pupils  will  try  to  earn  as  much  mon^  as  they 
can.    The  students  will  want  to  start  by  choosing  a  name 
for  their  town.  nuc 
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Econoialcs  Exper^nt 


Grade  6 


3. 


5. 


7. 


8. 
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ERIC 


J<to  Applications ; 
3()b8  with  a  brief  job  description  for  each  taa 


Prepare  a  list  of  25  or  so  dassroom 

Distribute 

jib  application  fprmi  to  each  student  (Figjjp^).  Stress 
neatness  and  accuracy.    Students  may  apnl^^for  more  than,  one 
jo0V    Applications  are  screened;!  by  the^eacher  and  pupils  are 


awarded  their  assignments.  They  are  told  wliy  th^r  application 
was  accepted  or  rejected.  '  1  * 

—  ^  ■  V  /    /  '  ■ 

Pay: '  Volunteers  design  a  one  dollar,  fiv^  dollar,  ten  dollar, 
and  twenty  dollar  bill  (Figure  B).    The  best  designs  are 
chosen  by  the  class,  and  reproduced  for  class  use.    If  he 
has  done  his  job,  each  worker  receives  $30  pay  ppce  a  week. 

Classroom  Setting:    The  room  is  divided  into  square  meters 
which  represent  city  lots.    A  map  of  the  room  representing 
the  city  is  drawn  and  each  lot  is  numbered  (Figure  C).  The 
map  is  distributed  to  the  students  sp,  that  they  may  choose    T  * 
the  lot  upon  which  they  will  build  their  homes  (desks). 


6.    Cost  DescripiaLon; 


Desk  -  Home 
Furniture  -  Chair 
Necessities  -  Books 
Utilities 

Space  -  tiOt  ^ 
Taxes /Services 


$75 
$15 


$50 


Rent/1  month 
$15 


^eekl3 


$  7 


$5 


$5 


The  above  cost  d^^^iption  is  posted  where  ^  a, 
The  teacher  keeps  records  of  payments.  Late 
"business'  persons"  may  keep  the  records. 


may  see  it< 
certain 


it*i  5el.ling .  a 


Services  For  Sale:    Each  student  makj^s  *  -,^y,gvv«j, 
service  he  is  willing  to  sell.    For  4^  priciel^e^  wi 
a  desk,  make  a  drawing,  or  teach  a  skill. 

Currency  Exchange:    Vhen  a  piece  of  money  passes,  thrp^ 
person's  hands,  it  is  initialled  on  the  back.    At  tHe^nd' 
of  the  week,  the  class  discovers  how  many  transactions' may 
be  involved  with  a  single  piece  of  money.  ^ 

9.    Hew  Business  Ventures:    When  the  economy^  has  been  estabJLlahed, 
the  teacher  may  put  the  pencil  sharpener  up  for  Tha 
highest  bidder  gains  control  of  the  sharpener  and  chargtf  ^  ^^^^^ 
fee  for  its  use.    A  drinking  fountain  or  ri^t^ofsi^lfa^ 
bought  and  sold  by  a  person  or  company  (gro\|p  of  biddiii|l)v^^^ 
Students  are  encouraged  to  use  their  ingenuity  to  earn  dollara* ' 


10.    Discussion:    In  what  ways  i|5  our  economic  experiment  similar 
to  the  economy  of  the  real  world? 
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EconoMics  ExptrifMnt  _  Grade  6 

%  .  •  ■ 

EVALUATION:    1.    Have  the  students  write  in  their  notebooks  an  evaluation  of 
the  work  they  did  each  day  and  decide  whether  or  not  they 
'  ^  earned  theiy  pay. 

2.  The  teadier  keeps  anecdotal  records  of  the  students'  ability 
to  cooperate  with  their  peers  during  the^classrooa  experiment « 

3.  Have  the  ^udents  write  on  the  topic:    If  our  class  were  to 
repeat  the  Economic  Experiment,  I  would  do  the  following 
things  differently.  ^-  * 

^         Have  the  students  create  a  cartoon  strip  in  which  an  explana- 
tion of  our  economic  system  is  given  to  YUGO,  a  boy  from 
another  planet.    YU60  was  provided  at  birth  with  a  pack 
containing  all  the  necessities .of  life.    The.  cartoon- strip 
should  expledn  how  an  American  family  takes  care  of  its  needs 
and  wants.    Some  words  that  might  be  used  are  salary,  job, 
job  applicatTbns,  necessities. 

7     5.    Have  the  students  use  creative  dramatics  to  present  a  social 
situation  in  which  each  person  assumes  a  specialized  work 
role.    Evaluate  the  pupil's  ability  to  demonstrate  the 
4n^erdependence  of  the  workers. 

'  6.    Review  the  importance  of  the  cooperation  of  all  individuals 

to  make  the  Economics  Experiment  work  in  the  classroom. 
Discuss  the  responsibilities  of  all  Americans  to  make  the 
national  economic  system  work. 

7.    Give  the  student^  a  pre-test  and  post-test  to  measure  their 
attitude  toward  school.^   Have. them  indicate  their  feelings 
on  a  scale  of  1  to  10. 

Hates  School    Usually  Doesn't  Usually       Loves  School 

All  the  Time       Like  School       Mo  Opinion    School  is  OK  Always 

1  2  3  5         '  6  7  8  9  10 


'  Douglas  Caldwell 

Frank  I.  Brown  School 
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EedQCioilca  Experiment 


TOWN  EMPLOYMENT  FORM 
CALDVILLE^  MAINE 


Grade  6 


Nene 


first 


middle 


last 


Address   


Street 


City 


Age 


Today's  D. 


years 


months 


State 

t 


1,    Name^of  job  you  are  applying  for. 


2.    What  do  you  think  the  responsibilities  of  this  position  are? 


3,    Bfelow  Vrite  a  few  positive  statements  about  yourself . 


Why  should  you  be  selected  for  this  position(s)? 


<5.    ealdville  must  have  all  23  positions  filled.    Below  list  four  (H)  other 
choi<ifes.  J 
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Figure  A 


Economics  Experiment 


Grade  6 


N  ire  O  5TAtg6 


I 


jyenr^i  do«-«.a  its  ^ 


Figure  B 


ERIC 


Fdgure  C 
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>  • 

Lot- 

i-C  T 

3 

>/J 

s— — ■ — 

-Lot- 

A  c;  r 

AO  r 

AC  r 

L 

/  7 

Co-  A 

AO  r  ,  ' 

AO  r 

J-c  r- 

' 

r 
r 

i^Q  r 

/.' 

/  ,Z 

A  c  r  ' 

— ^— 

^  j^c  r 

p   0  f  /  c     A  o  r 

PART  III  -'^COMkUNITY  Ws^^^  . 
'Locating  Community • Resource^ 
'  Field  Trips  ,  ' 

Resource  VisiforS  4 
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RESOURCE^ 


involving  resource  p4p$Qos  in  the  ichopl  has  many  advmtages.  Stimu- 


latlng  speakers  and  trips  fo  ekcl^lng^'i^^        in  the  community  enliven  the 
currlculust  make  education  relevantt  and  expand  the  horizons  of  children. 
When  parents  make  classroom  presen^fatlons »  a' personal  sstlsf action  comes 
both  to  the  parent  and  the  child #  '  M^ere  of  the  community  welcome  the 
opportimity  to  cooperate  irt  the  education  of  children  •    As  they  help  in  the 
Schools »  they  grow  in  their  respect  for,  ^d  understanding  ^f»  education. 

Many  persons  other  than  the  classroom  teacher  can  bring  new  learning 
dTxperiehces  tjp  boys  and  girls  in  the  schools.    These  volunteers  may  be 
parents,  other  teachers ,  high  school  and  uni^versity  students,  civic  groups, 
qr, the  business  cownunity.    They*  may  serve  as  guides  for  field  trips  to 
business  iites,  visit  the  school  and^giye  a  talk,  demonstrate  a  skill »  show 


a  film,  or  occasionally  they  may  serve  as  consultants  for  a  school  piWject.^ 

'  •  .  *  *  ■    -  ^ 

The  involvement  of  resource  people  from"  the  community  enhances  the  educational 

** 

process  as  it  brings  the  outside  world  into  the  lives  of  the  students. 


LOCATING  COMMUNITY  RESOURCES 


Three  methods  of  locating  community  resources  are  available  to  teachers. 
Personal  Contact.  * 

^First,  a  teacher  may  call  upon  members  of  the  family,  personal  friends, 
neighbors^  acquaintances,  and  retired  te2u:herd«    The  <i>il  delivery  man,  the 
^city  Ivealth  inspebtor,  or  the  shoe  sale^an  all  may  have  infoxnnation  to  share! 
regarding  their  work,  hobjjy,  or^preivel  experiences.    Generally,  the  most  satis 
factory  resource  persons  are  those  whom  the  teacher  knows  personally. 


Parent  Sugvey.  ;  .  ■       ■.  •  .  : 

Another  successful  method  of  locating  resources  within  the  community,  i^ 

\  .  '        .  -  .   ■  <(i     "■'  '  '  ^  .  ' 

to  conduct  a  Parent  Survey.    A  letter;  is  sent , to  every  pareiit  explaining  the 

.  •  , . »     .  ^  '    *^  ■» .     '  }  ■ ■ 

8chool*8  interest  in  identifying  resources  and  a  form  is  included^'M 

■      ' '  '  ■  ■■  ■        .  *  .■• 

Itiformation  on  the  parents'  work,  interests,  and  skills  (Figures  1  £  2).  The 
conplated  f p|ps  are  returned  to  the  classroom  teacher  to  be  used  as  w  Initial 
n^source  list.    Later,  a  master  list  for  the  School  is  compiled  in  alphabetjipal 
order  (Figure  3).  ^  - 

Community  Resource  Ffle  *  ^'       \  ' 

To  provide  more  specific  assistance  to  the  classroom  teacher,  a  Community 
Resource  File  may  be  developed.    The  file  consists  of  cafrds  whi^  contain  In- 
formation  about  field  trips ,  speakers,  or  free  materials  which  may  be. oridered 
(Figure  The  cards  are  arranged  alphabetically  by  subject  headings ,  such 

as  animals,  coal,  dairying,  fish,  etc.    Each*" el'^mentary  school  library  in 
South  Portland  has  a  file. 

Keeping  the  Community  Resource  File  up-to-date  is  the  responsibili'ty  of 
the;  librarians  and  the  classroom  teachers/  Deletions  are  made  by  the  librariaii^ 
on  the  basis  of  information  received  from  the  teachers.    Should  a  teacher  dis- 
cover that  a  speaker  has  moved  away  from  the  ilrca,  that  a  field  trip  is  unsuita- 
ble, or  that  some  materials  Have  been  withdrawn,  tfie  librarian  is  notified  and 

the  card  is  withdrawn.  v  ^ 

■ .  "     ■  ^  ^ 

Additions  to  ;the  file  may  be  made  at  any  time.    Teachers  are  invited  to 

>»    ..  .  '  - 

share'^names  of,  resources  they  have  discovered  and  used  successfully  through 

personal  contactor  from  the  Parent  Survey,    With  the  librarians,  the  teacher 

records  the  necessary  infoinnation^n  a  data  sheet  (Figure  5).  *  The  librarians 

type  the  new  card  arid  duplicate  it  for  each  school  library. 
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SOdfTH  PORTLAND  SCHOOL  DEPARTMENT 
SOUTH  PORTLAND,  MAINE' 


^  September  20 »  1976 


To:       All  Parents 


F*oin:  Albert  R.  Morton,  Assistant  SuperiT||:endertt 
Re :       Parent  Survey 


In  an*  effort  to  encourage  membere  of  the  community  to  share  in  the 
education  of  children,  we  are  asking  parents  who  are  inte^rested  in  voluh-, 
teei;^g  at  school  to  fill  out  the  form  on  the  reverse  side.    If  you  have 
a  hobby  or  skill,  have  traveled  widely,  or  are  willing  to  shafts  informat4^ 
'  about  your  career,  please  return  the  completed  form  to  the  classrobm  teacher 
by  October         Your  help  is  apprlfcated*  '  *l 


'  -     ^  '  277 

-139- 


ERIC 


SOUTH  PORTLAND  SCHOOL  DEPARTMENT^? 
SOUTH  PORTLAND,  mXINE 


PARENT  SURVEY:    COHMUNITY  JOISOURCE  FORM 


School 


Student 


'.^^l^-^Hoine  Address 


Date 


Teacbjpr 
Grade 


«  *  *  ************* 


*  i*  *  *  *  *  *  *  *  *  *  *  *  *  *****  * 


^^at^er's 
Name 


(last) 
Occupation   


Mother* s 

  .  Kane  ::}. 

(first)     '   ^  (last). 


/firsts 


Business 
Address 


Occupaticm 

Business 
Address 


\Xeleph6ne  No. 


Telephone* 


1.  Would  you^  willing  to  visit  the  ssftipol  and  speaK  to  a  clas8?\_ 

2.  Would  a  group  be  welcome  tcD  visit  ydur  ^lace  of  work?   


3.    Do, you  have  any  4ipecial  interests,  hobbies,  or  travel  experience? 


Please  specify • 


,<IT  ■  ii-if 


Would  yoy  be  willing  to  transport  children  to  field  trips  in  t^&r^Gr^ateir 


Portland  area? 


0- 


Figure  2 


1976  - 
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PARENT  SURVEY 
SUMMARY 


Maaa/AddiSwi/Tel. 

Aynar,  Joseph 
25  Henmith'Road  , 

772-  ||69 

ODt«y,  Jemy  '  ^ 
66  Wernuth  Road 

dui]^^ng,  Roger 
IS6  Halnwrlght  Cr. 

773-  0852 


SOUTH  PORTLAND  ^qHOOL  DEPARTMENT 
#        SOUTfl-  PORTLAND,  MAINE 


■A 


Oocupatlon 

Iw^house 
Hannaford 
' Bros • 
» 

Portland 
Pipeline 

Tollkeeper . 


REDBANK  SCHi 
1976 


Visit    Class  Visit  ProTlde 
Class     Bi^lness  Transportation 


No 
'  Yes 
No 


Yes 


Yes 


Yes 


)io 


No 


No 


Marx,  Kenneth 
'96  Devereaux  Cfr^  ' 
77^-2990 

Nerrifleld,  tlohn 
H2  Wafnwright  Cir. 
772-0006 


Clerk 

Post  Office 

Cr.fme 
Operator 


Powell,  RayWhd  •.:''^^ij£bouse 


162  Devere)^^  C^. 
7.73-622]^- 


Viney,  Fra;^klin 
50  Powers  Road 
773-359»» 


Jtaford 
Policeman 


White,  Hairy  Inspector 

151  Running  Hill  Rd.       Steel  Industry 

772-l«H3  (Biddeford) 


Yes 


Yes 


No 


No* 


Yes  , 


y6s 


Yes 


No 


,i  No 


No 


Yel 


.Ye» 


.V 


Fig\a?e.  3 
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SOUTH  PORTLAi^D  SCHOOL  DEPARTMENT: 
SOUTH  PORTLAND,  MAINE 


:1 


Code 


Time 


J 


FT 
H-l  hr. 


Place 


Subject  Heading 


Grade  Level 
Teacher 


K-«* 

K  -  DYE  -  7H/75 


SUPERMARKETS 
Mo  restrict^ions  '  * 

-  Gold  Star  I6Ai,^2»f2.  Maine  Mpll,  S.P. 

-  Paul  Lessa'rd,  mgr.  or  Chris  Jaeger,  ass't  mgr.  772-5771 

-  Meat,  produce  &  staple:    ordering,  arrival,  preparation, 
packaging,  weighing,  shelving,  check-out  ^  , 

B\itcher,  produce  mgr. ,  cashier,  stock-boy,  bag-boy, 
delicatessen  mgr.  ^ 


Who? 
General 

Information :  What? 


Contact  Person 


3 

COMMUNITY  RESOURCE  FILE: 
SAMPLE  FIELR  TRIP  CARD 


r^e. 


Gr^e,  School,  Year 


V 
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SOUTH  PORTLAMD  SCMdOL  DEPART«BNT  ' 
SOUTH  PdRTLAMD,  HAIME 

c6mmUHITY  resource  FILE:    data  SHEEr 

■  •  ► 

.  Fl^ill.Trlp  Acceptable  Grade'  Level 

,  Resource  Person  Teacher 


 Materials  Grade.  ^  School     -      ■  Date 

Length  of  Visit     /     .  Subjept  Headlnfe  


Have  you  received  permission  forvthis  infonnation'  to  be  in  oujp  city  file? 


Restrictionis 


P.lic« 
R^Botutee  .Peraon 
Mat4||r>lals 


CM 

J^ddress    .  '  ^  ■  -   ' •    .   '  zip 

Contact  vPerson      V  ;  ;     .  Telephone   


G^ne^al  Inf orm^^on What?    Who?  "Whisn?  ■  Where?  .How?  


X2J- —  r 


FIELD  TRIPS 


r  ■■■ 


Tears  ago  most  children  observe^  tf^eir  parents  at  their  careers  because 
work  was  done  In  the  home.    Now  that  .more  parents  are  employed  outsfde  the 
Home»  it" is  necessary  to  take  today's  children  into  the  community  to  see  their 
parents  and  other  adults  at  work. 

There  aJ?e  soile  concepts  that  are  better  taught  outside  the  claserbom 
where  childreh  use  their  senses,  to  learn  through  direct  observation.    For  ^ 
these  reasons »  the  us^/of  field  trips  is  advocated  to  develop  an  awareness ^ of 
the  world  of  Kork.  §      *  ^  . 

If  SETTING  OBJECTIVES  "j 

A  field  trip  ^should  be  a  learning  experience,  not  merely  a  class  excursion. 
Generallv,  it  is  unwise  to  combine  classes;  the  size  of  the  group  should  remain 
^    small.    As  with  any  other  educatiqnal' activity,  it  must  be  well jMPganized  and^ 
have  specific  objectives.    The  trip  is  expected  to  corxielate  with  the  curricxaum 
*  and/or  the"  goals  and  objectives  ofNtKe  ddreet^^  Developnient  Design.    Sampjfe  ob- 
,     jectiVes^  fot?  a  field  trip  are  offet^d  ^elow: 

'1.    After  this  field  ^rip  the  student  vi  11  be  able  to  ' 
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•i<i6ntify  io' fcareerByin/agi»iciuiture.       .   ^  • 


2.  The  student  will  have  some  knowledge  of  the  ;necee«ary 
V  skills  and  preparation  for  these  careers. 

3.  The  student  will  demonstrate  an  understanding  of  the 

■  ♦  '    interdependence  of  workers  in  society  *  '.    ■  ^  ■  '      '  - 

4.  The  student  will  dcisct^ibci  hie  own  feelil^gs  ab<^  the 

^  careers  he  observed.  *  .  .  ' 

•m^visrr  ^ 

Before  the  trip,  the  teacher  and/or  a  committee  of  pupils  should  risit 
the  site  and  talk  with  the  guide.    This  provides  an  opportxaiity  to  learn  about 
the  workers,  acquire  necessary  background  information,  and  anticipate  any  pr-> 
ganizational  problems •    After  seeing  and  hearing  about  the  {joints  of  interest, 
discuss  with  the  guide  the  objectives  of  the  visit  and  how  much  the  children 
can  be  expected  to  comprehend.    Without  the  pre- visit,  the  totir  may  becanei  a 
dialogue  between  the  adults  and  the  guide  with  the  children  as  uninterested 
by-standers,  ,  /  ' 

PROCEDURES 

-Prior  to  the  fi^ld  trip^  th6  following  arrangements  should  be  made: 

1,    Consult  with  the  building  principal  and/or  the  curriculxp 
director  regarding  the  trip, 

-.        ■  '  r 

K  2.    Obtain  clearance  from  the  Assistant  Superintendent  of  , 

^Schools,    Use  the  Request  for  Educational'; Field* Trip 
Fo^  (Figure  6),  ;  \ 

^3;    Have  the  parents  sign  Field  Trip  Permission  Slips 
(Figure  ?)•  ^ 

Notify  any  special  teachers  that  the  class  will  be  out 
Of 'the,building^^that  day.  ' 

5.  Enlist  one  f»eliable  chape'rone  for  each  4  or  5  children 
making  the  trip, 

^6,    Arrange  for  tran|j|||||^ation^^t^         from  the  site. 

\   m  The  problem  of  transportatiorf  may  be  ^Ived  in  a  number  of  ways,  <:hildren 

vcan  walk  ti^nearby  altes.    For  longer  trips,  it  may  be  necessary  to  charter  a 

bus.    Call  Greater  Portland  T^^ansportation  f774-035l)  anjl  ask  for  Mr.  Forsythe, 


or  Brunswick^Wansport  at  ion  (799-8528)  and  ask' for  Mr.  Harding.    These  men 
arrange  tfte"  charters.    Local  tours  for  ^  half  day  cost 'abo^l36|i^5.;.o6;  the  cost 
to  Augxista  is  about ^$100.00.    Since  there  are  no  ftnds  for  schopl /ield  trtpst 
the  cost^«ujBt  come  from  the  pupils,  p&ent*  groups ,  or  sipecieO.' fund  raising 
projects.  *  * 

The  schooP  bus  ite  available  at  no#charge  for  short  trifJa  in  the  Greater  ^ 
Portland  area.    Pick-up  times  must  be  arranged  around  the  drivers'  schedules .r 
The  building  principal  may  call  Mrs.  Luther  in  the  Maintenance  Office  (799-0536 
to  make  arrangements.^  '  ^  -  *  4 

If  parents  are  asked  to  drive,  the  principal  and  the  classroom  teacher 
should  be  satisfied  that  each  is  a  respons^^ble  driver  and  carries  adequate 
insurance*    It  is  preferred  that  a  f^jjhn  be  sent  home* requesting*  a  declaration 
of  coverage,  but  a  verbal  confirmation^  may  be  acceptable.    The  South  Portland. 
'^chooJ^*have  no  extended  insurance  coverage  for  l^eachers  and  volunteers 
drive  their  own  cai*s  on  school  events  except  in  cases  where  n^ligence  is  * 
proven.  4  • 

CLASS  PREPARATION  AHD  PLANNING     '  * 

Prior  to  the  iftfefd  trip,  the  teacher  should  first  review  wha%  th^ class 
already  knows  abofit  the  topic  and  then  provide  the  class  with  any  background 
information  necessary  for  orientation.  '■'■'■^'"■'^''■.^     *  _ 

Next,  the  teacher'^d  the  pupils  together  should  set  clear  purposes  for 

the  trip  and  plan  relata^  activities  such  as  the  followixigt  -  • 

1»  ,  Prepare  a  list  o^f  questions  to  ask  the  guide;  such  as 
information  about  the  workers*  jobs,  their  necessary 
skills,  and  the  working  conditions •  ^ 


2»    List  the  workers  the ^lass  expects  to  see. 

^3.    Research  the  topic  in  the ^school  library. 

H.    Prepare  a  list  of  rules  on  safety  and  behavior  during, 
ithe  'trip.  - 

•  ',.      .28 1       ■  ' 


5.  Decdrate  a  classroom  bulletin  board  on  topic* 
6. ,  At  the  site^,  record  a  list  of  ti^p  ifo^rkers'teen, 

7.  Take  pictures  of  the  workers.,  ^ 

8.  ^Interview  the  workers  with  a  cassette  recorder. 


THE  FIELD  TRIP 


If  the  class  is  being  trtosported  by  bus,  the  children  may  play  a  work^ 


awareness  game  en  route.    Give  the  children  booklets  with  the  letters^ of  the  - 
alphabet  inside.     Have  them  record,  in  alphabetical  order ,Vthe  names  of  a:}^ 
the  workers  they  see  on  the  way.    Other,  pages  ia  the  booklet  may  be  used  for 
taking  notes,  dP  may  contain  the  questions  to  be  asked  of  the  guide.  * 

When  the  parents  are  driving  small  gzkmps ,  ask  them  to  assume  responsi--  • 
bility  for  the  learning  experlenpes  as  wfell  as -the  safe^jr"^  the  students. 
On  location,  they  should  interacts  with  the ^Uldi^en  to  keep  them  alert  to 
the  environment.  ^ 

At  the  site,  move  in  small  groups  whenever  possible.  If  several  gMdes 
care  available,  have  the  groups  go  in  separate  directions .sin^  there  will  be 
^ewer  distractions.  ^ 

Use  a  tape  recorder f  camera,  and  ptfi^^al  notes  to  record  the  visit. 
FOLL^il  UP  AND  EVALUATION  * 


Often  it  is  advantageous  to  conduct  a  field  trip  at  the  introductlonrto 

a  unit  because  so  many  classrobm  activities  grow  out  of  the  Visit.  -  Following 

a  trip  in  early  May,  a  kindergarten  teacher  exclaimed,  "I  have  enough  different 

ideas  to  jbovide  activities  until  tl^^end  of  §chopl?"    Following,  are  a  few 

suggestions  for  follow  up  activities: 

1.    In  cldiss  discussion,  recall  the  pupils'  observations  of 
I  the  workers,  their  duties,  working  conditions,  training, 

•  and  skills.  '  ^    "  f 

"2.    Have  the  pupils  evaluate  the  trip:    "Did  w#  learn  wh4#!i'e  ^ 
wanted*  to  learn?"    "What  else  would  we  like  to  learn?**? 
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3,    WHte  stories  and^ poems L^bout  the  Workers. 

Sing  songs  about  tKe  workez^.  '  ^  *  1 

5.**  Make  drawings  of  the  workers  observed.      I    ,  i_ 

-  6,    Use  dramatist  ions  and  rble  playing  to,  express  feelings  ' 
about' these  careers.     ^  i 

7.    Write  thank  you  iwt€i8  to' the  ciijim^^     Include  drawings, 
..  •     Jbdoklets  ,  or  a  collage.  ^  -  .  °° 


>OME  REMINDERS 


•  ^      Kembers  of  .  the  business-  community  au?e  '»nost  generous  with  their  time  and 
service  to  the  schools.    Keeping  this  in  mind,  alWays  be  on  time,  respect  the 
restrictions  the  industry  has  Paced  on  the  visit,  and  keep  the  djildren  und^ 
control.    Always  send  notes  ^^appreciation  from  the  children  and-  the  teAdier. 
They  are  warmly  appreciated  Isa  serve,  as  an  excellent  fonii  of  public  relations. 
MINI  TRIPS    1  '     ^  ' 

,     Minl**«'ips  aiTe  field  trips  for  small  groups.    Thtjr  have  pT«>ved  to  be 
extremely  successful  in  places  where  large  groups  capn|^|||  accoMKMlated,  or, 
^^f^^TPf  there  is  a  problem  sfelng  and  hearing  the  guide.    The.  procedtire  for -a 
mini  trip'is  siraiiar  to  that  of  any  field,  trip  exiept  that  approvlPks  x:ieared 
through  the  building  principal  rather  than  the  assistant  to  the  superinteiident; 
;  The  children  mus;t  have  signed  permission  slips  and  the  par^tot  driver  should  be 
a  responsible,  mature  person  with  ad^tiate  iasurance  coverage.  ^  * 

As  with  any  field  trip,  mini  trips  must  be  carefully  plaxoml.    The  teacher 
'makes  certain  that  the  supervising  ^ifet>M^ 

•  '  ■  "     a  *-/  '  * 
.standing  of  the  pinpose  of  the  visit^  A  few  ^children  may  leave  the  classroo*^  , 

•      .   .    ,  ■■  \  ■  '  •       •  .  r.  •  ' 

^  but  the  entire  class  is  involved  in  planning  the  trip.    They  all  help  prepare 

Qie  creations  to  be  asked  and  send  the  m'irti  .trip  participants  as  1bi6  eyes  and  ' 

ears  of  the  whole  group.  ,  Upon  their  return,  th^  small  group  8hardja|||iM||-  ' 

periences' and  information  with  all.*,  ^     V*     ~  'BBP^ 


  -ma-  '        .  •     .  "  * 
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I'^pimidng'a  currlctdum  u^      teachers  mky  jgpo^ 
trips  so  that  each  child  maj^  be  a^yisitor/reporter  'as  well^  M     iistener.  / 
In  'OPI  inanner,  a 'series  6f  liiini  .trips  to  transportation  ci&ntera.^  health  eeii'*' 
tere  9  . or  food  processing  ^nd  distribution  ceiiiiM  ^  through  ^         >  ~^  1 

different  form  of  individualized  ledmin^  ^|p[d  'g:^oup  sh^  '  /  .^-i  •  ^ 

SCOPE  AND  SEQUENCE  -  .  ;/    '  ,  •         T         '  ^/         >^  ^  V>*  *  v 

•■  •  ■         '  .       '     '        '  -  •  I  •  • .  .  ■    .•■  ■'  '  ■>'.'  ..  ■  ■  .  ^ 

'  No  attempt  has 'J>een  made  to  firmly  assigns  ppecift'cX  fie  Id  trips  to  speiciflc  - 

^  ■         *   ■   /.        '       .-  J ■':  .  '1  '  '■■  .'.f^' 

grade  levels  in  this  .curriculum  plan.  .  Tea^tlTet^  sH^dj^.^^^^^  '  *  \ 

the  objectives  of  their  classes'.  >;^Occa&ionally^»  the^slw^  trl^  may  be  t^^  ' 
different  grades but  'for  different  reasons?  -  To  ^i'^ts^il^^'v^^  .  \ 

the  teacher^  should  check  with  the  building  pnncipal'^  and  q^thlr  teac^frs  i««th#^'   '     .  / 
school'before  planning  the  trip.       .         .  •         '  -  i 

A  complete  file  o^  fielti  trip  locations  with  addresses  apdH*lephone  iftim-*^'- v 
bers  iflf  in  each  of  the  elementary  libraries^    Vhenevi^^r  *pb9sibl#:t  s^yeral 
sources  are  offered  for  a  topic. ^  teachers'  ax^:i^que^ed!^Q. W  ai}[<|  '-^  /  |V 

judgment  so  that  a  few  industries  will  xiot  be  ovj9rb.u(ijdened\WitN  x^4^^*'t?;.^^ 
trips  listed  in  three  forms' alphabetically/ by  io^^  ati'd^^l^clijjis 
in  the  appendix  of  this  ^ide.  /   ;      .    ^  >      * >  "  <^  i^..  r*  * 


.      On  page '^1^  is  a  list  of  field  ^  trips ^  aj^rapgpd  «by  gibade  level ;^I^ield  ^i^ 
Information  Guides  appear  on  pages  1^  'to^  The  grade  levfl  6n  th/(|  . list  ^nd 

the  Field  Ti^ip  Informatioti  Guides  indicate  the  ^ime  whe^n' the  trip 'i$  mbSt'  ft^ 
quently' taken.  ^  .  ^ 


■ft* , 


Office  of  the-.  ' 
Superintendent  o£  Schools 
.  South  Portlafid,  MafeLne 


REQUEST  FOR  EDUCATIONAL  FIELD  TRIP  API^ROVAL         'DAte  .  - 

Field  trips  are  worthwhile  only  when,  they  complement  the  wprjc 
or  prpject  of  a  class,  are  planned  well  in  advance,  and  are  appropriate, 
for  the  grade  Involved.^   parc^n^al  approval  will  be  obtained  prior  tp  . 
taking  the::trip^  after  receiving  approval  from  the  Siq^erintendenir's  ^  ^ 


Offi9e. 


-.'V 


Trip**  planne^^  or 


Place  to  be  visited 
Date  of  trip 


6rade(s)  involved 


NurabelKpf  chaperones  JLncludihg  t€tacher(sj 


T^ansiportation  to  be  iised  '^ 


TJeacher  .""  r^l  „ 


"...V. 


0  : 


REQUEST  FOR  EDUCAXJONAL  FI|IiD  TRIP  APPRO VAL'^^FQfiM. 
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•v.    \  '<" 


School        •  \   Date   

An  educational  f lel4  trip  lav  being  planned  for  the  pupils  of ^ 
grade(s)    .         on   i..!-.^^ 


The  pupils  WII4.  walk  ,  be  tr^sported  by 


from  the  school  to        ''fn     *    ^l''  *    will  leave  the  school 

at        ,   'and^  return  to  the  schpol  at  approximately 

  Arrangements  for  noon  lunch  are  (not)' being 

Bade.    There  will  be  ^  chaperones  in  addition  to  \ 

teacher(s) . 

Each  pupil  is  requested  to  colntribute  as  his  share 

of  the  trip's  expense.  *  %       .  ^ 

Please  indicate  below  your  approval  for  your  child  to  participate 
in  this  experience  by  signing  and  returning  this  form  to  the  school. 

Parent's  signature  Teacher^   


FIELD  TRIP  PERMISSION  SLIP 

i 


Figure  7 
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FIELD  TRIP  SUGGESTIONS 


'  /  Dairy  Farm  -      '  ; 

/.  Maple  Sugar  Faxm  <* 
<  Heighboridpd  ^fJOc 
^  School  tomj^  ^    '  . 
^  Sexnrica  Stktlbn 


.  '  ^SupermarMt  y 


Animal  Farm  ^ 
*C<>\mty  fair. 

Dep^^rtnent^  Store  ^ 

Gr^enhpuse 

Hardware  Store 

Iteightville  ^our 
\Mainfe  *Mall  '*  - 

Police^tatftm 

Post  Office 


Airport 
Bakery 
'  Dairy 
Fast  Food  SerVice 
Fish  Hatchery 
Holiday  Inn 

Ice  Cream  Plant  ' 
Museum 

Prince  of  Fun<ly  Ferry  Boat 
*Rigby  Railroad  \ 
Secondary  ihdustriaJ/Arts 
Qepartment 


Beauty  Shop 
Brickyard 

Building  Mate1?ials  Supply^ 
Construction  Site 
Egg  Farm 
Factory  , 

Fjood  Distribution  Center 
Parage 

Hospital/Ciinic 
Moving  Company 
*Planetarium  *  , 

Portland  City  Tour 


Art  Museum 
Augusta 

Candlemaking  Industry 
Craft  Shop 

Dentaa  College  > 

Fish  Processing  Piant 

Historical  Tour 

Hydro-electric.  Dam 

Libi^ary 

Photography  Studio  '  / 

Pond  / 
*p6rtland  Head,  Cap<&  Elisabeth  / 
Pottery 
Restaurant 
Salt" Marsh  * 
Silversmith 
State  Capitol 

y.sr.  Coast  Guard  Base,  South 'Portland 

Bank  ,  ^ 

Environmental  Center 
Fuel  Company 
Hydro-electric  Plant 
Maine  Medical  Center 
^Newspaper  Office 
Ntirsing  Home 
Pet  Shop 

Portland  Hater  District 

Potato  Farm 

Quarry 

School  for  the  Deaf 
Vocational  School 

Bowdoin  College  Museum 
City  Government  Offices 
Computer  Center 
Credit  Union  Office 
'  Data  Processing  Center 
High  School  Business  Education  Dept. 
High  School  Science  Department 
Merrymeeting  Waterfowl  MuseuiB,  Brunswick 
Pipe  Line 

Radio  and  TV  Station 
Sewage  Treatment  Plaiit 
SNVTI :    Scheol  of  Oceanography 
Telephone  Company 
*Tree  Farm  .  ' 

l^,S.  Coast  Guard  Vessel,  Duane  ' 
Waterfront  / 

Willowbrook  Museum «  West  Newfield 


*  Field  Trip  Information  Guides  follow. 
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Social  Studies 


PLACE: 


Kindergarten 


FIELD  TRIP  INFORMATION  GUIDE 
THE  SUPERMARKET 


Gold  Starl  IGA  Market ,\2U 2  Maine  Mall,  South  Portland' 
Mr.  Paul  Lessard,  Manager  Telephone  772-5711 

Mr/  Chris  Jager,  Aisistait  Manager 

Legion  Sqaare  Market,  101  Ocean  Street,  South  Portland 

Mr.  Thomas  Sipaha,  Manager  Telephone  799-6613 


Martin's 


Shaw's  Markets 


 jShop  &  Save,  50  Cottage  Road,  South  Portland.  * 

Mr.  Tom  Cktterson,  Manager  Telephone  799-7359 


 (all  stores)      Telephone  773-0211 

Mill  Clreeirstore ,  50  Market  Street,  5outh  Portland 

Mr.  Lawrence  Brady,  Manager  Telephone  799-81H9 

Mall  Plaza  Store,  220  Paine  Road,  South,  Portland. . ' 
My.  M4rk  Binette,  Manager  Telephone  775-6395 


SITES: 


Dry  and  cold  storage ;  delicatessen,  meat  cutting,  office^ 
produce  /packaging,  stocking  the  shelves ,  cashier 


GENERAL 
INFORMATION: 


Some  of  the  managers^  giv6  the  children  hats  to  wear  and  display 
posters  for  the  classroom.    They  have  also  given  a  box  with  a 
sample       each  kind  of  fruit  and ^ vegetable  to  be  used  in  the 
classroom  fot»  study.  * 


SUBJECT 
HEADINGS : 


WORKERS: 


3P01.3    COMMUNITY  HELPERS  - 
331.7  OCCUPATIONS 
6U1.3  FOOD 

658.87  SUPERMARKETS^  GROCERIES,  GROCERY  TRADE 


Manager 

Assistant  Manager 
^Meat  Manager 
J>roduce  Manager 
Parking  Lot  Managel:* 
Check-out  Manager 


Office  Clerks 
Meat  Cutters 
Stock  Clerks 
Bundle  B<^s 
Cashiers  ' 


Maintenance  Hen 
Rubbish  Removal  Men 
Bakery  Workers 
Delicatessen  Workers 


X 
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Field  Trip 


V 


Kindergarten' 


ACTIVITIES:    1.    Buy  apples  and  ma^e  applesauce.  i 

2.  Buy  items  for  resale  at  school.  »• 

3.  Buy  iteTns  and  cook  a  meal.  *^ 

Make  a  market  in  the  classroom:    classify  the  items,  count 
play  money,  practice  salesmanship 'and -public  relatims, 
arrange  attractive  displays,  discuss  supply  and  demand,  and 
^  "  role  play  distribution  of  food  supplies. 


/ 


5.  Collect  food  ads. 

6.  Look  up  "grocers"  in  the  yellow  pages. 

7.  Write  an  experience  chart  about  the  trip. 

8.  Visit  an  open  air  market. 

9.  Make  drawings  of  the  visit. 

10.  Write  a  thank  you  letter  on  chart  paper  and  have  the 
children  sign  their  names. 


AJeannette  ^Whiting 
Helena  H.  Dyer  School 
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Social  Studies 


Grad*  1 


FIELD  TRIP  INFORMATION  GUIDE 
CUMBERLAND  COUNTY  FAIR 


PUCE: 
TELEPHON]^: 
KESTRICTIONS: 
SITES: 


CuiBberland  Fanners  Club  Fairgrounds 
West  Cumb^rlandt  Maine 

Stanley  J.  Hall ,  South  Windham,  Ma^<^  892^^655 

Ask  for  general  informat^i6n  and  a  copy  of  the  Fair  Booklet. 

It  is  preferred  that  School  groups  attend  the  fair  early 
in  the  week. 


r.    Exhibition/ Hall:   ^ains*  vegetables,  fruit »  needleirork, 
.  brea<|v  ^a^tr^  t  daiiry  products ,  canned  goods »  snapshots 
and  paintings t  crafts  and  hobbies,  plants  and  floirers, 

deimonstrations  •  ' 

3^/         Exhibition  Hall;    caunping,  child  care,  clothing, 
conservation,  crafts,  electricity,  entomology,  flower 

/  gardening,  food  preservation,  food  and  nutrition,  field 

/  '  /  crops,  forestry,  gulden »  health,  home  improvement,  home 

/     •  %  grounds  beaUtificatlon,  horse  care,  knittin"^  and  cro- 

/  cheting,  photography,  poultry,  reqpeation,*  science, 

/  woodworking i  club exhibits. 

/  i.    Livestock;    weighing,  judging,' and  showing 

Contests ;    horse,  ox,  and  steer  pulling 

5. .  Midway:    opens  at  1:00  P.M. 

^6.    Farm  machinery 

RESOURCES:  Filmstrips 

"To  A  Farm"    631  SSP26 
'      ■■  "Visiting  -ehe  Farm"    631  SSP27 

"The  County  Fair"  (borrowed  from  Henley) 

Instructo- Teaching  Guide  , 
"At  the  Farm"    #1156  (5  big  charts) 

Teaching  Pictures 

"A  Trip  to. the  Farm"  (12  pictures  and  resource  papers) 

SUBJECT  /  . 

HEADIHGL:  631    FARMING     ,    *  y 


ERIC 
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Field  Trip  ^  Grade  1 


ACTIVITIES :    Before  the  Trip  •  . 

1.  List  behavior  rules  on  a  chart.    Use  puppets  to  dramatize  ^ 
appropriate  behavior  on  .  the  bus  and  at  the  fadir. 

2.  Discuss  the  vork  of  a  farmer  and  his  family.    Invite  a 
farmer  to  the  classroom.    Discuss  the  role  of  the  H-H  in 
the  sooial  life  of  the  farm  family. 

Discuss  different  kinds  of  fairs  or  shows  and  the  purpose 


3. 


of  each  (dog  show,  flower  show,  sfcience  fair). 


4.    Discuss  the  purpose  of  an  agricultural  fair.  Des 

the  places  and  events  (listed  above)  that  the  children 
.  will  see. 


5.  Have  each  child  bring  an  apple  t^  class.    Practice  classi- 
fying, exhibiting,  and  judging  the  apples. 

At  the  Fair 

6.  Talk  with  exhibitors  to  find  out  how  animals  are  cared 
^                   ,         for  and  what  makes  an  ^animal  a  winner. 

V     7.    In  the  exhibit  halls,  select  a  favorite  exhibit. 

8.  Observe  machinery  demonstration. 

9.  Take  p'ictures  to  bring  back  to  class.  • 
After  the  Fair 

'10.    List  words  that  ^describe  things  seen  at  the  fair. 

11.  Make  an  experience  chart  story  of  the  trip  and  have 
children  illustrate  it, 

12.  Cut  out  pictures  and  make  a  mural  showing  •*Our  Trip  To 
The  Fair." 

13.  Make  a  class  exhibition  hall  and  let  the  children  exhibit 
things  they  are  proud  of. 

m.    Make  a  bulletin  board  on  the  life  of  farmer. 


•2  9 1 


Honor  Sanville  a 
Helena       Dyer  School 
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Social  Studiea  .  ,  ^ 

FIELD  TRIP  IMPORMATION  GUIDE 
RltSBY  RAILROAD  YARD 

'      *       "  > 

PLACE:  Rigby  Railroad  Yard,  South  Portland,  Maine 

TELEPHONE:         Mr.  Brad  Peters,  Public  Relations 

*   Maine  Central  Rail^co^d  Company .  . 
•     .    Portland,  Maine  0^102 

Telephone  773-4711,  Ext.  3H2  .  ^ 

RESTRICTIOHS :    Hot  over  25  in  a  group..- 

Do  not  promise  the  children  a  ride  in  the  locc«otiT«. 

JW^ite  thank  you  notes  c/o  Mr.  Brad  Peters. 
SITES:  1.    Ride  on  a  locomotive.  ^ 

2 .    Tour  of  the  engine  house . 

GENERAL 

INFORMATION:      A  train  is  a  series  of  cars  connected. 

k  locomotive  is  a  single  engine.    There  are  two  types:  road 
locomotive  and  switching  locomotive.    Locomotives  are  powered 
by  electricity  which  is  generated  by  diesel  fuel.    They  have 
air  brakes.    Locomotives  weigh  100  tons  and  vary  in  horsepower 
from  600  -  6,000  HP.    When  extra  power  is  needed,  they  add 
extra  locomotives.    The  cost  of  a  locomotive  is  approximately 
$250,000. 

# 

Tumtiable  -  turns  the  train  around. 


Switches  -  located  in  the  tracks  and  change  direction  of 
locomotive. 

Switch  Stands  •  located  beside  the  track  and  indicate  the 
.direction  of  the  switch;  green  -  straight  ahead;  yellow  - 
turn. 

Yard  Ar^4^^-  area  where  trains  are  switched  to  their 
destinations. 

Section  Hen  •  (gandy  dancers)  cleem  the  tracks. 

Car  shop  area  -  area  where  men  work  on  boxcars .         '  -  . 

Engine  House  -  building  where  locomotives  are  serviced. 
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Field  Trip  T  ^    '    '  '  -  ^ 


Washout  Section  -  part  of  the  engine  house  ^h«t^  Ipcowotives 
r  are  parked  after  or  before  inspection,  i    ^^-^  ■ 

'    -  ^     •      ■  ■  .         •  ,    ■  • 

RESOURCES:        Write  to  the  Association. of  American  Railroads  for  teaching 

»  materials:* 

Association  *o*if  American  Railroads 
-    Public  Relations  Department  ,  ^  '  ^ 

f     ^  ,        1920  L  Street,  H.W,     '        ^  *  . 

Washington;  D.C.    20036  .  •  ^ 

Resource  Person 

Mr.  Brad  Peters,  Public  Relations  Director 
Maine  Central  Railroad  Company 
222 ^St.  Jphn  Street 
Portland Maine  04*102 

Mr.  Peters  has  a  slide  set  and  will^isit  the  classroo*. 
He. also  has  a  limited  number  of  teacliieVB  manuals,  trans- 
parencies, and  photographs  available,  fi%e-pf  cha^e. 

SUBJECT  ^  '  . 

HEADING:  38015    RAILROADS  ^  X 

WORKERS:  Foreman  -  directs  the  entire  engine  house  _ 

Road  Hustler  -  moves  locomotives  around  tlie  yard 

Engineer  -  drives  trains  with  road  locomotives,  to  their 
destination  (not  really  an  engine  house  worker J 

Electrician  -  maintains  electrical  portions  of  the  locomotive 

 '•  —  .  •  • 

Machinist  -  does  the  mechanical  work  on  the  looewtive 

r  •       ■  - 

^Air  Brakeman  -  maintains  air  brakes 

Machine  Operator  -  make?  parts  . 

"  ■  "  '  / 

Laborer  -  assists  machinist,  but  does  not  use  tools  /- 

■     .  *  ^  / 

Welder  -  welds  parts  / 

■ — ^  V^.'N'  '  ' 

Crane  Operator  -  moves  heavy  equipment       V-^  | 

Store  Keeper  -  supplies  parts  to  workers  as  needed 

  '  \        ■  ■    /        '  . 

ACTIVITIES:       1.    Make  a  chart  story  on  "Our  Trip  to  Rigby  Railroad." 

:  2.  r  List  the  workers  observed  at  the  yax?d. 

'      '    29(5'  ■ 
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Pl^ld  Trip*  Grade  2 


3.    Wear  occupational  hats  and  role  plajr  the  careers  obaenred. 
Set  up  a  model  train  In  the^assroom. 

5.  Write  original  poems  and  stories  about  trains. 

6.  Make  a  bulletin  board  of  train  pictures. 

7.  Write  thank  you  notes  to  Mr.  Peters^ 


■  -  J  ' 


'  Gertrude  Chick 

■\  ,  Helena  H.  'Dyer  School 
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Selene^ 


Grade  3 


FIELD. TRIP  iHFORMATIQltQOlDE 
SOUTHWORTH  PLAHETAKI^ 


PLACE: 


TELEPHOHE: 
RESTRICTIONS : 


SITES: 


GENERAL 
INFORMATION: 


Southwprth  Planetarium 

University  of  Main^  at  Portlan^'^orham 

96  Falmouth  Street  "  - 

Portland,  Maine  0»np3 

George'H^Ayers,  Director    — ^  ^ 
William  Lowry,  Lecturer 

773-2981,  Ext.  call  betwe^^  8zH5  a.m.  tod  noon,  Monday 

through  Friday  (Ms.  Jackie  .Boye''.  Secretax^)*  . 

Elementary  children  of  all  kge^  ^  welcomed.    Schedule  visits 
for  forenoon,    it  is  preferred  *^at  two  classes  come  together 
so  that  the  hall  may  be  filled*    The  capacity  is  62. 

Planetarium  ^  ^ 

The  S^uthworth  Planetarium  is  J^^ated  on  the  Portlaixl  Campus 
of  the  University  of  Maine  at  P^land-Gorham,  one  floor  beloif 
ground  level  in  the  two-story  ofHrhe"  Science  Building 

(96  Falmouth  Stree-^).    Parking       available  in  the^  large  lot 
adjacent  to  the  Science  Buildit>8» 

The  Planetarium  is  a  Spitz  Model  A-H.    The.  projector*  is  engi-» 
iieered  to  duplicate  the  appeap3«ce  o%  the  sky  at  any  time  of 
any  year  and  from  any  locati^  ^  the  earth.  Astronomical^ 
events  lasting  thousands  of  ye^^  can  easily  be  conpreeea^*  into 
a  few  short  minutes  of  viewing  *iifte.    This  "Introduction  to  the 
Sky"  is  designed  to  l?e  flexible  in  order  to  meet  the  needs  of 
as  wide  an  age,  experience,  an^  interest  range  as  pbssible. 

The  Southijorth  Planetar^ium  sen^^  i>ut  astronomy  programs  on  re- 
quest.   The  program  will  emphae^^e  the  changes  in  the  heavens 
during  the  month  in ^which  it  i5  Presented,  and  will  point  out 
the  objects  §nd  events  of  inte^e^t  in  the  sky. 

Ask  the  lecturer  to  discuss  rel^'ted  careers. 


RESOURCES:  Books 

\  The  How  and  Why  Wonder  Book,^  Stars 

Let's  Go  To^  A  Planetarium 


SUBJECT 
HEADING: 


523v  ASTRONOMY 


/ 


ERLC 
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Pleld  Trip  Grade  3 

VOCABULARY J    Astronomer  Eclipse  .Mural  Revolve 

Aurora  Borealis  Electron  Northern'  Rotate 

Axis  Galaxy  Lrghts  Satellite 

Comet  Gravity  Orrery        Shooting  Star 

^  Constellation  Meteorite  Planet      ^  Solar  System 

Crater  Milky  Hay  Projector^  Telescope 

ACTIVITIES:    1.    Discuss  the  Southworth  Planetarium  in  detail  so  it  will 
remain  vivid  iir  everyone's  memory. 

•  ?•    Act  out  an  imagin2u?y  trip  into  space  • 

*    •  ^  . 

3.    Name  the  planets  in  their  order  ,  startln^with  the  one  ^ 
closest  to  the  sun.    This  sentence  may  help:    My  V<*7 
Easy-going  Mother  Just  Set  gp  Nine  Pies.  ^    ,  .  ^ 

Draw  star  patterns,  creating  imaginary  persons,  animals, 
or  things.  "  •  ^ 

5,    Observe  the  moon;  research  moon  exploration;  study  the 
effect  of  the  moon  on  tides. 

Using  papier  mache,  make  models  of  the  planets^ stars ,  sun, 
and  moon;  using  cardboard  and  lenses,  construct  a  telescope f 

7,    Write  a  story  about  "The  Day  the  Sun  Stopped  Shinifig."  • 

•  8*    Make  a  sundial  and  use  it  to  tell  time  on  sunny  days. 


3*    M%ce^  space  booklet;  collet  poems,  pictures,  and  stories 
^  relating  to  space. 

10.    Using  a  flashlight  and  a  globe  of  t)ie  earth,  demonstrate  the 
cause  of  day,  night,  spring,  summer,  fall,  and  winter. 

11*    Use  a  shoebox,  thread,  and  aluminum  foil  balls  to  make  a 
shadow  box  of  the  planets.  * 

12.  Make  a  bulletin  board  illustrating  the  sky  at  night.  Label 
the  North  Star,  the  Big  Dipper,  the  Little  Dipper,  trther  con 
steilations the  Milky  Way,  planets,  comets,  and  the  moon. 

13.  Discuss  a  solar  eclipse,  a  lunar  eclipse,  partial  eclipse, 
and  total  eclipse. 

1**.    J!ake  an  experience  chart. 

15 .    Write  a  thank  yon  note .  .  , 

^  ■  ,       -  ■  ■ 

16*    Discuss  astronomy  as  a  career  or  leisure 'timevactlvity. 

17.    Di"scuss  the  relationship  of"  astronojny  and  astrology. 

299         "        Sheila  Gagnon 
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social  Studies /Science 


Grade  ^4 


PLAGf: 


flELD  TRIP! INFORMATION  GUIDE 
PORTLAND  kEAD  LIGHT  . 


United  States  Coast  Guard 
.Portland  Head  Light  Station 
Cape  Elizabeth ,  Maine 


tELEPHONE:         788-2661^  Bostui  Mate  Allen  . 
RESTRICTIONS:    <!ust  go  in  fair  weather. 

Children' inusf  be  abov?  gxNide  two  to  go  upstairs  to  the  l^fifg^ 


SITESiJ 


GENERAL  ' 
INFORMATION: 


Lighthouse  -  A'clinb  of  87  st^ps  to  the  light  provides  »^ 
^magnificent  view,  but  is  a  little  frightei<|pg .  ' 

'  Engine  Rooin  -  air  compressors  for  the  foghorns 
^  "  Remote  control*  switches  to  cerate  the'navi-  ^ 

gational  buoys     '  '  ^ 

Back-up  generators  .    ^  ' 

Exhibit  -n  Navigational  equipment  *        '  * 

■ ,  ■    :      I,  •      •  ,  •  ■  .  ^  ,         '  •  . 

.  ..  f  •      -  ■ 

An  historical  brochure  is  distributed.  . 

,  .     ^  ■  '  ,     k  ^'  .     .        ■   ^  ^  ■  ,  . 

The  light  was  commissioned  by  George  Hashingtonl 

The  guide  wilL  assist  in  the  identification  qf  buoys,  ships., 
and  Wildlife*  in  the  yicinity  and  offer  navigation  information. 

This  trip  niy  be  coin^»ined  with  a  Visit  to  the  Ck>«st' Guard 
base  in  South  Portland  or  a  visit  to  Two  Lights  State  Park. 


SUBJECT 
HEADINGS : 


U.  S.  COAST  GUARD 
NAVIGATION,"  NAUTICAL  ALMANACS 

NAUTICAL  ENGINEERING  AND  SEAMANSHIP 


359.97 
528 

e|23<8  to 
623.89 

.623.894  3[  LIGHTHOUSES 
'623. 894 V   SIGNALS  AND  SIGNALING 
9 17. 419  1  PORTLAND 
.974.i91       PORTLAND  -  HISTORY 


3  00. 


-162- 


FUld  Trip  ^  Grade  4 

ACTIVITIES:    1.    Written  report  on  the  history  of  Portland  Head.  ' 

2.    Vrite  an  original  draihatization  of  the  doouaissibnlng  of 
the  lighthouse.   


EKLC 


3  •    Make  a  mura|^^^^^HI|^B||^  s  coastal  industries  and 
Portland  Hel 

Make  a  career  noxeDooK'  showing  "Careers  in  the  Coast 
GuatHi"  or  "Careers  in  the  Arm^d  Forces"  or  "Careers  on 
^the  Sea." 

5.    Write^  thank  you  nbtes  to  the  guide  of--Portland  Head 
Light. 


Marjorle  Schofield 
»^     Y  Redbank  School 
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Language  Arts  Gradt  5 


FIELD  TRIP  INFORMATION  GUIDE 
AMERICAN  JOURNAL 


PLACE:  American  Journal 

820  Main  Street 
Westbrook,  Maine  0H092^^|^ 

TELEPHONE:         Mr.  Harry  Foote»  Editor 

Tel.  85U-2577  (Mrs.  Ik.    -s.  Office  Manager) 

RESTRICTIONS:    Not  over  20  students. 

The  facilities  are  limited  and  the  process  only  involves 
composition  with  cold  type,  but  the  staff  gives  a  thorough 
explanation  of  their  business. 

SITES:  Offices;  Composing  room 

GENERAL  - 
INFORMATION:      Reporters  investigate  assignments  given  by  the  editor,  take 

calls  from  people,  and  attend  meetings 'at  City  Hall,  etc. 

They  write  and  type  the  stories  for  the  editor  to  pheck. 

Advertising  is  the  chief  source  of  income  to  the  paper.  A 
salesman  sells  space  in  the  paper. 

Headline  Machine  uses  a  "cold  type"  or  photographic  process 
to  prepare  headlines  in  various  sizes. 

Composition  -  Typed  stories  and  cold  type  headlines  are  pasted 
on  the  make  up  page.    The  headliner  machine  makes  a  photograph 
of  type  (cold  type)  in  a  variety  of  sizes..    Spaces  where  pic- 
tures will  appear  are  blacked  in. 

Pictures  are  photographed  and  a  "screen"  is  ««d^  which  changes 
the  picture  to  a  pattern  of  dots.    The  screen  is  then  waxed 

into  place  on  the  layout. 

Off-set  Type  Production  -  The  layout  is  photographed  with  a 
huge  camera.    A  large  negative  of  the  page  is  ueed  to  expose 
an  aluminum  sheet.    With  acid  and  strong  light,  the  layout  is 
transferred  onto  the  aluminum  which  Is  then  put  on  a  rotary 
press . 

Circulation  is  the  number  of  papers  distributed  at  each 
printing.    The  American  Journal  has  a  circulation  of  5,000. 


Addi^ssograph  is  the  machine  used  to  address  the  subscribet*'s 

copies . 
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Field  Trip 


Girade  5 


RESOURCES : 


SUBJECT 
HEADINGS : 


"Newspapjers  in  the  Classroom"  -  a  teaching  unit  available 
from  Mr.  Fred  Perkins,  State  Department  of  Education,  * 
Augusta,  Maine  0»*3ao. 


070  NEWSPAPERS 
070.3  JOURNALISM 


ACTIVITIES:  1. 


Pr^^^^^Blass 
S^^^^^^K^n 


lassroom  newspaper.    Practice  writing  news 
ies,  featiires,  editorials,  and  cartoons, 
ing  space  and  subscriptions. 


2.  Invite  a  photogi^^apher  and  reporter  to  visit' the  classroon. 

3.  Have  each  child  subscribe  for  two  weeks  to  the  local  news- 
paper at  the  low  school  rates. 

Write  a  thank  you  note  to  the  American  Journal  and  enclose 
a  copy  of  the  class  newspaper. 
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Science 


Grade  6 


FIELD  TRIP  IMFORMATIOH  GUIDE 
FOKESTRY 


PLACE:  V  Portland  Water  Dist,rict  Property 

Standish,  Maine 


TELEPHONE:         Mr.  Willdant  Jackson  or  Mxj.  Dave  Clement,  Foresters 
S.  D,  Warren  Company 
Cumberland  Street 
Itbrook,  Maine  04092 
lephone-^ese-eail,  Ext- 


D  •  L 


1 


RESTRICTIONS:    The  foresters  are  not  availaDie  to  lead  field  trips  to  the 
sites  listed  below.    They  will  consult  with  teachers  and 
speak  to  the  group  a  few  minutes  on  location.    The  children 
may  not  enter  the  woods  during  hunting  season. 

SITES*  Forester,  Tree  Fam),'  Natural  Stand,  Plantations  (thinned  and 

unthinned).  Site  of  Natural  Regeneration,  Lumbering  Operation 


GENERAL 
INFORMATION ; 


ERIC 


The  Portland  Water  District  owns  land  in  the  SebsRO  Lake  Basin. 
Management  of  the  land  is  upf^r.  the  supervision  S  D.  Warren 
foresters . 

The  '  elr"  -ip  to  tne  Sehap0 Hasi.  Rezion  may  be  coiiit-a«d 
wi-  t  to  the  Sebago  ^  ^^Pumping  Station.     For  arr«nee- 


f 

menf  ,  ai  Portland  Water  :  ■tict,  225  louglas  Street,  ^ 
Po-^ian      tel.  77U-5961,  Hr    *onev ,  Director. 

Foresters  encourage  good  Ian.  •ba-.igement  rcr  multiple  us« 
recreation,  logging,  and  cons#raTion.    Thev  serve  as  adviaers 
to  private  land  owners  such  a^S.  D.  Warren.    They  mark  ^-^^s, 
assist  in  arranging  contracts  with  private  loggers. 

A  Tree  Farm  is  any  piece  of  property  wt  ch  Is  uncter  land 
management  and  has  had  at  least  one  cu-  mg.    Tree  farrainn  s 
a  long  range  investment.     It  --ake-   50  vears  for  a  tree  tr 
ma-ure        this  climate. 

There  at-    h50  tree  farmers  ^.  »  7c  mile  radius  of  S.  D.  Warren. 
One  Ian    owner  became  a  tre.-    armer  when  the  foresters  arranged 
for  the    die  of  $U,bOO  wort.'  at  trees.     In  addition,  the  logging 
operati      improved  the  I'ooks  vr  the  property  and  provided  an 
excess        fireplace  wood.  ' 

Most  harvesting  is  done  from  a  Natural  Stand  as  opposed  to  a 

Plantation  Planting  trees  in  plantations  is  not  generalU   

practiced.    Harvesting  is  done  in  the  wintif  10  pl'JlBliL  Lhe  — p 

undergrowth.    The  forester,  using  a  paint  gun,  marks  the  tree 
at  eye  level  and  at  ground  level  too,  that  stuwps  may  be 
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checked  later.    A  matiire  tree  is  20  Inches  in  diameter  at 
4  feet  above  the  ground.    Aftar  marking,  the  forester  records 
the  roeasuretnent  on  a  card  for  further  reference.    Three  16  foot 
logs  equal  400  board  feet,  or  $16.00  from  a  single  20  foot  tree 
at' the  rate  of  $40  per  1,000  board  feet. 

Thinning  allows  the  trees  to  groH  larger  and  helps  control 
diseaseT    Plantations  ai*e  thinned  when  trees  are  25  years  old 
and  about  6  inches  in  diameter. 

Pruning  produces  good  lumber  without  knots. 

Wolf      jea  are  trees  which  grow  in  a  plantation  by  accident 
and  i\jb  light  from  other  trees. 

Apple  trees  in  a  plantation  are  always  preserved. 

Bore  Samples  are  1/8  inch  cores  removed  from  trees  which  show 
the  age  and  growth  pattern  of  the  tree . 

^iik .   V.  Site       ^  ^  Yard  is  the  area  where  tree  lengths  are 


sr/-*'?    accordi:..   "o  use: 

--?st  lumbe-^  -  sleds,  toboggans,  Ethan  Allen  umiture 
>w  grade  ^umber  -  women's  heels,  palettes,  ""^^tes " 
ns,  knots,  redrot  -  pulp 

^r^r     :kidder  is  the  basic  machi-ne  for  logging. 

r.  s  brun^  from  tree  tops.    It  is  left  out  of  sight  ^irt 

L:.  w-^  are  hard  workers.    There  is  a  need  for  goo^.  loggers 
7'«*^  Tre  three  schools  in  Maine.    Some  women  are  in  trainiiii?. 
Lo^t        are  pe.  1  \  ny  the  cord  or  thousand  bo^rd  feet.  Five 
1*  trees  -qual  a  cord. 

I    sY-  eublica'^ons  ^ 

''Materials  to  Help  Teact  — ^st  Conaervatior  resource* 
i6t  available  from  Fores      ervice,  U.  S.  Department  of 
i^ricultuTe,  Washington,  20250. 

Pulpwood  Pete  Kit"  -  avai^^le  frpW  Great  Northern  Paper 
ompany,  Millinock'ett ,  Main-  0UU62,  tel.  1-72?  5131. 

*achers'  Kit-and  Guide  tc    :onservation"  -  available  from 
.ter  R.        ley,  Jr.,  Supervisor  of  Information  and  Edu- 
ction, Bureau  of  Forestry,  Department  of  Conservation, 
ugusta,  Maine  04330.  ^  , 

^ritac  ftra         p^npii>''  -  available  from  Aaerican  Forest 
nntitute,  Lester  D' Costa,  RFD  #1,  Etna,  Maine  0HH30. 
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SUBJECT 
HEADINGS: 


ACTIVITIES: 


Films/Slides  •      •  ' 

"Forestry  Tojar  with  S.  D.  Warren  Foresters  and  South 
Portland  T^achers'^  -  November  1973 

"Papfer  Forest:    Logging  and -Paper  Manufacturing,  A  Billion 
Dollar  Industry  in  America"  -  available  from  Russell  Day, 
Industrial  Relation  Education,  S.  D.  Warren  Company, 
89  Cumberland  Street,  Westbrook,  Maine  0H092,  tel.  856-6311, 
■  Ext.  388. 


581.526'  ^  -TRfES 

634.9  FORESTS  AND  FORESTRY 

634.98         FOREST  PRODUCTS 

674  LUMBER  AND  LUMBERING 


681.767  6    PAPER  MAKING^ AND  TRADE 


3. 
4. 
5, 
6. 


Make  a  bulletin  board  of  conservation  careers.    Use  "Defi- 
nition of  Careers  in  Conservation"  included  in  this  unit 
as  ^  resource.  * 

h^Ke  a  diorama  of  forested  land  under  proper  management, 
c  tree  plantation,  and  an  area  with  no  management. 

Prepare  an  exhibit  of  forest  products • 

Meuce  a  display  of  wood  samples,  leaves,  and  cones. 

Plant  a  tree  on  the  school  property. 

Provide  each  student  with  a  young  seedling  ro  plant  at  home. 


7.  Make  paper  from  a  pulp  solution • 

8.  .  Invite  a  speaker  from  a  local  paper  p^ar    to  speak  on  paper 

production. 

9.  Visit  the  pumping  station  to  learn  how  water  reaches  our 
homes  from  the  lake.' 

10.  Discuss  how  careers  in  three  fields  are  interrelated: 
water  supply,  forestry,  and  paper  making. 

11.  Write  thank  you  notes  to  the  guide. 
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DEFINITIONS  Of  CAREERS  IN  CONSERVATION  * 

Forest  Ecologist:  '  Conducrs  research  in  environmental  factors  affecting 
forests.    Carries  out  studies  to  deterrrirte  what  conditions  account  for^ 
prevalence  of  different  varieties  of  trees.    Studies  classification,  life 
history,  light  and  soil  requirements,  and  resistance  to  disease  and  insects 
of  different  species.    Investigates  adaptability  of  different  species 
new  environmental  conditions,  such  as  changes^  in  soil  type,  climate,  and 
altitude.  .         .  ; 

-Forest  Engrneer:    Lays  out  and  oversees  construction,  installation,  and  use 
of  structures  r  ^quipmen-^ ,  and  road    or  rail  systems,  and  perf^rfT> 
engineering^^  duties  concerned  with  removal  of  logs  from  timber  area. 

Forester:     Manages  and  develops  forest  lapds  and  their  resources  for  e^nomic 
and  recreational  purposes.     Plans  and  directs  pr^ojects  in  forestation^and 
reforestation.    Mapr  forest  areas,  estimates  standing  tiiibe^  and  future 
growth,  and  manages    imber  sales.    Plans  cutting  programs.     Conducts  research 
in  methocs  of  cuttir.    and  remo-ing  timber  with  minimum,  wasre  and  damage. 
Directs  suppression  _r  forest  rires.^  Plans  campsites  and  --ecreation  centers, 
assists  :.n  planning  and  carrying  out  projects  for  control    f  floods,  soil 
erosion,  tree  disease-     and  insect  pests  in  forests. 

Forester  Aid:    Works  dione  or  as  member  of  crew  to  ^hventcry,  protect,  and 

reforest  tijnber  lands  nerforming  many  combinations  of  duties 

f 

Forest  Fire  Fightei         ippresses  forest  fires  working  alon-  or  as  member  of 
crew:     fells  trees,       :s  trencnes,  and  extinguipfi^  flames  and  embers  to 
suppresf^  fire/usin^'       ,  chainsaw,  shovel,  and  hand  or  eng-ne-driven  pumps, 

Hvdrologist  (Geophys.     st) :     Studies  distribution,  disposition,  and  develop- 
roent  of  waters  o^  lar     ire  as  ,  including  form  and  intensity-  of  precipitation 
and  modes  of  return        jcean  anc  atmosphere.- ^ Maps  and  charts  water  flow 
and  dispostion  of  seciment.     Measures  changes  in  w  -er  volume  due  to  ei^apo 
ration  and  melting  or  snow.^    Stu-ies  storm  occu^rf^         an    nature  and  Move- 
ment of  glaciers. 

Fisheries  Technician:     Aids  Fish  Culturist  in  managing  a  ^  .sh  hatchery, 
cultivating  fish  to  restock  streams  and  ponds;  feecr,  and    orts  fish;  transfers 
and  distributes  fish  to  ponds  anc  streams. 

Oceanographic  l.aD  Technician:     A     ists  in  a  varier-  of  chemical  and  physical  • 
test?  and  analysis  such  as  tide         current  studie-,  water  analysis  for  dis- 
*  sc  ved  gases  and  minerals,  wave        c:ie5,  etc.     Ma  stains  cleanliness  and 
oT-rerliness  in  lab  ashore  and  aiiou-^  keeps  irver  ory  of  lab  stock,  calibrates 
operates  measuring  and  survev.ng  instrumentr    ised  in  oceanography,  etc. 


ari 


,ource :    Dictionary  of  Occupatior^l  Titles 
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Hydx!Ographi c  Survey  Technicians  t .   Assumes  responsibilities  of  operating 
standard  surveying  instruments  including  bottom  grabs,  sextants,  theodolites, 
various  tape  measuring  insttnunent.s,  depth  recordex*s,  wire  drags,  and  assorted  , 
kinds  of  required  navigational  equipment.    Must  read  chaiirts  and 'assist  the 
cartographer •  >  Assists  with  data  acquisition),  pi?Qcessing,  and  in  many  inatancea, 
interpret  arid  analyze  original  data*  • 

Water  Pollution  Technician:    Wor)cs  with.scien|l8t8  in  ^h^Vr  determlnafUln  of 
the  extent  of  pollution  in  bays  and^Mituari^M,  rl  i^-^pl  ^id  lakes,  and  is 
involve)!  with' research  concerning  control  and  abatement  of  industrial  and 
otner  Dollutants.      .  -  * 

Park  Ranger:    Enforces  laws,  regulations,  and  policies  in  State  or  national 
parV  :  registers  vehicxes  .and  .visitors ,  collects  fees  and  issues  paz4cing  and 
use  Thermits.    Provic^r  informatior  pertaining  to  park  use,  safety  require- 
ments, and  points  o--    nterest-'    D:^rects  or  participates  in  first  aid  and 
rescue  activities,     ^av  supervise  workers  engaged  in  construction  and  main-  , 
reneuice  of  park  facilities-  and  enforce  stand az^ls  of  cleanliness  and  sanitation." 
Trains  and  supervises  t>ark  workers. 

Game  Warden:    Patrols  assigned  area  to  prevent  game  law  violations ,  investi- 
gates  reports  of  danRe  to  crops  'and  property  by  wildlife,  and  compiles  bio- 
logical data;  trave^^  through  area  by  t:ar,  boat,  airplan^,  hors.e,  and  on  foot. 
Serves  warrants,  mces  arrests,  anji  prepares  and  presents  evidence  in  court. 

County  Agricultural  Apent  fo^  CES:-    Instructs  and  advises  farmers  concerning 
agricultural  px*oblems  3nd  infojf^ms  commercial  and  community  organisations  of 
available  services  to  promote /extension  program;  collects,  analyzes  and  evalu- 
ates agricultural  datr    plans/ and.  (tevelops  techniques,  and  advises  farmers  to 
assist  in  solving  prot>  ems,  audh  as  crop  rotation  and  soil  erosion.  Lectures 
ana  prepeu^es  articil^  :,oncferping  sybjepts  such  as  farm  m^agement  and  soil 
conservation.  / 

Range  Conservationists      Colducts  research  in  range  problems  to  provide 
sustained  production  or  fonge,  livestock,  and  wildlife;  studies  range  lands 
to  (j^ermine  best  grazing  sepsons  and  number  and  kind  of  livestock  that  can 
be  uost  profitably  grazed.  VPlans  an<L  dire;cts  construction  and  maintenance 
of  range  improvements,  such  J|s  fencing,  corrals,  reservoirs  for  stock  watering, 
ana  strur:tures  for  soil-erosido  control. 

Soxl  Conservationists:    Plans  ancK4^velops  "Coordinated  practices  for  soil- 
erosion  control,  moisture  conservati(m,^and  sound  land  use;  conducts  SMrvmyn 
and  investigations  on  erosion  c^d  on  prevent«)tive  measures  neltled.  Plana 
soil  management  practices,  such  as  crop  rotation,  strip  cropping;  contour 
plowing    and  reforestation  as  related  to  soil  and  water  conservation. 

Irriga':z^3n  Specialist      Supervises  and  coordinates  activities  of  workers 
engagec  in  irrigating  crops ;  inspects  area  irrigated  to  insure  adequate 
soaking  and  prevent  waste  of  water.    Opens  head  gate  to  permit  entry  of  water 
into  ma^.n  ditches      '   :-nals  worker  to.  start  water  flow;  directs  workers  in 
cleaniu^^  ar    rep-  .n'r,.-      '.  :ihes;  keeps  workert^    time  records  .- 
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Geologist ;    Studies  composition,  structure,  and  history  of  earth's  crust; 
examines  rocks,  miperals,  and  fossil  remains  to  identify  and  determine 
sequence  of  processes  affecting  developmcfnt  of  earth.        ulies  knowledpe  of 
chemistry,  physics,  biology,  and  math  ro  explain  thes^  «*ienomena  <i>Jto 
help  locate  min  eral  and  pf*+Toieum  afeposit<5  and  undergroi^^d  water  r^ouroes. 
Studies  ocean  bottom.   .Applies  geological  knowledge  to  engineering  problems 
encountered  in  construction  projects,  such  as  dams,  tunnels,  and  large 
buildings- 

Engineer:    A  term  applied  to    er^s  who  pos^i^ss  educational  qualifications, 
work  experience ,  and  legal  certg^fation  wher    required  as  established  by 
engineering  schools,  employers  ^ihll  licensing  :.uthorities,  for  employment  in 
various  fields  of  enginfiering.    Ennineers  typ-cally  function  in  one  or  more 
activities,  such  as  research,  aevclopment,  design,  production,  consultation, 
administration  and  management,  teaching,  technical  writing,  or  technical 
sales  cuid  service. 

Cartographers :     (Map  Draftsman)  (Photogrammerrisf )  Draws  maps  of  cities, 
counties,  states,  end  other  areas  showing  location  and  identity  of  roads, 
communities,  commercial,  or  industrial  structures  and  installations,  political 
boundaries,  and  other  features. 

Home  Economist:     Develops,  interprets  and  applies  principles  of  homemaking 
to  promote  health  and  welfare  of  individuals  and  families.    Engages  xn  re- 
search in  government,  private  industry  and  colleges  and  universities  to 
explore  familv  relations  or  child  development,  develop  new  products  for  home, 
discover  facts  on  food  or  nutrition,  and  test  serviceability  of  new  materials- 

Rxiral  and  Urban  Zoning  and  Planning    racialists:     Develbps  comprehensive 
plans  and  programs  for  utilization  ind  and  physical  facilities  of  cities, 

counties  and  metropolitan  arcar> ;  cc     _gs  and  analyzes  data  on  economic  , 
social,  and  physical  factors  affect  r.^  land  use,  and  prepares  or  requisitioijs 
graphic  and  narrative  reports  on  dz-^.    Works  with  city  and  government  officials 
to  control  and  guide  community  development • 
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RESOURCE  VISITORS 

f  ■  -  ' 

There  are  times  when  taking  a  neld  trip  can  be  like  moving  the  mountain 

to  Mohammed.    Instead,  why  not  invite  a  resource  person  into -the  classroom? 

-   •  .         ■  .  ^  I 

The  schopl  is  designed  for  teachings  and  many  pz*esentations  can  be  made  better 

in  the  convenience  of  the  school  rather  than  on  location.    Classroom  visits 

provide  a  change  and  they  offer  the  students  opportunities  to  leara  about  the 

real,  world  through  direct  contact  with  members  of  the  community. 

Preparation 

Before  inviting  a  resource  person  into  the  classroom «  the  teacher  should 
examine  the  cxirriculum  and  determine  how  a  classroom  visitor  can  bast  serve 
its  objectives. 

After  selecting  a  guest  presenter,  the  teacher  should  contact  him/her  to 
discuss  the  classroom  visit.    The  teacher  will  need  to  learn  background  infor- 
mation about  the  speaker  and  the  nature  of  the  presentation.    The  guest,  in 
turn,  should  be  advle^d  about  the  .lass  and  its  unc^erstanding  of  the  topic, 
the  objectives  or  tne  visit,  and  the  role  of  ^e^speaker.    Questions  which 
have  been  prepared  by  the  students  may  be  given  to  the  visitor  at  this  time« 

,  'Attention  should  be  given  to  the  details  of  the  visit.  The  data,  allotted 
time,  and  directions  to' the  school  building  and  classroom  should  be  made  clear. 
The  speaker's  needs  for  a  projector,  tiible,  maps,  water  sourbe,  etc.  should  be 
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datarmined.    Following  the  interview,  confirmation  of  all  details  discussed 
should  be  sent,  in  writing,  to  the  speaker.  ;  ♦ 

Pupil  Planning  ^ 

Whenever  possible ,\the  students  should  be  allowed  to  sharcf  in  planning 
for  a  classroom  visitor.    They  may' assist  in  the  selection  of  the  speaker,  help 
in  the  preR/iration  of  questions,  welcome  and  introduce  the  speaker  when  she/he 

arrives,  and  express  thanks  after  the  presentation.    Student  involvement  ;tn  the 

**  •  . 

planning  of  follow-up  activities  is  most  beneficial. 

'  ^  -    — -----^ 

Interviewing 

Interest  in  the  people  who  visit  the  classroom  or  are  visited  in  the 
world  of  work  provides  a  meaningful  opportunity  to  learn  the  tecl^iques  of 
interviewing  which  are  a  part  of  the  language  program. 

The  teacher  can  help  the  children  to  distinguish  between  ^questions  about 
the  work  and  questions  about  the  worker.    The  first  deals  with  information  , 
and  facts;  the  latter,  with  attitudes  and  feelings.    Below  are  some  sample 
questions  which  may  be  used  in  ah  interview: 

About  the  Work 

1.  What  is  the  name  of  your  job? 

2.  What  kind  of' work  do  you  do?    What  tools  do^you  need?  What 
might  you  do  in  a  typical  day?    Is  the  work  dangerous? 
Monotonous? 

3.  What  hours  do  you  work?    How  many  hours  a  week?    What  does 
your  working  place  look  like? 

What  kind  of  education  is  necessary  for  this  kind  of  work? 
Is  there  on-the-job  training?  Do  you  get  more  raises  with 
formal  education? 

5.    About  how  much  money  can  someone  earn  at  this  kind  of  work? 
Is  salary  paid  monthly  or  are  there  hourly  wages?    Are  there 
any  commissions  or  tips?    I?  there  a  chance  of  getting  a  Ipt 
of  money  all  at  once,  or  losing  money  quicjAy?    Are  there 
any  fringe  benefits  and  vacations? 

311 

•   ^  f-^.  


■  173- 


ERIC 


About  the  Worker 

1.  As  you  see  it,  what  are  the  ad^^tages  and  disadvantages  of 
your  job? 

2.  '  Is  there  anything  about  your  j^*^  that  gives  you  a  great  deal 

of  satisfaction  and  pride?  >        '  '  *^ 

3.  How  do  you  occupy  your  self  dU^^Hg  your  free  time? 

4.  If  you  had  your  choice  of  jobs*  What  would  you  choose  to  do? 

5.  How  did  ypu  get  involved  in  yo^^  present  occupation? 

6.  Would  you  reconmiend  this  kind       work  for  your  children? 

7.  What  was  your  opinion  of  this  J^^nd'of  work  before  you  got 
into  it?  '        *  -        "  ^"^^  . 

Follow-Up 

The  type  of  activities  which  follow  a  classroom  presentation  ^iH  depend 

r 

upon  the  nature  of  the  visit.    Some  follow-up  ^ctivit'ies  might  include  these: 

1.  '  Visit  the  site. 

2.  Prepare  a  bulletin  board  or  di^Play, 

3.  Write  an  experience  chart. 

4.  Research  related  careers.       ,  ' 

5.  Dramatize  related  situations. 

6.  View  films  and  filmstrips  on  r^^^ted  topics. 

7.  Practice  any  skills  demonstrate^* 

The  most  important  follow-up  activity       ^n  expression  of  appreciation 
from  the  teacher  and  the  children. 
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Names,  addresses,  and  telephone  numbers  of  resource  persons  are  catalogued 
in  the  elementary  school  libraries  undpr  appropriate  subject  headings  as 
indicated  in  the  list  below.  '  - '  .  ' 


^ANIMAL  LIFE 
BANKING 
BEES 

BLIND  f 
BRAZIL  . 

BUSINESS  EDUCATION 
CAREER  EDUCATION 
COMMUNICATIONS 
COMPUTER 
CONSTRUCTION 

DAIRY 

DAIRY  FARMING 

DEAF  ^ 

ECOLOGY 

ELECTRICITY 

ENVIRONMENTAL  CONTROL 

FARMING 

FINE  ARTS 

FIRE  SAFETY 


■  FISHING 

FOOD  •  '  .  - 

,  FORESTRY 
*  GREECE 

GREEN  HOUSE 

HEALTH 

hotel  management 
indi'ans, 
journalism 
law  enforcement 

LUMBERING 
.  MATH 
MEDICINE 
MONEY 

NAVIGATION 
NEWSPAPER 
OCEANOGRAPHY 
.  OUTDOOR  LIVING 
PAPER  MANUFACTURING 


POLICE 
POND  LIFE 
PORTLAND,  CITY  OF 
POST  OFFICE 
POTTERY 

PUBLIC  HEALTH  NURSING 

RECREATION 

SAFETY 

SELF  AWARENESS 
.SENIOR  CITIZENS' 
SEWAGE  TREATMENT 
SILVERSMITH 
TEETjl 

TELEPHONE  COMPANY 
TELEVISION 
TRANSPORTATION 
U.S.A.  REGIONS 
U.S.  COAST  GUARD 
WATERFRONT 
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ARTS/CRAFTS 
Bulletin  Boards 
Cartoon  Filmstrip 
Charts 
'  Clay 
.  Collaj 
Diorama 
Finger  painting 
Greeting  cards 
Models 
Murals 
Painting 

spray,  . 

string 
Pa^er  roache 
Portrait  drawing 

life  size 

silhouette 

partner 
Posters 
Pottery 
Printing 

block 

potato 

jxjnk 
Wall  hanging 
Weaving  ' 


AP.PBNCIX  A:    SUGGESTED  ACTIVITIES 

HANDS  ON 

Assembly  line  production 
r  Carpentry  .  ^ 

^  ..   \  Cookie^ sales     '  , 

Cooking  • 

^  ' '       '         '  ■  ■ 

Desk  refinishing 

Landscaping  school  grounds 

Painting  litter  barrels 

•  Photography  ^ 

cr^tiAl  thinking/decision  making 

Brainstorming 
Classification  of  objects 
Debates 
^  Discussion 

Experience  charts 

Interest  inventory  ^ 

Magic  Circle 

Making  comparisons 

Making  lists 

Opinion  pofl.s 

Panels 

Picture  study 
Problem  solving 
Sentence  completion 
Show  and  Tell 
«  Summarizing 
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SUGGESTED  ACTIVITIES  -  continued 


WbRK  AWARENESS 
Bulletin  board  on  worker^ 
Chart  of  parents*  jobs 
Exhibit  of  tools 
Field  trip  to  business  site 
Games 

Charades 
What's  My  Line? 
Interyiew  a  worker 
Model  conpininity 
Picture  collection  of  workers 
Report  on  a  career 
Research  a  career 
Resource  person 
Set  up  model  in  clai^sroom 
'  bank 
garage 

jery  store 
pos^office 
MUSIC 

*    Resourcef' person  in  field  of  music 
Rhythm  band 
Write  a  school  song 


SELF  AWARENESS/VALOES 

Baby  pictures 

Birthday  calendar 

Field  trip  to  hrstorical ,or 
I  cultural  site 

Full  length  mirrpr  in  classroom 

Hobby  show 

* ITV  Inside  Out 

Joutmal 

Magic  Circle 

Secret  buddy 

Show  andrTell 

Student^  demonstrations 

Student  of  the  week 

RESPONSIBILITY  ^ 

Curriculum  planning 

Peer  teaching 

Plan  a  party 

Record  keeping 

Room  duties  , 

Safety  patrol 

Student  committees  '  . 

Student  helper 
Teaching  a  lesson 
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SUGGESTED  ACTIVITIES  -  continued 


LISTENIMG 
Records  £  Tapes 
RsscMircs  persons 

Stories  £  Poems 
Television  &  Radio 
DRAMATIC  EXPRESSIOW 
Film  making 
Mode  Courtroom 
Oral  reading 
Pantbmime 
Plays 

Pupil  demonstrations 
Puppet  shows 
Role  playing 
Shadoit  plays 
Skits 

Slide  show 

Story  telling 

VOCABULARY 

Acrostic 

Crossword  puzzle 

Flash  card  on  careers 

Password 

Vocabulary  bingo 


WRITTfiN  EXPRESSIOH 
Creative  writing 

Write  about  a  plotun 

Essay  writing 
Journal  entries 
Letter  writing 
^    Pen  pals 

Thank  you  notes 
Pair  Tree  (Homonyms) 
Poetry 

Haiku 

Limericks 
Publish  a  newspaper 
Story  completion 

RESEARCH/REPORTIKG 
Book  reports 
Booklets 
Card  file 
Interview 
Library  visit 
Note  taking 
Tape  recording  . 
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SUGGESTED  ACTIVITZIIS  -  continued 


sciEWci: 

Classification 
animals 

leaves 
plants 
rocks 
trees 
Ecology  projects 
landscaping 

litter  control  ' 

recycling 

Experimentation  using  scientific 
method 

Identification  through  senses 
Feeling  objects  blindfolded 
Listening  with  eyes  closed 
Observe  and  recall 
Smell  and  Tell 
Tasting  party 
'  Record  Keeping 

Animal  growth  and  behavior 
Food  consumption 
Persohal  height  and  weight 
Plant  growth 
Weather  observations. 


SOCIAL  STUDIES 


Contrast  careers  of  different 
regions 

Grou^)  projects 

^*  Interest  Qlubs 

Map  m^ing 

Map  reading 

Newspaper  article  collection 
Time^llne 
Time  machine 


PHYSICAL  EDUCATION 
Games 

Folk  dancing 
-Modem  dance 

-V 

Resource  person  on  physical 
education. 


MATft 
Bingo 

Cpok;  use  fractions  In 
Graph  making 


oo'ing 


Identify  geometric  shapes  in 
classroom 

School  store  with  cash  registei»> 
and  play  money  ^ 
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APPENDIX  B:    CLA^SinED  TIELDTRipS 
FIELDTRIPS  AR]^AlieED  AbwBETICALLY  ^ 


Food 

F 


ing  Wmat 


Plant 


Bak«y 

Bank 
Beaefa 

B€ant]r  liiop 
Bus 


CanpgnMDd 

Candle  Making  Shop 
Ceramic  Studio 
Cider  Mill 

City  GoTemment  Offices 
Clt^  Toor 

Coast  Guard  Station 
Computer  Center 
Conservation  Site 
Construction  Site 
Cott  Bottling  Plant 
County  Fair 
Court  House 
Craft  Shop 
Credit  Union 

Dalxy  Farm 

Data  Processing  Center 
Dental  Clinic 
Dental  College 
Department . Store 
Desert  of  Maine 

Egg  Tarm 

Engine  Repair  Shop 
Environmental  Center 

Factory 
Fairgrounds 
Farm 

Ferry  Terminal 
Fire  Station 
Fish  Hatc^jery 
Florist 


G€ 
Gkrdm 
6ree#^^e 

Hann4l|pi  Brott 


>•  Biustr: 
i«  ^^Clenee 


Store 

Sconomicm 

lal^ArO' 


H  •  S4 
H.S. 
H.S. 
H.S. 

Historical  Site 
Hiistorical  Tour 
Hoods  Ice  Cream  Plant 
Hospital 
Hotel 

Hydro  Electric  Plant 

Ice  Cream  Plant 

Junior  High  Industrial  Arts 

King  tole  Potato  Chips 

Library 

Longfellow  Home  , 
Lumber  Yard 

Maine  Mall  . 

Maine  Medical  Center 

Maple  Sugar  Farm 

Market 

Moniunent 

Moving  Company 

Museum 

Nature  Walk 
Neighborhood  Halk  ' 
Newfleld  Hysetmi  ^ 
Newlspaper  Office 
Noyes  Warehouse  . 
Nursing  Home 
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CIAS6IFXED  FI 


lo 

it 


Ughthouae 

Olstrlet 


Schooi.4|^  Hind 
School  A»r  Deaf 
School  ToMir 
Service  St«t3|0n 
SmtB^t  ^.  ii<Mwnt  Plant 
Shoe  Sbap  • 
Sllveraflith  Shop 
SMVTI  -  culinary  Arts 
SHVTZ  -  .>choou  of  Oceanography 
Stuz4>ri)dvt 
Supei 


Radio  Station 


Telephpm 
Televisian 
Theater 
Travel  Bureau 
Tree  Farm 
Trucking  Terminal 

Veterinariam 
Vocatioaal  icnool 


\ 


WarehoMe 

Water  Deparment 
Watert?^t 
tfeathe  Itation 
Wescoff:  M«<lcal  Center 
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FZELOTRIPS  ^  ARRANGE^  BY 


telnsl  Taxm 
€01111%  Fai  r 
Hit  Slop 

▼etM&narlan  \ 

I-  / 

Busn^ss 

-'Bank 
Credit  Union 
Data  Processing  Center 
Garage 
Hotel 

Hoving  Company 
Printing  Companyir 

COMMUNICATION 

Newspaper 
^  Radio 
telephone  Company 
Television  ^ 


COMMUNITY  HELPERS 


Beautician 

City  Government  Offices 
Fire  Department 
Library 
, Police  Station 
Post  Office 
State  Capital 
U.S.  Coast  Guard  Statidh 
Weather  Station  j 

CRAFTS 

Candle-«aking  Shop 
Craft  Shop 
Furniture  Making 
Photography  Studio 
Pottery 
Shoe  Shop 
Silversmith 


CULTURAL  SERVICES 

Art  M^eum 

QDnci||rt 

Mstorlcal  Museum 

Historical  Site 
Monument 

Planetarium  / 
Science  MusetOD 

Theater 

>'     ■  • 

ECOLOGY 

Environmental  Center 
Hydro-electric  Piant 
Marsh 

Nature  Walk 
Pond 

Waterfront 

'^^  EDUCATION 

College  ^ampus 
Dental  CoU^egd 
M.S.  Business  Dept. 
H .  ^  Sciencesf  Dept  • 
J.H.S.  Industrial  Arts 
School  for  Blind 
School  for  Deaf 
/School  of  Oceanography 


[iTH 


ftMStal  ClMc 

•Hpital  * 

c'age  l^eatment  Plant  ^ 
Disttrict  V 


FOOD- 

Apple  Orchard 
Bakery 
Dairy  Farm 
Egg  Farm 
Fish  Hatchery 
Food  Processing  Plant 
Ice  Cream  Plant 
Maple  Sugar  FanA 
Meat  Packing  Plant 
Potato  Farm 
Restaurant 
Supermarket 


r 


TRY 


Slta 


Center 

Florist 
Greenhouse 
Tree  Farm 

RECREATIOH 

Haln«  Mall 

Parle 

RETAILING 

Departflwitat  Stor* 
HardHM  Star* 

She 


ON 


Ai 

Bv 

T$amf  Tazvlnal 
MovisB  Vaa 


RailKHd 
trowkl  Burvau 
Ti'uatlug  taradnal 
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FTExdjjjj^S  - 


ABKiaiLTURE 


Ordiard 
MiU 
BmtBf  Farm 
Egg  Processing 
Maple  Syrup  Farm 
Pottto  Farm 
Poaltry  Farm 
Vegetable  Farm 


BUSIWESS/MATH 


Bank 

Computer  Center 
Data  Processing  Center 
High  School  Business  Education 
Department 


COMMWICATION/MEDIA 


Library 

Newspaper  Office 
Photographers 
Printing  Company 
Radio/Television 
Telephone  Company 


D  BY  IS  U.S.O^E.  CiWTERS 


Aftiiaal  Tmm 
I^riroiMMiiil  CMter 
r^l  CuiipaM 
^enhoume 

H,  s.  SciflMBe  Department 
Hydro^l0<!tri£  Plant 
Museum  of  IMMnl  History 
Nature  Walk 
Pet  Store 
Planetarium 
Tree  Farm 
Weather  91 


FIME  ARTS. 


TIES 


Art  Musei» 
CandlemjlHi  u 

Church 
Concert 
Craft  Shop 
Fttmlture 
Historic  Site 
Organ  Console 
Photograirfiy  Studio 
Pottery  Shcafp 
Silversmith 
Theater 


CONSTHUCTION 

Bui  Idling  Site 
Brick  Yard 
Hdmimaie  Store 
Lumber  Yard 
SMVn :  Cons 


CaNSJMER/HOIglMAiiaNG 

jr_Ld  Care  Center 
Cr-Etit  Union 

Higr  School  Home  Economics  Deir 
Furniture  Re finishing 
SHVTI:    Culinary  Arts 


HEALTH 

Dental  Clinic 
Dental  College 
Hospital/Clinic 
Vurslng  Ho»e 
School  for  the  Blind 
School  for  the  Deaf 
Sewa^  Treatment  Planr 
Hater  Dis-rrict 
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GH5S2rnE&  FIELSTDPS  oMtimied 


/RECREATION 


PUBLIC  SERVICE 


Fond  ProcMslng  Plant 


iXaRISE  SCtEHCE 

Flail  Hatcaery 
Fwh  Vner  PoDd 
Sair  Waner  Marsh 
Sfprn :  Dceanography 


!tl«KETIWG/DISTHIBlJTIOK 
FOOD  AND  GdTDS 


Collega 
Dental  -Collage 
Fire  Station 
Govemaaaty  City 
Government^  State  ' 
Llbrazy 
Mllitar/.Base 
Police  Station 
Poet  Offloe 
Public  Utllitiea 
School  for  the  Blind 
School  fox"  the  Deaf 
Secondary  School 
Business  Education 
Computer  Center 
Home  Economic 
Industrial  Arts 
Science 


TRANSPORTATION 

Airport 
Bus  Depot 
Ferry  Terminal 
Pipeline 
l^ilroad  ^ard 
Transport  2ompahy 
Trucking  Terminal 


\ 


SERtZES 


iOeae  Hepair 
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IVPMDIX  C:    TEACRBB  RESOURCES 


HOMAKISTIC  EBUCiBlOW 


Mmensfw^ls JjM !■  all-^.  PfXaun/StMdard,  38  Webt  Fifth  StrMt, 
Dayton  01195 


Focus  m  S^g  liiplQiiMMt.  Siiwm  If  >bul1i  AssociaMB  •  Zoc. , 
259  EMt  Et§m  SePMtrHTc^BD^  lUlnate  606II. 


^    Human  BircaiiiMttt  Pyomau    Sumh  ^B^mtopmmt  Tlnl»ifl( 
^55  Tfln  twimi,  SuItTH;  San  Dlag^  CiisMm^bm  9B9 


FjLlmstrips: 


"BecoKLBg  YoKself."  Sdiolaatlc  Book  Servicas,  Sflvmn  ATanaa« 
EngelMood  Cl:;:^^,  Rev  Jenay  0763^. 


"Firsr  things.'*    Guidanca  Asaoclates,  757  misd 
NeW  rmrk,  Nav  York  10017. 

"^Toam  on  Salf  Davelnpaant."    Sciaiase  Haaaarch  AaaociatMia. 

'*KindkiJ>*       Sctx>la8tlc  Boc^  Saznrlcaa. 


"Loll:i^  Dragon."    Society  for  ViaBal  Eduoatlon,  ISHS  Maaraay  Parlciragr« 

Chicafc.  Illinois  60614. 

EAararional  Acti^tlas  Inc. .  ?9«aport,  ik»  Ifk  11520. 


fm  I?"    inivarsal  Education  awt  Visual  Arts,  2^  Pavk  Ai^ua  South, 
%tmt  laiky  New  York  10003. 


Cassettes : 

"ETerybody  Cries  Sometimes. "    Educational  Actiirltias  Inc. 


"Tdentity."    Children's  Press,  122H  ^ss-  Var  Bunar 

Cnicago,  Illinois  60607. 


.Mming  ADoct  Cause  anc  Effect.*  3tro^  Associotaa^  320  Route  17, 
Manwah,  Mew  ^^srsey*  / 
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TEiCHIIIG  RESOHCEE  -  continMd 


Ifaterials : 


'^Career  Insights  and  Self  Ammmss  Games."  Hoi^xton  Mifflin, 
Pennington-HopMi^ll  Road,  Hi— nil.  Hew  Jersesf  (r8S25. 

"Dimensions."    Imulti  media  icr.rj  Sdiolastic  Book  Service. 

"Emotions."    I slides]    Society  *r  Visual  Edncation. 


"Learning  AboK  Values  Study  Paioita."  D.  C.  Cook  Publishing  Company, 
Elgin,  Illiaoam  €0120. 

^Moods  ind  IfcsK  iiiniii  "    [study  prints]    D.  C.  Cook  Publishing  Coq)aiiy. 


"Values  Study  Prints."    BFA  Edumational  IMia.  2211  Michigan  Avenue, 

P.  0.  Box  l^S,  Sanra  Monic*.  ^mifomia  OT40fe. 


Ii;    WORK  AWARENESS 
Filmstrins : 


"Cowunity  He^^jaenrs."    Ediacation  Enrictamsnr  HMuviula,  Inc.,  ^ 
83  East  Avenue,  ihsrwlk,  3an«ci:ictr:  0S85:.. 

"How  Money  ^ork-^  ^an±ax  "r-^/rilmstrim  93^  Pearl^Street , 
Box  1590 ,  Jepr     ^IC ,  Bou-£ier     -.T?lorado  803C1 


"I  Want  To  Be .       Iliiirdrer  -  s 
"Our  Urtan  Needs  "    Society         ^isual  ^ducat^^io. 


"People  At  Work.      Leamin^r  ^tesoorces  Conpsiy    P.  0.  Drawer  3709, 
202  Lake  Mir:^  Jrive,  Lmmm^d,  Florida  33801%. 

"Pioneer  "    Twfs  larte    lo>— 1_  Archer  w  i'  im  ,  Jamaica,  Mew  York  11^35. 

"We  Build  ^  ^  -toose  lieath  aitd  Coomi^,  125  Spring  Street, 

Lexington    mmBatctmserrts  OZl'T:  ^rV-. 

"Working.      BFA  Educariona*  4ecaa. 

"Working  In  )ur  Coimnunity  '      -an  and  Cosoan^     191  Spring  Street, 
Lexingron.  Jtessachuserts  3217.. 


"Working  Together  In  a  Ne2.ghbor*tood."    Giam  «i  Coopany. 

24 
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TEACHING  RESOURCES  -  continued 


Cassettes: 

'*I  ffotider  What  I  *  11  Be . "   Csongs]   ShaimM  Pmm  ,  D»iaw«r«  W*tar 

Pennsylvania,  18327. 

"What  Will  I  Be  When  I  Grcw^  Up?"    Csongs]    Education  ActlTitiea  IM. 

Materials :  ^-y 

'♦Connunity  Helpers.^'    [study  jM^ints]    Society  for  Visiiia.  EdeoetlM* 


"Conmunlty  Helpers  Activity  Sets  1^*&  2."    F.  A.  Owe^  PubUshlag 
Dans ville.  Mew  York  m37.    •  H 

"Community  Helpers  Crossword."    Ideal  s\diool  Supply  cWpany» 
11000  South  LaVergne  Avenue,  Oaklawn,  Ilkinpis  60453.  \ 

"DimeMions."    [multi  media  kit]    Scholastic  Book  Servilbfes. 

"Early  Career  Series."    [study  prints]    Lerkier  Publication^  Company » 
Minneapolis,  Minnesota.  ^  \^  \ 

"Flash  Card  Rebus."    [game]    CFI,  2100  Locust  Stteet,  Fhilidelphla»  . 
Pennsylvania  49103.  V 

"Learning  About  Careers."    [study  prints]    D.  C.  Cc^k  Pid>ll8hing  Company. 

"Neighborhood  Friends  and  Helpers."    [study  prints]    Society  for 
^sual  Education.  '.^ 

\  >  " 

.       ■  ■  ■    .  , 
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TEACHING  RESOURCES  -  continued 


PHILOSOPHY  t  STRATEGY  FOR  IMPLEMENTATIOM 

\   •  .  

Drier,. Harry  H.,  Jr.,  et  al.    K-12  Guide  For  Integriiting  Career  De^lopwwit 
Into  Local  Curriculum.    Worthington,  ohlo:    Charles  A.  Jonee^ — 
Publishing  Company rT972.    255  pg*. 


Dunn,  James  A. ,  et  al.    Career  Education:    A  Curriculum  Design  and 
Objectives  Catalog^    Palo  Alto:    American  Institute  for 
Research,  1973. 


,  Hoyt,  Kenneth  B.,  et  al.    Career  Education;    What  It  Island  How  To  Do  It* 
Salt  Lake  City:    OlympUs  Pidjlishing  Company,  1972. 


Maine  Sterte  Department  of  Education  and  Cultural  Services.  Career 
Education  and  Maine;    General  Information. ,  1973.    Bureau  of 
Vocational  Education,  Augusta,  Maine  OH330.    23  pgs. 


Mager,  Robert  F»    Preparing  "htstructional  Objectives.    Palo  Alto: 
Fearon  Publishers,  1962. 


The  National  Standard  Career  Education  Model-:'   Kindergarten  through 

AduitI    Irvine,  California:    Educational  Properties,  Itte..  19'2 • 


U.  S.  Department  of  Health,  Education  and  Welfare.    Career  Education. 
DHE<r  Publication  Ho.  (CE)  73-00501.    10  pgs.    For  sale: 
'    Superintendent  of  Documents.    Catalog  Ho.  HE  5.280:8000075. 

U.  S.  Government  Printing  Office,  Washington,  D.C.  21«»02  .    30  cents. 


.  Career  Education;  A  Handbook  For  Implementation.  102  pgs. 
55  cents.     '  ' 
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TEACHING  RESOURCES  -  continued 


IV.    CURRICULUM  DESltsKg  AND  ACTIVITIES 

►  '  i  . 

BoroHsky*  G«or8e  «t  ai.    Yellotf  Pages  of  Learning  Resources.  Ccnjobrldg^: 
MIT  1^35  f  1972.         pgs.         '    ^  - 

Bottoms,  JaniQ^  ^»    Career  Education  Resource  Guide.  Washlngtco: 

^  General.  Lei^ming  Corporation ,  1972. 


Ryan,  Charles  V,    career^  Education  Program;    Volume  1  K*6.  Bost^: 
Houghtcrti  MiffilnT  1973.    """^    ]  ]  ~ 

State  of  Main0.  Career_Education  £  Maine;  Curriculum  Guide  ^ 
State  p^p^rti^nt  of  Education  and  Cultural  Services.  Augusta, 
Maine  0^330,    268  pgs. 


State  of  Main^.    j  Can Ideas  For  Teachers.    State  Department  of 
Education cultural  Services,  Augusta,  Maine  0U330. 


V.    PERIODICALS  AHB^tjEWSLE^TTERS 

Career  Education  *    Science  Research  Associates,  Inc.,  1972,  1973. 
TbylcSiiiJSth  B.  Hoyt). 

The  Career  EdtfCa^iot^^ Digest .  'Educational  Properties,  Inc.,  3303!  Harbor 

—  Boul^v^iMr  suite  H-6,  Costa  Mesa,  California  92626.    $10  per  ^ 

year,  X^73. 

■■ 

Career  Education  Jfejjg .    McGraw-Hill  Institutional  Publications.  ; 
"  230  Wi5t"^^onroe  Street,  Chicago, /Illinois  60606 • 
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INDEX  OF  CURRICULUM  TOPICS 


of  Units  and  FleXd  Trip  Guides  appear  in  brttckets. 


tarim].  160 


Alphabet,  ^2^  Sz. 
AlphatiM,  64 
AninalSt  39^  51 
*rr,  20»  89 
tetronoay 

[Southirorth  I 
Athletics,,  53 
Attributes,  36 
Autobiography t  2L 
Ariation,  65,  90 

Banking,  3§ 
Bicycle  Sawty.  15 
Business,  •* 


CoBBunicatian ,  29 
Cownity,         50,  5*4^, 
CoHBunity  Helpers,  52,  8( 
CoMinity  Idviag,  HI 
CoHBunity  Liviag 

[Hats  far  takers],  110 
Conatructim^  36,  52,  53 
Cooking,  3fl,  6*^ 
Cooperation,  28 
Crafts t  65,  68,  71 
Creati^  Writij^t,  H2,  45,  57, 

92  ,  99,  100 
Cultures,  24,  Bt,  90 
Current  Events,  31 


Dance,  19 

Debision  Maidag*  14,  15,  24, 
32,  59,  72,  83,  95 
^Dentist,  61 
Dictionary,  55 

9 

Economics 

[Economics  lacperiment],  129 
Electricity,  88 
Empathy,  30,  32 


^  Environment,,  29 »  31 »  41,  42,  56, 
89,  97,  102 
Environment         ^  ^  ^ 

[Fores'try],  166 
Eyes ,17 

^'  "     ■  •■  ■ .  • 

Family,  49,  88     .  ' 
Family  . 

[Our  Parents'*  Occupations],  108 
Farm,  54^)  56,  65 
Farm 

[Cumberlmd  County  Fair],  155  ^ 
Feet,  17 

First  Aid,  40,. 92 

Food,  52,  56,  64,  80,  87,  96 

Fractions,  70 

Friendship,  28 

Government,  43,  56  *  ' 

Graphs ,37 
Grcy>min^,  17%  22 
Growth,  21 

Health,  52,  56,  90,  103 
History,  43,  60,  82  - 
History 
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AFFIRMATIVE  ACTION  STATEMENT 


In  keeping  with  federal  and  state  .guidelines,  the  South  Portland 
School  Department  does  not  and  will  not  discriminate  on  the  basis  of 
sex,  race,  color,  religion,  national  origin,  ancestry,  age,  or  physical 
handicap,  in  the  educational  programs  or  activities  which  it  operates, 
and  is' required  by  Title  VII  of  the  Civil  Rights  Act  of  196^  as  amended 
by  the  Equal  Employment  Opportunity  Act  of  1972  and  Title  IX  of  the 
Educational  Amendments  of  1972  jand  Part  86  of  Title  *f5.  Code  of  Federal 
RegxO-ations  not  to  discriminate  in  such  a  manneip. 

The  requirement  not  to  discriminate  in  educational  programs  and 
activities  extends  to  employment  practices  in  the  school  system  and  to 
the  admission  and  treatment  of  students.         ;     •  ' 

To  insure  non-discriminatory  practices  and  procedur#*s,  the  South 
Portland  Board  of  Education,  with  the  assistance       ar  firmative 
Action  Committee,  is  developing  an  Affirmative  Act  ion  \^sn  and  other 
corarliance  procedures. 

It  has  also  appointed  an  Affirmative  Action      '    .er  to  coordinate 
itr  efforts  to  comply  with  and  carry  out  its  poli^. and  responsi- 
/i„ties  regarding  non-discrimination. 

Inquiries  concerning  the  application  of  Title      I,  Title  IX  and 
art  86  to  the  School  Department  should  be  addressed  to  the  Affirmative 
Action  Officer,  Ralph  W.  Egers ,  Jr.,  Curriculum  Office,  South  Portland 
School  Department,  130  Wescott  Road,  South  Portland,  Maine  04106, 
Telephone  775-6501. 


October  14,  1975 
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FOREWORD 

How  can  one  adequately  express  appreciation  to  a  group 
of  people, who  have  diligently  researched,  worked  closely  with 
coworkers  to  gather  concerns  and  beliefs .  spent  much  time  witlT 
parent  p^^ups     ictively  involved  comir.unity  ^sou  ce- people  and 
represenrati™^  of  instirut:Lons'  of  hi-rner  ir^ami.  g,  and  last 
but  of  most    ^ortapce  sought  input  f-^om  th^  ^udent  body  to 
provide  the    -tinetus  for  developing  nev  concepts  wnich  should 
prove  valuabi-e  to  both  students  and  community. 

Mary  Cruise,  in  writing  of  Saredi  Lee  Wright,  says  in  a 
few  beautifully  chosen  words  what  makes  an  endeavor  such  as 
this  a  reality. 


JOHN  "  I  ;  SE^Km  ,  JR^ 
Superintendent  of  Schools 
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SARAH  LEE  WRIGHT  "  ' 

We  reme^er    arah  Lee  for  her  love  of  family  and  friends- 
We  recall  her  gr^r  faith,  her  courage,  her  dignity-    We  think 
of  ner  talent  fc  teaching  and  her  commitment  "  her  to^t^i^ 
commitment  to  he    work-     We  remember  the 'standards  she  aTsked 
of  her  students    -  never  more  than  she  askec  of  herself-  We 
recall  her  gift   md  great  love  for  writing.     We  remember  her 
willillgness  to  take  a  stand  when  she  believed  strongly-  ^ 

We  think  of  her  subtle  humor  and  her  ability  to  laugh  — 
often  at  herself-  We  think  often  of  those  things  in  which 
she  found  beauty  —  the  sea,  flowers,  animals,  travel-  We 
recall  her  impatience  with  those  who  forget  "life  is  to  be 
rived."  We  think  of  her  marvelous  blend  of  South*^  m  charm 
dind  New  England  consc  r^n  e-"  We  remember  ner  "Right  to  Read" 
sneech  —  we  cannot  forget  it-    We  remember   :hat  she  wrote  for 

guide.  ' 

We  remember-  ,  . 
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PREFACE 

This  curriculum  guide  is  composed  of  a  series  of  language  arts 
skills,  activities  and  course  outlines  for  grades  seven  through  twelve. 
It  is  intended  to  be  an  instn^ctional  tool  both  for  the  experienced 
teacher  and  the  teacher  new  /to  our  schools.    The  design  provides  a 
definite  sequence  to  our  English -program,  yet  it  is  flexible  enough 
to  allow  for  teacher  creativity.  ^ 

Teachers  rroduced  this  guide.    All  of  the  activities  and  the 
course  outlines  have  been  tested  in  the  classroom.    We  trust  that  the 
combination  of  sound  research  and  practical  application  has  resulted 
in  a  realistic  guide. 

Where  appropriate,  career  education  activities  have  been  suggested. 
We  believe  that  students  shou^'^  have  the    ►pportiinitv  xpior*  rneir 

>e*-onai  .diues  ana  to  c^nsiaer  the  airematives  offered  Ln  different 
careers 

The  guide  was  designed  Pro  fit  the  needs  of  our  students.  Th? 
scope  of  the  guide  recognizes  the -varying  abilities  of  students  as  well 
as  their  diverse  interests  and  goals. 


Mary  Cruise 
Sarah  Lee  Wright 
James  Dunn,  Chairman 
4  English  Department 

South  Portland  High  School 
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CURRICULUM  REVISION, PROCESS 
,  South  Portland  English  Department 


The  process  of  curriculum  revision  of  the  South  Portland  school  system  - 
Project  REVAMP  -  began  in  the  1973-74  school  year  with  focus  up.on  the  secondary 
mathematics  department.    This  three-year  program  of  revision  includes  also  the 
English  and  social  -studies  departments,  ofte  year  being  spent  for  special  emphasis 
upon  each*  .  Infusion  of.  career  education  into  the  curricula  of  these  major  de- 
partments will  expand  into  other  areas  as  well.     The  following  account  describes 
the  process  of  curriculUTji  revision  in  the  secondary  English  department  of  South 
Portland* 

V 

Selection  of  staff  was  the  first  step.     Curriculum  coordinatoris  were  chosen 
by  the  administration  from  the  secondary  faculty*  one  teacher  from  the  junior 
high  and  one  from  the  high  school.     These  teachers,  released  for  the  year  from 
classroom  teaching,  worked  under  the  supervision  of  a  director  of  career  edu- 
cation (assistant  superintendent  of  schools)  and  an  assistant  director  of  career 
education.     The  teachers  selected  as  curriculum  coordinators  ai?e  experienced 
classiHDom  teachers  with  some  knowledge  of  this  city's  education  system,  the 
character  of *the  conimunity  itself,  and  an  avowed  interest  in  meeting  the  needs 
of  students  regarding  education  and  career. 

The  staff's  first  major  task  early  in  September  was  the  setting  of  objectives 
for  the  entire  year.     Ift  general  these  included  a  thorough  review  of  the  presort 
curriculum,  visits  to  vai^ious  school?  in  and  out  of  the  South  Portland  system ,\ 
the  study  of  curriculum  and  career  education  materials ,  .  contacting  parents  and.' 
students,  working  with  teachers,  development  of  the  year's  career  education  ' 
program  (workshops,  acquisition  of  new  materials,  development  of  new  courses). 
Each  coordinator  composed  a  pirocess  chart  setting  forth .  monthly  objectives  for 
the  school  year.     This  calendar  served  as  a  guide  for  the  major  activities  of 
the  staff,  and  was  amended  continually.     Although  we  experienced  some  real  frus-* 
tration  trying  to  plaa  an  entire  year's  program  at  the  very  beginning  of  the 
year,  before  we  actually  knew  where  we  were  going,  we  found  that,  once  outlined, 
our  work  for  each  month  was  more  easily  determined  and  more  eff iciently*^ccom- 
plished.     The  process  chart  also  provides  a  step-by-step  accouht  of  our  year's 
work.  ' 

During  the  first  weeks,  a  great  many  hours  were  spent  in  reading,  studying, 
and  ordering  various  materials  to  increase  bur  own  background  of  knowledge  and 
understanding *of  the  concept  of  career  education,  its  successes,  and  failures 
elsewhere  in  the  cquntry.     We  found  an  overwhelming  amount  of  literature,  some 
very  helpful  and  some  very  confusing.    Our  pursuit  of  information  continued 
throughout  the  year^.     Resources  included  curriculum  guides  from  other  schools 
and  from  other  states,  abstracts,  microfiche,  and  other  ERIC  materials,  profes- 
sional texts  and  journals,  films  and  filmstrips,  periodicals  (Career  Education 
News ,  Career  Education  Digest,  newsletters)  and  publications  of  the  National 
Council  of  Teachers  of  English. 

,    Needs  assessment  was  the  most  time-consuming  project  of  the  entire  year. 
We  now' realize  that  this  process  could  have  been  done  more  easily  and  finished 
earlier  had  w^  spent  less  time  in  search  of  an  instrument  already  devised  and 


tested,  and  created  6^         -  which  eventually  we  had  to  do.    We^studifedj  the 
Right  tP  Read  assessment  instrument,  visited  the  State  Library  ft  Augusta  and 
the  University  of  Maine  Port^an(i-GorhaTh  C\jj?riGulum  Library  in  search  of  further  * 
assessment  materials,  ejcplored  through  ERIC,  and  spent  much  time  trying  to  dis- 
cover what  others  had  cia^e  before  us.     Finally  we  followed  the  advice  of  our  own 
elemental^  coordinator;    never  mind  what  others  have  done.    Write  your  ovm. 

Our  needs  assess^en"^  involved  four  areag^  of  research:  ^  South  Portland  teachers, 
parents,  students,  and  t^e  comn^Unity,     Meetings  with  teachers. were  held  at  the 
junior  and  senior  ^ig^  ^chools,  individual  interviews  with  eyery~ teacher  were  con- 
ducted by  the  qurriculurn  coordinators,  and  a  fifty- item' questionnaire  was  prepared  • 
and  distributed  to  eve^y  secondary  teacher.  "  The  pui?pose  of  all  this  survey  of 
teachers  was  to  ascer^ai^  ^l>at  is  actually  being  taught  arid  how,  what  skiljts  are. 
needed,  what  duplication  esists,  and  what  gaps  in  the  curriculum,  need  to  be  filled-. 
Teachers  received  the  questionnaire  October  1  and  were  asked  to  complete  if  by 
October  15.    They  were  n°t  required  to  sign  their *^ameS,  but  department  chairmen 
were  asked  to  collect  every  form  so  that  the  survey  would  represent  the  entire 
English  department.     At^^wers  were  tabulated  and  comments  compiled,  and  <he  results  ' 
were  stenciled  and  distributed  to  the  teachers  October  31.     Muc^tx  helpful,  infor- 
mation was  acquired  in  this  survey  and  used  in  many  ways  throughout  the  year.  For 
example,  teachers  expr*e^sed  opinions  regarding  the  kinds  of  meetings  they  preferred,, 
the  extent  of, their  interest  in  communijcating  with  t-each^rs  at  levels  above  and 
below  their  own,  and  topics  to  be  explored  in  workshops.        S  •  ' 

Evening  me^ingg  wi'th  Parents  were  scheduled  at  the.  junior  and  senior  high 
schools.     These  meetinj^^  were  attended. by  the' Career  Education  staff  and  English 
department  chairmari,  s^^perintendent ,  aiid  principals.     A  slide  presentation  showing 
some  of  South  Portland'^. qareer  education  activities  was  of fered  at  the  junior 
high  schools,  and  at  ^11  meetings  fre6' discussion  of  the  curriculum  and  its  needs 
was  encouraged.     Pa^e^t^  had  received  notices  of  these  meetings,  and  student, 
volunteers  helped  with  telepbc^ning.     Attendance  was' much^ smaller  than  we  hoped, 
but  those  parents  who  attended  participated  with  interest  and  offered  some'  help-  . 
ful  ideas.     in  additipti  to  these  specially  planned  parent  meetings,  career- edu- 
cation personnel  we^e  "av^^il^l^  in  the  Career  Resource  Center  of  each  school  at 
the  annual  Open  House  f;(?r  parents  .... 

Student  opinior^  w^^  sought  through  questionnaires,  classroom  discussions, 
and  guidance  groups.     Senior  surveys  administered  by  the  guidance  department  and 
five-year  surveys  of  gr^uates  gave  us  some  indica.tion.  of  student  needs  and 
opinions.     The  que^tionn^ii^es  were  given  to  representative  classes  at  each  level, 
tabulated  by  the  teac^her^,  and  the  results  stenciled  and  distributed  to  secon- 
dary teachers.  '  ' 

Our  most  practic:ai  ^nd  interesting  informati6n  came  from  the- South  Portland 
community.     A  number  Of  local  employers,  representative  of  the  fifteen  job 
clusters,  Vere  inter%riey'ed  by  the  two  secondary  curriculum  coordinators.  We 
found  the  most .  effective  way  to  coirduct  these  interviews  was  to  have  one  inter-     .  , 
viewer  engaged  in  di^Cu^sion  with  tne  employer  while  the  other  took  notes..  We 
used  a  prepared  outline  of  topics,  a  copy  of  which  was  given  to  each  employer  . 
interviewed.     This  ernPlc^Yer  survey  form  gave  direction  to  the  interview  and 
helped  us  to  obtain  the  Particular  information  we  wanted.     Without  exception,  . 
the  business  people        interviewed  werp  cooperative,  courteous,  even  eager  to 
talk  about  ways  in  wtiicti  education  and  business  can,  w6rk  together  for  the  good 
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of  students  and  community  alike.     This  s-ame  interest  and  spirit  of  cooperation, 
was  evidenced  by  our  Advisory  Board,  ^  group  representing  education,  parents, 
civic  grbqps,.  labor,  and  busii^ess .  -i 

.Local  publ^shinn:  houses  provided  useful  information  both  through  ^x'amination 
of  th^ir  catalogs  nrii  educational  materials  and  through  tours  showing  job  and 
"^^areei*  possibilities  for  students.     Many  commercial  publications  provided  in- 
formation and  resoiirze^.     Materials  '  from  exhibits  and  workshops  of  state  and 
regional  convention?  furthiej^' expanded  our  resource  library.  ^ 

In- addition  tc  the  individual  interview^  scheduled  by  the  curriculum  door-, 
dinatorsJ  vi3its  were  made  to  local  Tbusiness  firms  participating  in  tl^e  Career 
Guidanc^  (^Institute  sponsored  by  the  South  Portland  schools.     These  weekly  visits, 
were'made.  after  school,  over  a  period  of . twerity . weeks ,  by  interested  teachers, 
students,  and  parents.  ' 

The  curriculur  coordinators  also  visited  a  number  of  '-schools  outside  the 
South  Por^lanti  system.     We  collected  curriculum 'guides ,  interviewed  teachers, 
yisi-ted,  Classens  ,^  examined  tex^bpoks,  and  made  comparisons.     Detailed  reports  of* 
all- visits  were  writtf5n  by  the^^i^  coordinators  and  copies- ^distributed^ 

to  English  teachers  ,.prihcZpa5sv^^=%H^  interested  administrative  staff. 

Another  interesting  community  .contact  was  the*  Univer»sity.     We  found  that  ■ 
WHege  instructors  are /^s  poorly  informed  as  to  secondary  curricula,  practiced, 
and  objectives  as*  are  secondary  teachers  regarding' the  college  program.  Teachers 
at  both  levels  expressed  interest  in  exchange  visits  to  classes  and  any  other 
possiBl^e  communication  that*,  might  improve  the  sequential  element  of  education. 
We  found  a  universal  Qriticism        from  eiemeritary,  to  junior' high,  to  senior  ^ 
high,  to  college:     there  is  mutual  ignorance  regarding  other  levels,  there  is 
needless  duplication  and  ♦  i>epet-ition ,  there  is  a  need  for  a  more  effective,  truly 
sequential  educational  system;   ^      ,  ^  ^ 

Visits -rto^  r^iohal  vocational  schools  provided  further  information.*  Agatin, 
we  found  that  secondary  teachers ,  in  the  main ,  knew  very  little  about  the  oppor- 
tunities and  programs  of fered  by  vocational  institutions,  whose  faculties  are 
very- eager  to  fee^isited  and  to  improve  communication  with  the '-comprehensive 
schools  who  ^end  their  pupils  for  part-time  work/study. 

We- reGommend  contacj-ing  any  other  department,  organization,  or  staff  that 
might  be  simultareousl^^  assessing  needs..     Often  this  information  can  be  "shared 
to  the  benefit  o    both.    .For  example*,  bur  assessment  of  curriculum  needs  was 
aided  by  surveys  a4ministered  to  various  classes  and  to  .special  groups  by  the 
guidance  departments  ^f  our  school^."    Also,  South  Portland  became  irivolved  last 
year  with  the  Rip;ht  to  Read  program,  and  the  curriculum  coordinators  attended 
meetings  and  helped  in  tailoring  the  Right  to  Read  needs* assessment  instrument, 
many  of  whose  concerns  were  ours  also.  ^  ' 

In  December  a  summary  of  the  most  obvious  educational  needs  of  the  English 
program  rof  South  Portland's  secondary  schools  was  completed.    Other  recommenda- 
tions would  be  added  later.     The'  preliminary  recommendations  were  presented  to 
the  School  Bo«rd  on  January  6  and  approved  at  that  time. 


.  Actual  revision  of  the  curriculum  was  not  delayed  imtil  the  nteds  assess-* 
meht  was  6ompjLeted1    Obvious  needs  became  apparent  long  before  Deceiaber^  ahd  we 
began  working  on  our  .sequential  program,  reviewing  and  ord€^i?ing  materials-^froin 
many  souz^ces,  commercial  and  professional,  field  testing. whisnever  possible'  the  . 
.classroom  activities  and  units  that  seemed  appropriate,  viewing  films,  studying 
microfiche  and  curriculum  guides  from  many  states. 


*    Individual  abd  group  meetings  were  held  all  during  the  fi|lii^lth  admin ir 
.    sfratidn,  teachet^  principals,  career  education  staff,  and  gutaanee  Cdonsel^^ 
participating.    Records  were  kept  of.  ail  meetings. 

,  Inservice  workshops  were  held  in  Novend>er,  Deceirber,  Rsbruary,  and  June. 
Objectives  of* the  workshops  included  curriculum  revision,  infusion  of  career 
w.«^sdi^cation  into  the  curriculum,  and  teacher  communication.    Notices  were  sent 
well  in  advance  of  each  workshop*  > Workshop  activities ^included  speakers,  visits 
to  Prime  Resource  Center,  viewing  of  films,  filmstrlpf,,  and  miorofiche,  examl*  ^ 
nation  of  materials  assembled  by  the  curriculum  coordlilators,  discussion  groups t 
slide  presentation  of  career  education  in  South  Portlan4j(this  proved  to  bei  oris 
.  of  the  most  valuable  and  informative*  activities  offered)  and perhaps  the  best 
feature  —  time  for  teachers  to  plan  and  write,  eitljer  individually  br  wi%h 
partners,  a  unit  or  course  description  for  use  in  the  classroom. 

Culmination  of  the  yearns  work  was  two-fold.    (I)    Reccymnendations  for  Im- 
«  provejpeht  of  the  English  department  were^  presen^d  to  and  approved^  by  the  Scheijil 
Board  in  March.    (II)    The  working  draft  of  our  first  iMttpt^^  plan  for  oittvi- 
culum  revis;,ion  was  published  and  distributed  to  seconds^ ^Riglish  teachers,  to 
b$  used  as  gui/lelines ,  cfassroom  tested,  and  implemented  with  activity  |>aqk#gea. 
Implementation,  evaluation,  and  fur-^her  amendment  will  lead  to  pObl^l^tion  of 
the  curriculum  guide  in  the  spring  of  1976.  Si*  .  t 
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CURRICULUM  REVISION  PROCESS 
South  Portland  Englis^  Department 


SELECTION  OF  STAFF 

—I         'li     1  ' 


DETERMtNATION  OF  OBJECTIVES  I 

 ™  


I  NEEDS  ASSESSffiNT 


^  vfeyiew  o^,  Materials 
•  Staff  Conferences 
•JParent' Meetings  ♦  / 

m  ■. .' 

Student  Surveys        \  , 
Business  Visitations 
/  School  Visitations: 
other  Departments  Assessing  Needs 


CURRICULUM  CONSIDERATIONS 


Review  of  .Materials 
Workshops  ^ 
Staff  Meetings  , 


1'  RECOMMENDATIONS 

APPROVAL 

CURRICULUM  REVISION  PLAN 
Sequences  and  Activities  (7-10) 
Outlines  of  Course  Electives  (11-12) 


INSERVICE 

3= 


IMPLEMENTATION  AND  EVALUATION 


CURRICULUM  GUIDE 


-5- 
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:  Reading  and 
4rUterature 


Languaget  ' 
Gramar  and  Usage 


Career  Education 


Debotilng  skills: 
sounda 

'  syllables  v 
root  words  ■ 
siiffiies,  prefixes 

Gomprehension!  .  , 


to  find  main  idea 
to  select  details 
to  answer  ques- 
tions 


words 
Phrasing  (thought  ■ 
units)  ' 
SQ3R  (iiurvey/'  Ques- 
tion, Read,  Restate, 


Appreciation!  ^' 
reading  for  pleasura 
■  understanding  plat , 

Library  Orientation  . 
Group/Individual 

Directed  Reading 

Study  of  make-up  of 
books 

345 


Practice  in  form  of  ' 
preparing  papers 

Personarwriting! 
sketches 
journals 

Paragraph 
main  idea 

supportive  sentences . 

Writing  for  English  and 
conM  area  subjects! 

definitions 

brief  essay  answers 

sumiiiaries 

Writing  after  viewing  > 
films,  fllmstrips 

Letter  /friting 


■  Verb. 
Direct. Object 
End  Punctuation 
Capitalization 
Simple  Sentence 
By  putting  together 
its  component  paints, 
the  student  may  better 
.understand  the  concept 
of, a  sentence.'  / 

Sentence  building  with 
adjectives 

i/^cabulary: 
sight  vocabulaiy 
word  study  from  reading 
selections 
context  clues 

Spelling { 
Basic  Lists  ■ 
Student  writing  ' 

DiGtioiii]^ 
Usage  ' 
Word  Study 
Dialects 


Oral  Reading 

Choral  reading  .  " 

.* 

Pantomime  ■ 
Practice  J 

asking  and  answering 


giving  and  taking 
directions 

Reporting} 
hobbies 

interests  ,  » 

references 

other  areas 

Listening  to  write  from 
dictation 

Listening  to  enjoy 

Recognizing  the  import 
tance  of^  courtesy, 
responsibility,  parti- 
cipation in  listening 
situations 

Role  Playing  and 
Improvisation 


Guidance  Program i 

Study  habits  and 
attituies 

4  ' 

\ 

I 

Orientation  to  Career 
Resource  Center  \ 

Investigation  of  job 
clusters  ' 

Rese&rch  of  careers 

English: 

Tourism  in  Haine 
Newspaper  Unit 
Newspaper  Careers 
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cDfr>-IS  AND  CORRECTION  OS  INDHIDUAL  READING 
AaNDED  FOR  ALL  GRADES  AND  ALL  PHASES, '  •  ■ 


DISABIUTKS^WITfl  THE  HELP  CF  Tl  READING  SPECIALIST  ARE 


Mliig  and - 

t                                  '  1 

^       Speiking,  .  • 

Gtrser  iduQttloQ;. 

Vpltinp  * 

OraMAp  and'U^acB  ^ 

Lifltanintf 

fiftsie  ilfllVfl  ffcrt 

%Tiip^  flfin+iflncfl ! 

(Vfll  y*Afl/Hniyi  ' 

■  *■'■■ 

SuDDortlnj?  sfintfinrps 

Noun  1 

Personal  Pronoun  ; 

flhnral  y•AflH^n^y 

Studv  hahitfl  anri 

f 

viX/  niajUi  uxvxpxvij 

uUU*uU]pXV/y 

* 

Linking 

Practicfi !  ' 

Rfisoupcfi  Cflntfli* 

UU  i'Uiilvn  UiiwUuXvliO 

UiCavXYC  VJUuXXiJG 

Slnmlfl  tftnsfi  '   '  ^ 

asking  anri  anWAHnff 

W  o99  raXablOiioIUp 

ounpxc  plan  X  or  piuuwiii 

nliafi^'l  And  > 

(juooviions 

T  AtfAflf  ^0fi^^An  Af  4aK  . 

iny^pvigaiion  oi  joo 

.  DBiiweBn  niain.  lueas 

coinpooiuion 

VUIIipi6II19ni 

giving  ai)a  lAxing 

Clusiers   .  . 

QUlSvuXUuo 

liylv  uOlJ\XlI|^  Xil  ^Uv^Xv 

PrpHirfl+A  ilHiA^*HvA 

riTSUXl^auO  AUJgkivXVO 

DaflOfl1>*Ah  A^  AflV^OAHfe  '( 

uuuxxijg  x^riu 

rit?UXvauQ  liUniMiolyXVc 

nspor  uing  \ 

■  1  ■ 

UDUUXvo 

Diigxxon; 

PfirflAiiui  Wi^it^nff 
r ouijax  m  Xl^XIlg 

ijxjiipio  QtsniAsncc 

inii6resxiD 

iourisiii  in  Mins 

AUUUUX^glCtL'UXUXX 

ruii(/wUauxui  , 

rsiercncss  , 

nswapper  unii 

T  nt.fti*rT'ft  t  a  t  ^  M » 

XiivCipAOldUXUUi 

Hani  t^H  ntxi\f\r\ 
UapXwdXXAalXW 

oinsr  areas 

Newspaper  careers 

1  ATT  DT»0 

Ati  J  e  c  ui  V  e  H*oi(iparx3on 

of  X)\Cil 

Fripurilv 

Afivprh 

Hctonincr  tA  urito  ft»Ani 
IjXd  UCUX^Jg  l/U  WIXl;^/  XrUR 

notiny  ohST'Artpr 

Thank  vnii 

rioniiinrt'ion 

A\ nf.fl+l  AA 

ux(/uavXUU 

chanpft 

f  CooiYlinatin^  for  use 

sensing  moi^. 

iixpository  , 

in  compounds) 

Listeaiijg  to  enjoy 

visualizing  charae- 

Brief  recorts  based  on 

tsr  and  sfittin? 

writin^f 

TransDOsin^  in  stu* 

Obiect  of  trfiuosition 

n 

ItefiQi/ni7inp  thp  ininor* 
tancfl  of  courTiflSv: 

'  Library  Orientation  • 

dent' s  words 

Adjectives  and  Adverb 

responsibility,  partici- 

Grouu/Tndi vidua! 

■  Phrases 

nation'  in  listening 

■rfritdng  based  on  reading 
Avoid  stp?v>otTOd 

llsa?9  ^ 

situations 

0 

Sopllinf^ 
Dictionafv 

fiolfl  Plavincf  anrl 

llVX^  4        Xilg  ClilU 

Tumrovisation 

; 

Vocabiilaiy , 

Word  Study  ,      ^  \  - 

p  . 

Dialects 

ERIC 


348 


mi  EIGHT  -  PHASES  l-?-] , 


Reading  M 

Literature 


m\b  basic  skills 

•Pre-reading 
(P^paration-fpr  a  ^ 
reading,  asaignnient)' 

Skills!  ^  . 
Defining  purpose 

,  for  reading 
Adapting  rate. to 
purpose  and  con- 
tent 

Understanding  se- 
quence of  ideas 
andevehts 

Understanding  con- 
flict basic  to 
plot 

Study  of  general 
make-up  of  books 
noting  the  plan  of 
the  authors^;, 
Oral  Reading'Av^ 
Pronunciation 
Expression 
Appreciation: 
Understanding  major 
and  minor 
characters 
Interpreting  dia- 
lect and  un- 
familiar  language 
Library 
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Pre«writing 

Re-writing  , 

Note  taking  for'  content 
area  subjects 

Reference  worki 
Brief  reports  in  • 
student's  own  words  ' 

Tone: 

Business  letter  and  ' 
■  Friendly  letter 

to  peers 

to  elders 

Potft  :cards  0/  request  ' 

Writing  based  on 
'  reading 

Writing  based  on 
viewing  television  ' 
and  class  films 

Personal  writing 
Hobbies 

Articles  for  school 
newspaper      '  ' 

Sunimary  of  a  short 
stoi7  ^applying  time 
sequence 


Language;, 
Grammar  and  Usage 


Predicate  Adjective 
Predicate  Nominative 
Adverb 

Compound  parts  of 
simple  sentence 

r 

Prepositional  phrases' 

Spelling  from 
Spelling  text 
Grammar  text 
Student  writing 

Vocabulaiy/l3ictionaiy 
Words  from  reading 

Activities  in  use'  of 
telephone  book 

Usage 

Word  Study 
Dialects' 


Career  Education 


Oral  reports 

Small  group  discussions 

Taping' of  discussion,  ^ 
listening 

Discussion  of, films,  ; 
television 

Introductions  and 
responses 

Taking  and  giving 
messages 

Pantomime  Characteri- 
zation (Scenes  from 
literature) 


Role  Playing  and 
Ipiprovisation 


Quidance/Englistit 

Career  Fair 

Preparation,  orien- 
tation, and  evalu- 
ation if{  Career  • 
Resource  Room 

English  Units t  ' 
Revolutionary 

Lifestyles 
Alternatives  to 

Book  Reports 
Self  and  Career 

Exploration 
Community  Resblirce  ' 
Indian  Lifestyles 
History  of  Schools  . 
Lifestyles-Nearing 
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m^  Um  -  PHASES' i  and  5 


.Skills  taught  as 
needed 
,Pre-reading 
■  '(Preparation  for  a 

'reading' assignment), 

Word  Study? 

,  Derivation 
Vocabulary  from 
literature-  \ 

Conprafcensiont 
Organizing  ideas  in 
the  selection 

^  Recoffnizing  cause 
and  effect  rela- 
'tionsMps 


Receptive  reading' 
Interpretation 

Mood,  atmosphere 

Dialect  in 

literature 

Literary  deVices 

Foreshadowing 

Flashback 
Figures  of  Speech  • 

Simile 
•  Metaphor 

Personification 

Alliteration 
Theme  in  literature 
Libraiy 
Dialects  in 

Literature 
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P,re-writing 


Re-writing 

Prbghssion  in  outlining 

Note  takidg  to  develop, 
listeniTig  skills 

Letters  of  Request  and 
Order 

Friendly  Letters 
(End  teaching  of  letter 
form  with  grade  eight) 

Report  based  on  two  '  ^ 
references 

Outlining-two  point  .. 
SuMarizing 

Personal  Writing  ■ 
Correlate  personal 
experience  with 
literature 

♦ 

Books 

Comparative  teiis 

Dialogue  1 
Punctuation' 
Capitalization 


Noun  .  V 

Abstract,  concrete 

Appositive 
Pronoun 

Indefinite  • 

Possessive 

Case's  , 

Subject-verb  agreement 
^erb' 

Perfect  tenses 
Conjugation 
Passive  Voice  , 
Transitive 

M 

Conjunction-correlative 
Distinction  between 

Simple  Sentence 

and  Canpound  Sentence 
iClause: 

Adjective/Relative 
Pronoun' 

Adverb/Subordinating 

Conjunction" 
Complex  Sentence 
Verbals-begin  study 
Spelling 

Grammar  text     •  .■  /. 
Spelling  text 
Student  writing 
Vocabulaiy/Dictionaiy 
M  families 
Synonyms,  antonyms, 


Quidance/Englishi 


Listenii^fe\' 
foi;  specific  infomatior 
to  organize  information  Icareer  Fair 
to  develop  different* 
solutions.  > 
to  infer  cause  behind 


to  foil  opinion 
Speakings 

Small  Group  Discussion 
Oral  Book  Beporting 
Taping  Discussion 
Dramatizing  Scenes 
from  literature <  - 


Patterns ^ole 


Vocabulaiy  text 
Dialects 


Playing  and  Im- 
provisation 

3ral  Reading 

Pronunciation 

Expression 


Prepar&tloQ,  orien- 
tation and  evalu* 
ation.in  Career  . 
Resource  Room  * 

Ingllsh  Units:. 
Ravolutionaiy 

lifestyles' 
Alternatives  to 

Book,  Reports 
Self  and  Ganer 

Exploration 
Community  Resource 
Indian  Lifestyles 
History  of  Schools 
Lifestyles-Nearing 


QK9 


ii 


GRADE  Nil  .  PHASES  1-2-3  ' 


Readinf!!  ittP 
literature 


Career  Education 


Basic  skills  as  needed 
Pre-reading  . 
(Preparation  for  a 
reading  assignment)' 
Word  Study 
Structural  clues 
to  meaning 
Vocabulaiy  from 
'  literature  ' 


Approaches  to  Heading 
Sidmining 


Average 

Slow  and  Careful 


hension  , 
Drawing  conclusions 
•  Distinguishing  fact 
and  opinion 
relevant  and 
irrelevant* 
'  Evaluate,  organize, 

use  inf prmation 
Appreciation 
Identify  with  ' 
characters 
Recopnize  that 
literature  can  be 
used  to  understand 
■  one' s  life  and 
oiieself 
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Pre-writing 

.  .  » 

Reding 

Outlining  for  speeches 
and  reports 

Writing  directions  and 
explanations 

Writing  Wt  leisure 
activities 

Writing  from  job 
shadowing 

Personal  Writing 

Writing  op^n  letter 
to  school  paper 
to  daily  paper 

Writing  frcn  reading 

Writing  reviews  of 
radio,  television 
films  . 


Pronouns 

iigreement  ^subject 
and  verb 

Conjunctions 

Compound  Sentence 

Spelling 

Vocabulaiy/Dictionaiy 
Vocabulary  text  I 

Usage  , 

Word  Study  V 
Dialects  • 


Giving  directions  and 


Taking  directions  (as 
in  Job^dowing) 

Listening  to  recordings 
of  good  literature 
followed  by  class' 
(jlscasslons 

Listening  to  take  notes 
for  a  personal  . 
interview  , 

Adapting  speech  ta 
audience  and  occ^ion 

Participating  in  panel 
discussions 


Ouidanoe/EngUshi 

Nine  Week  Coarsea: 

Self  and  Career  . 
Exploration 

Introduction  to 
Careers  ;  .  . 

Projects  and  Units t 
Oral  Hsjuilng 
Consumer  Education 
in  English  class 
(lob  Shadowing 


Role  Flaying  and 
Improvisation 


Ninth  grade  speech  , 
syllabus  includes 
purposes  of  speecji 


f54 


-  PHASES  1;  aiid  j 


Jtoading  and 
Uterati|re' 


Pre-reading 
(Preparation  for  a 
reading  asslgnnient) 

Rates 

Approaches  to 

(prehension 
Inferring  special  .> 
shade  of  meaning 
as  determined  by 
the  context  . 
Increasing  compe- 
tence in  critical 
'  reading/  stressing 
ability  to.jdistin- 
guish  fact  and 
.  opinion* 
Relating  reading  to 
past  reading 
through  mythology 
and  poetiy 

Coaparing  characters, 
settings  and  con- 
flicts in  current 
reading  to  those 
in  previously  read 
books  ■* 

Interpretation 

Character  traits 

Motivation  of 
characters 

Character  and 
environment 

Effect  of  language 
Figures  of  speech 
Imagery 


Pre-witing 
Re-writing 


Reading  Planning 


Refining  the  use  of 
transitional  devices 


Satire 


and  preparijig 
a  multi-paragraph 
theme  suited  to 
specific  purposes  , 
entertain,  inform 
persuade,  self- 


>  I 


Siting  five  kinds  of 
expositoiy  paragraphs 

Outlining  for  speeches  ' 
and  reports 

Ireating  variety  in 
sentence  structure 

Preparing  investigative 
reports  about  selected 
authors 


Improving  personal  writing 
through  opinion  essays 
for  varied  audiences 


Noun  Clause 

Compound-complex 
sentence 

Verbals-continue  stuc 

V 

Parallelism 
Subjunctive 
Spelling^ 

Vocabulary/bi^tionary 
Vocabulary  text 
Origin  word  histories 
Vocabulary  from 
'literature 

Word  Study 

Dialects 


Enjoying  litentart^' 
thrdugh  appreciative 
listening 

Adapting  speech  to 
audience  and. occasion 

Participating  in  general 
and  panel  discussions 

Usihg  techniques  of  OFal 
inteipretation 

Role  Playing  and ' 
Improvisation 


Cir«6r  Sdueation 


Qaidihte/^llsht 
Nine  Week  Coursesi 

Self  and  G|Kreer 

Exploration  ; 

Introduction  to 
Caniars 

Projects 'and  Units  t 
Oral  Ming  ' 
Consumer  Edueatlon^ 
in  English  class  : 
Job  Shadowing  ./ 


V 
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i:  CAREfcR  DEVELOPMENT  DESIGN 


GOALS 


f       SELF  Demonstrate  an  avarenes^s 

AWARENESS         of  his  o*m  interests,, 
skills  and  feelings. 

INTERPERSONAL  Demonstrate  cooperation 
-    SKILLS  in  social  situations. 


INTERMEDIATE 

Demonstrate  an  appreciation 
of  his  own  skills ,  interests , 
feelings  and  values. 

Develop  an  appreciation  of 
the  differences"  between 
individuals  or  groups. 


DECISION 
'  MAKING 


Use  hia  senses  to  gather 
data  and  to  develop 
concepts r 


Develop  skills  in  making 
generalizations,  hypo* 
thesizing  and  predicting. 


WORK  Gain . knowledge  of  workers 

AWARENESS         in  the  home,  sch6ol,  and 
^  community. 


Identify  the  personal  and 
environmental  factors  which 
infltience  a  worker. 


MANIPULATIVE 
SKILLS 


Develbp  psychomotor ' 
skills. 


v,l^rove  psychomotor  skills. 


ECONOMIC 
AWARfcNESS 


VALUE  OF 
WORK 


RELEVANCE 

or 

EDUCATION 


^   Understand  that  people  are 
paid*  for  their  i#ork  and 
use  that  money  to  satisfy 
their  needs  and  wants. 

*■ 

Identify  ways  that'  workers' 
are ,  of.  service  to  the 
connnuni'ty . 

Recognize  that  school 
.  i9  a  place  to  learn. 


y^^^cctj^ize  that  each  individual 
\Ls  a^  consumer,  producer  and 
. citizen,  and  as  8<Uch  has  certain 
fights  and  responsibilities. 


Ri6cx>gTli2e  that  an  individual 
can  find  satisfaction  through 
his  work. 

Recognize  that  schooling 
c  „i8  necessary  for  fuVure 
^  careers. 
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CAREER  DEVELOPMEMT  DESIGN 


GOALS 


JUNIOR  HIGH 


SENIOR  HIGH 


Recoj^ize  that  his  talents,  values, 
interests ,  and  limitations  relate 
to  career  goals. 

Develop  the  interpersonal  skills 
required  for  work  roles,  recog- 
nizing that  trust  and  respect  are 
factors  in  human  relations. 


Make  goal-oriented  choices  related 
to  his  career  requirements  and  future 
employability  skills. 

Demonstrate  an  understanding  of  the 
importance  of  human  relationships  in 
volunteer  and  part  and  full  time 
work . 


Develop  an  awareness  of  the  results 
of  decisions  which  will  give  him 
a  sense  of  control  over  his 
future. 


Identify  realistic  alternatives  based 
on  education,  work  experience  and 
counseling  and  accept  responsibility 
for  career  .decisions  • 


Explore  and  analyze  the  common  and 
\,^ique  characteristics  of  jobs 
within  the  15  U.5.O.E.   iob  clusters. 


Identify  and  use  manual  skills 
that  are  essential  to  many  careers 
and  leisure  time  activities. 

Develop  an  awareness  of  the  financial 
and  legal  consumer  resources  as  they 
relate  to  personal  ^nd  familv 
economics. 


Recognize  that  social^  environmental, 
and  technical  factors  influence  career 
trends  and  as  a  result  workers  ^^stJ« 
flexible  ,  adaptable  and  mobile  • 

Develop  competence  in  use  of  manipu- 
lative skills  required  in  one's  future 
career  or  educational  plans. 

» 

Understand  and  appreciate,  as  a  worker 
and  consumer,  the  complexities  of  the 
American  economic  system. 


Understand  impact  of  on^'s  care|&r 
on  his  lifestyle. 


Recognize  that  mental,  physical 
and  communicative  skill^^  are 
basic  and  applicable  to  all 
career  fields. 


Gain  insight  into  personal  and  social 
value  of  employment  through  simulated 
or  real  work  experience. 

Identify  the  relation  between  mastery 
of  content  k?Kwiedge  and  educational 
or  vocational  plans. 


LANGUAGE  ARTS  IN  THE  JUNIOR  HIGH  SCHOOL 


Our  syllabus  consists  of  a  program  of  five  components 'each  having 
particular  characteristics:  -  .  . 


READING  AND  LITERATURE,  which  ,  —  ; 

recognizes  that  learning  to  improve  reading  skills  is  a  continuous 
process . 

gives  attention  to  the  need  for  study  skills 

adjusts  to  all  levels  of  ability.  '  j 

affords  the  opportunity  for  students  to  learn  truths  about  people, 

prizes  the  old  but  recognizes  that  much  of  the  contemporary  is  good, 

provides  for  the  reading  of  all  types  of  literature:     poetry »  drama, 
biography,  fiction  and  non-fiction. 

uses  audio-visual  materials  which  DruneT  terms  "devices  for  vic^ious 
experiences . " 

WRITING,  which  /  ' 

offers -frequent  practice  in  "prricti  cal"  writin^^  but  encourages  personal 
writing.  ^  .  . 

4  '       •  ^ 

•Stresses  the  vdluo  of  writinp  as  related  to  other  aspects  of  the  English 
program. 


emphaijizes  th*?  process  of  writing. 


r 

Lng . 


provides  for  exneriences   in  descriptive  and  narrative  writing, 
recognizes  that  audiences  other  than  the  teacher  be  offered  the  student, 
stresses  the  median i  cs  of  1  eg ib  le  handwri  t  inr, . 
LANGUAGE,  which 

dis t inguishos' be tween  grammar  and  usage. 

supports  the  research  that  the  study  of  formal,  analytical  grammar  begin 
at  grade  seven. 

encourages  the   inductive  method  of  teaching  grammar, 
builds  an  intert^st   in  words. 


KING  AND  LiSTEMJNG,  which 

-     acfen6fe^*4*5?s  the  , fact  that  the  '"spoken"  language  is_  the  language. 

provide  the  opportunity  for  students  to  learn  and  practice  both  speaking 
and  listening  ski,lls;      '      .  . 

affords  the  opportunin^  for  student^i*tteraction,  ' 
CAREER  EDUCATION,  which 

recognizes  that  a  career  is  a  way  of  life. 

encourages  an  awareness  of  self  and  of  interpersonal  relations. 


provi^s  for  wide  range  of  student  abilities  and  interests. 

...  V 
strengthens  the  work  ethic. 

emphasizes  an  awareness  of  values. 

We  believe  with  Einstein  that  ''it  is  essential  that  the  student 
acquire  an  understanding  of  and  a  lively,  feeling  for  values.     He  must 
acquire  a  vivid  sense  of  the  beautiful  and  the  morally  good.  Otherwise 
he  -  with  his  specialized  knowledge  -  more  closely  resembles  a  well 
trained  dog  than  a  harmoniously  developed  person."  > 
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.     SUGGESTED  ACTIVITIES  FOl^  GRAl)E  SEVEN  • 
'    "  READING 


A  student  gets  a  certain  number  of  miles -aff*a^  map  of  the  United  Statfis  for 
each  type  of  book  he  reads.    An  index,  card  is  passed  in  listing  the  cha^j^mrers 
plot,  favorite  incident  and  people  for  whom  the  book  is  recommended.    A  ^st 
grade  of  A  is  received  for  each  trip  across  the  country. 

After  reading  a  st^^  in  class ,  students  write  questions  to  stump  a  panel 
of  ^'experts**  who  volunteer  to  field  questions  in  front  of  the  class* 

When  a  student' has- read  a  short  story,  he  selects  an  activity  froift  a  card 
file  of  suggested. topics .    This  may  be  -a  research  topic  from  the  career  resource 
room  or  a  book  from  the  library  based  on  the  material  read.^ 

^    ■  •  \/OCABULARY  .  ' 

When  doing  vocabulary  in  reading,  the  students  submit  their  own  vocabulary 
lists,  without  definitions.     They  should  learn  their  individual  words  and  the 
list  can  be  handed  back  as  a^ocabulary  portion  of  a  class  test  over  content. 

WRITING  "    ^         '  ' 

•    Have  the  students  wri.te,  letters  to  one  another  and  hav0  them  actually  put 
them  in  the  mail.     Evaluations  can  be  ma4e  when  the,  let^rs  are  received.  The 
person  who  gets  the  letter  should  bring  it  in  for  discussion,  perhaps  by  the 
writer  and  the  reader  in  pairs.     Of  course,  if- someone  moves,  the  opportunity 
for  correspor\ding  should  be  seized^mmediately . 

•Each  student  has  a  folded  piece  of  construction  paper,  kept  in  cla^s  and 
decorated  as  he  pleases.     Several  times  a  week,  a  suggested  topic  is  , written  on 
the  board.     Students  may  write  on  th^t  topic  or  one  of  their  own  choice.  The 
teacher  spot  reads  the  journals  and  makes  personal  comments  pertaining  to  the 
subject  matter,  but  not  to  spelling  or  grammar.     This  project  helps  one  to  get 
to  know  his  students. 

Write  autobiographies  in  a  series  of  weekly  installments  (describe  your  first 
memory,  your  parents,  your  thoughts  toward  grammar  school  years).    These  are 
proofread  but  not  graded.     Ultimately  they  are  edited'as  one  piece  of  writing 
by  the  author. 

Keep  track  of  editorials  and  cartoons  in  .the  newspaper.     They  can  be*  used 
both  for  reading  and  grammar  work  and  are  obviously  topical  enough.     Have  students 
follow  one  comic  strip  for  a  week  and  write  about  it.     They  could  describe  char- 
acters or  the  source  of  humor.     With  a  good  editorial,  a  clearly  stated  jiewpoint 
can  be  examined  for  its  argument  or  persuasiveness.     These  can  be  reprodijiced  to 
resemble  their  appearance  in  the  paper. 
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Pilbllsh,  as  much  as  possible  what  students  write. 


Take  actual  paragraphs  the  student^  have  written  and  type  three  of  them  - 
a  good  onie,  a  fair  one  and.  a  poor  one.    Students  read  them  aloud  and  have  the 
class  rate' them  as  good,  fair  or  poor*    Then  the  class  takes  a  vote  and  notes 
how  the  majority  rated  the  writing.    The  teacher  then  offers  opinions  about  the 
grading. 

Give  students  the  first  litie  of  a  potential  story  and  have  thiem  consider 
posjsibilities  in  gt'oups..  Once,  enough  stories  have  been  told,  have  them  composed 
on  paper.'  \ 

SAMPLE  STORY  SHEET      '  ^  * 

<»       .  ■  ■  . 

Consider  these  as  the  f irs't  line  of  a  story: 

1.  Walking  carefully  across  the  ice.  Bill  heard  frightening  sounds 
as  he  reached  the  middle  of  the  pond. 

2.  All.ctlone,  I  looked  for  the  bus,  but  it  had  left.  v 

3.  As  he  opened  the  door,  an  alarm  bell  began  to  clang. 

9        Now,  a  good 'story  answers  aJLl  of  a  reader's  questions.     Thus,  before 
you  write,  THINK.  ^ 

Ask  yourself-. 

VHiere  could  this  be  happening? 
.  Who  could  be  in  this  story? 
When  might  this  be  happening? 
What  kind  of  day  is  it? 
What  time  of  day  is  it? 

'        you  going  to  have  a  surprise  ending? 

If  any  of  these  thoughts  leads  you  to  ideas  not  listed^here,  feel 
free  to  write  on  them- 


GROUP  ACTIVITIES 


Students  form  groups  of  two  or  three  anS  make  lists  of  spelling  words  using 
newspapers,  magazines,  ^textbooks.     Later  in  thfe  week,  they  write  th«  words  in 
sentences  and  take  a  pretest  and  a  test,  again  in  groups.  ^ 

^  Jeams  are  formed,  usually  boys  against  the  girls  i^d  two  people  in  front  of 
the  class  shake  a  cube  and  draw  a  card  as  each  player  is  up.  The  card  has  a  \ 
word  on  it  and  the  cube  tells  whether  to  use  the  word  as  a  noun,  verb  or  adjective. 

Students  write  everyday  situations  on  index  cSirds.  At  the  end  of  a  class,  a 
group  of  three  might  act  qut  a  situation  for  the  class.  Students  are  encouraged 
to  think  spontaneously. 
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Students  write  two  characters,  two  settings  and  two  situations.    They  then 
get  together  with  another  person  and  coi)rt)ine  the  items,  eliminating  or  adding, 
to  create  a  story  or  play/  # 

Students  discuss  the  problems  of  the  elderly  and  plans  to  alleviate  the  ' 
problems.     This  also  makes  a  good  theme  topic  if  the  student  selects  one  proble^p 
and  suggests  one  solution  for  it .  , 

MYTHOLOGY  ^ 

Create  a  god  or  goddess  needed  in  the  20th  century  as  a  god  of  machines. 
Explain  the  need.  »       '  ' 

Create  a  story  telling  about  what  one  of  the  ancient. gods  or  goddesses  would 
be  doing  to^y.  •  \  ' 

Write  a  myth  ^'to  explain  a  natural  phenomenon.     For  example,  if  we  didn't  have 
science,  how  might  we  explain  snow  or  thunder? 


FOLKLORE 


Write  your  own  tall  tale. 

Research  proverbs,  riddles  and  superstitions  to  tell  the  class.  -  Interview 
parents  and  especially  p^randpare^nts  for  superstitions.  —  ' 

Pantomime  a'  folk  hero  by  showing  what  he  was  famous  for,  e.g.  Paul  Bunyan 
and  his  swinp^inp.  axe.     The  class  must  guess  which  folk  hero  is  being  described. 

V 

.  TREASURE  ISLAND 
Resource:     Lighthouses  of  Casco  Bay,  Peter  D.  Bachelder 

Activity:     Write  reports  on  local  shipwrecks.     Additional  background  information 
may  be  found  through  interviews  or  newspaper  acc<iunts.  ^ 

y 

CALL  OF  THE  WILD 
Resources:     Filmilttfc>s  -  Jack  London:     A  Life  of  Adventure, 

Activities:     Write  a  realistic  story  about  something  you  have  done  or  some  place 
you  have  been  just  as  London  wi?ote .  about  things  he  had  seen  or  done, 

^  Call  of  the  Wild  is,  in  many  parts  ^  seen  through  Buck's  eyes.  Pre- 

tend  you  are  someone  or  something  else  and  tell  about  one  of  your 
experiences . 
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TOM  SAWYER 


Resources:    "Mark  Twain-* s  tife"  -  filmstrip  and  cassette  ^ 
"Mark  Twain  Tonight"  -  recording 
"Age  of  Mark  Twain" 
"Two  Portraits"  from.  RQup;hing  It 

Activities:    Library  research  projects:    slavery,  superstitions,  Hannibal 
Writing  projects  ^    a  modem  Tom  Sawyer 

compare  with  "My  Side  of  the  Mountain"-an 
'aaventure 

after  listening  to  the  stories  of  Bill  Cosby, 
*  a  modern  day  Mark  Twain ,  write  several  para- 

graphs about  what  you  did  as  a  child. 


/ 


Res  ources 


ivities : 


SOUNDER 


Fllmstrips  on  prejudice 
Recordings  of  poetry  of  the  blacks 
Library  books  pn  black  literature 


Students  are  responsible  for  project  using  library  research  materials 
Students  read  poems  in  class  and  heai^  recordings  of  black  poetry. 
Students  write  about  their  own  prejudices. 


Sue  Pagan 
Craig  Furbush 
"  ChHs  Wieting  ' 

Memorial  Junior  High  School 
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Grade  Seven    •  ^ 

THE  TRIAL 

A.  Objectives:  ' 

The  student  will  use  the  basics  of  debate  and  of  courtroom  procedure. 

The  student  will  distinguish  between  facts  and  persuasive^i^guments . 

The  student  will  read  for  specific^  facts  and  for  an  understanding  or 
characters  in  literature.  . 

The  student  will  recognize  that  an  author's  theme  may  be  interpreted  in 
many  ways. 

B.  Activities:  ^  .'^ 

1.  Students  read  a  novel,  short  story  or  poem  which  involves  a  crimes 
Examples :     Tom  Sawyer  ^ 

Call  of  the  Wild  *  -^iBt 

Treasure  Island  '       *  ^i^^^^ 

Myths  and  Legends 

"The  Highwayman"  ^ 
*'A  Figure  of  Speech" 

2.  Students  reread  the  work  taking  various  parts  as  witnesses,  judges, 
lawyers . 

3.  Lawyer  and  witnesses  write  speefches . and  rebuttal  for  courtroom  trial, 
citing  evidence  and  offering  examples  to  sustain  arguments. 

U.     Students  hold  trial 'in  class.     This  may  be  performed  in  costume  before, 
another  class  or  it  .may  be  videotaped.  '  , 

V^5.    Jury  members  make  a  decisio;}based  on  the  testimony-.     Judge ,  pronounces-  ^ 
sentence.  ° 

6.  Class  debates  the  validity  of  the  decision.     Discussion  follows  as  to 
how  the  addition  or  deletion  of  certain . facts  altered  the  case. 

7.  Students  suggest  other  endings  both  for  discussion  and  as  possible  theme 
topics. 
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Gary  Hi-ll 
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Griade  /Seven  .     ^'f  . 

LANGUAGE  ARTS  ACTIVITIES  .  ^ 

# 

,  A.    Long  before  "Scope"  began  to  use  the  brief  mysteries  in  its  magazine  each 
•week,  ;^^I  have  used  the  ones  contained  in  an  old  Scholastic  book  called 
'   "Minute  Mysteries"  both  for  their  mystery  value  and  as  a  way  of  checking 
whatever  we  happen  to  be  studying.    There  is  ali^ays  a  vocabulary  exercise 
based  on  words  in  the  story  or  words  I  have  substituted.    The  stories  may 
be  rewritten  to  be  used  for  paragraphing,  direct  quotations ,  capitals, 
spelling,  synonyms,  finding  the  use  of  the  word  in  that  particular  story 
and,  of  course,  solving  the  mystery.    Once  you  get  started,  there  are  many 
variations .  ^ 

B.  For  reluctant  rodders,  I  select  jokes  in  which  two  people  are  'conversing 
with  each  other  and  write  each  person's  dialogue  on  a  card.    The  first  to 
speak  is  numbered  1,  the  second. 2.    When  I  have  enough  for  a  class,  all  of 
the  I's  are  passed  out,  then  ail  of  the  2's.     Someone  with  a  1  stands* and 
reads  his  part  of  the  joke;  the  one  with  the  corresponding  2  must  recognize 
it  and  read  his  part  until  the  joke  has  been  told.    Most  kids  (any  age) 
love  jokes . 

C.  Tricky  parts  of  grammar  are  more  fun  if  the  rules  are  made  into  rhymes. 

*  "You  can  make  most  nouns  plural  . ^ 

Without  a  scowl  or  a  frown  -  - 
The  rule  is  simply  thte  %  oqagf  riends  , 
*  '  '      Just  add  s  to  the  no^^^^ 

Unless  it  ends  in  a  buzzinp,  sound 
Frbm  an  sh,  x,  or  z 
If  it  does,  make  another  syllable  / 
^  0y  adding  es,  you  see."      ^  ^ 

^  i 

■  D.    Probably  not  too  many  teachers  are  familiar  with. a  hobby  known  as  refunding. 

.  *     This  consists  of  searching  stores,  newspapers,  magazines,  and  various  products 
for  forms  off^rirlg  money,  free  products,  or  gifts  for  the  correct  qualifiers. 
Then  the  requirements  must  be  mailed  in,  and  in  due  time  the  mail  brings  the 
reward.     I  have  used  this  with  smalL  groups  that  dislike  reading  and  wr^ing. 
In  order  to  benefit,  they  must  read  directions,  follow  them  correcVy*  and 
address  a  letter  correctly.    Sometimes  the  refund  is  in  the  form  of  a  check;^ 
so  they  learn  to  handle  that  correctly.    Once  they  have  been  introduced  to 
this,  they  no  longer  consider  newspapers  and  magazines  their  enemies,  but 
are  constantly  looking  for  new  forms'. 


Mary  Waltort 

"Mahoney  Junior  High  School 
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Grade  Seveh 


ACTIVITIES  TO  ACCOMPANY  AN  ANTHOLOGY  WHICH  FEATURES 
STORIES  OF  COLONIAL  TIMES 


f 


"Create  a  mural  or  a  model  of  a  colonial  village.    Student  ingenuity  will 
determine  the  use  of  materials:    paper-mache,  clay,  pipe  cleaner  figures,, 
popsicJj^ sticks  or  dolls  dressed  in  authentic  costumes.    This  may  be  a 
prbjecjTwhich  involves  an  entire  class  or  small  groups. 

B.  Demonstrate  candle  making,  weaving,  fitting  or  any  other  craft  familiar  to 
students.    Such  projects  may  lead  to  a  Hobby  or  Craft  Show. 

C.  Write  a  theme  imagining  yourself  involved  in  an  occupation  known  only  to 
this  time  period.    Before  writing,  the  student  will  need  much  library 
research.  '',3* 

D.  Devise  a  bulletin  b^ard'toplay.    Pictures,  cards  and  souvenirs  of  family 
trips  to^  historical  <ireas;  may  be  mounted.    Visits  to  Philadelphia,  Plymouth, 
Sturbridge  or  Williamsburg  will  provide  excellent  historical  background. 

PRoJtCTS  TO  BE  USED  IS  THE  TEACHING  OF  THE  WITCH  OF  aiACKBlOT  POMP 

I,    Objective^    To  enable  students  to  have  a  better  underatanding  of  certain 
'  aspects  of  the  colonial  period. 

Activity:      Research  library  resources  on  the  subject  of  witchcraft. 

II.    Obj^tive:    To  improve  the  writing  skills  of  students  and  encourage  their 
^  use  of  imagination. 

Activity:      Picture  Kit  and  Nat  ten  years  after  the  book  has  ended.  Write 
about  their  lives  and  plains^atv that  period. 


'V 


-Write' about  Barbados  as  described  to  you  by  Kit,  a  neighbor. 
■iThV  student  must  research  the  area  to  write  effectively  about 

Evaluation:    For  these  types  of  report?,  the  student  receives  one  grade  for 
factual  information  and  ^another  for  the  technical  aspect  of 
the  work.  '.^ 


;   THE  ALPHABET  STORY  COMPOSITION 

students  maf  work  alone  or  in  pairs^on  this  project.   ^They  are  to  write  a 
storv  beginning  each  sentence  with  a  successive  letter  of  the  alphabet.  The 
class  votes  on  the  best  story  and  paperback  books,  school  stationery  or  pens  are 
awarded  the  winning  pair  of  writers . 


n 


-22- 


o        y  367 

ERIC 


SPELLING 


'    Give  students  words  from  their  spelling  lessons  written  on  cards.    Have  the 
students  go  to  tKe  front  6f  the  room  and  arrange  themselves  alphabetically  on 
the  basis  of  words  assigned.    Without  looking  at  the  word  again,  they  must  be 
aljle  to  spell  it  correctly  before  sitting ^down.    Later  these  cards  may  be  used 
for  review .  *  -  ^ 

Have  students  keep  a  notebook  of  misspelled  words.     Every  two  weeks,  two 
students  will  work  together  retesting  each  other  on  the  words  missed  in  the 
previous  lessons. 

I 

Keep  a  "Spill  and  Spell"  game  available  for  students  to  use  when  they^have 
completed  their  work  and  only  a  few  minutes  of  class  time  remain. 


EKLC 


BULLETIN  BOARD  PROJECT 

This  project  may  be  used  succe$sfully  with  any  n6vel.    Students  design  book  . 
covers  using  a  character  or  scene  from  the  story.     OrigiMl  sketches  or' drawings 
depict  their  impressions  of  central  fjf^ures  and  events,    uramatic  lines  from  the 
story  add  to  the  effectiveness  of  t^  display. 

REVIEW  BASEBALL 

Students  write  ten  questions  and  answers  over  the  story  or  novel.     These  are  ^ 
to  be  used  in  the  gahie. 

The  class  is  divided  into  two  teams.     The  scoring  is  similar'  to  baseball  - 
.  three  outs  to  a  team. 

Team  A  A>  Team  B 

first  base  first  base 

second  base  second  base 

third  base  third  base 

runs  ^runs 

Each  team  must  put  a  player  on  each  base  before  runs  are  accumulated.  This 
process '  continues  until  three  outs  are  made.^  .Then  the  otjier  team  is  up  to  bat. 

WHAT'S  INSIDE  YOUR  HEAD?  .  *      <         '  ^ 

<^  ■  ■  ■  , 

*      The  teacher  makes  a  silhouette  of  each  student '9.  head  by  using  1th e  overhead  . 
projector.    This  casts  a  shadow  of  his  head  on  a  piece  of  paper  whifcK  is  secured, 
to  the  blackboard.     Next  each  student  fills  his  head  with  his  likes  ahddisiikea 

t  ^ 
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in, the  form  of  a  collage,  <  If  the  student  has  not  includied  his  htJ^J^s  for  the 
future  (his  caxSeer  pllr\s),  he  should  be  asked  to  include  these.    If  he  is  unable 
to  find^a  picture,  a  word  will  do.  \  ■ 

After  the  heads  are  tacked  to  the  bulletin  board,  the  student  explains  his 
plans- to  the  class.    Following  this,  a  work  sheet  on  career  planning  is  provided 
as  eSich  student  does  mini-researching  in  the  career  research  room.    Sharing  of. 
information  is  d6ne  informally. 

» *  '       ,   -  " 

FROM  PAINTING  TO  WORDS  TO  PAINTING  * 

Aims:     Tfi^  help  stuj2|ents: 

understand  the  value  of  preparing  c^ear  and  organized  writing. 


decide  which  details  are  important  enough  to  be  included  in  writing. 

recognize  th^t  specific  information  is  essential  to  his  description  or 
explanation. -  '  ^    -  ^ 

arrange  details  in  logical  sequence.  *  . 

Procedure:    Present  to  the  class  a  painting  unfamiliar  to  the  group.    It  may  be 
an  original  created  by  the  art  teacher. 

Have  the  class  write  a^^script ion  of  what  they  see  in  the  painting. 

Give  the  papers  to  the  art  teacher  who  will  have  a  class  paint  what 
.  they  find  in  the  description.  ,        ^  ^  • 

tombine  the  jz^lass  writinp  the  description  and  the  class  painting 
from  that  description-.  • 

Discuss  the  need  for  accuracy  in  writinp  descriptions.  - 
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Grade  Seven 
•  • 

OVPRVIEW: 

OBJECTIVES : 


NEWSPAPER  UNIT 

*(1)(2)(3)  4(5)6  7  (§) 


Cotmnunlcations 


This  project  was  created  as  a  means  of  incotTt>oratirtg  ^11 'phasQ9  of 
language  ^rts.    Students  too  often  seei  grammar ,  writing  and  Speech 
in  isolation.    This  activity. provided  the  opportunity  for  them  t 5 
apply  their  basic  skills  in  these  areas  ^o  the  study  of  the  n^wdfpaper. 

•     ■  '  >• 

1.  Self  Awareness:    The  student  will  recognize  that  his  interests- 
relate  to  career  goals.  ,  •  > 

>.  '  *, 

2.  Interpersonal  Skills:     The  student  will  develop  the  interpersonal 

skills  required' for  work  roles^. . 

^  •      '  »■  '  .  ^  ■  • 

*   '  >  ■  '. 

3.  ^  Decision  Making:     The  student  will  use  the  decision  making  prqceiss 
to, determine  the  work  roles  for  the  project. 

Manipulative  Skills:    The  student  will  us^  the  meinual  skills 
essential  to  a  newspaper  career,    \.  ^ 

5.     Relevapce  of  Education:     The  student  will  recognize  that  cormnuni-  « 
cative  skills  are  basic  to  a  career  field. 

^Lacal  newspapers 

Newspaper  guides  ,  published  workbooks  or  teacher-prepared  gyide 
sheets 

Mimeograph/carbon/printinp  facilities 

Art  supplies/paper  '  "  '  ^ 

Novel,  short  story  or  poem  of  sufficient  depth 

ACTIVITIES:     ^ead  newspapers  to  identify  parts ,  style  and  mechanics.^  , 

Skim  a  previously  read  novel,  short  story  or  poem  and  sketch  facts 
.*   /   •  and  point  of  view,*  ^  ^  j»  ^/  ^ 

Study  the  differences  between  journalism  and  creative  writing.  * 


RESOURCES : 


Divide  the  class  into  newspaper  staff..  .-Assign  work  roles  ,t6  match 
student  skills  and  capabilities.  '  * 


rite,  articles,  columils  or  news  features.     Many  may  be  based, on 


school  activities  ,-spp^s  ,  pro3ects  . 


♦^ALL  CIRCLED  NUMERALS 'in  THIS  ANd' SUBSEQUENT  UNITS  ferEf?  TO  THE  GOALS  ©F  ffTHE 
QAREER  DEVELOPMENT  DESIGN.  •  .    •  -       ■  ■^« 
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ERIC 


Prepare  copy  to-be  typed,  mimeographed  and  assembled. 
Distribute  product  to  class  and  other  interested  groiips. 

EVALUATION:    Rate  student  t^jfl^fdrmances  in  assigned  work  roles. 

>        ■  V  . 

'  '  Evaluate  particip.ation  in  group  situations. 


List  advantages  aA^  disadvantages  of  the  roles  of  newspaper  woxdcers 
as  evidenced  by  th<s^^i5roject. 

ft      '  *'* 

Prepare  graph-type  <:opy  sheet  providing  self-correcting  method  for 
spelling  and  mechanics.  ' 

•Grad^  studenirs  on  the  quality  of  articles  written,  including  sports 
columns,  editorials,  ifeatures,  cartoons. 

Cite  instances- of  th^  value  of  specifiq  school  subjects  to  ,the  ^ 
success  of  the  project;  , 


ERIC 


I. 


371' 


Gary  Hill 

Memorial  Junior  High  School 


Gz^de  Seven 


NEWSPAPER^ CAREERS  -  AN  INTERDISCIPLINARY  STUDY 


OVERVIEW:        The  original  concept  for  this  study  \ia^^  found  in  Career  Education 

*      Resource  Guide  >    The  recommendations  offered  there  have  been  ''eHpm^I^d 
to  become  this  unit.    The  project  provides  an-opportunity  for  m 
English  teacher  to  emphasize  the  value  oi^  reading,  writing  and 
speaking  skills.    It  affords  the  teacher  of  mathematics  the  practical 
applications  of  math  principles. 

OBJECTIVES:    1.    Interpersonal  Skills:    The  student  will  demonstrate  respe^  for 
others  in  group  activities • 

2,  Work  Awareness:    The  sttident  will  identify  factors  which  deter- 
mine career  choices,  ^ 

ft 

3.  Economic  Awareness:  'The  student  will  develop  an  awareness  of 
community  re9<5urce^ 


de\-    Bottoms  ,  ^Evans  ,  Hoyt,  Wiliers,  eds* 


RESOURCES:      Newspaper  report^ 
Career  Education  RJ 

ource  Gii 

General  Learning  C< 

poratlQi^ 

Newspapers  from  Sj^vei'al  state^E 
"Newspapef^**~^ri5R6  film 


ACTIVITIES : 


Secure 
varioi 


the  names  ^and 
parts  of  the 


addresses  of  several  newspapers  published  in 

rry.v 


Writj6  to'  the  editors  requesting  issues  of  papers  for^class  project. 
Have  local  newspaper  reporter  visit  class  for  interview • 
Visit  a  nfewspaper  plrant  and  rep#rt  to  class. 

Assign  features  of  newspaper. for  small  "group  study:  editorials, 
letters  to  the  editor,  columns:    political,  social,  sports,  advice, 
financial. 


Specify  indivS(>al  assignments: 

Distinguish  between  loc8il,  national  and  international  issues.. 
ReacJ  letters  to  t^^^editor  to  identify  local  pf^oblems  and 


concerns. 

Read  school  news. 


■  V  '  ■ 


ERIC 


List  sports  unknown  in  local  area, 
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Look  for  Ip^l  or  Maine  news  in  out-of-state  papers.  ^ 

Seek  feature?!  you  would  recoimnend  be"  printed  in  local  paper* 

Watch  a  televisiom  program  and  write  an  evaluation  of  it.  Compare 
it  to  newspapeI^:^view  of  sanie  program*  \ 

Find  rates       advertising  in  local  paper  and  detarmine  costs  of 
various -ads  .  A 

Compare  wages,  cost >*of  living,  housing  as  evidenced  by  classified 
ads  •  M 

Use  stock  report  on  financial  page  to  follow  $10 ,000\ investment 
over  a' period  of  several  months.  ~  ^ 

Use  sales  ads  quoting  per  cent  discounts  ^o  determine  costs  pf 
items  advertised,  ' 

Study  ^he  effectiveness  of  photography  in  the  papers  surveyed. 

Seek  news  articles  concerning  people  and  their  wox^. 

Survey  classified  ads  to  distinguish  workers:  professional, 
skilled,  semi-skilled,  unskilled.  * 

Note  wprkers  whose  jobs  are  determined  by  locality. 

Make  a  chart  of  major  industries  in  various  dreas  indicated  J)y 

^ews  features  and  clagsified^ads . 

Seek  news  items  concerning  young  people.  «  • 

List  geographic  factors  that  influence  career  choices; 

Prepare  ,  lists  of  careers  found  in  other  papers  that  ar<^  not  in 
evidence  in  local  area. 

Indicate  on  ^a  map  of  the  United  States  the  geographic  areas  included 
^  in  the  study. 

Compare  forms  of  entertainment,  social  and  community  news  found  in 
feature  articles  as  well  as  in  advertisements.     "  \.  ' 

Look  for  different  styles  of  reporting  the  we'f^er;- 

1.  Each  group  will  prepare  graphic  studies  of^'^areers  identified 
through  , the  project.  •  .  ** 

2.  Each  group  will  be  responsible  for  its  findings.  , 

3.  Each  group  will  design  bulletin  board  displays  of  localr^ 
national,  international  news.  ^     .       V  ' 
Each  group  vill  give  a  report  of  stocks  -  gains  or  losses. 

S    .     ■  '    '  •  .    '  ■ 

O  I  o    ^,  Theodora  Sotiriou 
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Grade"  Seven 


.TOURISM  IN  MAINE 

id)@®5©7<i) 


ospitality  and  Recreation 


OVERVIEW: 


OBJECTIVES : 


RESOURCES: 


Tourism  in  Maine  had  ijts  origin  in  a' unit  developed  during  a  summer 
workshop  devoted  to  individualized  instruction*  A  modified  version 
of  that  unit  was  the  basis  of  this  classroom  activity, 

*pie  project  began  with  the . general  them^  of,  leisure  living.  Later 
this  wils  narrowed  to  leisure' in  Maine,    Fin aX\y  the  focus  became 
leisure  in  South  Portland ^  an  area,  of  Varied  recr^atlpnal  facilities. 
Obviously^  the  projebt  could  be  adaptedto  many  localities. 

Ideally  this  could  become  an  int^disciplinarj^llgicjject  -  an  English 


teacher  working  with  a  geography  teacher*  Maf|l¥n»latory  would  pro- 
vide an  excellent  background  for  the /Study.  Another  possibility  is 
that  a  mathematics  teacher  could  use  the  financial  cbijputations  for 
-a  vacation  or'^trip  ^s  a^^jikds  activity. 


1.  Decision  Making:    The«  student  wilT  identify  lije  steps  in  the 
"    decision  making  pr*ocess.  .  *  M  ^ 

2.  Economic  Awareness:    The  student  will  develop  an  appreciation 

of  cons'umer  resotui?ces .  •  * 

3.  -    Value  of  Work:    The  student  will  gain  insight  into  the  relation- 
ship betwe^  oneV«,,^rk"and  lifestyle. 

^  evance  of  Education:    'Hie^  student  will  recogniie  th%t  skills 
acquired  in 'class  situations,  are  basic  to  career  fie*lds. 

Resource  people:  v-^, 

Earle  Angell  -  former  historian  fot:  City  of  South  Portland  - 
RepJ^^sentative  of  Maine  Publicity  Bureau 
Community  members  y  ^i; 


Resource  materials : 


"Historical  Tour  of  South  Portland"  ~\  Rosemarie  Flal?gr|y 

"Leisureland  USA"         )  Eastman-K(itaH*<sfilms 

"Acadia  National  |*rk")  <J, 

"The  Bounding  Hai%"  )  -p^^^  "klms 

"McwLne  Parks"       .  ) 

Maps  of  Maine  ^Sfc 

Travel  folders  froiji  Maine  Pviblicity  Bureau 

Slides  of  South  Pdjrt land  ■ 


ACTIVITIES ; 


ERIC 


1.  View  films  on  leisure  and. recreation. ^     ;  ^        :  ✓ 

2.  Write  an  interpretation  oft  t'h^  term  Leisure.  ,  . 

3.  Describe  a  <^acation  ,  a.  trip  or  ^  place  visited  which  made  a  \ 
^lasting  impressiOT.  •  • 

..    '       .  .374,, 


»f.    Interview  a  representative  from  Maine  Piiblici%y  Bi^reau,^ 

5,  Discuss  sources  of  information  with  school  librarian. 

6.  Plan  a  five  day  vacation  within  the  state* 

•     /    .  '  ^    .  *        .  .* 

7,  Select  an  ideal  vacation.  Example: 

Yoii  live  in  Houlton  and  you  chooie  to  sui^^n  York.  ^ 
You  live  in  Rittery  and  your  choice  i»^  a^h^inting  trip 
in  Machias  .  ; 

8.  Plan  d  five  l^tfiliijSLu^  vacation  within  th^  state.'  Outliif^,^ 
route  on  stal 


Prepare  an  itinerary^f  the  trip.       ^  ■  ♦ 

,      ■        10.    Itemize  all  expenses  ipvolved  in  vacation. 

■  ■        ■  ^  ■  \'  '      \        ■        ■     ^  ^  ■■  " 
^   11    -Keep  a  diary  of  acfrl cities.      ^  '    ,  . 

12;  Vl^yite^  c^^  speak^'to  the  clas^  about  South  Port landr 

13/*  ihv«^stigate  recre^  in  local"  area  • 

"     .  m.    Write  promotional  ads  or  design  posters  prompting  local  community-. 

■  '  \  \ 

15.    Discuss  advantages  of  living  in  South  Portlands  and  in  Maine^. 


EVALUATION:  1.    Students  wilj  8e  prMpttted  a  simulated  proldpm 'dealing * 
j     '  tnAvel  and  asked  to  describe  "the  factors  i»K 

^   ■  ^decision,  ;  v  ..  --^^^-^ff 

'  2.  'Students  will -submit  a  log  with  specif icff'bf^financtes^of^ the 
A  vacation.  *^  * 


3.    Studenjt    ^'iil  keep  a  diary  irx^which  h^  records  the  workers  who 
made  trip  possible* 

,  Students  will  submit  reports  offering  positive  feelings  for 

>  " '    commiinity,  and  state.  • 

*     rOLl^BW-UPv'^^^'^^T^^^^^  coul^^t>e'an  li^troduction- to  the  Self  Exploratfa>a  project 

/^'^  i<^^ound  in  grade  eight. 
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Grade  Eight 


Communications  '  * 


SELF  EXPLORATION  OF  INTERESTS, 
V  HOBBIES,  OR  OCCUPATIONS 


OVERVIEW:        Many  students  often  have  unlimited  resources  in  areas  relevant  to 

their  world  outside -the  classroom.  It  would  seem  possible  that,  ail 
students  must  have  some  direct  contact  with  a  "hands-on"  experience 
that  could  be  shared  with  others.  » 


RESOURCES; 

"r. 


ERIC  ' 


It  is  iM^ssumption  that  there  is  much  knowledge  that  may  be  gleaned* 
from  inmnridual  students.    Therefore,  it  is  faypralble  fpr  us  as  edu- 
cators to  recognize  this  fact  and^make  use  of  this  resource  in  our 
classrooms.    Thus  I.  aisltpdji^  students  to .^^^^  interest,  a  hobby, 

or  an  occupation^  that  was^dlose  to 'them.    JCach  student  was  'given  the 
responsibility  of  researching  and  p?;jesehting  his  topic  to  a  peer 
group.  • 

I  have  enclosed  samples  of  subject  areas  and  actual  projects  which 
were  worked  on  by  students.     I  have  at'^mpte;^  to  go  into  detail  on 
one  of  them.     There  was  a  boy  in  one  or  my  classes  who  was  interested 
in  fishing  and  fishing  boats.     He  -is  currently  employed  as  a  hand  on 
a  fishing  boat  out  of  South  Portland.     He  proceeded  to  do  some  re- 
search with  help  from  the  Mahoney  and  South  Portland  Piiblic  Libraries. 
He  then  drew  a  full  scale  drawing  of  a  typical  fishing  vessel  to  be 
found  in  this  area.     An  interview  was  also  used  to  gain  information  . 
and  lay  the  groundwork  for  a  class  field  trip  to  visit  his  -place  ojf 
employment.    Because  this  was  a  small  group,  the  captain  consented 
to  take  the  entire ^roup  on  a  brief  excursion  in  the  harbor."'  Filming, 
slide''' taking,  and  taping  were  used  to  add  meaning       this  experience. 
A  written  evaluation  and  summary  of  this  report  was  followed  by  a 
general  class  discussion.     These  materials  available  for  student 

perusal*      the  career  resoui^ce  f^Dom.  ' 


OBJECTIVi;;S.:  1. 


Self  Awareness : 


The  student  will^recognize  the  need  for  self 
discipline , and  respect  for  other^. 


2.  Irite|pt|rsQ]tiBl  Skills:     The  student  will  gain  insight  int§  the 
man>Q^S^  in  his  community  and  his  relationship  td  them. 

3.  *  Work  ^P^reness,;    The  student  will  learn  many  occupations  have 
X  t»  their  origins  within  individual  hobbies. 

U.     Manipulative  Skills:     The  student  will  share  with  the  class  his 
knowledge  o^  a  particular  hobby  or  leisure  time  activity • 

5.     Relevance  of' Education :  .The  stifflent  will  make  effective  use 
of  research  and  communication  skills.  ^ 

Local  libraries:    South.  P^^rtland  -  Mahoney  -  Memorial 

;    .    .  •    ,       /  -..•■•■  .Ite     -  ;  ^ 

Values  Clarification  -  Simon  :  '   ,  ■   ^  w 

'     '.         '  ^  I  V  -  * 

On  the  Rocks  -  Student. publication ,  South  Portland  High  Schoof 

-31-  ... 
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Map  of  Old  Port  Exchange  area  in  Portland 

\     ^  .... 

,    An  itiT\erary  outlining  route 
Foxfire  film 

« 

Sample  subject  area  'and  project  possibilities 


Fishing  Boats 
Candlemaking 
Leatherwork 
Cats  and  Animals 
Backpacking  and  Hiking 
Model  Rocketry 
Hawaii       '  * 
Woodworking 
Refinishing  Furniture 
Post  Office 


Speech  Therapy 
Shrimp  Fishing 
Coaching  Fc<Jtball 
Lobstering 
Motorcycles 
Skiing 

Horseback  Riding 
Water  Pollution 
Italian  Cooking 
Comedy  -  Theater 


Secretaries  -  Office 
Workers     it  . 

Fi  rearms  -  Amnrailt  ion 
^History  of  South  Portland 
l^^oast'  Guard 
^Police  Work 
''Model  Trains 

Automobiles 

Travel  -  trip  taken  by 
family 


ACTIVITIES:  'WV. 


EVALUATION: 


All 

1/ 


2. 
3. 


student 
Interyie 


personnel  director  fromr local  bank  who  offered 


sBarticipate  -in  following: 
ew 

her  servic#lbp  help  students  prepare  for  their  own 
interviews. 
Preview  Foxfire  film. 
Assist  in  filming  or  taking  slides 


Prepare  presentation  for  members  of^ass 
prograi%might  be  made  of  the  presentation 
to  other  classes. 


Video  tape 
0  be  offered 


1. 
2. 

3. 


6. 
7. 

8. 


Students  choose  one  activity: 

1.  Contact  outside  resource  people V'^ 

2.  Introduce  community  resource  t)eople  to  the  group. 

3.  Lay  groundwork  for  field  trip.    This  includes  permissioi\ 
slips,  personal  contacts,  and  organization. 

Write  thank  you  notes  to  resource  people. 

y    .    '  ^        '  '  •  ■ 

Use  peer  valuation  to  judge  the  nature  of  student  p anticipation 
Write,  a  paragraph  as  to  how  students'  particular  abilities  apply 
to  the  j%s  researched.  - 
List  jobs  that  are  an  outgrowth  of  hobbies. 

List  personal,  social  and  financial  conditions  necessary  to  " 
carry  out  leisure  time  activities.  ...  ^ 
Write  summary*  of  report.    Exchange- with  otfier  students  and 
proofread.  ,  ^ 

Wr^-te  diary  of  field  trip  and  interviews.    '  ^ 
Evaluate  films  and  slides'*  presented  by  student  members. 
Complete  evaluation  sheets  on  individi^al  reports. 


i 


Grade  Eight 


OVERVIEW: 


FinekArts  and  Hurtanitiea 

^BOOK  FAIR  -  A  COMMUNITY  RESOURCE    \^  '     .  , 

The  project  was  the  joint  effoft  of  an  English  teacher  and  the  ^• 
school  librarian.    .S1?udents  were  offered  the  opportunity  to  conduct 
the  Book  Fair  which  was  held  during  American  Education  Week  to  per- 
mit parents  to  participate  in  purchase  of  books.    Since  the  art 
department  was  involved  in  designing  posters  ,^his  became  an  inter- 
disciplinary project.  \. 


■  •■■.>  "  -  — 

OBJECTIVES:    The  student  will  ^J^e come  aware  of.  his  strengths  and  weaknesses  in  a 

work-related  Situat?ion. 

The  student  will  display  his  ability  to  cooperate  with  others  in  a 
group  project.        '  _> 

* 

The  student  will  determine^rocedures  for  work  r<?les  in  retail  and 
wholesale  buying. 

« . . 

'  '  J  The  student  will  gain  knowledge  of  workers^in.his  own  community. 

'  The  student  will  develop?  an  awareness  of  consumer  resources. 

■  ^    ■  •     -4  •■  ■'         '  <'  . 

The  student  will  recognize  those  skills  basic  to  careers*  ^ 

Vote  on  proposal  to  hold -Book  Fair. 

*    ■  *  f 

Discuss  v^it^' teacher  moral  issues  involved  in  book  selection. 

Discuss  books  of  interest  and  general  appeal. 

Survey  friiends  regarding  their choices  of  books. 


ACTIVITIES: 


Invite  representatives  of,  wholesale  paperback  company  to  speak,  to 
the  class.  '      .  ' 


EKLC 


Investigate  discount  and  margin  of  profit.  j|  ^ 

f  ■    .        .  *  ' 

Bring  to  class  slips  from  parents  granting  permission  for  field 

trip. 

.Visit  book  company  and  select  books,  judging  the  number  ofieach 
needed.    Cars  provided  by  ^teacher,  librarian  and  public  library 

staff.  '      ^  '         .  \ 

*     ,  -      ,    ..  •  ' 

Put^iicize  Fair  with  posters  in  each*classi:oom.  .  , 

Assign  work  roles, for  sal^    Arrange  individual  b6ok  stands  on 
U-shaped  4^1es.     Prepai^e  Wsplay  of ,  books'  in  alphabetl^cal  order. 

...  '  ,  A  - ' "      ■ '  "   f  ^  \  ^  ■  % 

Cpnduct  1x)ok  s'alej  throughout  school  day  ^rom'8:00  jta  3:00  p.m. 

«  V  ^^  -ii^.^  ^^-^.^^  z:^^  u^^,  ^  ^aI:.  ^x:  C6nt49ue' 


Requ^bt  th^t  ^tuden^  pay  for.  books  at  time  ,  of  purchase  .>  Cdnti^pue  -  - 
sale  in  the  evenTng^or  paij^'ts  a|  Open  House^    ^'      -     '      -'  V  *  '  I"' 


EVAWATION;    1.    Observe  responses  to  tea6her-led  discussions. 

.  i  2.    Pre is^nt  problems  of  censorship  and  have  students  make  valtie 

■  judgments/. '  .  ^- 

i       3.    Compose  list  of  questions  to  b<^^<i5ip^d  in  interview.  . 

M.  ..j(|^(^ile  list  of  desirable  bpoks*-^ 

5.    Write  an  ad  or  design  a  poster  pu&licizing  the'Tair. 


6.  Award  prizes  of  free  books  for  best  entries  in  the  Poster  Contest, 

7.  Evaluate  on  tally  sheet'  the  success  of  work  roles:  selling, 
cashering,  tallying,  supervising.       .  ^ 


FOLLOW-UP: 


8.     Rate  student  organization,  procedure  and  conduct  throughout 
.the  project.  . 

A  Book  Exchange  will  take  place  in  the  spring.     Students  will  bring 
to  class  books  they  no  longer  want.    They  will  receive  a  number  of 
other  student  books  comparable  to  those  offered. 
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B^iferly  Theriault 
Leon  RowMi  \ 
Nahoney  Jvlior  High'School 


r»..-\ .  ■  .  ,  ■ 
•  *(»ade  Eight 


/  1'-;/* 


-    INDIAN  LIFESTYLES 
The  Only.6ood  Indian Js  A  Dead. Indian  -  Right? 


jOVERVIEW:- 


Ontii  the  fifteenth %entury,  the  people  of  Rorth^.America  4wsd  th^ 
/  people  of  Europ.e'  lived » without  knowledge  of^  each*  other  '^s  existence . 
In  North  America  there  were  many  nations ,  sharing  a  rich  culture  • 
that  had  grown  up  over  thousands  of  years.    Though  it  was  varied  in 
detail  from  place  to  place,  it  was  based  "6n  the  reverent,  identifi- 
cation with  natui^,  a- sense  of  the  oneness  df  things  -  the  pun,  the 
earth,  man,  plants,  and  animals.     Dances ,  at>t ,  religious  "rituals  ,  , 
and  way  of  life  were  all  centered  in  this  mystical  understanding  Of 
PL    the  world.  ^'-T  - 

In  Europe,  anofBe»*~rirch^  around  diffei^ent' 

values  r  '^<3vm^rstpirp  ^^^^'operty,  commerce ,  town  life  and  its  social 
institutions.    The  oi^^'^ture  religions  had  long  sihc«  been  replaced 
^  by  Christianity,  which  was  held  to  be  the. only  path  to  salvation  tor 
all  mankind.    .  •  ' 


Then,  in  1492,  Christopher  Columbus  discovered  a  vast  land  and     '  , 
strange,  dark  people  on  "the  other  side  of  th6  world."    His  fellow  - 
Europeans  realized  that^'the  New  World  was  a  reservoir  of  enormous 
wealth,  and,^ they  began  to  cross  the  ocean-  to  acquire  it.  -Mj^ith  them,'  * 
of  course,  they  took  their  religion,  value  jprstem..  and  cfctbrns.  bur 
history  boo)\s-tell  what  happened  when  the '^^^&opean  land  Inxlfan  cultures 
met  and  clashed.  .         '      •  *  '  < 


oaJECTIVES: 


RESOURCES : 


EKLC 


Recently,  however,  many  Indians  have  complained  that  our  history  books 
tell  it  only  from  the' white  man's  point  of"  view  -<  and,  what  is  . worse, • 
tell,  it  wrong.    This  unit  concentrates  on  the  Indian  point  of  view  ' 
and  presents  facts  not  to  be  found  in  mo^t 'histoid  text  books,  "  ' 


Interpersonal  Skills:  The  student  in  group  work  will  share 
responsibility  for  the  success  or^ailur^  of  the  group. 


2.  Decfeion  Making:    The  student  will  compare  the  history  of  the 
Indian  as  presented  in  history  texts  and  in,  the  materials  re-  .  / 
quired  as  reading  in  the  ufiit.  '  /  * 

3.  'Work  Awareness:    The  student  will*  develop  an  awareness  of  hdw 

people  in  any  society  have  an' effect  upon  others.'* 

4.  Value  of  Work:    The  student  will%dentify  the  soqiaF  and  Environ- 
mental factors  that  influence  working  conditions. 

•  \        •  . 

5.  Relevance  of  Education:    The  student  will  dfemdnstrate  skills  in- 
in foV^matioi^ gathering  and  communication.  ' 

■  ■  * 

A.    Texts  and  Magazines  .  . 

When  the  Legends  Die  -  Hal  Borland    -  ,  *    ^  * 

"  /      380      .        '    ^  * 

-35-.  •  ■;„:       '     ;. »  ■ 


Scholastic  *Scope 
.  "To  Catch  a  Niever  Dream"    ,      )  September  22 ,  1969 
,  "Old  Loyalties  .*and  New  Dreams")    •  / 
"Navajo  Reservation  Holds  Surprises  for  City  JCids"-October  Mi  1971 
•Chiif  Jos&pli  -  A  tlah  of  Courage"  -  January^  31,  1972 


I'filack  Elk  Sp^sVV  ^^.^^^  ^3  .,^,2 
"Being  an  Indian"  )  . 


"House  of  Dark  Mist"  -  December  ^\  1972 
"lu  Beauty  It  Is  .Regtm"  -  December  13,  1972'         •  ^  'i^ 
Scholastic  Voice  .  •  ^  . 

"American.  Indians:    We  Have  Spoken'^  -  December  13,  1972 
Discovering  Literature  ^  * 

"Mounta^in  Medicine"        ,  ^  . 
-  "Locomotive  38  -  The  Ojibway" 

B.  Media  "  . 

Re'cordings 

"Authentic  Music  of  the  American  Indian" 
VThe,  Best  of  Buffy  Sainte-Marie"  ^ 

16mm, Films  ^  Filmstrips/Cassettes/Records 

Geronimo  Jones    '  .        '    Strangers  in  Their  Own  Lands 

Indian  Boy  of  Southwest  ^       The  Alienated  N^merican 

Indians  of  Early  America  '       Prejudice  / 

American  Indians  Before  Europeans      The  Sioux 
American  Indians  of  Todw  ■  "  . 

tfa.  Apache  Indians       K^-  jf" 
Th6  North  American  Indiln  -  Treaties  Made-Treaties  Broken  f 
'     The  N<fe^th~iytorican  Indian  -  How  the  West  Was  W<rti-rqpd  Honor  Lost 
The  North  jffllrican  Indian  -  Lament  of  the  Reservation  "~ 

C.  Addresses  for  Information  on  Indians 


r  Arrow  Inj^Hj^ 
I   822  DuP<^^Hpr»c 

WashinrtOTTD.C 


Bureau  of  Catholic  Indiafi  Missions 
r*cle  Building      2021  H  Street,  N.W. 
WashingtoffTD.C'     20036  Washington  ^D.C./  '20006 


Association  on  American  National  Congress  of  American^ 

Indian  Affairs  Indians 

U32  Park""  Avenue  South  13U6  Connecticut  Avenue 

New  York,  New  York  10016  ■  Washington,  D.C.  20036 

Indian  Rights  Association       Superintendent  of  Documents 
1505  Race  Street'     ,         .    \.  U.S.  Government  Printing  Office 
Philadelphia,,  pi.  19102        ^  Washington,  D.C.  ^0UG2 

R^d  material^  a^ssigned  and  view  filmsi 

2.    Research  ^e  -or  tnore  tr^^es  frort  one  of  the  five  major  areas: 
Woodland,  Plains ,  Southvfest,  Northwest  foast,  Calif omia-lnter- 
mountain. ^  The  report  will  include:    gepgraphical  region  and 
its  effect  on  lifestyle,  religion  and  customs,  dr^s,  mabner  of 
earning  a  living. 
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.4.  •  „   #  ' 

•:  -36-  ,  * 


3.    Prepay,  an  oral 'presentation  which  may  be  accompanied  by  ^visual 
4ids«    .  -J  

-Write  a  report  on  specific  'Indian  lejaders,  tribes,  or'historical 
events. .  v 

5.*   Write  letters  to  obtain  in forination|Oii  current  Indian  problems.* 

6..    Intef»view  resource  people  in  the  coiranxinity  who  arc' authorities 
on  Indian  lore..  ,  '  '  » 

?•     Demonstrate  to  class'such  .crafts,  as  beafl  vr^^  pottery..  Waving, 
sand  painting •         '  ■  ,         -   .  ' 

8.  ^fP^^  research  findings  with  class  members.  ^ 

9.  Conduct  jpoup  discussions  "based  on  information  gained  from 
research"  <,  ^  ^ 

1.    Tally  student  participation  in  group  v/ork  using  guidelines 
pre  visits  ly  established  by  teacher  and  class. 

2  .    Evaluate  Indian  problems  comparing^  and*  contrastir>g  the  Indian 
point  of  view  with  that  of  the  government.        ^  . 

3.     Identify  six  characteristics  of  Indian  lifestyles  that  con i[lict 
with  those  of  white- men. 

U.'    List  the  social  and  environmental  factors  that  aid.  or  hinder 
the  Indian  in  h^  quest  for  an  adequate  llvi^P  fot»,his  family.- 

5.  Complete  writ;ten  report  following  guiijie  sheet  provided' focusing 
on  Indian's  attempt  to  reconcile  his  heritage  and  the  white 
man's  world  he  lives  in.  v  , 

6.  Relate  conflicts  between  the  Indians  and  settlers  to  contempc^rary 
problems •      •   ^  .  • 

\.  ■  '.'^ .  ,  ,   .    ■  ■ 

7.  Discuss  Indians^>ideal%j  concerns religious  and  moral  beliefs 
and  their  training  of  children.    Compare  them  with  those  of  the 
white  man.       »  / 


Wil'ma  Bridges,  Teacher 
'  *  .         ^         Larry  Woodwand ,  Teacher 
^  q  Q  2  Barbara  Graves ,  Librarian 

Memorial' Junior  High  School 


Grade  Eight 


OVERVIEW: 


U.S.S.R.  PROJEC^ 


m 


tMLRightf.to  Read  Process/- 
.  reogi!»ani  which  reooTranends 


South  Po'rtjan^       1975,  becarnc^r  site'  for  tr 
A  component  of  :the  Process  i.s  the  U.S.S.R.  ^ 
a  class  period  of  uninterrupted  sustajlned  silent- reading •  This 
seemed  a  worthwhile  project  for  a  diversified  eighth  grade  class:^whi«h 
met  in  the  Reading  Center. *  ^  .    ^  ^'      "  . 


OB^CTiVES: 


1,  The  student  will  investigate  the  resources  of  the  library/ 

2.  The  student  will  select  books  pertaining  to  his  particular 
interest  and'ability.  r 

3..   The-student  will  read  m.tk\  sustained  interest  during  class 
session.  '         *  " 


ACTIVITIES: 


^.    The^student  ^li  choose  method  of  reporting  on  reading. 


1. 
2. 

3. 


Select  three  books  -  fiction  or  non-fiction  -  from  tHe  libt»ary. 

Read  independently  one  day  each  week  for  a-  full  class  period. 

Choose  from  the  following  alternatives  a  method  of  reporting 
9n  readinp;:  "  ^ 

a.  Demonstrate  oral  communicatipns  with  class  report. 

b.  ;Writ-e  about  responses  to  reading.  - 

c.  ,  Prepare  a  irape  for  the/class  or  teacher.  : 

d.  -Report  on  reac}ing*^in  a  t^^cher  con^^jfc»ence . 

e.  Dramatize  a  scene  f rom  oto  of  thi^^'stories. 

f.  Construct  a  diorama  with  accompanying  oral  pr  written 
^presentation ,    ^  *  '  " 


Independent  Project: 

As  an  incentive  for  stude^s  to  complete  th^  reading  of  the  Ikree  required 
books,  they  were  offered  the • opportunity  of  taking  candid  photogriPfrs.    Any  person 
or  scene  within  the  school  area  could  , be  "snaplped Support  fdiv  the  project  was 
provided  by. a  fellow  teacher  who  agreed  to  develop  the  film.     It  was  then  deter- 
mined by  a  vote  of  the  proup  that  another  eighth  grade  division  would  choose  the 
winning  photograph  and  that  an  inexpensive  prize  would  belong  to,  the  . a ucky  amateur 
photographer.  v-    ^  *  • 
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Phylli$  Sfnaij. 

Memori'^l  Junior  High  School 


..  '  *'       V  '  *  '  ■■.;.,•■.■» "f -7.. ^  ^  ^ 

■ ..  -       ■  •  ■      :  '  tine  Arts  iand'Huroariities 

-  ■  '■      i-:  ■  ■        .    ■      ■  .  ■  ■. ,  ' 

.         illSTORY  X)F  OUR  SCHOOLS      •.  '  - 

■    •■:     •  '\   .:■  :  ..  ■  ^   ■       .  -  . 

Members  of  the  cQiAfeuhlty^  particularly  thosa  for -wl^P  local  schools 
have  be;en  named »  seep^if<^thy  of  student » research .    Such  indlvldipils 
have  inad^  suTficient  contributions       the  ^re'k  as  to  be*,)50  honored.  ! 
Students  cdfeducting'reseiarch  on  ^the' lives  and  careers  of  these 
*in<Jividuals  would *rebognize  the  value  of  theix*  heritage.  \  '       y  ' 

1..    Injerpprsonal  Skills-:    The  .stiident  will  in  group  work  practice  , 
.c<)iftnm  for  work  roWs.  \    ■  ;  /    ,  • 

2.  ^^Decisibti'  Making:    The  student  will,  as  a  member  of  the^group,  ^     .  \   ;^  ^ 

detenfline  the  individual  and  school  to  be  researched.  / 

■'.  '         . .    ■      ,  ,      ■    ,  '  ■    ■         *  '      '         ^  * 

3.  Work  Awareness.:    Thd  student  wfi^,^  i^pntify  the  factors V.; 
influenced*  the  community  members  researchp4^  . 

■ .  •  •  '  ,  '    ■  ■     "     •    -  ■ 

Manipulative, Skills:    The  student  will  use  manual  skills  essen- 
-  tial  to  'many  careers.  - 
'  '  ■'     "       ■■         -r  .        *    '  -  - 

5.    Value  of  Work:    The  stucjent  will  .investigate  the  contributions 

made  by  ^,rominent'  members  tp  the  community.  * . 

6^     Reie^vartce  pf  Education:    The  studenjt  will  consult^. community 
/members 'on  j^senti^  background  for  his  project.  V 

Resoyirc^^peop^   *         "  /     %       ,       .    V  : 

^Lqcal  tel6Vigig?t-pr.  ne%|^^  /  ^  ^      ^  :      *  - 

Commuiiity' members,  y  .  ,  "  ^  "  v  '  .  ^' 

R^SQgirchp  loc,ation3'                              •  ■  ji^*  .-^      .        ■  •  '  '  'v'y*  f/-       ^ .  •• 
School  >:  South  Portland  ;^<i-  Portland"  PuSlic^ibrax^iefs?^  '. 

;Maine:  Historical :  Society  ,                      >^    .  ,  *  .     :    ;  ^*  ■      ' .  : 

^annett-^Newsp^er^ library '  u       v                   ^  '    '  .    ^     '  ^> 

South  Portlaind  City>Hall"  "    /           .  '      ^                    ^  .  •   ^  -^  r  " 

•  /      '.^  ■  ^         :  n     ^  V      ^         '         -  ■  -  : 

Publications .  / -      o \     —    >  *       ...    *^    v        ...  . 

'."The  <J.9th  Century  Meets  .%he  Media:.   A:  Slide-'X^pe  Research.  PiKxjjB«t?. 
'fi^y  English  Joum.al    :        ;    -     •  "     ^     .  -       :  >  ^  ;  ;-v 

'  "On  t^e  RocksM  -  -  South  ^Por^^land  High  School  publication  .       .  •     .  ^ 

"Salt^;  -  -IJerinebunk  High  School    ,  .  /      '  *  '  v'  ' 

South^Portland  High-^  School  Yearbooks        *  -        .  .     -  • 

'  Films  afid  Slide  "t^reseitvjbat ions         ;  _    '.v  .      C     'l  ^ 
Foxfire;  ^>   .  ^  ^  •  dIL^  Ivi^K  cviiioravail'able,  fr^^ 

£^fj:ectxv6  Wrx^tiT?g:     Research  Sk%3,ls)  °  «  t  ^  ^  %:  - 

Religion      High  ^hoaJL ^sociology. clafes  pi:*bductiop  ^ 
-.The  Nearings     .M^^o'ney  J\3«ior  High  pro4)flction      '  ;.  ; 

llquipment   •  .  .  <  ^.  '  ♦  ^-  .  -   ^r.  •'\  -V  ' 

Tape  recorder,  ahd  tai)e         -  .      *        '  -1.  '       '       ^-^^  S)  '  ;-  • 

'(Camera :'f or ^"slidfe5^   ••  3  S:"1^^^' .        •  \     \      ^  "  .>  .  ;  >  ',^. 


.  >    /  ■- 

ACTIVITIES:    !•    Read  publicatioDS  and  vipw  films  listed.  { 

2.  Determine  name  for  project. 

3.  Visit  research  .locations -  for  materials  providing  historical 
backgroima. 

M.    Vttte  to  "He  Hear"  for  use  of  photographs  and  news  articles. 
'5. .  Prepare  practice  interviews  with  video  tape. 

6.  Interview  news  or  television  reporter  in  class. 

7.  Interview  members  of  community  acquainted  with  person  whose 
life  is  being  researche^^ 

,  •  '  •  ^ 

8.  Present  scenes  frbm  lives* of  individual  researched  drawing  on 

the  authentic  dress  and  llitisic  of  the  timei 

/■  .  '  ■ 

9.  Prepare  written,  'as  Well  'as  slide,  presentation  based  on 
findings. 

EVALUATION:    1.    Rotate  student  leadership  TOles  in  group  situations.' 

■     ■..      _  ,V    ■  ■     /  ■  ■ 

2.  List  in  sequence  the  skills  required  for  decision  thaking 
process. 

3.  Write  an  essay  on  financial  and  social  conditions  which- deter- 
^           *  mined  the  life  style  of  individual  studied. 

4.  Record  amount  of  student  participation  in  work  related^.  ^ 
experiences.  '   ^  ^ 

5.  Name  four  sj^ecific  contributions  made  by  individual  whose 
life  h^s  been  researched. 

X  6.    Faculty,  parent,  and  peer  evaluation  of  written  repbrts  and 

slide  presentation* 
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Mary  Cruise 
Theodora  Sotiriou 


EKLC 


Grade'  tight 


GROUP  COHTRACT 


^    Tl^^  an  appx^a6h,  .to,  reading  which  provides  an  opportunity 

! ' ^^r  etu^entB  to  haveflfiiiee  selection  of  book$«    At  thjB  same  time,  the  project 
•fpit'exy  student  co^erati6n  and^respons^illty.    It  offers  a  variety  of  related 
aeti^itles  many  of  Wl^ich  pronK)te  jora^l  preserltatira 

*  ,  r  .  Students         giv^A  a  choicle  dff  j^he  J>6ok  they  wish  to  read..   Then  they  are" 
placed  in  gro];fpi»  with-four  or  five  cithers  who  have  chosen  to  read  thd  same  book. 
l^tL grdiip  coMat^acts  "^or  a  grade^^    All  members  must  agree.  v 

■ ' »  •  ♦  ^   /■  Requireraentsi^of  Contract 

;;.v-  .       •       ,  ^^K^  ^ — — •    ;  .  ..  \  ■ 

'        '     '  Cojnplete  11  of  JL?  activitieis  A 

;  Cdmplete^  9  of  I2  activities  B 

;      ,1    .  Complete    7  of  12  activities    C  ^  < 

Th6  teachejr^ill  •accept;  j)o  coyitypact  for  a  grade  loi/er  fhan*  C. 

'  •  .       .        SAHPLi;  OF  CONTRACT  AND  ACTIVITIES 

I,  agree  to  fulfill  t-he  requirements  necessary  to  achieve  a 

grade  of        in  connection,  with  a  study  pf  the  book  '  '       "     '  .  - 1  understand  that 

I  am  subject 'to  penalty  'for  failure  to  meet  the  'requirements  as  stated. 

-■'-     .<»  ■  "* 

/'  '  ■        '  »  '  ■ 

1.  Draw  and  illustrate  an  explanatoiy  map. 

2.  Writ^a  two-page  (250-300)  essay  e3q>laining  the  form  of  courage  depicted. 

3.  Cr^^te  an  essay  test  of  twenty^  thougl\t  questions. 

M\    Prepare  a  bulletin  board  demonstration.     f  '  . , 

5.  //rchieve  a  minimum  score  of  90, on  an  objective  examination. 

6.  Prepare  an  adequate  author-biographical  sketch  using  and  citing  at 
les^t  three  sources.  -  )^ 

7.  Compose  a  di^ilogue  between  tyo  characters  in  the  book. 

.  8.    Act  out  one  scene  in  the  novel.  ' 

9.    Assemble  a  composite  of  at  least  10  poems  suitable  for  reading  with  , 
the  novel  and  relate  each  briefly  to  the  novel. 

10.  Present  an  audi(^-visu€tl  lesspn  with  explanation.  j 

11.  J^rite  a  resume,  brief  but  complete,  of  the  book  retaining  divisions 

of  the  book.  ^ 

12.  Comprisera  list  of  at  least  50  vocabulary  words  with  thl^ir  meanings. 


/ 


386      ,  Beverly  Theriault  ' 

Mahoney  Junior  High  School 


-ifl- 


EKLC 


Grade 


Fine  Arti3  and  Htimanltlaa- 


OVERVIEW: 


REVOLUTIONARY  LIFESTYI^S 
(1)2  3(5)5  6(7)8 


The  his'tory  of  the!  American  Revolution  is  more  than  a,  series  of 
events.    In  this  ilnit,  students  will  explore  the  daily  life  of  the 
Revolutionary  Americans-^their  work,  their  customs-;  their  arts  and 
ci^afts.    Against  Vt\i^  examination  of  lifestyles,  the  pre-revolu- 
Boston  will  be  presentied. 


tionary  events  of 


The  unit  will  be 
English  and  Social 
focus  of  the  English 
presented  in  Johnny 


class  will  deal  wi^th 


OBJECTIVES:  1, 


Self  Awareness 
values  with  thjose 
Revolution. 


presented  as  an  inter-disciplinary  effort  of  * 
Studies  classes  in  the ^eighth  grade.    The  main 
1  class  will  be  upon  daily^  life  in  Bostoih  as 
Tremain  by  Esther  Forbes.    The  Social  Studies 
the  historical  events  of  the  er^. 


The  student  will  compare  his  lifestyle  and 

of  young  peSple  living  in  Boston  during  the 


Work  Awarenesi:    The  student  will  study *the  early  apprentice 
system  .   He  will  identify  the  roles  of  adult  workers  to  recog- 
nize their  cohtributipns  to  the  growth  of  America. 

Value  of  Work:    The  student  will  leaij^  through  research  of  the 
lives  and  careers  of  prominent  historical  figures  of  the 
Revolutionary  period. 


RESOURCES:      Johnny  Tremain      Forbes  . 

The  FreQ  and  the  Brave  -  Graff 
An  Album  of  Colonial  America  -  Ingraham 
Everyday  Life  in  tolonial  American  -  Wright 
'    Life  in  Colonial' America  -  Speare 

Patriot's  Choice:    Story  of  John  Hancock  - 
John  Adams  and  American  Revolution  -  Bowen 
Give  Me- Liberty  -  Folsom 
Heroes  of  the  American  Revolutioyi  -  Davis 
Sam  Adams,  Son  of  Liberty  -  Alderman 
Poems,  of  American  History  *  Stevenson 
Paul,  Revere  and  World  He  Lived  In  -  Forbes 
.-Turncoats,  Traitqrs  and  Heroes  -  Bakeless 


Wagnex 


Audio-Visual  Materials: 


The  American  Revolution;    Part  I 
Causes  of  the  Revolutionary  Wag 
;CoJ?onial  Living  with  Paul  Revere  (12  prints)  . 
Caionial  Living  (6  filmstrips  with  cassettes) 
The  Making  of  a  Nation  (recording)  , 

ACTIVITIES:    1.    Students  will  read  the  novel,  Johnny  Tremain « 


1. 
2- 


Students  will  note  the  attitude  of  the  characters  toward  work* 
and  the  effect  it  had  on  the  story. 
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3.    students  will  study  some  of  the  ways  artisans  earned  a  living 
.  in  Boston.    They  will  consider  whether  any  of  these  same  occu- 
pations are.  in  existence  today.    They  will  discuss  the  changes 
^   that  haVe  taken' place  in  the  conditions  of  work,  in  the  job 
itself V  and  in  the  amount  aeoomplished  sinc^  colonial  .days  / 
Choices:'  coopers,  weavers,  soap-boilers,  leather-dressers » 
sailmakers,  shipwrights,  printers,  cl^j^makers.  ' 

^.  "  Students  will  research  an  occupation, practiced  during  the 
Revolution.    Possible  choices:         >  \' 


0  silveramith 

apothecary 

cooper 

printer 

fish  nxsngers 

whaler 

tnerchant 

gunsmith 

tinkering 

medicine 
/Weaver 

tailor 

potters 

papermakers 


plunibers 
chandler 
housewright 
sawyers 
joiner'  ' 

.  miller 
tanner 
burrier 
fuller 
itinerant 
cat  whipper 

'  tarber 
wigmaker 
shipwright 


glass  blower 

homsmith 

baker  ^ 

hatter 

wainwright 

bookbinder 

pewterer 

coppersmith 

cabinetmaker 

blacksmith 

cutler 

tobacconist 

braziers 

ironmaker 


Students  will  prepare  an  oral  presentation  and  demonstration 
of  these  Revolutionary  crafts  and  occupations. 

Students  will  read  from  assigned  list  of  library  texts  of  the 
lives  of  famous  men  of  the  Revolution: 


John  Hancock 
Paul  Revere  , 
Joseph  Warren 
Sam  Adams  r 


John  Adams 
Billy  (Wm.  Dawes) 
James. Otis 
Dr.  Ben  Church 


Major  Pitcaim 
General  Gage 
Josiah  Quincy 
Colonel  Smith 


^7.    Students  will  use  the  resources  of  the  library  to  leam  of 

customs',  religions,  schools,  and  the  apprentice  system  of  the 
18th  century. 

8.    Students  will  select  one  activity  from  the  following: 

a.    Prepare  a  bulletin  board  contrasting  colonial  signboar^is 
and  modem  forms  of  advertising.  -  ^ 

Produce  articles  for  class  newspaper,  similar  in  form  to 
"Boston  Observer."    Features  will  include  those  of  an 
historical  and  social  nature. 

c.    Present  a  class  program  featuring  Revolutionary  - 

Speeches:    Patri<:k  Henry's  "Speech  Before  the  Virginia 
House  of  Burgesses,  March  23, ^1775." 
Thomas  Paiiie's  "The  Crisis,  December  19,  1776" 
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Poems ; 


Songi 


.•"A* Minuteman's  Pledge" 

"Washtagton  Accepts  the  Command"    June^»16,  1775 
"The. Declaration  of  Independence"*  (fitut  part) 

"Paul  Reverfe's  Ride"  -  kenry  >fad8>#6rth  Longfellow 
"Concord  Hymn"  -  Ralph  Waldo  Emerson  ,  n- 
"A  Ballad  Of  the  Boston  Tea  Party"  -  Oliver 
V  Wendell  Holmes 

"The  Eve  of  Bunker  Hill"  -  Clinton  Scollard  -  ' 

^Nathan  Hale:    A  Ballad '.of  the  AmericaA  Revolution"  - 
author  unknown 

^'Yankee  Doodle"-   (see  An  American  iRevo^utionary 
War  Readefi) 


EVALUATION:    1.    Discuss  the  novel  and  take  an  objective  test.  . 

'     2,    Complete  one  sheet  listing  /aspects  of  student's  lifestyle  and 
another  for  that  of  young  person  in  early  Boston. 

^    3.    'Ci1>e  five  items  iLey  had  not  previously  known  about  .the  occu- 
pations researched. 


Apply  or  relate  knowledge  ^  historical*  figures  gai-ned  from 
reading  the  novel  to  the  information  found\in  history  and 
reference  texts.-  ^  ./ 

•      .         •  f     ■  y  - 

5.    Evaluate  individual  projects:    bulletin  board,  class  newspaper, 
class  progranj,  qv  class  demons  traction. 


,/ 
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Wilma  Bridges,  Engiish  ^ 
Gary  Hill ,  English 
Larry  Woodward,  History 
Memorial  Junior  High  School 
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ERIC 


Grade  Eight  , :  -  - 

^-  GROUP  STRATEGY  FOR  CLASS  PROJECTS 

toujp  Group  I   Your  Maine  ;2  ^  ^^^K 


DiiMCtlpQS:    HhOj^  in  ypur  groi^)»  is  most  likely  to  take  the  role  described? 
Write  the  person's  name  in » the  space.  ^ 


A  person  might  fill  several  different  roles.    More  thMi  one 

person  can  be  named  for  a  spedific  role.    You  may  put  yotir  oifn 

name  in  for  a  specific  role  if  you  think  you  best  fit  that 

3pe ci fib ^ role.  / 

■'.'#*  .  '  . 

It  is  acceptable  to  leave  a  space  blank  if  you  do  not  think 

anyone  eones  close  to  the  description. 


As  you  see  it,  who  in  the  group  is  most  likely  to:  ^ 

1.  Take  initiative,. get  things  started,  suggest  ideas? 

2.  Passiviely  wait  for- others?  to  ^take  the  lead?  ' 

3.  Keep  his  feelings  to  himself,  unexpressed?   

4.  Express  feelings  most  openly  and  freely?  ____ 

5^^.  Interrupt  others  when  they  are  speaking?   

6.,  Wait  patiently  for  othet:s  to  finish  before  he  speaks? 


'7.  Seem  wrapped  in  own  world  and  not  very  responsive  to  others? 
8.  /Help  you  when  in  trouble,  even  at  some  sacrifice  to  self?  _ 


9.  Seem  .to  have'  the  most  invested  in  thfe  group,  seem  most  committed? 
10.    To  be  listened  to  when  he  speaks?  


11.    Contribute  the  bes^t  ideas? 


12.  Tend  to  argue,  disagree  or  try  to  convince  others?   

13.  Tend  to  smokescreen?   *  ^ 

l*f.   ^Seem  to  be  aware  of  group  processes,  point  out  what  is  happening  and 
suggest  better  procedures?   

15 .    To  be  the  one  you  would  miss  the  least?  . 


16.  To  be*  the  one  you*  would  want  as  a  close  friend? 

17.  Tend  to  dominate?  ^ 
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18.,  To  be  least  noticbable?    ^ 

19.    Tend  to  throw  roadbJLocks  into  the  process?  ^ 
20*  .  Seem  to  accept  you  aa  you  are?   

21.  Seem  to  want  to  change  you?   ^ 

22.  Td  be  the  one  you  most  accept  as  he  is  ndw?   — 

23.  To  be  the  one  you  would  like  to  see  change?*  ' 

2U.  Seem  to  have  changed  most  during  the  time  With  the  group  toward  being 
more  honest,  open,  concerned  for  others  and  more  helpful  to  the  gP6\xp 
and  members?     .    "  ■ 

25.    Seem  to  have  changed  least  during  th^  time  with  the  gr^fip  in  a 
positive  direction,  or  might  have  even- become  less  open,  honest, 
etc.?  A 

■  ■    '  - '        {  ■ 


5  Bill  Thoffibs 

Nahoney  Junior  High  School, 
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Grade  Eight'  «  ' 

A  CHECK  BOOK  APPROACH  TO  READING.  1      ,       '  ' 

■  ...  V-'  •■V.  .  ■  ■    •  '     -  .    ■;.  V  ■ 

An  Individualized  approach  to  reaching  a  small  group  of^ighth  grade  ^tudi^ts 
is  the  use  ojf  i  check  book  of  reading  activities,  .  Each  student  is  responsible  for 
coinpletlng  eight:  pages  pf  ' varied  reading  qjctivities.    Workiijg  aX  his  own  pace  ,  the 
student  proceeds  :f  row  one 'Assigned  reading  task  to  another.    When  he  has  completed 
his  reading,  the  teacher  corrects,  grades  .and  initials  his  check  and  he  advices 
to  th^  nert  step  in  the  process.    In  additjLon,  eacH  student  has  his, own  folder  and 
all  assignments  are  kept  for  reference.    Because  the  class  number  is  small^tstu-- 
dents  are  able  to  work  indi vi dually •    In  adapting  to  a  larger  class, ^ a  teacher 
might  encourage  students  to  complete  the  reading  tasks  in  group  work. 

Resources  for  Readihi^Tasks : 

1.    RAS/REAgXHG  ATTAINMENT  SYSTEM  is  a  series 'of  high  interest/low  level 
grade3se  lections  from  which  studehts  cl}ose  their  own  reading. 

•   2.    SHORT  STORIES  are  taken  from  "You  and  Your  World  "and  "Know  Your 
World."    Students  redd  and  amswer  questions  from  four  stories. 

3.    BE  A  BETTER  READER  has  nxjmerous  stories ,  activities  and  skill  building 
exercises  ai^anged  by  disciplines:    social  studies,  math,  Engli^t^ 

POWER  BUILDER  is  a  component  of  the  SRA  Reading  Lab.    Reading^  selections 
develop  comprehension  and  word  structure.         ^  . 

5.    RADIO  READING  LAB  features ^recorded  true  life  stories  with  a  dramatic  -  - 
climax.    Students  are  required  to  listen  to  two  of  these  stories  on 
cassettes  and  do  vocabulary  aiid  comprehension  exercises. 


j6.    BASIC  READING  sklLLS,  for  high  school  u^e,  is  a  workbook  which  stresses  • 
different  reading  skills  and  is  helpful  to  students  wishing  to  improve 
'  their  reading.  ^ 

7.    READING  FOR  UNDERSTANDlite  are  exercise  cards  found  |n  SRA  kits.  After 
reading  a  selection,  the  student  chooses  his  answer  from  conclusions 
suggAstj^d.^ 

•  8.    READERS  DIGEST  SKILL  BUILDERS  stories  measure  critical  reading,  under- 
standing and  word  study. 

Descriptions  of  Resources  have  been  included  to  indicate  the  types^of  reading 
activities  rec^uired  of  studenfs.    Obviously  the  .possibilities  for  varying  the  tasks 
ai*e  limitless      bound  only  by  time  to  research  and  create  n^  chec)^b6ok  projects. 

■    .  ■ 


Phyllis-  Small  , 
Memprial  Junior, rfigh  School 
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Grade  Eight 


AN  ALTERHATIVE  TO  BOOK  REPORTS 


Fine  Arts  and  Humanitlas 


OVERVIEW: 


This  is  a  suggested  approach  to  an  individuaUzed  reading  prbgraa 
with  the  long-range  objective  being  the  facilit^^tion  of  the,  presen- 
tation of  the  formal  book  report.    The  program  is  designed  for  the 
eighth  grade  student,  phases  II  and  III.    Time  allotted  would  be 
one,  perhaps  two ^  specified  class  period(s)  a  week  with  outside 
continuation  encouraged. 


OBJECTIVES:  1. 


2. 


Self  /Ufareness:  The  student  will  demonstrate  his  ability  to 
succeed.     ^  /  *  ' 

Decision  Making:  •  The  student  will  select  from  among  several 
choices  those  books  of  interest  to  him. 


3. 


RESOURCES : 


Manipulativ^^Skiils:    The  student  wiil  use 'basic  mechanical) and 
study  skills  4n  a  non -structured  tjrmat.  ^ 

1*'.    Relevance  of  Education:    The  student  willl  demonstrate  awareness 
of  the  values  component  of  career  education  concepts. 

A  listing  of  bookg  with  a  cc|iy  for  each  student  involved  In  the- 
program  and  one  to  the  library, 

A  double  file  box  open  to  the  students' and  containing  a  consideratioi 
card*  and  an  activity,  card**  for  each  book* 

A  notebook  containing  brief  objective  check-tests  and  a  key  for  the 
teacher's  use. 

*  Each  consideration  cari  will  contain  a  brief  descriptiTon  of  the 
book;  type  of  litet-ature ;  designation:    boy,  girl;  level  of 
readability  computed  -  from  the  Try  Readability  Formula;  and  a 
designation  of  the  dominant,  themes  in  the  book  -  so  that  the 
sanfe  file  may  be  used  by  teachers  developing  particular  units 
in  literature.'   The  reyerse  side  of  this  card  will  point  out 
for  the  student's  use  some  of  the  important  concepts  of  the 

*  book  and  Indirectly  provide  suggestions  for  essay  subjects. 

**  Each  iactivity  card  wii:^  encourage  students  to  use.  and  reinforce 
■  a  , specific  oral  or  writing  skill  and  to  relate  a  specific  book 
to  his  total  environment.    (Samples  of  both  cards  are  included.) 

ACTIVITIES:    Select  and  read  a  book  from  classroom  library.  ^ 

-  Read  the  consideration  pertaining  to  the  book. 
■       '         -  t  ■    ■  ■  ■         .  '■' 
  Discuss  with  teacher  any  problems  in  reading  process  or  writing 

•  content. 


s. 


Take  an  objective  test  on  the  book. 

Select  and  perform  one  activity  from  activity  card. 
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EVALUATION:    1.    Receive  a  passing  grade  of  60%  on  an  objective  test  over  book 
choice. 

,        2.    Prepare  a  display,  research  a  career  from  within  the  context 
'  of  the  story  and  present  findings  orally  to  the  class. 

a.    Write  a  subjective  essay  dealing  with  values  from  consideration 
card. 


Sample  of  Consid^ratioi)  Card 


Julie  of  the  Wolves 

Jean  Craighead  George 


Fiction 


B/6 


ThiSfis  the  story  of  a  young  Eskimo: girl  who  becomes  lost' in  -the 
wilds  of  Alaska  and  survives  with  the  wolves  who  help  to  teach  her 
the  value  of  her  . life.       ^  ' 


Survival 


(On  reverse  side) 


Values 


Regional 


L 


Consider: 

1.    Ve  must  learn  to  rely  on  ourselves  in  order  to  survive. 

Places  we  haven't  bee/i  often  seem  more  appealing  than  where 
we  are  until  we  learn  more  about  them. 

At  some  point  in  life,  everyone  must  choose  what  type  of 
life  he/she  must  lead. 

Animals  show  their  intelligence  and  devotion  in  ways'  much 
more  amazing  than  man.  ^ 


2. 


Sample  of  Activity  Card 


Julie  of  the  Wolves 

Jean  Craighead  George ' 


2. 


3. 


Prepare  a  bulletin  board  display  using  pictuz^es  or  sketches 
of  the  wolves  wji;J^  appropriate  sentences  from  the  story. 
Write  to  the  State  Department  of  Natural  Resources  reques^ting 
information  on  regulations  governing  hunting  and  .trapping  in 
this  state.    Report  orally  on  jrour  findings. 
You  and  three  friends  are  going  on  a  four-day  hiking  trip  on 
Mount  Katahdin.    List  and  demonstrate  for  the;,  class  the  kinds 
of  Equipment  and  supplies  you  must  take. 

Prepare  a  display  of  the  traditional  clothing  of  the  Eskimo. 
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Bpverly  Theriault 

Mahoney  Junior  High  School 
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•    .    •      ■-  ^Agri-business; 
LIFESTYIiES      '  •.  . 

1  ♦  ■  -       .  * 

Ifelen  aitd  Scqtt  Hearing  ^  - 

.  Living  the  Good  Life 

*  .•■*'■  «■  ♦  '■ 

On  their  mo  acre  feq^m  overlooking  the  sea  in  Harbors ide-,  Maine,  * 
Helen  and  Scott  Hearing,  ages  71  and  91  respectively,  have  cleared 
the  land,  built  tftone  walls  and  buildinlgs,  raised  80%  of  their  food, 
dug  a  pond  by  hand,  and  f ovn4  a  cash  crop  -  blueberries.    Dxirlng  the 
-Depression,  they  left  what  he  called  "cityisnv"  to  seek  a  hpmeateading 
existence  in  Strattpn^  Vermont.    The  Maple  Sugar  Bogc  aA^  Living  the 
Good  Life  attest  to  the  Access  of  their  venture.   ,The  land  booa.in 
Vermont  in  1951  threatened  their  way  of  life  .and  caused^them  to  search 
for  a  new  wilderness  area.    This  they^  found  on  Cape  Ro;9ier  in  Main^. 
Young  people  have  visitejj  the  Hearings  by  jthe  hundreds.    Helen  Niearing 
writes  that  many,  were  intrigued  bj^  their  way'of  living  but  on^y  a  few 
were  prepared  to  go  and  do  likewise.    Most  of  the^  said,  "It's  a  nice 
place  you've  got  here  -  But  you  work  too  hard."    She  adds  tl^at  they 
failed  to-  i^cognizje  -the  fkct  that  it  was  the  hard  work  that  made  ^d 
kept  the  place  "nic6*," 

1;  .  Self  Awar^ess:    T^e  student  will  witness  the  self  discipline    '  * 
^    required  in  being  bne'.s  own  master. 

2.    Interpersonal  Skills:  ^The  student  will  learn  that  lifestyles 

new  to  him  may  be  worthy  of  respect  even  though  he  may  not  .  ^ 
choose  to  emulate  them. 


3*    Manipulative^Skills:    The  studejmt  wil^use  manual  skills  essen*. 
tial  to  many^areers.  ^ 


^.  'Value  of  Work:    The  student  will  study  the  impact  of  one^S  car^^r 
on  his  lifestyle*  '  - 

5.    Relevance  of  Education:    The  student  will  learn  interviewing  or 
.  reporting  techniques  and  the  value  -of  research^  • 

A  reprint  of  the 'article  "Maine's  Complete,  Conservationist"  from 
Downea'st  Magazine  .  . 

The  Maple  Sugar  Book '  and  Living  the  Good  Life  written  by  the 
Hearings  ' 

Stone  Book  -  Flagg 

Maine  Pilgrimage  -  Richard  Saljonstall,  Jr.  ^'  . 

Maine  maps  to  study  3?dute  to  Harborside  '   -  ' 

Field  trip  itinerary 

\^    -  * 

Salt  -  student  magazine,  Kennebunk  High  School     /  ' 


foxfire  -  film  from  PRIME  Resource  Center 

Tape  recorder  and  ;tapes    ^  ■      w  ;    /  ' 

Movie  Camera'    "       ,     '   v     -  • 

1.    Reacj/  vii^w^  and  discuss^  in  class  the  m^tqrials  listed  at>o^.  ; 

2w  Engage  in  classroom  presentation  .with  local  televisioBflJ'personality 
ejy^rienced -in  interviewing.       '  .  .  : 

3.    Prepare  questions  for  llearing  ti'itterviews.  .  .    ^  y 

*f.    Tape  and  photogi?aphM!^e  field  trip  to  HarboMide^     .  • 

5.  Shat<e  knowledge  and  observation  of  the  Hearings'  Jifestyle  in^ 
-class  discussionai.^         i.     .  . 

6.  Prepare  written  Recounts .of ^ the  va^pd  aspects  of  the  Hearings . 

"     ' .  ■  '  '  '        '        ^-  '  •  '  ' 

7.  Design  sjtation^JP^  and  issue  invitations  to  parents  and  achool 

officials. 

,8.    Prepare  poster,  slide  and  movie  presen,tation  for  parents  and  ^ 
school  officials..    -  -       *     -    ,  : 

' ■'.  .  .      ■. '    ^    .  I,         ■ '  ■ .      ^    .  ^    ' ■  ■  :  ■ 

9.    Write ' ietfers  of  ^ppreciatipn*  •  • 

1.  Give  an  exampleHpf  an<nher  iself  employed,  worker  and  identify  •  ' 
five.,  specific  ways  he  must  be  aelf  disciplined. 

2.  Discuss  the  lifestylfe  of  a  New  York  pol^ceroa^,  country  doctbr, 
an*  shoe  factory  worker.'  Prepare  a  defense  for  the.  advantages 
oiP-  each.       ^  ^  ^  '  ^  ' 

♦ 

3.  '  Successfully  , use  one  or  more  of  the  following  pieces  of  equip- 

ment:   tape  recorder,  camera,  movie  camera,  slide  or  movie 
^    projector,  or  prepare  a  poster,  stationery,  or  arti^tic^ portrayal 
of  the  Hearing  visit. 

^.    Identify  eight  characteristics  of  the  .Hearings •  lifestyle  and 
matdh  these  characteristics  to  the  values 'which  prompted  them. 

*  .   ,  *      ..  <  . 

5.    Li^t  three  specific  educational  skills  which  added  meaning  to  *  * 
the  Hearing  Unit. 


^         Mary' Cruise, -Teacher         •  '  . 
,     Leon  Rowe,  Librarian 

Terry  Sotirio.u,  Curriculum  CoorjdinatQr 

396  ' 


A  PROPOSAL  FOR  A  COMPREHENSIVE  SYLLABUS 
'  FOR  THREE.  HISTORICAL  NOVELS 


DESIGN  OF  THE  STUDY 


The  procedure  that  will  be  used  will  simply  be  a  brief  discussion 
of  each  novel,  concerning  its  value  and  general  use  in  the  claaaroom. 
After  each  discussion  there  will  be  a  bibliography  of  books  and  audio 
visual  aids  that  hopefully  will  make  the  teaching  of  each  book  more 
effective. 

The  sources  of  data  for  the  finding  of  enrichment  materials  for 
each  novel  will  be  included  in  the  bibliography  at  the  end  of  the  paper. 
Also  all  references  for  the  section  concerned  with  related  literature 
will  be  included  in  the  final  bibliography. 


Patricia  Emery 
OO'T  Mahoney  Junior  High  School 
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•    ,  PRESENTATION  , 
Kidnapped        '  ' 

The  significance  of  this  book  in  literary  terms  as  well  aq  historical  was 
stated  quite  well  in* a  textbook  that  was  consulted.    It  was  stated  that  perhaps 
the  greatest  of  the  adventure  stories  in  th?  lat^^  ISOO'jyjgre  Treasure  Island 
and 'Kidnapped  by  Stevenson.    Kidnapped  has,  a  Jacoijitjglil^BpN>vnd  and  retells  the 
thrilling  adventures  of  David  Balfour  after  he  attempts  m  claim  his  inheritan*;*^.-** 

However^  it  is  more  significant  than  just  a  tale  of  adventure!    The  adventure 
is  the  background  for  the  conflict  of  two  distinct  characters,  David  Balfour  and 
Alan  Breck.    Both  are  politically  asr  well  as  morally  different,  iand  this  conflict 
cannot  be  fully  realized  by  students  until  they  know  why  Alan  is  as  he  is  and  why 
David  is  the  person  he  is.     And  this  difference  can  best  be  explained  by  the  his- 
torical events  that  have  made  these  characters  what  they  are.    ATid  so  the  period 
bf/English  history  from  time  of  James  I  (late  1600*s  to  mid  17pO's)  should  be 
discussed. 

,  The  following  terms,  people,  or  events  must  be  taught,  mainly  as  events, 
people,  or  ideas  that  affected  other  people's  attitudes  and  beliefs. 

1.     James  I  9.     Entail  .  . 

i  "7.    Charles  I  10.,  Primogenture 

4  3.  '  CpomHell  11.    Battle  of  Culloden^ 

\  .  If.     Commonwealth  Period  12.^  Bonnie  Prince  Charlie 

5.  Charles  II  13.  Clan 

6.  James  II  m..  Campbells 

T.'  Queen  Anne  ^  Scottish  dialecr 

"^8.    Jacobite  ^        .  *16.'whiR  '  * 

Perhaps  the  list  could  be  more  extensive »  but  if  students. can  grasp  the  ideas 
suggested  by  this  list,  they  can  really  begin"  to  understand  that  the  climax  of 
Kidnapped  is  not  entirely  what  happens  externally  to  Alan  and  David;  but  what  happens 
internally  which  is  due  mainly  to  their  respective  backgrounds. 

An  example  from  the  book • to ^illustrate  the  rffeed  for  historical  knowledge  is 
very  well  brought  out  in  chapter  nine.^    It  is  in  this  chapter  that  Alan  Breck  and 
David  Balfour  meet  and  the  contrast  in  age,  character,  background,  and  moral  atti- 
tude is  keenly  observed.    Because  of  lack  of  some  knowledge  of  just  what  the  differ- 
ence, students  begin  to  lose  interest  in  this  book  at  this  point.     I  speak  from 
expo^i^nce. 

How  does  one  present  such  historical  knowledge  tb  students  in  order  to  make 
chapter  nine- more  meaningful?    A  lecture  on  the  list  previously  mentioned  is  possi- 
ble.    It  doesn'.t  sound  as  deadly  dull  as  Implied.    Here  the  teacher  is  the  key  factor 

^Allec  Ellis,  A  History  of  Children's  Literature  to' 1900,     (Oxford:  Pergamon 
Press,  1973)  p.  123. 

^Robert  Louis  Stevenson,  Kidnapped  (New  York;    The  New  American  Library,  1959) 
pp.  62-82. 


to  success.    The  manner  of  presentation  must  be  dynamic,    Arlother  approach  is 
-\  a  library  assignment  (individually)  to  students  whereby  they  are  jHssponsible  for- 
finding  out  such  information  needed  from  the  list.    Reserv^  books  will  facilitate: 
their  work,.     Class  reports  to  share  the  acquired  information  would  serve  to  aid 
the  whole.    At  8th  grade  level  this  library  work  must  be  structured  and  a  suggested 
bibliography  for  Kidnapped  is  enclosed  to  enable  teachers  to  do  something  of  this 
kind.     Audio  visual  materials  are  not  so  readily  available  for  junior' high  for  the^ 
historical  aspects  of  this  book,  but  those  that  are  relevant  and,  in  some  cases, 
available  are  listed,  ^  ^ 

^aphy  for  Kidnapped 
A,     Material  Su^^ested  foi^BUra^^^ings 


Bowie,  John,     The  tffj^lrrLxperience ,     New  York:     G,  P.  Putnam's  Sons, 
1971.     (esp.  pp. 

2,  -    Buchanan,  Freda  M,     The  Land  and  People  of  Scotland,     New  York:     J,  B. 

Lippincott  Co.  ,  1958.     (esp.  pp. 

3.  Porter,  Jane  and  Nora  A.  Smith,  ,eds.     The  Scottish  Chiefs.     New  York: 

Charles  Scribner's  Sons,  1956..  ^ 

H.  Shultlesworth ,  Dorothy  E.     The  Tower  of  London.     New  York:     Hastings  . 

House,  Publishers,  1970.     (esp.  pp.  67-80) 

5.  Street,  Alicia.     The  Land  and  People  of  England.     New  York:     J,  B, 

Lippincott  Co.  ,  1969.     (espJ  pp,  105-im) 

6.  Urease,  Geoffrey.     Seven  Kinp.s  of  England.  v,       :     Vanguard,  195S. 

7.  Trease,  Geoffrey.     Seven  Queens  of  England.  *     Vanguard,  1953. 

8.  Unstead,  R.  J.     The  Story  of  Britain.     New  York:     Thomas  Nelson  Inc., 

1970.     (esn.  pp.  20^-2^^) 

9.  Wedgewood,  Cicely  Veronica.     A  Coffin  for  Kin^  Charles:     The  Trial  and 

Execution  of  Charles  l"     New  York:     Macmillan  1964.  (certain 
parts  could  be  asni^^ed)  ^ 

B.     Suggested  Historical  Fiction 

I.  Beatty,  John  and  Patricia.     Campion  Towers.     New  York:     Macmillan,  1965. 

(a  fictional  book  during  the  time  of  Cromwell) 

2,  Clarke,  Mary  Stetson.     Piper  to  the  Clan.   :     Viking,  1970. 

3.  Picard,  B^rbar,^  Leonie.     The  Young  Pretenders.   :     Criterion,  1966, 

(a  fictional  book  with  the  background  of  the  Jacobite  Rebellion) 

Tlie  Royal  Dirk.    :     Morrow,  1966.     (centers  around  the 


eKca[u^  of  l^onnie  Prince  Charlie) 
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This  is  orily'a  suggested  bibliography.    The  historical  fiction  section  of  it 
Is  short  due  to  the  difficulty  of  finding  jiinior  high  novels  with  a  Kfdnapped 
background.    This  is  a  beginning  and  with  more  time  this  historical  fiction  list 
could  be  expanded.    Also  it  should  be  mentioned  that  the  place  of  publicatior^,  for 
some  of  these  books  was  not  listed  in^the  references  consulted. 


Audio  Visual  Materials  for  Kidnapped 


A.  Films 


BF-38  United  Kingdom  of  Great  Britain  (16mm)  22  min.  (color) 
(available  through  Pripe) 


2. 


Public  U  ^ 

a.  a  proH^JP^^n  '  T^battle  of  Culloden 

b.  a  production  of  Sir  Walter  Scott's  "The  Fortunes  of  Nigel" 
(background  of  King  James  I) 

B.  tape 

1.     Available  at  Mahoney  Junior  High  with  good  readings  from  Kidnapped 


Johnny  Tremain 


Using  the  same    ource  as  for  Kidnapped »  I  found  a  brie 
the  book  Johnny  TreTn.i  n  tries  and  certainlv  succeeds  in  co' 
It  was  stated  that        -^his  historica    nov*     arrogance  is  , 
is  overcome  and  be:  portraying  ther  Forbes,  as 

view  of  the  America  -ir  of  Indepen(ienr  rrom  that  learned 
textbook.''^ 


description  of  what 
ine  to  ^he  ^ader. 
.ded  and  infirmity- 
hows  "a  different 
rhe  average  American 


This  book,  ot       urse,  has  more  written  into  it  by  mean; 
a  map,  and  even  J^ui^    questions  at  the  end  for  each  chapter 
his  or  her  work.     P  -  still  the  histori&al  events  of  which  yF 
are  sometimes  difficult  to  make  interest iKjj  to  the  students 


^  introduction, 
id  the  teacher  in 
y  Tremain  is  a  part 
Perhaps  because  this 

book  has  history  relatively  familiar. to  the  students  turns  them  off.    So  here  per- 
haps an  introductory  lecture  on  the  times  and  people  involved  is  not  a  good  at an- in g 
point.     Sometimes  a  '^ilm  tends  to  motivate  the  students  first,  and  the.   a  discussion, 
lecture,  source  r*^^  m^s  may  be  in  order 


Most  students  *•    ov  -^^ading  iDOUt 
by  the  time  th#^v  -  i:hapter  six,  ''Sci. 

ofr.  Here  h.r^^r  a.  events  reallv  be# 
fictional  chai^c^re-^  "  The  development 
iv    the  Boston  a:-  /,  the  closing  ot 

«_litary  rul*   in  -irr "a.     Students  must 


fictional  charac^^rs  in  this  book,  but 
^Water  Tea,"  they  become  somewhat  turned 
.   to  affect  Johnny  «s  wel^  a»  the  other 

Johnny 's  .character  begins  to  be  affected 
he  Boston  Port,  and  the  establishment  of 
.earn  the  significance  of  these  events  as 


^Ellis,  o£^ 


p.  230. 


^Esther  FoVbes  ,  Johnny  Tremain  c¥oston: 
pp.  104-128.  400 


Houghton  niffiin  CO.,  1980) 
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well  as  learn  something  about. the  non-fictional  characters  involved.     Then  the' 
events,  the  novel,  the  characters  should  <5ertainly  and  hopefully  hold  the  stu- 
deilts'  interest.     A  suggested  bibliography  of  books  and  films  follow. 

Bibliography  for  Johnny  Tremain 
A.    Material  suggested  for  Source  Readings 

1,.    Beach;  Ste^^rt.     Samuel  Adams:  The  Fat.eful  Years.   : 

Dodd,  1965, 

^     2.     Earle,  Aliqe  Morse.'    Child  Life  in  Colonial  Days.     New  York':  The 

MacMillan  Company,  1927.  (esp.  pp..  1-U0  3)  \  ^,   '  ■ 


HallV-Quest*;  Olga.     ^  '      ..xaiis  of  Liberty:     Sam  Adams  and  jQhn  Hancock. 
\   :     Dut     a,  1963. 

Langdon,  William  Chauncy.     Every  Day  Things  in* American  Life.     Key  York:' 
Charles  ScribneiTs  Sons ,  1937.     (esp.  pp.  1-33U) 


5. 


Ar'^rica  *  s  Historylands  , 


National  Geographic  ' ociety , 


'0 


196; 

■iggested  Hintor 

L.     Fast,  Howar 

-2.     Thane,  Klyw 
Pear. 

*3.  .  Willicimr,  ,  fU- 
I  are  available.  - 


-^.Hr^  177-205) 


In  order  to  ma^ 
i      hviously  neecl?(i 
dur   'o  time,  but 
fror  '-^ourcf^s  other  * 


A.     Films  (all  .ivil  i 

1.  ,  MP-36»4  hevf 

2.  MP~6»42  y^or.x 

3.  MP-R06  (  ol<>i 

4.  MP-B07  Pro  hi 

'  .     MPrflOB  l.exiU: 


^ominp, ,     New  York:  '  Crovm  Publishers^  Inc  1961. 
Ear,/  i>irnt.     New  York-     Duell ,  Sloan,  an^ 

ome  :>T'^*Ln('       Boston:     Houghton  Mifflin  Co.  »  1940.^ 

rical  'ict.on  list  longer,  more  time  and  research 
Ls't  ooKs  for  sourc*^  readings  is 'small,  partly 

fact     •  It  such  enrirhmf^nt  readinj^s  should  come 
fc  tGX      'oks  used. 


;ual  Matt  rialr,  for  Johr 
nm^xfn  Portland) 

17  R  3 


*main 


^^iod  to  17 


^tv 


lint 


o.lutiOonK 

irorcV.  and  Fndepehdence 
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6/  MP-811  The  American  Revolution:  Part  I-The  Cause  of  Liberty 
7.    MP-812  The  American  Resolution  Part  II-The  Imppssible  War 


Across  Five  Aprils 

/ 

'  Jn  this  book  vrritten  by  Irene  Hunt,  the  students  read  a  book  rich  in  Civil 
War  background.    This  novel  is  well  written  and  has  been  noted  for  its  merit.  - 
In  1965  Across  Five  Aprils  received*  the  Follet  Award  and  was  runner-up  for  the 
Newberry  Medal. ^'    TKe  story  is  based  on  the  Creighton  family  who  live  in  Illinois. 
The  story  opens  just  as  the  Civil  War  is  about  to  begin.    The  key  figure  is 
Jethro  Creighton  who  is  too  yoiang  to  go  to  fight,  but  who  begins  to  grow  into 
manhood  as  the  events  of  the  time  force  him  to.     It  is  really  in  Chapter' Two  that 
the  questions  of  the  Civil  War,  the  North  vs.  the  South,  the  ijrobiems  and  atti- 
tudes of  its  characters  are  made  known. ^    It  is  in  this .chapter  that  students, 
^n  this  particular  book,  begin  to  lose  interest  as  a  result.     In  Chapter  Two,  a' 
cousin  from  Kentucky  comes  to  visit  the  :reighton  family ,  and  discussion  and 
opinions  of  the  Civil  War,  the  rights  of  thA  North  and  South,  and  the  reasons,  for 
certain  attitudes  are  brought  forth.    Here  history  must  come  in,  for  it  helps  to 
shape  the  characters  of  the  novel,  and  its  knowledge  will  help  students  understand 
the  characters  more  fully . 

vin  comparison  with  Johnny  Trema^n^  perhaps  a  list  of  terms,  people,  events, 
or  places  ma\^  be  neede'd  ift  an  introductory  lecture.    Again,  the  teacher  is  the 
key  factor  to  success  of  the  lecture  method.     It  seems  that  most  students  know 
more  about  the  Revolutionary  period  ir:  American  History  than  they  do  about  the 
Civil  War  period  by  the  time  they  reach  the  eighth  grade.    This  conclusion  is 
only  a  result  of  my  experience  and  observation.    There  follows  a  suggested  list 
that  hope^uXly  will  help  with  the  comprehension  of  the  background  of  Across  Five 
Aprils « 


1. 

Rebel 

il. 

George  B.  McClellan 

Confederates 

12. 

Ulysses  S.  Grant 

3. 

Battle  of   iull  Run 

13. 

William  T.  Sherman 

^. 

South 

m. 

Ambrose  E.^Bumside 

5. 

North 

15. 

Secession 

6. 

M)olitionist 

16. 

Gettysburg 

7. 

Yankee 

17. 

Sherman's  March 

8. 

Union 

18. 

Reconstruction 

9. 

Army  of  the  Potomac 

•  19. 

Andersonville  and  Ceunp  Douglas 

10. 

Robert  E.  Lee 

20. 

Thirteenth  Amendment 

Again  this  list  only  implies  the  knowledge  needed  to  aid  understandbig^  of  the 
Civil  War  period.    Sometimes  a  lecture  is  a  good  way  to  begin.    Then  as  with  the 
pther  novels,  library  work,  source  readings,  class  reports,  ^nd  audio-visuAl 
materials  tend  to  bring  the  historical  background  alive.    A  recommended  list  of 
bo^ks  and  audio-visual  material  is  now  included. 


"^^^    -'Martha  E.  Ward  and  Dorothy  A.  Marquardt,  Authors  of  Books  for  Yoimg  People 
(New  Jersey:     The  Scare  Crow  Press,  Inc.,  1967)  p.  152* 

"       ■   ■'  '-^-i 

^Irf»ne  Hunt,  Across  Five  Aprils  (New  York^^^^rosset  and  Dunlap,  1965)  pp.  27-36'.. 


Bibliography  for  Across  Five  ^^P^^ls 
A*    Material  sugj^ested  for  Source  -eadings  - 

1.  Comraanger,  Henry  Steele.     America's  Robert  E>  Lee >     Boston:  Houghton 

Mifflin  Company,  1951. 

2.  Hot^gan,  Paul.     Citizen  of  New  Salem.     New  York:     Farra-^  Straus  and 

GUdahy,  1961.     (about  Abraham  Lincoln) 

3.  ;   Langdon,  W.C.     Every  Day  Things  in  American  Life  (1776'J.876 ) .   ^New  York: 
■  ■]  Charles  Snribner,  1941.     (esp.  pp.  1-382) 

4.  Phelan,  Mary  K  /.     Mr>  Lincoln  Speaks  at  Gettysburg.     New  YorK 

Nortfen  and  ComDany,  1966.     (esp.  pp;  15-133) 

5      William,  Harry 'T.  Lincoln  and  His  Generals^.     New  York:     Grosset  and 

..lM:nlap,  1952, 

6,  .      \merica * s        tory land:: .   _':     National  Geographic  Society, 

"  1  o2~.     (esp.       .   392-Hr  ) 

3.     Suggested  Historical  Firtion 

Kane,  Hamett.     Thcf  L.i^y  of  Arlington.     New  York:     Doubleday  and  Company, 
.nc".  I  195H.  .  V 

2.  Nolan,     eannette  C       r'  inkee  Gp'    -  E.  VanLew,     New  York:  Julian 

M^ssner,  19' 

3.  Stone        vinRif   Love        Ttemal .     New  York:     Doubleday  and  Company, 

ic,  11955. 

I 

1  ane .     xvwth.     Yank-      ;t ranger.     Chicago:     Consolidated  Book 
Company,  1944 

This  -ist  could  be  expand-d  as  J  have  suf^gested  with  t      list'   for  Kidnapped 
and  Johnny  Tremain . 

Audio-Visual  Materials  for  Across  Five  Aprils 
A.     riltns  (all  availablf*  at  Prime  in  Portland)        ,  > 
l/    Mr-196     Civil  1863-1865  Gct^^sDurg  to  Appomatrrx 

'    2.     M     i81    t   vil  War  -  Its  Backfroun.i  ^nd  Causes 
.3,  45     T^.e  Jackson  Years:     Towar^i  Civil  War 

^>  ^"^.1    ^^rant  vs.   i,eQ  (Original  Version)  >   ^  — „  '  -  —  


5.      '     dl8  Phickamauga 
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SUMMARY  and  x:ONCLUSIONS  i^H-^ 

Th||  summary  can  only » include  what  has  been  stressed  all  through  this  paper. 
Books  jfith  historical  background  can  be  taught  effectively,  ojily  if  the  teaser 
is  positive  about  the  book,  prepared  in  the  historical  background  of  the  book, 
ai^d  aware  of  necessary  materials  to  rtake  history  interesting  and  meaningful  to, 
the  j^tudents.    Again  this' hypothesi's , only  appears  to  be  true.    It  hasn't  been 
proved.  *  . 

In  order  to  reach  any  really  yalid  conclusions,  a  research^^pio^^^some 
type  discussed  in  this  course  will  have  to  be 'set-up.  ^gMK ,^f^f/mm 

method  B  could  be  carried  forth  into  some  type  of  experimental  design  whereby 
al^  the  variaDlej   ^ha*  wou^d  affe'ct  result  might  be  "contrplled^^  in  a  comj^lete  or 
ijtcomplete  way      ^  feel  quite  sure  that  method  A  would  produce  some  difference 
from  that  of  method  B,  but  this  conclusior  could  only  result  from  a  very  care- 
fully planned  research  design. 

*  '  * 

I  hope  this  paper  will  only  help  teachers  become  aware  of  the  materials 
that  can  be  founc  anc  used  in  teaching  ^dnapped,  Johnny  Tremain,  and  Across  , 
Fi^  Aprils.     It        .^Iso  hoped  that  the  materials  listed  after  the  discussion 
of  each  book  can  be  evaluated,  through  use,  rejected  if  necessary,  and  expanded 
through  continuec  research. 

BIBLIOGRAPHY  ' 
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L  CAREER  FArR 


The  evaluation  sheet  ma<te/out  by  8th  grade  students  at  Meiribx^jLal  Junior  High 
and  Mahoney  Junior  High  School  following  the  WORLD  OF  WORK  CAREER  FAlR  indicated' 
that  the  rooming  of  April  10,  197U ,  in  Memorial '^s  l€U'ge^gymnasi\im-was  a  success, 
"v        •  *  *       .  ^ 

How  the  Project  Began:    The  Career  Education  Assistant  Director,  Mr.  Fred 
Freise,  laid  the  gipundwork  for  the  Fair.    He  personally  invited  local  profcts- 
"sionals  within  the  15  j'ob  clusters,  to, participate  in  the  Fair.    The  type  of 
people  who  agreed  to  become  involved  for  the  5  1/2  hour  Fair  were  as  follows: 
doctor,  four  interns,  lawyer ,ycollege  admissions  director engineer,  "^veterinarian, 
fashion  model,  dentist,  dental  hygienist,  execUtiv#secretary^  banker,  airline 
stewardess,  disc  jdckey,  he^ir  stylist ,  J«nior^  Achi^vemeH^cxecutive,  factory 
public  relations  people  ^  armed 'services  x*ecruiters  (*♦),  hotel  manager,  insurance 
man,  and  from  the  local  Southern  Maine  Vocational  Techi^ical  Institute  -  department 
heads  in  water  waste  control,  electricity,  oceanography,  building  tjj|des,  drafting, 
fire  technology,  law  enforcement,  small  jengines,  automotive  mechaniSy  plant  and 
soil  technology,  surveying^  sheet  metal,  welding,  practical  nursing,  and  machine 
irool.  ^  \  . 

The  selection  of  people  for  the  I*air  was  made  very  carefully.    There  }tas 
something  at  the  Fair  fpr  every  8th  gradeV  in  South  Portland       those  who  planned, 
to  go  to  a  U  year  college ,^  those,  who  would  attend  a  jxmibr  college,  vocational 
technical  institute  and  those  who  plannedixo  join  the  world  of  work  fresh  out  of  . 
secondary /school .    Hobbies  and  manufacturing  were  also  thought  of  and  a  good 
group  of  hobbyists  were  tilso  invited  to  display  their  works  along  with  a  repre- 
tentative  from  Junior  Achievement. 

A  total  commitment  by  all  people  within  the  South  Portland  system  was  riec* 
essary  for  the  success  of  such  a  venture.    This  was  displayed  in  many  ways. 

Guidance  counselors  oversaw  the  whole  Fair.    They  encouraged  participation 
and  involvement  by  teachers  in  their  classes  and  pupils  in  guidance  classes.  They 
planned^  thorough  detailed  program  booklet,  name  tags,  hadjpupils  make  posters, 
and  decorate  the  building  and  gym.'    They  made  sure  exhibitors  were  all  prepared., 
provided  coffee  for  exhibitors  and  were  general  hosts  at  the  Fair. 

Principals  ironed  out  problems  with  gym  classes  and  t^s  scheduling  They 
coordinated  the  whole  project  with  the  counselors,  maof  su^gestioni,  encouraged 
all  teachers  to  sell  the  Fair  to  thei      „7 .is 

Teachers  recommended  friends  as  exnibitors,  edited  tne  evaluation  sheets, 
and  had  pupils  discuss  the  Fair  in  classes. 

cfareful  planning  as  to  where  each  exhibition  would  be  placed  in  the  gym  ^as 
essential  -~  the  professionals  were  clustered  together,  ^our  crafts  tables  were 
placed  in  a  block  in  which  pottery,  woodcar^ing,  leather  and  ceramics  were  on 

-^ei*ibit.i  .  .  '  .  _ 

In  another  area  of  the  gym,  a  prominent  public  relat-ons  executive  agreed 
to  video  tape  a  mock  job  interview  stressing  such  phases  as  work  experience, 
outstanding  acirivities^,  job  goals,  school  activities,  graces  in  school,  personal 
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data/ references ,  highlights  —  achievements  in.  your' life.    The  tape  would  be 
given  to  the  counselors  to  play  back  in  guidance  classes^  for  all  pupils  to  ob- 


serve • 


Many  exhibitors  brought  along  tape  recorders,  filmstrips  and  movies. 
Pamphlets  and  brochures  were  free  and  available  from  many.    But,  of  course,  the 
most  impressive  careers  on  exhibit  were  those  in  which  simulation  was  involved: 

Dental  Technicians  showed  the  cleaning  compound  used  in  cleaning  teethe* 
Some  puoils  volunteered  to  have  their  teeth  cleaned. 
« 

The  hair  ^tylist  (Mansfield  Beauty  Academy  of  Maine)  had  students  volun- 
teering to  have  their  hair  thinned,  shaped.  Cut,  trimmed  (boys-AS  well  as  girls) 
apd  some  girls  were  g:lven  instruction  on  facial  makeup,  eye  shadowing,  mascara. 


etc, 


The  Culinary  Arts  instructor  and  tvo  of  his  top  seniors  showed  pupils  the 
art  of  cake  decorating.  The  8th  graders  seemed  fascinated  with  what  a  tube  of 
icing  could  create  —  rose  petals,  buds,  leaves,  etc. 

Preoaring  students  for  the, big  day  was  essential.    Guidance  counselof^s, 
career  specialists.  South  Portland  Career  Education  director  and  assistants, 
principals  and  teachers  were  all  helpful  —  giving  suggestions  and  helping  in 
the  planning.    Guidance  classes  were  used  (2  or  3  periods)  f>rior  to  the  Fair  to 
motivate  the  pupils.    Each  of  the  city's  two  junior  high  S9hool8  would  be.  allowed 
two  hours  in  the  gymnasium.    A  series  of  seven  evaluation  qiiestions  were  given  to 
eich  pupil  in  English  class. 

1.  List  the  3  exhibitors  you  like-  the  most. 

_2.  Which  one  did  you  like  the  best  and  why? 

3,  What  did  you  learn  from  this  Career  Fair?* 

4,  Would  you  recommend  the  Fair  another  year? 

5,  How  do  you  think  you  will  benefit  from  this  experience  in  the  future? 

e!  If  you  were  in  charge  of  this  Career. Fair,  what  changes  would  you  suggest 
to  improve  the  program? 

The  week  before  the  Fair  parents  of  all  8th  graders  were  invited  to  attend  ah 
evening  session.    This  gave  parents  (and  pupils  again)  a  chance  to  meet  and  talk 
with  al.  the  exhibitors. 

English  teachers  agreed  to  discuss  the  morning's  activities  and  complete  the 
evaluation  sheets  for  the  counselors.     Comments  on  the  evaluation  sheet  don^  by 
pupils,  teachers,  exhibitors  and  parents  indicated  99.5%  felt  it  should  be 
peated  next  year; 

At  the  close  of  the  Fair  the  exhibitors  were  invited  to  stay  for  lun< 
was  ser^d  by  the  8th  grade  volunteers,  after  which  Mr.  Freise  conducted  ' 
discuss-  n  and  wrap  up. 

3om^  of  the  recommendations  by  exhibitors,  pupils,  teachers  anW«*ent8  re- 
garding ^ne    air  were  as  follows:  * 

Mor*  time  needed  by  pupils. 

"Q.u-.et  rooms"  to  be  made  available  for  private  consultations. 
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Perhaps  the  best  way  to  sum  up  the  Fair  is  to  list  several  comments  made 
by  pupils  on  their  evaluation  sheets:- 

'I  saw  some  things  that  I^never  knew  before.". 

I  saw  something  that  I  might  be  interested  in." 

I  now  have  a  better  knowledge  of  the  work  I  would  Tike  to  do." 

It  opened  up  other  job  possibilities  for  me." 

I  learned  more  about  the  work  different  people  do." 

I  will  be  able  to  think  about  the  careers  and  what  I  will  have  to  have 
to  become  one  of  these  people." 

I  learned  a  lot  about  what  I  didn't  know." 

To  sum  it  up  in  the  words  of  an  8th  grade  teacher  who  attended  the  Fair: 
"I  felt  the  C"»^er  Fair  w^s  both  informative  and  interesting.    From  the  appearance 
of  the  pupils,  they  also  felt  that  way.    It  was  a  highly  successful  undertaking." 
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Communications 

ORAL  REAPING  WITH  A  PRdbUCT 


The  South  Portland  career  education  project  has  acquired  many  audio- 
visual materials  for  all  disciplines.'   Sevgjfal  of  the  filmstrips  and 
slide  sets  ,have  only,  a  witten  script.    TSBrefore,  the  teachex  must  , 
follow  the  printed  Script ,  listen  to  the  tape/record  and  advance  the 
pictures  simultaneously.    Student  prepared  tapes  would  be  a  decided 
advantage  and, convenience  over  these  scripts.    This  unit  is  designed 
to  provide  the  speech  students  with  usefi^l  oral  reading  practice 
while  producing  the  much  needed  audio  tapes  tq  permanently  accompany 
these  materials. 

1.  ,  Intejrpersonal  Skills:    The  student  Will  work  effectively  within 

a  group.  ^'  *  ' 

2.  Decision  Making:     The  student  will  demonstrate  skills  in  per-  ' 
ception,  information  gathering  and  decision  making. 

3.  Work  Awareness:     Thd  student  will  demonstrate  a  responsible 
attitude  toward- work. 

Manipulative  Skills:    The  student  will  operate  the  aud^o-visual 
equipment  necessary  to  complete  the  assigned  task.  n 

5.     Relevance  of  Education:    The ^student  will  use  communication 
skills  effectively.- 


Dictionaries  ' 

Tape  recorders  and  blank  tapes  ^  ^ 

Slide  and  filmstrip  projectors 
Commercially  taped  interviews  and  scripts 
rilmstrip/cassettes  -  school  librarian  has  9amp3.es 
Filmstrip  and  slide  sets  with  scripts  to  be  taped 

1.  Students  will  as  a  class  listen  to  commercially  prepared  three 
minute  audio-tape  interviews  to  discern  intonation,  enunciation, 
musical  background,  and  other  components.    They  will  also  in 
groups  view  filmstrips  with  accompanying  cassettes  for  ideas  in 
their  taping.  .  . 

» 

2.  Students  will  in  groups  be  given  a  filmstrip  or  slides  with 
script  and  will  practice  reading  the  scripts  to  themselves,  then 
to  one  another.     Dictionaries  must  be  used  to  determine  correct 
pronunciation  of  all  questionable  W9rds.  ^ 

Students  will  s 6 le ct > appropriate  musical  background  for  their 
script  and  devise  a  signal  to  indicate  that  the  filmstrip/slide 
must  be  advanced.    They  must  divide  the  script  so  that  each  mem- 
ber of  the  group  reads  equal  amounts  on  the  tape. 
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EVALUATION:    !•    Each  groiip  will^submit*  a  log  of  activities  and  li'st  the  responsi- 
bilities, duticKS  and  attitudes  of  eacW  member  within  that  group. 
This  log  will  include  techniques,,  ideas,,  and  notes  gathered  from 
previewing  commercially  prepared  tapes  and  filmstrip/cassettesv 

2.    Each  group  will       given  this  evaluation  design  prior  to  their 
taping.    The  teafcher  will  use  this  form  to  evaluate  the  tape  of 
:  each  group,  .  The  group  grade  will  be  the  grade  \of  each  .individual 
within  that  groil^  and  in  the"  term  average  will  have  the  same 
weight  as  a  test,     ^  ' 

p-..  >j  r 

Evaluation  Design  1 '  H; 

*  ■ 

Your  tape  will       rated  in  tTi^ following  areas  on  a  scale  of  1  to  5,  five  being- 
the  best*.    This  will  be  averaged  as  a  qui'z^ grade.. 


1.  ^  Mechanical  cAarity  of  tape 

2.  Enunciation 

3.  Pronunciation 

4.  Effectiveness  of  music 
5'.  .  Timing 

6.  Effectiveness  of  advanfce  signal 

7.  Group  cooperation  and  conduct- 

8.  Equal  distribution  of  work  load  jer  student 


V 


/ 


The  following  point-grade  ^cale  will  be  u^ed; 


Points  ■ 

Grade 

tiO 

100 

39 

98  ' 

38 

95  . 

37 

93 

36 

90'  . 

35 

,  88  . 

34 

'85 

 J.  83  bto. 

4  1  0  Theodora  Sm  Sotiriou 

Ckreer  Education  CoprWinator 
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GrAda  Mine     .       .  •  ^  „  -  ;   -  • 

'  .      '     *  -A  SHORT  $TORir  "  UNIT   >         >  '  •  ^ 

This  ahbrt  stoiy  unit  has  the  f<>liowiiig.^^oals: 

•1  To  acquaint  studants  with  Sasic  tarminology  (thaae,  satting,  char«it«r,  .  , 
>  *,   point  of'viewl  through  diss' discussion  6f  atorias  read  in  ctmpii, 

•     2 .    To  give  stu4ents  'the  opportunity  to-  ,read  njany  ^hort  stories  following 
~    ■        their  individual  interests.;*  V  ' 

■        •  ■         •         •  ■     .  .r."     '  ■  i  ■    ■  ■ 

3,    To  iMive  students  rea^t  to  storie?.  in' some.creiitive  fashion  other  than.  * 
-'■  Analyzing  or  writing>)!d>out  |hem.       ^  *      :  y    *  ^  ■  •        '  .  4: 

«»i    To  Kave  Students  get  experience^n  arranging,  to4.  working  io  amall  groupa  -  |' 
'  using  the  maly sis  of  a. short  stoi?y  ^  the  focal  poi^^         -     '  ^1 

"The  Ff-ill"  by  Pearl  Buck  and  ,"4}uality"'  by  John  6alsVK)x*tl^  are  two  ^ort 
stories  adndrably  suited  for  ninth  grade  students.    Both  Stories  are  simple ijnough  ' 
to  be  u^iderstood  by  a  majority  of  j^tudents.  yet-both  contain  rich  "JJ^J"" 
terestina  characters  for  discussion.    Both  stories >  are  studies  of  nen  of  ideals,  . 
ZTllp  lre  cau|ht  up  in  social  systenis  which  '.'defjat"  them,  .^oth  stories  raise 
important  questipnS  about  dignity  and  h^  it  is  achieved  ^d  success  and  ho*  it 
is  defiiied..  ■  ■    ^'^       '  ■ 

The  main  character  in  "The  frill"  is  'Jf^ard  workiftgithotK)ughly  decent,  aiid 
compassionate  Chinese  tailor.    The  story  is  about  t^ff  *°  Pi?""^^^!^^ 

bigaffor  whom  he'  is  making  a:  ^ress.    Red-faced*  portly  Mrs.  Lone,  the  P^tpW 
Mgly  American,  likes  to  "manage"  people.  -Her  friend.  Mrs.  Newmari,  is  J^jjining 
sycophant  wh6>  agrees  with  Mrs.  Lowe  that  all  Chinese  are  di«"P"*«Ji;  aSS^r* 
have  low  morals,  and  smoke,  opium.  ,  In  oi^der  to  save  a  few  dollars  «Jd  also  to 
demonstrate  her  superior  Handling  ability,  ^rs.  Low^^says.  "Watch  me. "^and  proeeeds 
to  debase  and  unman  .the  poor  tailor.  ^  ♦ 

The  character  of  the  taiJipr  is  in  direct  contrast  with  Mrs."  Lowe.    He  i«  IW.  ; 
W  he  takes  on  the  silpport  of  his  dead  nephew's  wife  and  three  <*i""n-  .^^J. 
tiilor  and  his  wife  llV^  amidst  reeking  squalor,  but  the  t^lor  *chlev*s  his  dlg- 
itty  tt^ugh  hard  work  and  respect  and  compassion  for  ot^S.    J*  if 
of  the  nephew  by  telling  hiA.  "You're  not  .to  worry.    ResVyour  heprt.    I  h*vj. 
:or?!."?  Se  sXall  do  5ery  well."    The  tailor  works  through  ^J-^^^t  tomjk.  .  . 
frill  for  Mrs,  Lowe 's 'dress.    He  does  a  professional  Job.  . 
hiJn  Mrs    Lo*e  grudgingly  pays  him  five  dollars.   -The  tailor  hopei  to  Iget  mi^^-e  worte 
si  th^'h^grbSy  a-'ca^ket  for.  the  nephew .  but 

The  next  day  Mrs.  Lowe  shows  off  her  new  dress  to  pathetic  Mrs.  Newiian  at  «  g"J«» 
pa^!    mS!  Newman  obsei^ves  that  the.  frill  has  been  nicely  Constructed.    "Yes^it  . 
is^^e.  isn't  it?  ...  And  so  cihea^!  ...  It's  as  I  said  -  you  sij-ply  have  to  be 
firm  with  these  native,  tailors."  » 

What  makes  Mrs.  Lowe's  treatment  of  the  tailor  po  «*il^n«/»  JJ", 
to  be  toJa^S^aware  of  the  harm  she  has  done.  The  story  c^««.ies  h^*^,,^ 
-repentance  I  remorse.  Mrs.  Lowe,  in /act.  Is  rathuR, proud  of  -^^i^^  *\ ""^^ 
late  the  tailor.  The  tailor's  lot  is  not  a  happy  one  nor  does  there^seem  to  be  muQh 
of  a  chLce  for  improvement.  "The  Frill."  then,  proyides  readers  with  some,  dis-  , 
turbing  insights  on  man's  relations  with  his  fellow  man. 


'  **Quality'*  is  a  story  adboutt  Mr.  Gesslsri  a  shoemaksr.    Gesslsr  is  a  craftsman  t 
He  balievtes  in  making  qyality  bodtq  and  thinks  advertising  is  immoral.    Even  though 
;he  ma^>oots  ^f^^  the  Royai;  Family,  Gessler  dees  not  advertise  this  fact.  Gessler's 
devotfli  to  hir^rk  is  su6h  that  he  eventually  starves  to  death,  a  victim  of  firms 
that  mass  produce  boots  and  drive  him  out  of  business. 

'  Gessler  is  a  victim  who  dees  not  deserve  his  fate^  He  has  committed  no  offense 
other  thaiii  being  uiaWilling  to^dapt  himself  to  a  system  he  does  not  believe  in.  To 
1Sess\er  bootm^ing  is  an  art.  ^When  his  ciistomer,  the  narrator  of  the  story ^  showed 
up  at  his'^hop  wearing  a  pair  of  i>oots  made  by  a  bi^  firm,  he  said,  "Dose  are  nod 
b^  boods.'*  Normally  a  mild  mannered^,  soft  spoVen  man  Gejssler- said,  "Do^e  big  virms 
*iavis  no  self  respect.  Drash!'*  Gessler  realises  the  implications  of  mass  production 
and  he.  is^  bitter.  '•^  .  .  •  V  ^- 

The  stoiy  roiajs  relentlessly  toward  Qissler*s  death*    Each  time  the  man  cojjpe 
to  the  shop  he  finds  oonditions  worse  than  in  his  previous  visit.  '  Gessler* a  pl^icaX 
appearance  is  steadily  (ieteriorating.    Ironically,  Gessler *s  craftsmanlhip  ia  a  direct 
cause  of  his  own  diath.    His  well-cdn^tructed  boots  refuse  to  wear  out.    Gessler  knew ; 
not  o# planned  ^solescehbe.  '  Finally,  he  dies.    At  ^is  final  visit  tp^lhe^shop  the 
narrator  finds  a  new  shoemaker,  a  bri^t,  cheery  young  man  who  annountip»  %e^make  * 
fox^  some  very  good  people."    Gessler *fl(  epitaph  is  "He  made  good  bck>ts."  \  ;  • 

The' Story  raises  serious  questions^^out  the  side  e'^^cts  .of 'progress.    Is  it 
progress  when  individuals  such  as  GesslexNi^  crushed  in  the  progk^ss?    Does  t^e  ^ 
craftsman  have  a  place  in  an  industrial  society?    Do  ideals  mke  sense  when  one*s\ 
commitment  td  them  requires  the  saocjLfice  of  uff^  itself?    The  story  doesn*t  answe^  | 
these  question?;  it  poses  them  for  the  reader  to  wrestle  withi 

The  following  are  typical  questions  used  with  students  to  initiate  discii 
of  ^'The  Frill."      ^  -  ^  X;  , 

.      -V,  •        -  ,  ^  ,        .  '  "  \.  •       •  ■  ■ 

.   1.    Find  a  quote  by  Mrs.  Lowe  which  indicates /some 'facet  ^>f  her  diaracter.*^ 

Discuss  what  the  quote  reveals  about  her...    (Stud«Klta  mi^it  bhoose  pg.  322 
"Ify  dear,  the  only  way  to  manage  these  native  tailors  is  .tb^be  firm!" 
Pgl  323  "Watch  roe,  now."    Pg.  325  '•Boy,  look  see  tailor  —  sW^he  ho 
take  something."    Pg.  332."My  dear^  with  all  thia  frill  the. dr«is  cost 
only  five  dollars  to  b^  made       that's  less  than  two  dollars  at  mm! 

* '        *  "  •  .  •    .       •  .  ^\ 

2.    In  what  ^ays  are  Mrs.  Lowe's  physicajPcharacteristics  reflective  of  he: 
^  personality?,  (Her  fat,  red-faced  'carcass  is  indicative  of  her  self 

'  indulgent^  spoiled, ^and  greedy  personality.) 

.  3.  .  The  story  takes  place  in  two  settings.    What  ,are  they?    Is  -each  ^>propriate 
for  the  action  that  takes  place  in  it?    Why?    (Mrs.  Lcwe/^s  life  of  teas, 
garden  partieis , .  and xonversations  with  zerem  like  Mrs.  Newman  are  what 
one  expects  of  a  shallow  person.    Conversely,  the>  grinding  poverty  of  the 
tailor's  hotne  serves  to  highlight  his  ability  tcmj^piritjiUil^y  r^  above 
his  situation.    He.  achieves  dignity  despite  advtfrsity.)^ 

^     4.    Was-, the  tailor  a  failure. or  a  success  in  life?    (Hopefully  a  discussico 

of  what  success  and  fall\izSe  really  are  will  f^nsue.'  Students  mij^t  disotiss 
the  dignity  and  value  of  all  work.    Important  questions  in  any  age,  but 
especially  inour^,I  think.)  • 
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5.    Is  Mrs.  Loire  a  believable  person?    Why  or  why  not?    Have  you  ever  met 

ahy<ine  like  her?    What  motivates  people  to  act  as  Mrs.  Lowe  acts?    (Ques-  , 
tions  such  as  these,  although  speculative,  often  lead  to  interesting  dis- 
cussions of  what  prejudice  is  and  examples  that  students  have  encountered.) 

The  following  are  typical  questions  used  with  students  to  initiate  discussions 
of^  "Quality." 

1.  Characterize  Mr.  Gessler.    Cite  words  ot  actions  which  prove  your  . 
contentions.    (Most  students  see  Gessler  as  a  man  of  ideals,  and  one 
who  refuses  to  qomproaise  them.    His  starvatibn  proves  this.    He  is  a 
craftsman,  a  person  dewoted  to  doing  a  job  well.    Occasionally  some  ^ 
students  will  characterize  Gessler  as  a  foolish  person.    They  see  his 
reftisal  to  advertise  nonsense.    Students  will  then  take  sides  arguing:  - 
the  point.    Great  stuff.) 

2.  Explain  Mr.  Gessler 's  bitterness  on  pg.  526.    What  does  '*Dey  get  id  all" 
mean?    (Gessler,,  usually  unobstructive ,  reacts  to  a  system  which  has  no 
place  for  him.    The  injustice  of  the  situation  rankles  him  when  little 
else  does . )  v  . 

*  -  . 

3.  What  is  the  difference  between  "the  young  man  with  an  English'  face"  and 
•  Mr.  Gessler?    (The  new  shoemaker  has  no  concept  of  ftessler's  Ideal. 

Making  shoes  is  his  job,  a  way  to  make  money  ,,  but  any  idea  of  craftsmanship 
is. foreign  to  him.    The  fact  that  he  succeeds  Gessler  makes  Gessler 's 
„      death  all  the  more  iroiyic.) 

Stat§  .the  theme  of  the  stpcy.    (Fox*  example,  men  of  ideals  often  pay  a 
very  high  price  for  refusing  to  compromise  themA.  Or,  the  injustice  of 
a  social  system  w^iich  has  no  place  for  a  man  of  ideals.    Or^  people  want ^ 
quantity  not  quality  in  the  goods  they  purchase.    Such  answers  lead  to  a 
discussion  of  the  advantages  and  disadvantages  qf  life  in  an  industrial 
society  .  ^It  is  important  that  students  realize  ^at  somebody  pays  f or  : 
progress  and  that  progress  does  not  necessarily  mean  a  better  life  for 
all.)  -  .  . 

5.    What  is  planned  obsolescence?    Give  examples.    Wh^t  would  Mr,  GessJLer 
say  about  such  action?    Do  you  see  any  good  in  such  a  policy?  (Dtii^ 
cussions  of  this  idea  are  usually  a  hit  or  a  resounding  flop.  Som 
classes  do  ijot  react  to  such  an  idea;  others  dig  right  in.), 

'  '  *  .  •  "  ...        '     ■'  . 

Usually. one  class  period  for  discussion  of  ea^h  story  is  sufficient.    The    /  / 
third  cl^s  period  is  an  ideal  qpportunity  to  tie  the  stories  together,  to  get 
students  to  think,  and^  to  do  spme  composition  work.    An  in-class  theme  i^.^pprdf  V 
priatfe.   ^The ; students-  are  allowed  to  use  their  books^  they  must,  however,  be     /  : 
finished *at»  the  end  of  the  period. 

"       '  ■  '  ^" 

Directions:    Write  aUnified  essay  on  one  of  these  three  questions.  Support 
your  "opinions  with  evidence  from  the  text.  , 

.1.    Both  the  Chinese,  tailor  and  Mr.  Gessler  are  dignified  men..  What  evidence 
in  the  stories  is  there  to  support  this  statement?. 


I 


2.    Both  thm  vbUbbp  and  Mr.  Gassier  are  ylctim  of  soeiel  forces »  Tictims 
of  fate.    Hm  did  eaph  cope  with  the  circuMtances  of  his  life?  ^Is 
either  or  b0Wk  a  failure? 


3.    Mrs.  Vmmm  im  "The  Frill''  an<i  tlie  >oung  mm  with       ll|&ish  fiate''  in 
^*Qualit]r*  are  ateor  charaoiipea     Ikaft  function  does  %mm$mmrve  im  the 


atov«w? 

After  di9au84iM|ta||A  writing  a^out  Marr  storiaa  as  a  rlMi»  I  like  to  set 
cla^s  loose  f^fci^^^pand  individual  mmk.    The  following  rTfoject^  which  de«>v 
specific  ^**W3Bf^  ™^  ^^'^  limits  for  their  acMBUJahiaent,  achiems 

^tl^  goal  very  neiAp^The  project  allona  students  to  gain  ^flpdence  ia  arranfinc 
theji.r  own  work  scHHWTUp,  and  it  provides  an  opportunity  for  H^f^  oBeatsas  work. 
IQaLle  held  respon»i?l4|>ifor  minimum  requirements,  stiiden|8  are 

SHORT  STMT  PROJECT 

During  the  next  fltoree  weeks  you*  will  be  working  individidlPLy  am  a  shoFt  story 
project.    There  is  a  pfoimuM  amount  of  w«r4c  reqxiired  of  everyone »  but  you  are 
encouraged  to  do  more.  ^ 

Choose  ybur  three  activities  (e3q)lained  below)  very  carefully.    Select  ones 
which  you  can  do  well.    There  is  no  sense »  for  example »  in" choosing  to  do  a 
drawing  ov  a  painting  if  you  have  no  artistic  talent. 

MINIMUM  REQUIREMEHTS: 

'1.    From  Short  Stories  by  Schweikert  read  a  story  which  we  haven't  diacussed 
in  class •    Make  up  two  essay  quest ibns  and  then  answer  them. 

2.  Read  four  short  stories  in  Great  Tales  of  Action  and  Adventure  and  for 
each  explain  why  it  is  or  is  not  a  "great  tale." 

3.  Make  a  collage  representing  one  character  in  a  short  story.  ^ 

Read  as  many  short  stories  as  possible  and  write  a  brief  (no  more  than 
three  or  four  sentences)  reaction  to  each.    In  your  reaction  try  to  deal 
with  a  theme  or  an  important  idea  contained  in  the  story. 

SOURCES:    Short  Stories  by  Schweiker,  Gre^t  Tales  of  Action  and  Adventure »  and 
any  of  the  short  story  books  shelved  in  the  librazy. 

ACTIVITl£;S:    1.    Imagine  you  are  one  of  the  characters  in  a  story  and  write  a 

diary  about  your  thoughts  and  feelings  and  events  in  your  life. 

2.    Write  a  letter  to  a  ^character  in  a  story,  giving  him  advice. 
For  example,  you  might  suggest  to  Mrs.  Lowe  that  in  the  future 
'she  should  treat  Chinese  with  less  prejudice  and  explain  why. 

.  ^  3.    Form  a  panel  and  conduct  a  discussion  about  a  ^tory. 

4.    After  determining  the  theme  of  a  particular  story,  attempt  to 
prove  that  it  is  a  valid  or  invalid  waqr  of  viewing  the  world. 
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n4*^  thetfa  of  "^lality"'  iajlM*  paopi?  vith  ii 

pmf  a  a?\iel  pcies  for  nalxd^Bfelg  them,  cite  ivfitnce 
y  y  lil^i  of  the  wofld^at'  proJIKis^thene  true^or  fMse. 

5.-  EKpXailNMkliih  dMHter  y6u  ^  'aaet  sJ 


.^^  tl»  photograflw  —  tiitanj|r-  jron  or  clipped  ftwm 
.nes^^  <»«  rn^Ba  a  drawing  or  painting  if^ou."  - 


6. 


7.    ^nd  a       bei"»  «  cHfaract»  ttat  you  partiaii.<^>ly  enjoyed  pgNMaliked/ 
Noti<»i  h0M4b«p#i^^ct  to  yov  new  personalis  and^how  you  yaaiiMir 
react.    ^J^f^  this  expezdeBce .  ^ 

\       .  . 

'8.    Devise  ya^  ^  iBOBrity,  auhject  to  the  t««*Br'a  /qjfrpval. 

MOTES: 


1.  We  will  sm  •wries  . 
"My  Old  MadP      l8»Bt  Hemingway  ^ 
^'Bartelhy"jw  ii«bmb  Melville  J,  '  '   '•  ' 
"Occurreric^Mt        Creek  Bridge by  Ambrose  Bierce        •  * 

2.  For  each  aJI<Vji^»iden-tify  .the  title  and  author  of  the  stoiyyou  we 
working  "wfta  «• .  '  ^ 

3i    Each'studem  >l»«s  a  folder  for  his  work.  s 

]  '  • 

«*.    Organize 'jw  »43ee;  plan  ahead.    Pass  in  requirements  ac^rding  to  the 
•  the  time  scoBdule  or' earlier  if  you  wish.    .  •'; 
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TEAM  TEACHING^  READING  AND  RESEARCH 
^  .    ^  ,       Reading  teacher     Librarian     English  teacn^r 

.  Recognixing  the  reading  difficulties  of  his  ninth  grade  ^^dmm^  art  .EapUsh 
teacher  sou^t  l*e  assistance  of  the  director  of  the  reading  »a«ar,  Sur^ 
.  tists,  indicated  the  varying  degrees -of  reading  problems  within^  group.  The 
reading  teacher  then  outlined  a  course  of  study  to  be  adapte<^#to  etudent  ewrds . 

ThrdJJSoyt  rb,e  project  the  students  met  with  both  teache«  ^Bbce  wapkly  in 
-  .the  readjUxg  center.    This  enabled  them  to  have  the  advantajje  ot  mmng  ferities 
'  aild  m^teri^s  available  there.    The  Language  Master,  Tachislfos^pe^  «nd  o*^ead 
projector  with  transparencies  "provided  ^..variety  of  learning  -Liip^ii'ii  unces.  The 
readiftg  teacher' began  a  program  of  stu<ty  with  special  en^phasie  aii-tte  mechanics 
of  reeding:    recognizing  words  and  meanings,  grasping  sehtenae  eHBlng,  spelling. 

'    vnien  the  students  demonstrated  progress  in  these  areas »  lUlr  advanced  to  a 
.study  of  comprehension  sTcills  as  background  and  preparation  far Jiigh  s^oel. 
j  Focus  of  this  study  centered^  on*  finding  the  main  idea,  suramariai^.  outlining, 
'  and  skimming.    For  practical  purposes,  stwients  were  assigned  ts^cs  for  re- 
search.' Aftrer  having  chosen  a  topic  of  interest,  they  wrote  a  ^«»ies  of  ques- 
tions they  hoped  to  have  answered.    From^  these  questions  they  drew  their  outline. 

Intei4st  in  the  research  gre w  ^po  t^e  degree  th4t  the  librarian  joined  the 
group.    He  showed  student;s  the  procedure  for  writing  notes  from  an  encyclopedia 
in  their  own  style  rather  than  copying  from  thettext.    Moreover,  he  instructed 
students  in  the  skills  necessary  for  using  the  card  catalog  and  the  Readers'  , 
Guide.    He  also  proved  to  be.ain  invaluablj^-resource  person  for  locating  texts 
and  materials  for  individual  reports .  -   ^  '  ^  ■ 

The  final  student  product  was  the  research  report  complete  with  title,  out- 
line, body,  and  bibliography.    This  was  rio  small  accomplishment  for  a  group  who 
had  had^ initial  reading  problems.    Th4y  responded  to  the  interest  of  the  teachers 
and  librarian  and  did  well  because  hi^  standards  were  expected  of  them.  Visitors 
to  the  class  and  others  reading  the  student'  reports  attested  to  the  quality  of 
the  research  and  writing  done  by  tlje  students. 


A  team  teaching  situation  sudh  as  thia.  involving  three  instrucare  will  be 
as  successful  as  the  cooperation "of  the  participants  warrants.    The  feet  Hiat 
/^he  English  teacher  continued  the  activities  after  the  sessions  i»  mm  reading 
CCTJter  indicated  his  commitment.    The  research  information  offered  by  1*e  librarian 
adted  a  new  dimension.    The  project  provided  a  learning  experience  for  both  stu- 
denrrs  and  teachere. 
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kotiwttSmm  to  bm  used  with  any 

of  Sh 


of 


8e#in| 

18. 


*8  pJ^ays: 

warns  With  the  mUt 


^  MP* 


■4^ 


Prinrr  in  tste  English  of  Shakespeare  m  zimt  a  handbill  or 
one  cf  the  plays.  ^ 


advertising 


Sketah  f—'ism  characters  for  lii|Lletm  bosBd  dijsplays. 
CreMk  liiitthes  and  mode&s*  osf  ilke  GtHtm  Theater. 

'i 

Research  tiie  histctty  of  fxnntitsM  of  the  period. 

Study  the  importance  of  music  to  the  Eliaiid>ethan  actor  wh( 
to  sing  and  dance. 

Dress  dolls  representing  Shakespeare's  character^  in  Elia 


Make  use  of  slides,  filmstrips  and  zwordin^s  dealing  with 
life  and  tii 


was  required 


costumes. 
eare*8 


Show  filmstrxps  dfn  Globe  Theater. 

Presmt  a  modem  skit  rewritten  in  Shakespearean  language* 
Keep  a  list  of  archaic  vords  or  expressions. 

Show  changes  in  usage  and  word  meaning  which  have  occurred  throu^  the  yeite. 
Keep  a  list  of  mythica--  references  fowd  in  the  plays. 


Find  examples  of  Shakespeare's  use  of  dramatic  irony. 
Provide  for  an  exercise  in  writing  blaeic  verie. 
List  ^symt  tags  us^d       end  scenes. 
Mote  "rne  nlaywright  5  se  o:  similes. 
Collect  and  display  3ic  Engllsn  recipe. 
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Grade  Mtoa  Janes  Dunn 

wmr  WIT 

.     •  V 

TlMferpTpaMi  eef  ^sfcds  project  is  to  hm^  studec^  appreciate  poetry  by  writing 
poetry. 

StedMKts  mm  pnMBted  Indlvlduid.  ^avas  of  p#iiry  spread  out  i^r  a  parlbd 

of  wee)Qi&.  A  aufg^mmtM  procedure  vouM  ■'nnyto  show  ewiinples  of  the  form,  to  read 
and  discuss  thmm^  mme,  finally  to  explaix^tlihe  "rules'*  for  writing  the  ften,  e.g. 
the  rhyae  schew  -sr  =  liwerick.    Let  ttepstudents  write  and  share  the* results. 


To  gnre  frntem  ro  the  project  hanre^Midi  student  keep  all  of  his  work  ia  ar, 
folder.    His  fiasL  -taek  will  be  to  selest  his  best  work  and  uvange  it  in  a 
small raaMiolog]^«f^  ^aks  own  pbetxy.    JBuMnge  studentis  to  uaa  ti»ir.artlABtie 
talents  in  illnUhBitimg  their  booklets     te  alternative  to  this  proeedupa  would 
be  a  f  Tiawn  anth^ln^y      Set  ep  «n  edULtopwd.  beavd  and.  an  arts  departteQt  within 
the  clams.    Distess  <ste  groemd  rules  for mmlecting  poems.    Studento  ml^it  decide 
to  put  only  the  '*besr"  poeas  in  the  anthettigy  or  they  mi^t  decide  to  include  at 
least  one  poem  from  each  person  in  the  cteas. 

Participatxon  in  this  project  will  nelp  students  understand:  ^ 

1.    That  one  of  poetry's  featiires  is  its  great  compression,  its  ability 
to  say  much  with  few  words. 

That  i'liiim  ^  used  to  emphasize  and  support  meaning.    It  is  not 
merely  an  arristic  appendage.  . 


3.  Th^  ^mny  ideas  caaaot  be  approached  directly  and  th^  poetxy  can 
heir   ;«ts  deal  with  -me  mysterious  beauties^  and  t^agediea^  of  our  lives . 

4.  Tha^  ro€ti?y  is  no^  confimsr  to  any  particular  subjects 

5.  Tha^   the  best  poerr  ar?  ^^ftaa^rive,  feeling  people  who  aoBBtantly 
<^eeK  wRvs  tc  know  -^emse.''^   «c  the  world  they  live  in. 

Sugges-t^r  Acri^ni*?? 

A.    "terming  xr    eHcrcises  -  fr^sir  English  Through  Poetry  Writing,  Brian  Powell 

if^c  vivid  Phrase*  -ot 

xn^  sicjrr  witr.  i»r  alaxving  sound 
E,^  ve  automcciLl€ 


Sake  a  sound  -i^r^s    ispranged  in  order  of  intensity  dealing  with: 

1      an,  .nfii     luxses  (z-^rin  w^Tr.  "squeak") 

2.     exD-LO£  ^»es  (begir.  with  '"pop'')  j 

Give  examples,  of: 

quiet  wordL    slow  wor as,  quick  woz 


Write  a  line  to  sifegest 

a  horroman  ''^dinj?,  at  chi  i.d  as-L«ep 

418 


-  ■ 


ERIC 


Describe  as  pree^Lsely  as  yo\x 
turn  BMll  of  «^ld  attic 
tftbe  feel  of  a  dog* 8  nose 


niMrever  poss^ilile^^ 
of  ^^ooolate  ie^  oi 
hhm 


Coeiplete  the  felloifing: 
as  bitter  as 

with  ^«pp  blue  eyes  like 
The  LisKiek 
Show  eMples^ 


There  wn  a  toudc  man  of  Dersi 
flhose  mmtp  were  of  diffewht  i 
^ehetooB  that  was  swttU 
Was  of  no  'use  at  all 
Bttt  the  othefF  won  Several  pri 


Present  a  sample  liinericfc  withoex  the  last  line  and  hne  students  supply 

one •    Example : 

They've  buried  a  saleawsm  nmmi^  Phipps 
He  married  on  oae  of  !"s  tri^ 
A  midBom  :MBed  Blstfk 

TNexi  lied  of  the 

Original  ending  (When  ^  ^ound  there  were  fi^  litti*  chxpe)  j 

Give  rules  for  writinjs  li«s«acics: 
Lines  1.  2,  5  rhvn^  »  dl»  ^  end  ^ 
Line  1  tbI^b  whc  mtftt  wt»r»  :=ro« 

Line  2  *scria«  rrr  tmLm  a  peerullsrity  ^ 
-    Lines  3  asd  »♦  nr  4ir  ^  ifcis  peculiarity  ^ 
,  Line  5  i?awids  aft  rhe  Uaaerick  wi«i  an  unexpected  tmimt 

Write  a  Ixssricjc . 

Haiku 

This  is  a  Japa«se  form  of  poetry  which  isketch^  in    thwwe  lines  a  wwAt 

moment  or  trut'  .  a  reality. 

CharacterLSt 

1 .  uset   r.omm^   1  ancmage 

2.  ^■■fv-^v  ^    ^j«ie  reference  nature 

3.  ^■■igi'j:  tc  a  particular  e«mt 

H     rrTTwerrrs  *?te  event  as  havsening  now 

5.    cOTveys  a;,  emotion  by  describing  the  circumsta— ss  taat  arouBsd  zr 
^   6.    Inquires  mat  writer  be  oftrjective,  inpersonal 
7.    creates  a  camera- like  action 

4 1  y 


l^inn:    17  syllables  In  three  Tinas 
line  one    -    5  * 
line  two    -  7 
line  three  -  5 

Sample! 

Sandpipers  chased  by  sea 
Tumedr  and  chased 
The  sea  back  again. 

D.    "The  Me  Nobody 'Knows" 

The  Broadway  musical  of  this  ttOrn  wms  based  on  a  aBUMtim  mt  tlia.  w^tings 
df  sdiool  children.    The  original  emr  ei^om  of  the  ^mp  lAouM  b»  wad  aa  resource 
material  for  class  discussion.    The  iMiiiiiiilw  tory  poa»  «as  witfan^  a  boy  aged  15, 

"I  have  felt  lonely,  forgotten  ar  ewn  left  out,  Mt  apart  from  Ifea  vaat  of 

the  world,    I- never  wanted  out.    If  snytliing  I  wanted  ia." 

After  hearing  the  recording,  stwAancs  discuss  tim  paatry  aad  ishem  are  en- 
couraged to  write  their  own. 

^  Memorial  Jviicr  ^^trtoc^ 


In  the  black  of  the  nij^t 
,  The  roaring  of  the  sea 
Breaks  the  sijent  night • 

There  once  was  a  giirl  namea  Milly 
Who  thought  baseball  was  silly 

She  was  ugly  and  fat 

But  a  terror  at  bat 
Now  she's  a  Philadelphia  Phillie.  ^ 


Why  do  birds  fly 
and  not  I? 

Why  are  flowers  free 
and  not  me? 
I  want  to  be. 


jandlng 


Window  panes  and  rain 

Lone  and  silent  friends  content 

With  viewing  gray  clouds. 
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Eight  o'clock  already!  ♦ 
The  alarm  clock  chimes  repeatedly     ■  n 
Tom  rolls  over. 

And  dreamily,  clicks  the -button 
Steadily  running  water 
In  the  bathroom  # 
Hakes  the  bedroom  walls  quiver 

The  room  is  chilly  ■  ^  .  ■ 

Forcing  us  to  dress  quickly.  ^ 

Breakfast  is  crwroed  down 

As  a  honk  is  heard  from  outside. 

"Take  your  umbrellas!" 

Horn  yelled  from  upstairs. 

But  we  see  not  a  cloud  . 

And  the  sun  is  brightly  shining 

Beckoning  us  out# 

Giddily  we  run  put  to  the  bus 

Drunk  with  sunshine  tnd  freedom. 

And  forgetting  the  uiiifellas. 

A  ringing  bell  interrupt*  my  daydream... 

Running  out  of  the  school  ,^ 

I  separate  from  the  others  ipfid  wait  for  Tom. 

When  he  arrives  we  start  for  the  bus. 

The  rain  sneaks  up  on  us  without  warning. 

Joining  hands/ we  begin  to  run 

And  reach  the  stop  only  to  see  the  bus  disappear 
Around  the  comer, 
fhe  walk  home  is  long 

And  the  rain  falls  against  us  unceasingly 
But  the  door  is  just  ahead- 
Locked. 

*  We  bang  and  the  doo^  is  opened  J>y  mother;  . 
She  throws  up  her  hands  in  shooc 

But  soon  recovers  a 
And  points  her  long,  slender  finger  toward  the  stairs; 
And  Tom  and  I  begin  our  long  climb. 


STUDENT  'WRITING 
Memorial  Junior  High  School 


You  are  goiie.  ^ 

I  stand  here,  surrounded  by  others  in  mourning ^ 
yet  very  much  alone. 

In  trying  to  find  reasons  for  your  deaths  I  have  become  lost 
in  a  maze. 

i  am  ready  to  climb  the  walls  that  enclose  me*-- 

keeping  me  from  understanding  the  world  about  me. 

Ify  being  is  filled  with  emptiness • 

I  am  watching  all  the  shattered  people  about  me. 

Wanting  to  offer  a  wbrd  of  condolence-** 

But  there  is  nothing  to  be  said. 

I  cannot  accept  this  myself. 

I  feel  that  I  shall  never  understand  why  you  are  gone ; 
I  pray  that  I  shall  be  cleansed  of  my  pain  and  anger 
at  your  loss* 

I  find  comfort  in  believing  that  wherever  you  are, 

you  are  well. 

Still,  this  iJ5  not  enough. 

I  roust  understand  if  I  hope  to  live  with  your  loss 
and  find  courage  to  face  tomorrow* 


Solitary  mourner 

Stands  at  the  flower;  strewn  grave 
With  a  tear-stained  jEace . 


Only  as  a  passing  stranger  have  I  known  you,  '  , 

But  as  a  friend  I  mouz*n  your  death. 

Like  those  who  know  you  well,  I *m  going  to  miss  you. 

And  weep  as  I  wonder  where  you  are  and  if  I  *U  ever  see  you. 

I  pray  for  you  now,  and  ever  will  I  ^remember  you, 

we  all  shall. 

We  shall  treasure  our  precious  and  few  memories  of  you. 
And  think  of  the  good  wrought  by  you  on  this  earth  that 
no  longer  is  your  home. 

We  shall  not  lose  our  love  for  you,  or  our  longing  to 
have  you  in  our  midst  once  again. 
I  pray  I  will  see  you  again  one  day, 
in  death . 
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y  Consumer  and  Homemaking 

CONSUMER  EDUCATION  IN  THE  ENGLISH  tLASS 


OVERVIIW:  Advertising  is  one  of  the  most  effective  modem  methods  of  communi- 
cation. Much  advertising  involves  a  sophisticated  use  of  language, 
music,  and  psychology.  A  study  of  such  reveals  the  '  Madison  Av«nua 
Approach."  '    ^  . 

Consumer. deception    takes  many  forma> as  advertising  creates  a  par-  . 
ticuiar  kind  of  wortd.    The  language  of  advertising  plays  a  role  in 
"what  makes  for  the  good  life."    Motivational  analysts  are  hired  by 
advertising  agencies  to  study  hum^n  behavior  that  th^y  may  «ore 
"effectively  manipulate  our  choices."    Analysis  of  advertising  prac- 
tices may  aid  the  student  to  become  more  discerning  in  questioning 
the  honesty  of  such  claims  and  have  a  better  understanding  of  what 
Vance  Packard  call?  "marketing  eight  hidden  needs," 


OBJECTIVES :     1 . 


Decision  Making:    The  student  will  develop  skill  in  discerning. 

truth  in  advertising. 

,     ■'      •    ♦  .  ■ 

2.  Work  Awareness:    The  student  will  examine  role  of  workers  in 
the  coiranunity.  / 

3.  Manipulative  Skills;    The  student  will  use  manual  skills  essen- 
tial to  many  careers. 


5. 


Economic  Awareness:    The  student  will  investigate  consumer  resources. 

Relevance  of  Education:  The  student  will  recognize  the  communicative 
skills  basic  to  career  fields.  .  t 


RESOURCES : 


consumer  Advertising,  Proctor  and  Gamble  Educational  Services 

I  can.  State  Department  of  Educational  and  Cultural  Services.  Augusta 

Packard ,  Vance..    The  Hidden  Persuaders 

Randall,  Robert.    Concumer  Purchasing 

Schrank,  Jeffrey.    Persuasion  Box 

Scholastic  Scope  •  ^ 

"Why  Are  American  Consumers  Angry?"    April  5,.  1971,  pp.  «»-ll 
"Scope  Visits  an  Ad  Agency"    February  7,  197H,  pp.  '♦-12 
Tab  Creative  Unit  -  Values/Advertising 

Those  Were  the  Good  Old  Days:    Advertising' 1880-1930 


ACTIVITIES:  ,  1.    Read  assigned  materials. 


/_ 


ERIC 


2  Listen  to  ads  taped  from  popular  television  programs  and  attempt 
to  identify  commercials  whose  brand  names  have  been  erased.  .  Re- 
call suggests  the  impact  of  such  advertising. 
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3.    Read  of  the  effeetiveoMs  of  the  Itaihe  Consuner  Fratfd  Division 
in  combatiaag  Tr  —lulegnc  practices  involving:    a  drug  store-eha^n* 
a  mobile  hojne  MBofactiiHer*  door-to*door  ^salesmiy  correspondenbe 
echool  editors. 

^.  J^ist  products  or  bnod-Bmes  found  in  homes  but  not  aidvertiaed 

televir^^ —  \ 


5.  Engage  in  gssn^ii  aetivxt^es  involving  tlader  Raiders »  researchers , 
copywriters.    Prviect  is  to  be  found  in  Values/Advertising  Unit. 

6.  Visit  a  coapany  cech  as  Doimelly  Advertising  to  s^ee  in  action: 
'artists t  ptaotogra^ers 9  and  creative  writers. 

■  ,    -  ' 

7.  ^  Invent  a  naae  far*  a  praiuct  and  write  a  slogm  for  it  creating 
a  magazine  ad  iKlueg  wori8>  pictvireSy  color. 


8;    Discuss  the  par^  advertising  played  in  causing  you  to  buy  some- 
thing  you  did  ncrt  need.  . 


EVALUATION:    1.    List  facts  famd  in  ads  recognizing  that  tmittj  may  be  distorted 
by  omissiot. 


2.    CQmpare  early  s»cts  of  advertising  to  newer  styles. 


3.  Identify  ttarw  of  following  types  of  appeal  to  be  found  in  adver- 
tising and  soUecr  fa|*  bulletin  board  display  ads  demonstrating 
these  appeals:    UxxfinisHH  Claim,  Humble  Approach*  Weasel  Words, 

Vag\ie  Claoims^  Statistics,  Happy^  family.  Snob,  Ecology /Public  ^- 
Service,  Svmccls. 

4.  Prepare  a  coviarative  advertising  survey^ based  on^ ads  from  two 
or  three  cifferssrt  types  of  magazines. 

5.  List  work  of  advertising  employees  witnessed  on  field^trip. 

6.  Compare  tapes  zf  television  commercials  presented  in  other  areas 
of  the  couirtrr  ro  those  viewed  in  their  own  locality. 

7.  Write  radic  roeeKrcials.    Since  there  is  no  visual  dimension, 
thei^  will  re  greater  awareness  of  the  power  of  words.  Music* 
and  soiuid  erects  may  be  added. 

8.  Prepare  a  script  for  a  commercial  or  create  an  advertising 
transparence  whicA  the  class  will  evaluate. 


Ac\  jk      Terry  Sotiriou,  Curriculum  CObi?dinator' 
Hary  Cruise,  Teacher 
Leon  Rowe,  Librarian 
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Grade  Nine 


.  INTRODUCTION  TO  CAREERS 
Memorial 'Jtmior- High  School 


Course  Objectives! 


Course  Activities 


Resources 


Unit  I 
Whiere  Am  I  Going? 

The  student  will  become 
.familiar  with  the,  goals. 

and  content  of  this 
'  course • 


The  student  will^gain 
information  a^out  his 
interests  and  aptitude*, 
as  related  to  a  career^ 
choice.  , 


The  studjBnt  will  become 
aware  of  the  purpose  of 
the  Job  Shadowing 
activity • 


The  student  will  select 
a  career  or  careers  to 
be  explored. 


The. student  will  iden- 
tify the  kinds  of  in- 
formation needed  to 
research  a  career. 


1,  Tak6  a  pretes'f  over 
values^,  and  attitudes. 

2,  Discuss  objectives  and 
goals.  <  ' 

3,  Discuss  cour^  produc^" 
cind'  evaluation. 


Introductory  films  and 

filmstrips  ^ 
Vocational  Development 

Inventory  Sheet 
Career  Education  Program^ 

J,M,  111 


1.  Take  a  series  of  tests, 

2.  Make  a  profile. 

3.  Discuss  options  and 
deciding  intelligently. 


1.  Review  past  shadowing 
experience, 

2^Discuss  apprentice  and 
volunteer  work  as  pre- 
c^reer  experience. 

1,  Review  lists  of  busi- 
nesses which  have 
participated  in  the 
past, 

2,  Add  and  update  the  list 
with  new  alternatives, 

3,  Select- career  mat9hed 
to  profile  of  each 
student. 

Discuss:    salary «  skills 
and  training,  working 
conditions,  demand,  job 
security,  related  careers, 
prestige,  pressure,  au- 
thority, responsibility. 


Self  Directed  Search 

Scope,  "Jobs  I,n  Your  Future, 
pp,  12-15 

Deciding,  pp.  21-U3 

Temperament  Check  List^Sheet 

Argus  Posters: 

"Winners  or  Losers" 
•?Big  and  Little  Talkers" 
"Feelings  and  Thoughts" 

Slides  or  movies  on  previous 
^    Job  Shadowing  experiences 
Review  comments  of  past 

participants 
Guidance  personnel 

Lists  of  businesses  > 
Telephone  directory 
Guidance  personnel 
Career  Resource  Center 
Deciding,  pp.  33-U5 


Learning  Discussion  Skills 

Through  Games 
"Finding  the  Right  One"-Prime 
"After  High  School-What?"  - 

Prime 

"Choosing  Your  Career"  S.V.E. 
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Course  Qhjectlves 


Covirse  Activities 


Resources 


The  student  will  iden-  List  resource  people  ^d 
tify  the  sources  of  create  file  cards  for  - 

infoxnnation  on  careers.    Career  Resource  Center. 

Research:    SRA,  DOT  Occu- 
pational Outlook,  films, 
filmstrips,  library. 

The  student  will  demon-  Discuss  methods  of  pre- 
strate  his  understanding  senting  the  above  data: 
of  the  kind  of  product      notebook,  slides  and 


he  will  prepare. 


Unit  II 

How  Do  I  Get  There? 

The  student  will  com- 
plete a  research  project 
which  will  demonstrate 
his  understamding  of  his 
career  choice  and/or 
•shadowing  experience. 


tdpes,  films,  charts, 
bulletin  boards ,  drama- 
tization, card  file, 
role  playing,  debates. 


How  Do  I  Find  a  Job? 
The  student  will  list 
resources  for  job 
location. 


How  l)o  J  Get  a  J6b? 
The  student  will  demon- 
strate his  skill  in 
applying  for  a  job. 


How  Do  I  Ke^p  a  Job? 
The  student  will  iden- 
tify the- appropriate 
inter-pi»sonal  skills 
which  build  success  in 
a  job. 


Independent  activities: 

1.  Keep  fact -notebook 

a.  career-general 

b.  specific  company 

2.  Do  pre-shadow  inter- 
view, product  analysis, 
market  research. 

3.  Study  interrelatedness 
of.  company  with  others. 

Consult  relatives  and 
friends .  ^ 

Interview  speakers  from 
various  .agencies. 

Visit  employment  agencies « 

Follow-up  want  ads  by 
visits  to  companies. 

Fill  out  job  applications 

and  Social  Security  card 
/  forms . 
Write  resume. 
Role  play  interviews  » 
Tape  interviews  . 
Interview  guest  speakers  . 

Discuss:    More  people  lose 
jobs  because  they  can't 
get  along  with  others  tljan 
for  any  other  reason. 
Show  filrtstrip  on  g^up 
interaction. 
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Career  Resou|«ce  Center 
••Choosing  Yoiirf, Career •*  S.V.E. 
Newspapers 

State  EmployliSiht  Jijureau 
C.G.I.  Report  ''^ 

Career*  Resource  Center  (dis- 
plays and  bulletin  boards) 

Guest  speakers  from  adver- 
tising firms 

Company  films  and  filmstrips 

Prepared  tapes 


Career  Resource  Center 
Guidance  personnel 
Specific  companies 
DOT 

SRA  Work  Kit 
C.G.I.  Report 


Newspapers 

Speakers  * 
Scope ,  ••Jobs^^  pp.  52-53 
"Tips  for  the  Young  Adult^^ 
"Finding  a  Job  Opening^^  SVE 


Scope,  "Jobs^^  pp.  5H-56 
"The  Job  Interview^^  S.V.E. 
"Your  Job-Applying  for  It^^ 

Prime 
C.G.I.  Report 


"Your  Job-Fitting  In^^-Prime 
•'Your  Job-Good  Work  Habits ••- 
!h?ime 

'•Your  Job-You  and  Your  Bc^s** 
Scope ,  "Jobs^^  pp.  66-69 
"Youii  First  Months  on  the  Job"- 
S.V.E. 
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Interview  a  business  person  ^^Prepackaged  Personalities" 

on  office  practices  and       ."Telezonia"  -  Prime 

procedure.  *'How  to  Lose  Your 'Best  Customer 

Role  play  telephone  manners     Without  Really  Trying" 

or  "how  to  lose  customers." 

Show  posters  and  films  on 

grooming. 


What  Conditions  of 
Employment  Should  I 
Know  About? 

The  student  will  become 
awaz^  of  state  labor 
laws . 

The  student  will  become 
aware  of  laws  and  bene- 
fits of  Social  Security, 
The  student  will  become 
aware  of  professional 


Study  various  documents* 
Role  play  test  cases  con- 
cerning labor  or  Social 
Security  laws. 
Interview  guest  speakers 
f  rem  bu]?eaus . 
Discuss. relationship  of 
part  time  jobs  and  volun- 


and  labor  oipganizations .  teer  work  to  careers. 
The  student  will  become 
aware  of  the  job  experi- 
ences of  his  peers  and  the 
jobs  available  in  the. 
cbmmunity. 


When  and  How  Do  I  Change 
Jobs? 

The  student  will  study 
career  development  as 
an  on-going  process 
that  involves  continued 
examination  of  goals* 


Scope »  "Jobs"  pp.  76-79 
"Your  Job-Getting  Ahead"- 

Prime  - 
Guest  speakers 


The  student  will  exa- 
mine present  and  future 
educational  goals  as 
they  relate  to  future  ^ 
careers • 


IntelTview  speakers  who 
have  changed  jobs. 
Conduct  interviews  with 
unemployed  workers* 
Examine  related  work 
fields . 

Survey  job  changes  of 
faculty  and  parents  to 
determine  frequency  and 
pattern* 

Study  future  job  development 
possibilities . ' 


List  school  subjects*  in 
order  of  importance  to  careere< 
Set  realistic  goals  for  entry 
level  and  post-entry  level 
education. 

Examine  relation  of  education 
to  lifestyles. 


People  in  the  community 
Historical  patterns  (American 

history) 
Futures  speculations  (Science 

fiction) 
"Pulling  up  Roots"  -  Argus 
poster 
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Course  Objectives" 


Course  Activities 


Resources 


Uhit  III 

What  Will  My  Life  Be  Like? 


The  student  Will  iden- 
tify some  of  the  finan- 
cial, sociological, 
personal  and  environ- 
mental factors  which 
are  dictated  by  one's 
career.,  < 

Every  student  will 
obtairi  a  Social  Security 
card  by  the  end  of  the 
course. 


The  student  will  iden- 
tify those  leisure  time, 
activities  which  are  or 
could  be  satisfying  to 
him. 


Pl^an  a  budget 
Figiix^  income  tax,  social 
security  and  hazards.  ' 
Discuss  i  differences 
between  wants  md  needs, 
job  risks,  soclial  and 
personal  demands  of  the 
job^  advahtages  and  dis- 
advantages of  large  and 
small  compa^iies,  staying 
in.  Maine  or  moying  and 
how  frequently,  recession, 
sex  stereotyping. 

Survey-  current  trends  of 
leisure  activities  and 
collect  data  on  cost, 
time  and  aval  lability  <^ 
Demonstrate  current 
hobbies  and  activities. 
Sxirvey  leisure  time  ' 
activities  in  terpis^  of 
relaxation  value.' 


"Sears  Monthly  Finance  Plan" 
"Credit  Counseling  Centers" 
Scope  Visuals  TV  2H63 
>"Getting  'Applications  Rlgiht" 
"If  I  Had  a  Million"-Argus 
"Manage  Your  Money" -Prime 
Hazard  cards 

"The  Struggle  for  Womep^s 

Wghts"  -  Prime 
"Women  in  the  World  of  Work"-. 

Prime  . 


^K^^ines 

Sexi l<>r  Ci  t  i  zen  Groups 

S^ak^^rs 

Films 

Catalogues 


Uni^  IV 

Where  Do  I  Stand? 

The  student  will  iden- 
tify the  ideas  learned 
during  the  course  ahd 
present  them  to  the 
class • 

The  student  will 
establish  positive 
directions  for  the 
future  and  demonstrate 
a  critical  attitude  • 
toward  his  goals. 


Seek  out  part-time  or 
volunteer  work  related 
to  a  future  career. 

Use  test  data  to  set  up 
High  School  course  of 
study. 


^Post  tests:  V.p.l. 
Career  EducaHoh  Program 
"Where  Am  I  Going?  -  Another 
Look"    J.M.  351 


Ruth  Roberts,  Curriculum  Coordinator 
428         Wil^a  ffri^ges 
Gary  Hill 
Larry  Woodward 
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Grade  Nine 


SELF  AND  CAREER  EXPLORATION^ 
Mahoney  Junior  High  Scliool 


Objectives 


Activities 


Resources 


Introductory  Unit 
Who  Am  I*? 

Xhe  student  will  become 
familiar  with  the  goals 
and  content  of  the 
course. 

The  student. will 
develop  an  interest 
and  career  profile. 


Take  pretest. 
Discuss  goals  and  objec- 
tives of  the  course.  ■ 


The  student  will  iden- 
tify those  leisure  time 
activities  which  are  or 
could  be  satisfying  to 
him. 


Pretest 

Course  outline 

/ 


Take  personality  and  ^ 

career  test. ' 
Discuss  pptions  and  choose 

from  alternatives. 
Evaluate  self  on  basis  of 

responses  on  worksheet. 
Check  partner's  rating  on 

sam^  testings 
[Note]  liiroughout  the  course 
the  ifetudent  will  seek  a  t> 
speaker  o.r  film  to  expand 
his  interest  in  the  study^ 
oC^career  choice. 


Self-Directed  Search 
"Choosing  Vour  Career"  SVE 
Worksheets :  / 
"My  Occupation" 
"Education  and  "gaining" 
Optional  Material^: 

"V6cational  Dev^lopnent 

Inventory"  / 
"Temperament  Chleck  List" 
"Personality  Rating  Sheet" 


Complete  inventory  sheet       "How  I  Use  My  Leisure  Time" 
revealing  use  of  leisure    Senior  citizens f  groups  ^ 
time.  Conmmnity  resource  memBers 

Demonstrate  current  hobbies.  |  / 

Discuss  current  trends  of  j  \ 

leisure  time  activities 

and  prepare  data  on  cost 

and  time . 
[Note]  Participate  in 
Mahoney  Hobby  and  Crafts  Show^ 


Unit  I 

Where  Am  I  Going? 

The  student  will  exa- 
mine present  and  future 
educational'  goals  as 
they  bear  on  future 
careers^ 


List  school  subjects. 
Examine  relationship  of 

education  to,  life  style. 
Set  realistic  goals  for 

entry  level  and^ost- 

entry  level  IPm^ption* 
Discuss  relationfilRips<K>f 

part --time-  jobs  and 

volunteer  work  to  careers. 
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"My  Life  Sty! 
Let's  Explo^ 

pp.  25-28"- 
Scope »  "Jobs 

pp.  76-79 


Your  Career 


in  Your  Future" 


the  student  will  iden- 
tify the  kinds  of 
^information  needed  to 
research  a  career. 


The  student  will  iden- 
tify the  sources  of 
information  on  careers. 


Discuss: 

.salary,  skills,  training, 
working  conditions,  de~ 
raand,  job  security, 
related  careers,  pi*estige, 
pressure,  authority, 
.  responsibility. 
[Note]  Each  student  will  par- 
ticipate in  Job  Shadowing  at 
somej^time  during  the  course. 
Job  Shadowing  is  described  in 
detail  on  pages  91-92  of  the 
guide. 


Choice  of  films: 

"Finding  the  Right  One"-Prime 
"After  High  School.  What?" 
'Prime 


' Investigate : 

SRA,  DOT,  Occupational 

Outlook  ^ 
Invite  speaker  from  State 

Employment  Bureau 
Optional  activities : 

Add  career  consultant 
cards  to  file  in  Resource 
Center. 

Attend  Career  Guidance 
Institute . 


"Scavenger  Hunt  Project" 
in  Career  Resource  Center 


Caree^  Guidanc<»  Thr- 
Report 


rte 


JThe  studient  will  dtmon- 
strate  his  understanding 
^  of  the  kinds  of  product 
he  will  prepare. 


Study  alternative '^methods 

of  presenting  reports  ^ 
notebooks ,  slides  ai^d  tapes , 
films,  charts,  bulletin 
boards,  card  file,  debates, 
role  playing,  dramatizations 
[Note]  Throughout  the  coux^se 
students  will  be  asked  to 
update  bulletin  board 
displays. 


Career  Resqurce  Center  or 
Class  Displays  Bulletin 
Boards 


Unit  II.  ' 

How  Do  I  Get  There? 

The  student  will  com-  Prepare  responses  based  on    "Career  Worksheet" 

plete  a  research  project  physical  and  geographical 

Which  will  demonstrate  aspects  of  job. 

his  understanding  of  Hake  job  description  cards 

''his  career  choice.  for  career  researched* 


The  student  will  list 
resources  for  local 
employment 
opportunities* 


EKLC 


Identify  sources  of  job 

opportunities : 
family ,  friends ,  public 
and  private  employment • 
agencies ,  guidance 


counselors ,  placement  offices 
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Speakers  from  agencies 
Scope  ,"Job8  in  Your  Future" 

pp.  52-60 
"T*|>s  for  Young  Adults"  S.V.E. 
"Finding  a  Job  Opening"  S.V.E, 


Objectives 


Activities 


^  Resources 


The  student  will  become 
awaxNB  of  job  experiences 
of  his  peers  and  of  jobs 
availablef  in  the  community. 


The  student  will  demon- 
strate his  skill  in  __. 
applying  for  a  job. 


The  —ude-^t  will  iden 
tif^    "he  .opropriate 
interr^erstmal  skills 
whic     >ui_'}  success 
in  e    ob . 


Fill  out  application  forms 
and  social  security  card 


forms . 
Interview  speaker  from 

social  security  agencyV 
Discuss  .with  speaker: 

What  is  social  security? 
Write  a  resume. 
Roi^  nlay  interviews. 

L — ;::^3S  : 

Mere  people  _ose  jobs 
b    ause^hey  can't  get 
o    r,^  with  others  than 
f  -   any  other  reason." 

V.ew  film  on  group- 

interaction. 
Role  play  telephone 

manners . 


"Your  Job  -  Applying  For  It" 
Prime 


Comply  applications 
Social  Security  films: 
e.g." 

"After  the  Applause" 
"The  Job  Interview"  -  Prime 


Argur  Posrers  an<ii  Sheets : 

"B^g  ^na  Little  Talisers" 

"Winners  or  Losers" 

"Your  Job-Fitting  Ir  »-Priroe 
"Your  Job-Good  Work  Habits" 

Prime 

"Your  Job-You  and  You?  Boss" 
Prime 

Scope,  "Jobs  in  Your  Future" 

pp.  66-69 
"Your  First  Months  on  the  Job'l 

S.V.E. 

"How  to  Lose  Your  Best  Customez 
Without  Really  Trying" 


The  student  will  study      Survey  parents  and  faculty    Resource  people: 


career  development  as 
an  on-going  process 
that  involves  continual 
examination  of  goals. 


to  determine  frequency 
and  pattern  of  job 
changes. 
Interview  people  who  have 
anged  ^obs  as  well 
ws  unemployed  workers. 


Community  members 
Family  and  faculty 
Argus  Poster: 

'T  .  :  luK    p  R*  ots" 


Unit  III.' 

What  Will  My  Life  Be  Lik^ 


The  student  will  iden- 
tify some  of  the 
financial,  sociological, 
per&onal  and  environ- 
mental factors  wj^ich 
are  dictated  by  one's 
career. 


Plan  a  budget. 
Figure  income  tax  and 

social  security. 
Discuss  differences  between 

wants  and  needs • 
Question  job  risks  and  the 

social  and  personajj^  demands 

of  a  job. 
Discuss  sex  stereotypes. 


"Manage  Your  Money"  -  Prime 
"Sears  Monthly  Finance  Plan" 
"Struggle  for  Women's  Rights' 
Prime 

"Women  in  the  World  of  WorkV 
Prime 
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Objeotives 


Activities 


Resources 


Unit  IV 

Vfhere  ^  I  Stanc 


Consider  advantages  and 
disadvantages  of  larg^  and 
small  .companies. 

Consider  question  of 
staying  in  Maine  or  moving 
to  anothef  locality. 


The  student  w:^ll  iden- 
tify the  idea:  learned 
during  the  course  and 
present  them  'o 

class • 
t 

The  student  wi.^_ 
tablish  positive 
directions  for  t.^e 
future  ana  demonsTrnte 
a  critical  attitude^ 
toward  his  goals. 

Unit  V. 
Values 


Part  One 

The  student  will  know 
the^  names  of  his  class- 
mates and  some  factS' 
ab^ut  many  of  them. 


Seek  part  rime  or  volun- 
teer work  re^i-ated  to  a 
futux*e  caree? 


Use  test  dara  to  set  up 
high  school,  ccurse  of  study. 


Post  Test 

"Vocational*  Development 

Inventory" 
"Where  Am  I  Going?  Another 
'  Look" 


THE  VALUES  COMPONENT  OF  THE  COURSE  IS  TAUGHT  BY 
GUIDANpE  COUNSELORS  TOR  A  THREE  WEEK  PERIOD. 


Lesson:    Getting  Acquainted 

Permit  students  to  arrange 
themselves  in  alphabetical 
order  without  any  assistance 
from  the  teach**r.    This  T»e- 
veals  leaders ,  followers  , 
organizers. 

Interview  other  students 
and  prepare  fact  sheets . 

Sit  in  semi -circle.  One 
at  a  time,  students  go 'to  the 
Doard,  write  their"  names,  an 
interest,  like  or  dislike, 
an  extra-curricular  activity. 

Conduct  question  session.  , 
Each  student  answers  a  ques- 
tion about  himself. 


Development  of  Classroom 

Workshop  in  Oral  Communicatj-on 

Learning  Discussion  Skills  . 
Through  Games,  Skill  1, 
p.  19 

Learning,  Problem  5,  p. 


Part  Two 

The  student  will  de- 
velop skills  in  lis- 
tening, participating, 
and  in  demonstrating 
respect  for  the  opinion 
of  others. 


EKLC 


Lessor) :  Interacting 

Interview  five  people  - 
parent,  counselor,  teacher, 
pastor,  anotRer  teen,  to 
determine  similarities  and 
differences  in  their  solution 
to  the  same  probJLem. 
Who  ultimately  roust  decide? 
i 
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Leaming  Discussion  Skills 
Through  Games,  Skill  3, 
p.  23 

Learning  Discussion,  Skill  6, 
p.  36 

43? 


Part  Three 

The  student  will  iden- 
tify group  roles  and 
identify  his  rOle  in  a 
number  of  groups. 


Part  Four 

The  student  will  iden- 
tify and  share  his 
interests  with  hig 
classmates • 


V*udent  is  pjiven  an  essential 
p^j^ce  of  information  which  is 
a    iue  to  a  murder  mystery. 
The  game  which  follows  forces 
the  group  to  organize  for 
problem  solving. 

Assign  a  question^  or  an  issue 
for  discussion,    l^o  students 
are  ajppointed  to  discuss  both 
sides  of  the  question.  Later, 
three  students  summarize  the 
differences.    Students  pre- 
senting the  argutnent  judge  the 
most  accurate  suihrtlary . 


Lesson:    Group  Roles 

1  iscuss  roie  as  meml^er  of 
thtr  family  group. 

consider  role  as  membfer  of 
the  school  community. 

Recognize  need  to  learn 
new  ixjles  in  a  discussion 
group. 

Study  dangers  of  seeing 
people  as  stereotypes . 
Invite  comi^Mr  *  *  workers 

'A-^-  u  uo:  sey  career 

stereotypes  -  female  mechani 
male  nurses . 


Planning  Your. School  Life 
"Family  Relationships" 

Unit  2 
Getting  Along  with  Your 

Parents  - 
Mjiking  Value  Judgments, 

Chapter  3  -  "Is  there  a 
'^ii-lswieration  gap  in  my  family?' 
Making  Value  Judmmta « 
Chapter  H      '^at  is  my 
role  at  school?" 
cs»  Planning  Yoxrr  School  Life  / 
"You  and.  Your  School"Unit  3 
Making  Sense  of  Our  Lives 

"In  Crowd"  Poster  and  Sheet 
Learning  Pis cxisa ion  Skills 

Through  Games,  Sk3.ll  9 »  ?•  ^ 
Making  Value  Judgments,  p«  113 


Lesson:    My  Interests 

List  occupations  one  re- 
jects as  a  means  of  revealing 
interests. 

Review  chart  of  interest 
areas. 

Assume  responsibility  for 
contribufing  to  group  dis- 
cussions on  interests. 

Discuss  opportunities  to 
develop  new  interests. 

Compare  current  interests 
with  those  of  two  years  ago  and 
identify  reasons  accounting  for 
change .  . 

433 


Let's  Explore  Your  Career 
pp.  5,6,7,8 

Learning  Discussion  Skills 
Through  Games,  Skill  H, 
p.  31  . 

You^  Today 'and 'Tomorrow 

Chapter  5 
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r  Objectives 


Activities 


Res 


Part  Five  Lesson     My  Skills 

The  student  i^ill  use  Interview-  previous  elemen- 

Interviewing  techniques,  tary  teachers  or  favorite 
charts  and  other  methods  junior  high  teachera  to 
to  discover  his  skills,    learn  their  judgment  of 

student's  strengths • 
Cpnplete  ability  charts 

to  match  activities  and 

abilities. 


You,  Today  anc  Tomorrow 
Chapter  3 

Let's  Explore  f^mir  Career 
"My  Self  AbilSty  Sunmary" 
pp.  22,  23,  > 


Part  Six 

The  student  will  be 
able  to  find  and  dis- 
cuss hj>8  fefelangs . 


Part  Seven 

The  student  will  dis- 
cover and  be  able  to 
state  his  values. 


Part  Eight 

The  student  will,  iden- 
tify and  share  his 
interests ,  skills , 
feelings,  and  values 
with  his  classmates. 


Les son :    My  Feelings 

Discuss  the  question : 
"Does  self-respect  require 
continued  :^edback  from 
others?" 

Complete  activity  which 
distinguishes  between 
feelings  and  thoughts. 

Lesson:     Mv  Values 

Recocnn "       that  !5wa.ring 
dp  15.  i)£>  .livo.ve^  tnose 
things  one  values.  Then 
consider  personal  values. 

Study  the  wa^-3  that  abili- 
ties, values,  and  interests 
may  work  togetfter  Consider, 
'mat  if  they  conr  .xct?" 

Consider  three  sources  of 
values:*   religion,  family, 
society. 

Study  and  identifv  present 
American  values. 

Change  values  to  clearly 
stated  objectives. 


Lesson:    Combined  Self  Awareness 


Making  Sense  or  Our  Lives 
Sheet  "Feelings  and 
Thoughts" 


>^ciaxng 

Values  Unit''    p.  10 
deciding ,  p. 
You,  Today  anc  romorrow 
p!  S7   

taking  Value  Jaag^its 

Chapter  1 
deciding,  p.  15 
Deciding,  pp.  17  &  18 


Discuss : 
"Who  has  influenced  who  you 
are  today  -  family,  travel, 
sports?"    "Whom  do  you  go  to 
for  advice?"    "With  whom  do 
you  share  successes?" 

Write: 
journal  entries 
autobiographies 
personal  rating  inventory 
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Sheets : 
Journals 
^u  t  ob  i  ogr  aph  i  e  s 
Personal  Inventory 

Making  Sense  of  Our  Lives 
"What  Kind  of  Talker  Are 

You?" 
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Objectives 


Activities 


Resources 


Part  Mine 

The  studentW^ll  im- 
prove his  smKi  in 

using  his  imagination 
creativejLy. 


Lesson:    Expanding  the  Imagination 


Mcike  a  collage  of  pictures 
that  represent  student's 
pex*sonality . 

Make  a  pollage  of  pictures 
showing  likes  and  dislikes. 

«Use  technique  to  rid  self 
of  unwanted  traits  ,  habits , 
qualities.  « 

Learn  to  become  a  *'self 
scientist"  by  questioning 
issues  important  in  one's 
life. 


"Magic  Can" 

"I  Urge  Telegram" 


Part 


Lesson:     Decision  Mciking  Skills 


The  stuaeni  oe 
able  to  list  the  kinds 
of  information ^required 
in  good  decision  jnaking. 

The  student  will  be  • 
able  to  list  alCT'ema- 
tives. 

The  student  will  be 
able  to  describe  common 
decision  makiz  p 
^strategies. 


Identify  alternatives  in 
decision  maiking. 

Play  "Options"  -  a  computer 
game.    Consider  acceptable 
and  unacceptable  alterna- 
tives. 

Evaluate  possible  sources 
of  information  in  meiking  a 
decision. 

Consider  the  role  of  values 
in  risk  tcikj.ng  and  choose 
from  probabilities. 

Complete  exercises  in  the 
four  strategies:    wish,  escape, 
safe ,  coiT±)ination. 


All  activities  from 
Deciding 
pp. 


PP 
P- 
P- 


21  and  22 
23,  2U,  25 

26  , 
29 


pp.  35-^0 


pp.  ^1  -  ^5 
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PROJECT:   -JOB  SHADOWING 


The  Problem 

Mahoney  Junior  High  School  has  been  involved  in  a  three-year,  federally 
funded  project  in  Career  Education  called  Project  REVAMP.    What^  seemed  to  be  the 
most  difficult  part  of  the  project  was  "Hands-On,"  an  experiment  involving  ninth 
graders.    The  objective  of  this  experiment  was  to  familiarize  all  ninth  gt*ade 
Students  with  the  realities  of  various  career  fields. 

After  much  thought  and  msfny  discarded  ideas,  we  devised  a  very  simple  plan 
which  we  called  Project:    Job''Shadowing.    Under  this  plan,  each  student  spent 
one  complete  day  with  a  parent,  friend,  or  relative,  shadowing  himi  as  he  spent 
a  day.  on  the  job.     If  the  hours  were      P.M.  to  midnight,  that  was  ythe  shift  the 
student  observed.    Because  of  the  age  of  the  students  and  insurance  regulations, 
we  stressed  that 'they  must  observe  the  work  and  not  participate  in  the  work. 

Our  ninth  grade  English  teachers  team-taught  the  six  week  unit  in  our  Career 

Resource  Center.    We  also  had  the  services  of  a  full-time  guidance  secretary 
available  to  us. 

The  Plan  ^ 

Week  1:    We  introduced  the  six  week  Career  Education  unit  and  discussed  jobs 
the  students  had  already  had  and  were  familiar  with.    A  letter  to  parents  and  a 
permission  form  were  distributed  and  explained.    Various  shadowing  possibilities 
and  alternatives  were  discussed. 

«. 

Week  2:    Parents*  reactions  to  the  job  shadowing  idea  were  discussed^  and 
any  problems  regarding  the  implementation  of  the  shadowing  experiences  were,  re- 
solved.   With  the  assistance  of  the  English  teachers,  the  fifteen  occupational 
clusters  were  reviewed,  and  attitude  and  conduct  "on  the  job"  were  discussed. 
A  diary  for  the  job  shadowing  experience  was  distributed.    The  purpose  of  this 
diary  was  to  introduce  work-related  concepts  such  as  fringe -benefits ,  union 
affiliation,  and  working  conditions,  and  t6  provide  for  feedback  from  the  job 
shadowing  experience.  ^ 

Week  3:     Students  spent  one  complete  day  (or  more  if  the  situation  required 
it)  on  the  job. 

Week  U:     Students  shared  their  experiences  with  their  English  classesV using 
their  diary  notes,  and  they  completed  evaluations  of  the  project. 

Weeks  5  and  6:    Counselors,  using  the  experience  of  shadowing  as  a  spring- 
board, encouraged  students  to  relate  their  day  on  the  job  to  their  own  plans 
for  a  high  school  program  of  studies  and  future  educational  goals.  Faculty, 
parents,  and  other  participants  were  asked  to  evaluate  the  project. 

Results  ^  .  '  , 

The  job  shadowing  project  has  been  implemented  twice  with  over  80%  of  the 
ninth  grade  students  partitipating  on  both  occasions.    Our  students  observed  all 
shifts  and  under  all  conditions.    One  flew  to  New  York  City  with  Air  Hew  England. 
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Others  went  all  over  the  states  of  Maine,,  New  Hampshire,  and  Massachusetts. 
Many  'firms  and  individuals  offered  to  have  several  students  shadow,    ^hree  boys 
stayed  right  in  our  own  building,  shadowing  the  school  painters.    The  list  of 
businesses  and  industries  represented  ranged  from  a  sole  proprietor  retail  store 
to  lar^e  corporations  such  as  New  England  Telephone  and  Fairchild  Semiconductor. 
One  student  shadowed  a  crossing  guard;  another  followed  a  union  leader,  traveling 
around  the  state,  holding  meetings,  and  inspecting  sites.    One  of  tlie  most  popular^ 
job  shadowing  experience3  was  with  the  South  Portland  Police. 

As  an  additional  bonus,  this  project  cut  across  traditional  sexist  occupa- 
tional lines.    Many  girls  went  to  work  with  tfteir  fathei^s  and  many  boys  with 
their  mothers.    One  girl  spent  one  day  with  both  of  her  parents  because  they 
both  wanted  "equal  time." 

The  excitement  and  enthusiasm  generated  in  the  school  was  contagious,  and 
during  the  fo'llow-up  class  periods,  many  lively  accoimts  of  job  shadowing  were 
shared.  » 

This  unit  also  served  to  introduce  the  ninth  graders  to  methods  of  researching 
jobs  in  the  Career  l^source  Center  and  to  the  guidance  a^^sistant..    Her  responsi- 
bility was  to  coordinate  and  record  parental  responses,  prepare  lis^ta  of?  studi^nts 
excused  from  school  each  day^  and  send  out  thank  you  letters  to  all  teachers, 
parents,  and  others  who  cooperated  in  the  project..  '  ; 

*  '      ,      ■  ■ 

Evaluation  ^  - 

<       '       .    ■■  .  .  - 

We  felt  that  we  had  200  ambassador^  of  good  will  going  into  our  cocpunity. 
The  80%  responses  far  exceeded  our  expectations.     In  addition,  this  project  was 
easy  to  organize  and  reproduce.     In  manpjower  hours having  students  make  their 
own  contacts  was  efficient  and  imaginative.    They  often  came    up  with  original  * 
ideas  and  contacts . 

Negative  evaluations  were  primarily  directed  toward  the  fact  that  we  generally 
suggested  that  students  shadow  their  own  parents.    Often  the  students  were  already 
familiar  with  their  parents'  work  or  Were  not  interested  in  their  parents*  jobs. 

The  positive  evaluations  were  many,  from  the  closer  bond  felt  betweeen  parent 
and  child  to  a  far  stronger  understanding  of  the  work  world.    Most  students  wanted 
to  repeat  the  project  -  shadowing  a  job-  related  to  their  own  interests  or  to  com- 
pare two  jobs.  ^  '        "  - 


Ronald  ^dcMTis^ 
^  g Y  Rachel  Paquette 


Cynthia  Sanborn 
Mahoney  Junior  High  School 


PHILOSOPHY 


The  English  Departinent  at  Scuth  Portland  High  School  has  two  major  goals: 

1.  to  equip  students  with  the«>basic  skills  of  reining,  writing, 
and  speaking  so  that  they  will  become  effect i've  members  in 

•r        our  society.  :  '  * 

.      ;  ■  ■•    .  ^ 

2.  to  hel?)rstud^nts  develop  a  greater  sense  of  who  they  are  and 
what  their  potential  is. 

We  want  our  students  to  be  critical  thinkers,  sensitive;  human  beings,  and  - 
articulate  speakers.    We  warit  cur  studentSv  to  develop  a  respect  for  and  a  fa- 
cility with  the  English  language,  the  unifying  force  in  our  curriculum. 

To  accomplisb  these  goals  the  English jgepartment  offers  six. skill  courses 
for  sophomores  and  a  phase  elective  prografiTraeR^th^  juniors  and  seniors.  In 
their  sophomore  year  students  culminate/ a  four.-^year  (grades  7-10)  sequence  of 
skills  and  activities 'in  reading,  writang,  language,  speaking  and  listening, 
and  career  exploration  and  values.  >  Sophomores  do  not  elect  their. cburses^  - 
Junior  high  guidance  counselors  place  sophomores  in  appropriate  skill  cpurses. 

Juniora  and  seniors  select  their  courses  based  on  their  future. needs  and 
'interests.    Guidance  counselors  and  English  teachers  cQunsel  students  before 
they  select  ccnirses.    All  students  must  take  one  of  the  five  American  Literattire 
courses,  and  ^1  students  are  strongly  advised  to  take  a  writing  course. 

The  rationale  for  our  curriculum  is :  .  , 

1.  The  l^hglish  Department  believes  that  students  must  take 

I  responsibility  for  their  €fducation.    Students  should  have 

proper  counselling,  but  they  should  also  have  the  oppor- 
tunity to  make  choices.    Electives  require  an  educational 
commitment  fi*om  the  student. 

2.  The  English  Denartment's  role ^  is  to  offer  a  balanced  program » 
one  which  meets  the  needs  of  all  students.    We  know  that  all 
students  need  certain  communication  skills,    ^e  also  know 

that  students  ,who  are  interested  in  their  work  tend' to  per-  * 
form  better  than  those  who  are  not.    We  have  provided  both 
of  thes^  factors,  skills  and  interest,  in  our  program.- 

3.  Courses  are  phased,  not  the  students.    The  inherent  flexi-  i 
bility  of  an  elective  system  allows  a  student  to  avoid  the  p 
constrictions  of  a  tracking  system.    Where  appropriate  we 

have  encouraged  heterogeneous  grouping..  , 
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All  courses  carry  a  phase^ ds8ignation(s)  indicating  the  level  of  difficulty* 


Phase  1  -  a  course  created- for  those  students  who  haW  diffloulty 
■  Kith  basic  English  skills,  ^  v 

Phase  2  *  a  course  eie^ated  for  students  nho  need  to  Iwpticm  iffj^'-"^ 
#    refine  1l|ple  1Sng3i)ih  skills  but  at  a  slower  pace  tbinr^ 
in  higlher  phased  courses.  '  ^  - 

Phase  3^  a  course  created  for  students  who 'have  k  commd  of 

basic  English  skills  and  who  wotO^d  like  to  advance       ,  * 
^^^^^         beyond  these  skills  at  a  moderate  paci^. 

Phase  ^     a  course  created  for  students  who  have  a  gii^  Moosnand 
of  basic  English  skills  and  who  leam  rapidw* 

Phase  S  *  a  course  created  for  students  who  haviT^grlw^ji^ 

command  of  basic  English  skills  and  who  «ere;  lotting 
;  for  a  stimulating  i&cademlc  eiq>ericnce  condUctedt  at 
an  advanced  pace.  * 

....  ■■  t..  .  , 

*  ■  *     •  .         '  '^^i.-^^^-' 

THESE  MEMBERS  OF  THE  HIGH  SCHOOL  ENGLISH  DEPARTMENT  WMTB  n^p^ 


COURSE  OtFTLINES.        •  / 


)^     Margaret  Foster 
Elisabeth  Gibbon 
^   Martha  Hall 
/  Virginia  Hews 

Alan  Hirsch 
Charlotte  Llbby 
y  Carol  MacDonald 

Lois  Maniifield 


Margaret  Anderson 
Jo  D.  Archer 
.Dorothy  Bohnson 
Clifton  Burrowes 

Grace  Corey  '  , 
Jamesf  Dunn 


Everett  Nisbet 
Priscilla  Perry 
John ^Sullivan 

Michael  Tate  • 
Sarah  Lee  Wright 

4 

439 


GOIDELIMES  TOR  OOURSB  SELECTIOHS    ,  -  ^ 

'1      '•  >'*'.  *    •  .  *       ,  ■ 

AllvEngllsh  courses  tilll  be  a  saimister  In  langth.    Each  oouna  hi^i  *  pl|i•a^^ 
da8lffi«t£on(8)  to  Indicate^lta  difficulty,    Stwiantd  will  chdOM  thalf"  Ettgllih 
ooumm'  with,  tha  halp  of  their  guidanea  cau&aaloM.   Studanta  thould  Mallaa  that 
liiaiay.coHpMitl^n  work        be  a  pas^t  of  aU  lltaipatiflM  couraea^ 

The.  following  guidalines  will  govern  student  chdicaa; 

1.  Studanta  must  paaa  eight  aamaatera  of  English  to  graduate.  Sucoaaaful 
c6i9pletion  of  ninth  grade  English  gives  a  student  credit  for  two  of 
tjhaae  aemeatara.    Alaot  a  atudent  nuat  carry  an  EngliLah  oourae  each  / 
aaaeatar  In  g^adea  10-12.  ^  .  ; 

2.  Spph0i*M;^s  hav^  a  aet  p^ograrl  and  are  not  eligible  to  elect  codraea. 
*Thfe^\will  be  Placed  in  appropriate  sophomore  skill  and  lltai^atuM 

C9urae8  by  their  guidance  counselors.  ^ 

3.  "     aophoaore  who vf ails  Basic  English  Skills t  CoanfOnication  Skills,  or 
OB  English  Skills  must  retake  the  course. 

4.  Ml  atudents  must  elect  one  of  the  fl^re  Amarl^  Literature  couraaa. 

5.  All  students  are  strongly  advised  to  take  a  writing  courae. 

,6,.  It  ia  recommanded  that  studanta  preparing  for  college  el««t  their 

courses  from  the  f clicking  list.    If  they  are  intereated  In  other  ^ 
courses  9  they  should  consider  taking  them  as  aacond  pouraea. 
American  Literature  (**,5)  World  Literature  (3** 5)  ; 

Han  in  Society  (3r-5)  .  Poetry  and  the  .Short  Std^X^fi) 

Composition  (3*5)  Bible  as  Literature  and  M^rtmlogy  (H^S) 

Creative  Writing  (^,5)  The  Hero  and  the  Anti-Hero  in 

Selected  British  Authors  (3--S)      English  and  American  Literature  (5) 
>  Play> Reading  and  the  Theater  (3-5) 

^7,    Stiidenta  who  have  failed  ninth  grade  Engllah  will  not  have  to^taka 
thia  specific:  course  In  high  achool.    Succaaaful  cofl^lation  of  a 
aophomora  akllls  course  will  compensate  for  thia  fall«^  and  atiadanta 
In  thia  category  will  be  able  to  Wet:  the  TaqUlresMnta  for  eight 
sem^stira  of  English  by  electing  other  Engllah  couraaa. 

*  ■ 

al    If  a  student  wants  to  take  two  English  courses/ he  should  be  allowed 
,     to  do  so  only  after  all  students  have  been  signed  up  for  one  course. 
Openings  in  scheduled  coursea  may*  then  be  filled  by  students  who  want 
a  second  course. 
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600    BASIC -ENGLISH  SKILLS    (1^  21 


tiOURSE:0£SCRIPTION 


This  course  is  dsslgmad      acquaint  tha  studant  with  tha  baaic  Engliah 
akllli  naadad  by  thosa  who  will  ba  puraulng  a  vocational  caraar.   fart  ona  of : 
tha  couraa  will  avph^siza  the  grammatical  akllla  required  f<^  effective  written 
and  oral  communication.    Part  two  will  concentrate  on  specific  applicaitlons  of 
these  skills.    Typical  activities  will  be  wiMting  letters «  filling  out  forms, 
makln'g  resumes,  tod  presenting. short  speeches. 

OPJECTIVES  ' 

,The  student  will:  ' 

1.  familiarise  himself  with  the  types  and  stylei  of  language, 

including  ocqupational  and  social. 

2.  develop  a  facility  for  using  appropriate  language  when  he 
speaks  or  writes.  ^ 

3.  improve  the  mechanics  of  i*frltlng  -  emphasis  on  the  co^>lete 
sentence . 

U.    imprd^e  vocabulary  -  especially  that  of  occupations, 

applications,  etc. 

I.  ' 

5 V    experience  writing  and  making  revisions. 

,  '  ' 

6.  explore  necessary  qualities^  for  success  in  the  business  world 
(pukqtuallty,  dependability,  etc.). 

7.  Improve  reading  and  study  skills. 
MATERIALS 

English  on  the  Job  (main  text).  Drop  Out,  The  Hobblt,  Impresslotis  in 
Asphalt t  and  OpeiTEnded  Stories 

Films:    "Joh  Hunting,  Where  to  Begin"  -  986U 
"Preparing  for  an  Interview"  -  87GU 
"Your  Personality"  -  28HE 

OUTLINE  * 

^pi^g  the  semester  the  following  areas  will  be  covered: 

A.    Grammar  and  Usag;e  (Units  ref?r  to  English  on  the  Job) 

.the  right  verb  (Unit  2:    teach/leam,  borrow/lend,  etc.) 

2.  the  incomplete  sentence  (Unit  H) 

3.  '    the  run-on  sentence  (Unit  5) 
U.    double  negatives  (Unit  7) 

5.    punctuation  (Unit ilO) 
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B.  Mritlhg  -  '  , 
1.    Discuss. topic  «ent«t»'='!i,  concittding  aifttence,  us*  of  «jMppA«»» 

illu^trMlons,   Wi«i-i;«  short  paragrsphs.  r 
-.  2.    Practlcs  answering  ^  job  «d  fro«i  on*  chosen  in  the  n|^pap*r. 
'  3i'  Write  "hon-to"  coii^<j»ltlon  and  givr  a  deBonstration.i - 
^^te  lettfr  of  app^'^'satlon.        J  Ji 

5.  Write  other  types      Uttera:    fvi0n^fi  V9<pimnt,  oe^p  GlMiM, 

6.  Write  paragraphs  in  ^^lation  to  literature  as||p»»nt8. 

C.  Vocabulary  development  '''''''  ■■■n 
[Mote:    Page  notations  <«fer  to  iinproylng  Reading  in  Every  Cla—^ 

1.  Incorporation  of  te^jjMcal  vocabulary  <other  subject  areas77 
career,  etc.),  pp. ^^>-30H. 

2.  Teaching  of  basic  p^fix««  and  suffixes,  pp.  38-Hp* 

3.  Review  of  structural- ^alysls  (InfWitioinal  ending*  - 

*-ed,  -ing,  -ly,  -es**  compound  Worda»  roots),  pp*  20-23,^ 78-8*. 
Students  keep  own  v<?c^ulary  ootebbolt,  pp  4 

5.  Spelling  to  be  in<5oi^l*<»rated;  -t«view  basic  rules. 

6.  Awareness  of  mult ipj-*  meanings  of  words. 

7.  Antonyms,  homonyms,  ^Vnonyms. 

8.  Use  of  context  clue^»  pP«  23-36. 

D.  Study  skills  '  ' 

1.  Following  direction^  ^  oral  a»d  written,  pp.  353-359,  363-373. 

2.  Specif iffgoals  set        reading  assignments,  pp.  91-107. 

3.  A  method  of  retainl*»8  information  to  be  taught  (SQ3R,  PQRST, 
or  other) pp.  IIS-J-^B.  . 
Teach  use  of  graphs*  charts,  maps,  illustrations. 

5.  Teach  use  of  parts      book  -  index,  table  of  contents,  glossary, 
■etc.    Inventory  of  ^  textbooks  used  in  other  subjects 

6.  Review  use  of  the  d^*^tionary,  pp.  61-63. 

a.  alphabetization  "^i^ill* 

b.  guide  words 

'  c.^'-'yjjmbols';  pronvin'^*«ion  key    -  ° 
'^^^^^  - 
:o\^--'''syl\abieatlon;'_'-'*^."'^--^;^-"-" 

f .    ^reviatlon  . 

E.  Career  Skills  \  '  '     ■  ' 

1.  .Inventory  student  i<>^«rest8. 

2.  Discuss  skills  stud**>t8  have  to  offer. 

3.  Discuss  types  of  cs^^rs  available. 

Hear  speakers  from        armed  services.  "       ,  , 

5.  Familiarize  sel^ves  ♦'^th  Career  Resource  Room  facilities.  • 

6.  Introduce  personal  '^ta  sheets  and  complete.  • 

7.  %art  selection  of  ^  career  by. using  the  Career  Resource 
Centerw    Introdude  ^^udents  to  the  career' profile.  Choose 
two  careers  which  w^U  be  used  throughout  the  semester  in 
reference  to  appUcJ^Uona,  interviews,  etc. 

8.  Discuss  dropping  <i\|*  (speaker  fro*  Guidance). 

9.  Discuss  interviews  "  language,  appearance,  attitude. 
•    10.    Discuss  obligation       employe^ ,  employee. 
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601    COMHUNICATION  SKILLS  (3^) 

:  ■  111  I  III  ■ 

'        ■  .       ■.        ■  .  ■  V 

COURSE  DESCRIPTIQM  \ 

•.  •     .  '      .  > 

This  course  will  focus  on  the  skills  needed  |pr  effective  coenmicstite. 
Materials  that  will  be  covered  include  a  revleiv  of  *basic  English  griuMoe*  and  ^ 
con^osltlon  skills.    Students^ will  engage  in  a  variety  of  speaking »  writing » 
aiid  reading  activities.    There  will  also,  be  units  on  how  to  use  a  librwj  and 
how  to  take  part  in  meaningful  discussions. 

OBJECTIVES  ^  '  • 

The  student  will:  .  *  , 

1.    gain  a  working  and  practical  knowledge  of  his  language. 

2..  become  aware  of  the  sequence  of  grammar,  spelling  and 
miBchanics.  *  .  * 

-,  ■  * 

a.    become  familite  with  the  library  and  learn  how  to  utilize 

both  the  library  and  the  Career  Resdurce  Center.  .  / 

4.    write  short,  meaningful  paragraphs  that  use  details , in 
support  of  or  in  place  of  generalizations. 

MATERIALS  , 

texts  to  be  used: 

:    English  in  Action  3 
G\ilde  to  Modem  English 
American  English  Todays 

—  c   ^  .     ,  V 

Outside  reading: 

•    Bridgeg  at  vToko-Ri  JLively  Lady 

On  the  Beach  The  Boy  Who  Invented  the  Bubble  Gun 

.  To  Kill  a  Mockingbird        This  Stranger,  My;  Son 

Each  class  should  read  three  novels." 

OUTLINE.,  ^ 

I.    Grammar  '  • 

During  the  s'ennester  the  class  will  cover  the  following  grammatical  areas : 

a.  Review  the  parts  of  speech. 

b.  Review  the  parts  of  a  isentence.  ,    .  ^ 

c.  Review  the  irregular  verbs.  ^  ,  % 

d.  Teach  verbals.  . 

e.  Review  subject  and  .vex*  agreement*  '  ' 
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f .  .  Review  pronoun  cases.  • 

g.  Review  fragment  and  run-on  sentences  using  compositions  as  examples.  ' 

h.  'Review  capitalization  and  possession • ' 

•  -      1.    Review  punctuation.    *  ^  - 

j.    Revfi^  Improving  sentence  techniques.  .  ,  > 

k.  .  Review  clauses  md  complex  sentence. 
1.    Teach' parallelism. 

;  II.    Writing      ^  , 

l)uring  the  semester  the  class  will  cover  the  following  writing  exercises: 

•  •    ■  •■- 

*  a.    Study  steps  in  paragraph  development  leading  ^o  a  three  paragraph 
theme.  *  ^  '  "  - 

bi    Practice  observational  writing  (from  picture,  object,  etc.). 
^   c.    Start  writing  log  (t*ecording  misspelled  words  and  grammatical  errors). 

d.  Write  directions  on  how  to  do  something.    This  may  be  followed  with 
oral  demonstrations.  » 

e.  Write  a  paragraph  on  two  moods  illustrated  from  a  literature  assignment. 

f.  Write  a  paragraph  on  exaggeration,  humor  or  conflict. 

g.  Study  expository  writings 

h.  Recognize  literary  analy<^$6.  i 

i.  Learn  the  basic  principles"  of  outlining.  * 

III.  Vocabulary 

Page  references  to  text:    Improving  Reading  in  Every  Class 

a.  Review  suffixes  and  prefixes,  pp.  38-UO. 

b.  Study  different  types  of  context  clues,  pp.  23-3'6. 

c.  Note  multiple  meanings  of  words,  pp.  6U-69.  '  . 

d.  Select  the  best  meaning  for  a  word  in  a  given  context,  pp.  80-83. 

e.  Review  structural  analysis  (inflec.tional  endings  -  ' 
-ed,  -iiig,  -ly»  -est;  compound  words  ^  roots)  pp.  78-8U.  ,      ^  ' 

IV.    Research  and  Career  Project 

a.  Arrange  for  orientation  to  library  facilities.  ' 

b.  Review  major  reference  tools:    encyclopedias.  Readers*  Guide,  Who's  Who, 
consumer  reports. 

c.  Investigate  career  or  college  of  choice  using  materials  available  in 
Career  Resource  Center. 

d.  Prepare  data  sheets. 

e.  Write  letters  of  application:    job,  school,  credit. 

f.  Prepare  samples  of  five  types  of  letters. 

g.  Explore  career  opportunities. 

h.  View  career  films  which  will  be  /available  periodically  from  the 
Guidance  Department.  • 

i.  Discuss  those  films  which  stress  success  on  the  job  and  value  judgments. 
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•  602    ESSENTIAL  EMGMSH, SKILLS    {^^  5)     -  . 

■-  .  '  ■ 

COURSE  •DESCRIPTIOM 

The  purpose  of  this  course  Is  to  help  students  aibhleve  clarltgr  In  oral  and 
written  connunication  andffto  develop  skills  for  meaningful,  effective ,  pex^Bonal 
expression.    Students  will  study  formal  English  grammar  in  depth,  as  well  as  the* 
essentials  of  good  usage.    Vocabulary  study  will  be  extensive  through  workbook 
assignments.    There  will  be  oppoz*tunity  for  oral  and  written  expressiofi  based 
on  as^gned  reading  and  personal  experience»b  ,  ' 

OBJECTIVES 

The  student  will: 

1.    study  and  apply  principles  of  English  granaar  and  good  usage. 

*  2.    build  vocabulary  skills  with  emphasis  on  prefixes  and  roots. 

3.    gaio  experience  in  use  o^  the  library  and  career  resource  center. 

gain  experience  ip  writing. 

5.    develop  oral  expression. 

TEXTS    .  \ 

Guide  to  Modem  English  -  Grade  Ten 

Harbrace  Vocabulary  Workshop  *      .  ^ 

Suggested  Supplementary  Material:  ^  ,  / 

Julius  Caesar  The  Lively  Lady 

Silas  Mamer  Literature  of  Mystery  /'  ^ 

A  Bell,  for  Adano '  On  the  Beach 

Students  will  be  assigned  reading  from  this  list.    These  books  will  serve 
as  a  basis  for  class  discussion  and  for  written  work. 

OUTLIME 

I,    Grammar  and  Usage  *  , 

a.  Review  parts  of  speech  tod 'parts  of  the  sentence. 

b.  Study  objective  complement.-^  .  ,  '       '  ^  ,^ 

c.  Review  verbs  and  subject-Veft*  agreement, 

d.  Review' verbals.  '  .  . 

e.  Study  verbal  noun.  *  .  . 

f.  Review  pronouns.  ' 

g.  Review  prepositional  pHrjgw^S  v  clauses  and  kinds  of  sentences. 

h.  Review  plurals*  posses^ive4;^^d  capitals. 

i.  Review  punctuation.    .  ' '  -  '  * 
.  j.  Correct  faulty  sentences. 

*  .       '  *,  •  •      <j  .     '  '  . 

.  ■     .z     ■  ,  '        .  .  ■ 
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II.    Vbcabulaxy  \  V 

a.  "  Stwibr  Chapter  One  in  Voca|>ttlary^Wortc«liop»  ^  \ 

b.  ^  Menorise  prefixes  Itnd  do  related  exercises. 

VbMbulaiy  ^1^^  >  •  . 

'  iMproyi^^ltoiafa^  Claas  -       3»^b  • .  ^ 

c.  Meaorize  Greek  and  Latin  vw>ts  and  do  related  exercises* 

^  Vocabulary  Workshop  -  ^  Chapter  Four  ■%,  . 

IwproTing  Readlng"Tn  Every  Class  ^  pp.  \ 

Note:         further  page  designations  refer  to  linproving  Readins:  in  Every  CJjiiaO 

d.  Review  use  of  context  clues »  pp« ; 23-36. 

e.  Increase  enphas is  on  structural  tnalysi|^  ppi/ 3^*-^l. 

f.  Choose  best  meaning  for  a  word  in  a  {[iven  conteiiA»  pp»  90»83. 

III.    Writing  _      .  ^ 

a.  Write  paragraphs  developing  the  topic  sentence.  " 

b.  Write  action  paragraphs. 

c.  Practice  descriptive  irriting  based  on  pictures  presented  to  the  class* 

d.  Write  original  coiiq[>ositions  based  on  assigned  readings.  ' 

e.  Write  a  paragraph  usiflg  three  kinds:  of  clauses  and  four  kinda  of 
sentences;  ^ 

f.  Work  on  various  methods  of  paragraph  development  as  discussed  in  the 
•     ,  text. 

g.  Learn  the  basic  forms  of  a  business  letter. 

h.  keep  individual  logs  containing  grammatical  and  spelling  errors  f^om 
students •  own  work .  » 

i.  Rewrite  corrected  themes.  \  > 

IV.    Oral  Work  *  ^  .  ^ 

a.  Present  oral  book  report. 

b.  Discuss  assignee!  reading. 

c.  Give  an  oral  demonstration  of  a  process. 

d.  Present  a  speech  to  inform  or  to  persuade. 

v.*    Study  and  Research  Skj^ls-  \ 
Text:    Improving  Reading  in  Every  Class 

"  ■  '  ■  i      .     .  .     .  »         '      r-*  .  • 

■  '.  .  •         '  '  '  ^ 

a.  Emphasiase  need  for  Ipcatiopal  skills,  p.  24?..  *  .  i 

b.  Use  major  reference  tools:    Readers'  Guide,  encyclopedias,  vertical 
file,  conswser  reports,  atleis ,  cGrncordance ,  Who's  Who>  specialtv 
reference  mater jials,  pp.  243-26d.- 

Q.    Study  library  classification  systems,  card  catalog,  pp«  24^.  Encourage 
familiarity  with  school  library  and  South  Portland  Public  Library. 

d.  Learn  skimming  techniques,  pp.  197-199. 

e.  Identify  the  location  and  contents  of  different  parte,  of  reference 
materials:    table  of  contents,  index,  glossary,  special  aids,  p.  2S6. 

f.  Practice  note  taking  ^  from  written  and  oral  mate^d,  p.  266. 

-         '  •  ■■  ,  447  ,  ;  . 
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g.  PMparA  evaluation  of  data  -  crllrlcal  reading*  P*  264. 

1.  recognition  of  suitable  sources  ^  ^  ^  >'^* 

2.  distinction  between  relevant  and  irrelevant  statements  v.^ 

3.  introduction -to  logical  thinl^lng;  inductive  and  deductive  -7=--^ 
reasoning  V 

^\ .  recognition  of  propagan<U  techniques  « 

h.  Organize  and  sumarize/ p*  272. 
ll    outline  ' 

2.  compare 

3.  caiise  and  effect 

i.  Foiloir  directions,  pp.  363t-373. 

j.    Utilize  special  aids  (maps,  graphs,  charts,  illustrations,  political 

cartoons)..  { 
k.    Proofread^  pp.  27^-381. 

Career  Education;  Project  ^  > 

A.    Investigate  one  career  using  the  materials  in  the  Career  Resource  Center.^ 

-  ^    B.    Write  a  research  paper  on  this  career. 

C.    View  films  on  careers  shown  in  Room  209. 
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SOrf^PERIENCES  IN  LITERATURE    (1.  2) 


COURSE  DESCRIPTION 


This  course  Is  designed  to  Introduce  students  *to  various  types  of  lltersturs^ 
to  help  students  improve  their  readd|  skills »  and  to  shmr  students  th«t  reading 
can  be  a  pleasurable  experience.    Students  will  read  a  variety  Of  short  stories, 
novels  and  plays.    Whenever  possible,  students  will  be  giysn  the  opportunity  to 
read  materials  of  their  own  choice.    This  course  will  alsp  emphasize  vocabulary  . 
work t  group  discussions,  and  oral  repox*ts. 

OBJECTIVES  .  * 

■   .  ■  .  V^' 

i^  The  student  will:  ^ 

1.  familiarize  himself  with  various  typas  of  literature. 

2.  develop  vocabulary  by  reading  and  taking  words  from  context. 

3.  trace  themes^  in  literatui^  and  relate  situatioxis  to  students*  ^ 
lives.  '      .  '  / 

*».    experience  wijiting  on  literary  subjects.  ^'^1^ 

5.    correct  mechanical  errors  and  drill  on  those  errors  taktn 
from  context  of  students •  compositions  and  logs. 

.  .  6«    explore  values  and  decision  making.  * 

MATERIALS 

Plays  to  Enjoy  People  to  Remember 

Literature  of  Mystery  Open  Ended  StorieT 

Light  in  the  Forest  The  Fjallen  Angel 

Count  Me  Gone  ^  '  ^  Take  12  Action  Plays 

This  Stranger >  My  Son  Stbries  in  Verse  ^  ,  :^ 

Death  Be  Not  Prou?^  Haystacks  Don't  Have  Any  Needles 

Silas,  Manier  Introduction  to  Poetry 

Drop  Out 

Films:    A  Rock  in  the  Road    (Prime  589) 

An  Occurrence  at  "Owl  Creek  Bridge    (Prime  462) 
Dr.  Heidegger's  Experiment    (Prime  360AB) 
Aggression  *  Assei^tion    TPrime  831) 
The  Crowd    (Prime  H85) 

OUTLIOT 

I.    Topic:  '  The  Novel  .  ^ 


t 


■ .  t  ■ 

h 


Text:    Silas  Mamer  , 
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A.  Stress  man's  in^uroanity^throu^  -  \ 

1.  Silas's  being  ostraslzed  from  Lantern  Ta^ 

2.  SilAs's  not  being  accepted  in  Raveloe 

B.  Causes  for  man's  acceptance^  thrtntf^:* 

_»        •  »  '  ■  ■ 

1^    Silas's  lov^  for  Epple 

2.    Changes  occurring  in  his  life  style 

C.  Life  style  and  result  (Golden  Rule 7  through: 

1,  Dunatan's  life  style/result  ^ 

2,  Godfr^'s  attcimpt  to  cover  up  his  first  marriage  *' 

3,  Chxldlass  marriage  ,  , 
Silas's  e^olden  years  '  ^ 

D.  -  Greed  of  *Aan  -  Dunstan,  Godfrey  t  and  Silas  <-  moments  In  their  lives. 

E.  Film:    A  Rock  in  the  Road  -  greed  and  retaliation 

1.  Composition  -  describe  one  personal  example 

2.  Composition  -  comparison^  Silas  Mamer. 

'         Essay  test     s-fress  subject  and  verb  agreement 
Text:    Light  in  the  Forest 

A.    Emphasize  cultux;e  and  customs 

1.  Traditions  of  the  Indians 

2.  Traditions  of  the  whites  - 


B.    Prejudici^^  \  , 

1.    Why  True  Son  was  npt  accepted  by  his  Indian  family 

Why  John  Butler  wais  not  accepted  by  his  white  neighbors 

•  ^  '    /        .  ^.  \ 

^"Man  Without  a  Country"  idea  ^ 

1.  What  was  the  cause? 

2.  Was  he  to  blame?  . 

3.  What  would  become  of  him?  • 
Opinion  essay 'question  -  stress  capitalization 

Supplemental:   -Plays  to  Enjoy  ^ 

A.    In  the  Fog 

1.  Give  historical  background  of  Civil  War. 

2.  Composition  -  could  this  have  happened?  Why? 
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Topic:  Mystery,  Detective^  and  Suspense 
Text:    Literature  of  Mystery 


A.    Arsenic  and  Old  Lace 


What  makes  peoplje  laugh?     ■    \  , 

a.  Were  the  aunts  comediennes? 

b.  Why  was  Nortjlmer  laughable  in  liis  distressed  times? 

c.  ^  Retaliation  iof  the  aunts 

2.  Mental,  illness  vs.  sanity 

a.  Why  Teddy  was  considered  mentally  ill  and  not  the 

b.  Jonathan's  bknitality  3 

c.  Mortimer's  asstxmption  6f  his  mental  inat^ility  .  V 

3.  What  causes  this  to  be  considered  a  mystery? 

H.  Composition  -  describe  the  aunts'  lives  in  Happydale 
B.    Short  stories 

I.  The  Dream  .  \v 

2.  The  Grave  Grass  Quivers 

3.  Two  Bottles  of  Relish 


H.  Taste 
5 
6 


.    How  Mr.  Hogan  Robbed  a  Bank  - 

.    Dr.  Heidegger's  Experimen~( Plays  to  Enjoy)    (film  Prime  360AL) 


Discuss  what  , elements  are  necessary  for  a  wy&tery.  For, each* story  list 
in  complete  sentences,  what  elements  maide  the  mysterious  content. 

C.    Film:    An  Occurrence  at  Owl  Creek  Bridge 

Write  a  n^stery  which  could  have  taken  place  before  the  time  of  this 
fjllm  and  which  will  end  with  the  hanging  of  this  man. 

Supplemental:    Same  eis  f or  Novel,  plus  IB^ecca 

Topic:    Poetry  ^  , 

A.  Haye  students  collect  three  poems  which  they  enjoy     possibly  from  ;i 
Stories  in  Verse,  Haystacks  Don't  riave  Any  Needles,  or  assorted  poems  *v 
from  library.  '  p 

B.  Share  wdth  others  and  discuss  why  that  particular  poetry  id  enjoyable. 

C.  Do  the  opposite  with  one  poem  -.why  do  they  detest  it? 

D.  Stress  song  lyrics  as  poetry.  .  r 

E.  Write  a  poem  on  favorite  pastime.  /  ;  > 


Vr.    Topic:    Biographical  Novels  and  Short  Stories 


'    Texts :^  This  Stranger  My  Son,  Death- Be  Not  iProudt.  t^eopab\to  Remeinbert- 
\      Modem  BioCTaphies  t'^Cuinc^^^  assoxibd  library  bqpks 

on  entertainers  and~  al"  '  -  ^- 


athletes  vm.  217,  215. , 


A. 


3.   ^ead  ^Kmt[  training  ^e  had  to  get  before  he  could  perfom 
his  mar^ice  for  sbciet^ 
Write  a  i|ft»ief  biography  on  this  person. (paraphrasing) •  \ 

'  .       •  '  v"  ■  ,  .  '      :       "  ' 

^  Corri^ctions  will  stress  the  conqplete  sentence; 
V.    Topic:    Theal^^  Art?8  ,  ' 

'  A*/  Take  12  Action'  Plays  .  .  "  ' 

1.  Read  plays  amd  answer  tjuestions.  » 

2.  '  Discuss  problems  with  which  teenagers  are  faced v 

'3.    Suggest  solutions;  ^haz^  all  possible  methods  pf  solving 
prcblems  and  making  decisiotfds 
.  Use  Open  Ended  Stories  for  sjibject  ofris.ssay.  ^ 


B.    Plays  to  Enjoy 

1.  Choos^^3 .plays. 

2.  Answeij^uestions  r 


...V 


I^ave  students  choose  one  b|^graphical  novel  or  f aiKnis  person 

^.      1.    Researc^^the  life  of  peraon.  ;       '  "  J 

2.    Learn  Ms  formula  for  success. 


3.    Cornpaw  problems  faee^  by  m^in  characters  in  the  plays.  *  < .  '  " 

Discuss  the  altem^ives^^^ach  could  have  Considered. 
'       ■  .         ,    '  .  ^  '  •  "     '  ■   ■  '* 

t      C.    Discuss  the  form- of  a  play  and  how  it  differs  frpm-a  short  stoiry.  ;  ^^ 

D.  ^ Take  one  page  of  any  play;  transform  dialogue  into  traditional  proBa;v 

VI.    Topic:    Short  Stories  \  ^ 

Texts:    The  Fallen  Angel;  same  as  above  with  Take  12  Acticm  P3Lays 

PROCEDURES  \^ '  ^       %  ^ 

1.  Vocabulary  will  be  taught  from  context  of  literature.  .  ' 

2.  View  Career  Films  as  they  are  offered.    Discusis  value  judgment,  and  decision  ^  * 
•    making.  '    '  '  '     r  '    '     -  '  \  '  \      ' ' 

'  3.    Simple  ^connotation  and  good  usage  as  they  arise  in  class.  v  ' 

.        •  '    .  »       ■.  .     ^  jf  ■  ' . ;■'        ^'  [}.:• 

f.    Spelling  and  grammatical  errors  willi'!^e  recox^ed  on  student  logs  and  teiacher   >>     •  \ 
will  give  drills  periodicaiiy  in  class.  k-  • 
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Mote:    Page  notations  refer  to  Improving  Reading  in  Every  Class  by  Ellen  Lamar 
ThomM  and  H«  Alan  Robinson. 

5.  Literattire  will  be  read  and  disciissed  for  setting  clues,  character,  and 
plot/cOTfUct.    Assignments  should  be  prefaced  with  goal  setting  (student 
to  know  what  he  is  reading  to  find),  pp:  91-107. 

6.  Explore  career  opportunities  in  Career  Resource  Center  and  stress  work 
habits,  attitudes*  punctuality,  and  dependability. 

7.  Tliere  will  be  emphasis  on  wide  independeht  reading,  pp.  19-20. 

8.  There  will  be  oral  reading  of  plays  and  other  literature  assignments. 

ft 

9.  Comprehension  will  be  checked  on  three  levels:    literal ,  interpretive ,  and 
applied..  Have  students  develop  their  own  questions  after^ reading.  Have 
them -learn  to  include  interpretive  and  applied  questions  as  well  as  literal, 

^  pp.  84-18i*. 
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606    IWTROPUCTIPM  m  UTERATORE  (3) 


COURSE  DESCRIPTION 


The  purpose  of  this  course  is  to  equip  students  with  the  basic  critical' 
skills  needed  to  read  literature  intelligently.    Students  will  read  novels, 
poeas,  short  stories.  Plays »  and  biographies*    Although  works  will  be  read  in 
conon,  students  will  also  have  the  opportunity  to  select  literature  of  their 
own  choice. 

OBJECTIVES 

The  student  will: 

1.  learn  different  literary  genres.  ' 

2.  study  litera'ture  with  inore  depth  of  comprehension. 

3.  develop  a  more  critical  attitude  toward  ail  reading. 

U.    learn  to  analyze  literature  in  terms  of  character  development,  ^ 
style,  and  plot. 

5,  stress  "why"  characters  act  as  they  do  instead  of  what  they  ^o 
in  literature* 

6,  develop  ^vocabulary  by  reading  and  by  emphasizing  connotations.* 

7,  trace  themes  in  literature  and  see  how  they  help  in  developing 
standards  of  ethics  and  morality. 

8,  learn  to  write  different  types  of  letters  and  notes. 

9,  review  selected  grammatical  rules  in  order  to  correct  writing 
errors  (as  recorded  in  vrriting  logs). 

MATERIALS 

Books  to  be  read: 

April  Morning  Bell  for  A<Xaiio 

Tale  of  Two  Citigs  Silas  Marner 

Lively  Lady      "    ^  Short  Stories  for  Our  Times  ^ 

Literature  of  Mygtery  Twice  Fifteen 

Impressions  in  Ag£halt  This  Stranger ^  My  Son 
Three  Plays  of  individualism    Storfes  in  Verse 
Death  Be  Mot  Proud 

Sifpplementary  Reading  I^ist : 

Light  in  the  For^t  Reflections  on  a  Gift  pf  Watermelon  Pickle 

Tl^ree  Narrative  Pgems  Haystacks  Don't  Have  Needles 
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OOTLIME 

I .    Time : ,  1  -  5  weeks 

Topic:    Read  and  discuss  historical  novel: 

Tale  of  Two  Cities  or  April  Morning  or 

Silas  Mamer  or  Bell  For  Adano 

Lively  Lady  or 

A.  Stress  man's  inhuipanity  to  man. 

B.  Stress' customs  of  the  times.  '  1^  i 

C.  Show  film  strips  of  era,  author,  and/ot  novel.  i 

D.  Have  students  write  a  newspaper  dealing  with  the  times. 

E.  Have  students  write  or  describe  a  scene  from  a  parti,cul«ur  p>oint  of  view. 

F.  Have  students  write  or  describe  changes' in  a  particular  character. 

G.  Stress  parent^child  relationships,  feelings  of  loneliness  in  growing  up 
and  growing  Older,  and  maturity. 

H.  Discuss  how  teenagers  feel  today  aibout  their  parents,  war,  and  being 
the  head  of  a  household.    What  are  some  of  the  problems  they  face,  and 
how  do  they  differ  from  Adam's  problems? 


I.  Interview  two  friends  and  record  their  reactions  to  these  problems 
Supplemental  -  Lip;ht  in  the  Forest 


II.     Time:     Weeks  6  -^1  , 

Topic:     Mystery,  Detective,  and.  Suspense 

Literature  of  Mystery  or  • 
Hound  of  the  Raskervilles 

#^ 

A.     Read  Rebecca  -  outside  assign^nt  with  i>eriodic  discussions. 
1.     fiave  students  .write  mini-ftrysteries .  ^ 
.2.     Have  students  r;olve  each  others'  mini-mysteries. 
*   B.     "Arsenic  and  Old  Lace*'  -  read  aluud  in  class. 

1.     Stress  humor  and  what  makes  people  laugh.  ^ 
C.     Short  stories  ~  trace  the  elements  of  mystery  in  each  story. 

III.     Time:     Weeks  12  ^  13  . 

Topic:     Short  Story  Unit 

A.  Read:     Impressions  in  Asphalt  or 

Short  Stories  for  Our  Times  or 
Twice  Fifteen 

B.  Stress  city  life  and  prejudice. 

C.  Examine  different  t^pcs  of  prejudice. 

D.  Have  students  do  an  outr, ide  report  or  project  on  prejudice. 

E.  ^    Make  a  notf^hook  of  events  that  happen  in  a  large  city  in  two  week  period 

'         and  compare  them  with  the  events  in  Portland  during  the  same  time  period. 
P.     Interviow  people  in  the  cc^munity  to  get  their  vfeelings  about  prejudice 
or  life  in  a  larp«f  city.  , 
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Texts:    Stories  in^ Verse 
«    .       Introduction^  to  Poetry  ' 


Supplementary  Texts:    Reflectionsfefa  a  Gift  oiTVttermelon  Picjcle 
•  Haystacks  >gon'^t  Have  Needles 

A.  Read  poetry  from  assigned  texts.  ^  \     \    ^  * 

B.  Stress  different  forms  of  poetry  found  in  everyday  life. 

C.  Make  a  pictprial  poem., 

D.  Listen  to  popular  songs  for  lyrical  poetry. 

E.  Have  studentg^yrite  poems. 

r.    Find  examplefB^    imagery  and  figures  of  speech. 
Supplemental  ~  T^ree  Narrative  Poems 

s 

V.    Time:    Weeks  15  £  16 
Topic:  Drama 

A.  Read:    Three  Plays  of  American  Individualism  or 

Plays  to  Enjoy  or 
"Arsenic  and  Old  Lace" 

B.  Have  students  review  television  plays  or  movies  at  home  and  write 
reviews  of  them. 

VI.     Time:    Weeks  17  S  18  ^ 

Topic:    Biography  ' 

A*,    Read:     Death  Be  Not  Proud  or. 

Four  Complete  Biographies  6r 

book  of  own  choice  from  the  librai*y 

B.  Discuss  the  boy's  Will  to  live. 

C.  Discuss  hope  and  survival. 

D.  Ma)ce  a  collage  of  human  emotion. 

E.  Write  an  autobiography  or  a  biography  of  a  friend. 
PROCEDURES 

1.  Vocabulary  may  be  taken  from  context  of  literature  assignments  or  from 
Vocabulary  Workshop  10. 

2.  Spelling  -  mechanical  errors  and  words  misspelled  in  compositions  will  be 
recorded  in  ,a  writing  log  by  students  and  will  be  periodically  Covered  in 
class . 

Reading  Skills  from  Improving  Reading  in  Every  Class 
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Covprthmsloh     emphasis  on  af^^lled  and  Interpretive  leve^A  ^Jbp^  89-189 
Reading  rate  -  adjust  to  mte^^^l  to  be  used,  pp.  187-230* 
Increase  of  overall  speed  of  <^^ding.  * 


Techniques  fo^  approving  re^^in8»  comprehending  various  literary  genres, 
to  be  covered.  y 

Technique  for  surveying  a  boo^pP*  129-150. 
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607    EXPLORING  LITERATURE    (H,  5) 

COURSE  DESCRIPTION 

The  purpose  of  this  course  is  to  create  em  interest  in  literature  and  to 
give  students  experience  in  reading  and  understanding  the  various  areas  of 
poetry,  short  stories,  classical  and  cqjateraporary  novel-,  biography,  and  modem 
and  Shakespearean  plays.    There  will  be  class  discussions,  written  compositions, 
and  focabulary  building  based  on  these  readings* 

OBJEQTIVES  *  .  \ 

The  student  will:  ' 
.    1.    analyze  poetry; 

2v    recognize  techniques  of  short  story. 
3.    examine  a  classical  and  a  modem  novel. 
^  U.    read  a  biography. 
•5,    read  a  modem  play.^ 
6*    study  one  Shakespearean  play.  * 

7.  recognize  the  value  of  context  clues  in  vocabulary  building* 

8.  gain  more  experience  In  writing-  ^ 

9.  gain  experience  in  oral  exp^es^on,  dlass  discussion  and  individual 
reports . 

MATERIALS 

Text :    Harbrace  Vocabulary  Workshop 
Suggested  Readings: 

Three  Narrative  Poems  Silas  Mamer 

Idylls  of  the  King  *  A  Bell  for  Adano  ^ 

.    ^ Short  Stories  for  Our  Times  On  the  Beach 

V  ^^ale  of  Two  Cities  The  King's  Henchman 

The  Pearl  The  Lively  Lady  ^  . 

The  Moon  Is  Down  Literature  of. Mystery  (Arsenic 

Macbeth  -  .  and.  Old  Lace,  Rebeccal 

Julius  Caesar 

Audio-Visual  Aids : 

Recording  of  Ancient  Mariner  or  Sohrab  and  Rustum  > 
Filmstrips  on  King  Arthur  ^- 
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Fllmstrlps  on  Tale  of  Two  Cities 

Movie  -  Macbeth  ^ 
Filmstrips  on  the  Elizabethan  Theater  ^ 


OUTLINE 


The  books  mentioned  in  this  outline  are  suggested.    Others  fro»  the  «iSK«8t0d 
list  may  be  substituted  as  long  as  they  are  appropriate  for  the  category  Outlined. 


I.  Poetry 

a.  Read  The  Ancient  Mariner  or  Sohrab  afid  Rustum. 

b.  Listen  to  recording  of  the  poem  being  studied., 

c.  .Show  filmstrip  on  King  Arthur.  > 

d.  ,Read  portionsNpf  The  Idylls  of  the  King.  , 

e.  Discuss  the  thAme  of  The  Idylls  of  the  King.  , 

f.  Write  a  composition  characterizing  one  of  the  Knights  pf  the  RoiAid 
Tcible  as  a  real  pei;^pn.  . 

g.  •  Learn  to  recognize  figures  of  speech  and  poetric  imagery. 

h.  Prepare' exercises  devoted  to  figurative  language  in  Vocabulary 

Workshop. 

I' 

II.     Biography  and  Short  Story 

a.  .   Choose  a  biography  from  the  library  and  report  on  it  orally. 

b.  Read  selected  short  stories. 

c.  Each  student  read  and  present  orally  one  short  story  not  assigned 
to  the  class. 

d.  Students  write  a  short  story.  . 
III.     Classical  -  Historical  Novel 

.a.     Read  A  Tale" .of  Two  Cities. 

b.  Work  on  teacher-prepared  vocabulary  sheets.     ^  . 

c.  Discuss  Dickens  as  an  humanitarian  and  a  sentiroentalistw 

d.  Write  one  composition  characterizing  Carton  in  England^ and  toother 
in  France. 

'  e.     Show  film  on  French  Revolution.  • 
IV.     Modem  Novel 

a.  Read  The  Moon  ip  Down  oj»  The  Pearl.- 

b.  Discuss  the  characterization,  plot,  and  symbolism. 

c.  Write  a  short  epilogue  to  either  book. 


V.     Shakespearean  Play 


a.  Read  Macbeth  critically. 

b.  Discuss  plot  and  character  development.* 

c.  Show  M^b^th  movie. 

d.  Write"'w"^character  strengths  and  weaknesses  in  Mjacbeth . 

e.  Show  filrnstrip  on  Elizabethan  Theater.  y,. 
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Vi.    Modern  Play 

a.    Read  aloud  Empal^r  Jones,  ^ 
PROCEDURES  ' 
.  Text:    Improving  Reading  In  Every  Class  ^  ' 

1.  Continue  vocabulary  development. 

2.  Improve  comprehension  -  emphasise  applied  and  interpretive  levela»  pp^  89-189. 

3.  Vary  reading  rates,  adjusting  to  material  to  be  used,  pp.  187-2031 

Increa^  overall  speed  of  i^eading,  pp.  187-189. 

iques  for  approaching  reading,  comprehending  various  literary 
covered,  p.  203. 

6.  Stufly  tephntques  for  surveying  a  book ,  pp.  129-150. 

7.  Discta^s-^tHeme ,  mood,  tone,  use  of  setting,  plot  conflicts  and  characterization 
as  presented  in  each  work^ 

B.    Paraphrase  certain  philosophical  passages  as  they  appear  in  assigned  work. 

9.    View  films  dealing  with  moral  issues  as  they  become  available.    Discuss  and 
make  certain  moral  judgments.  « 

10.    Continue  memorization  of  Greek  and  Latin  i*obts«    A  recommended  pzK3fCe<iure  is 
to  have  students  responsible  for  two  or  three  a  day. 


460 


EKLC 


-115- 


610    AMERICAN  LITERATURE    (H.  5)^  >  ' 

■   4  ■  ( 


COURSE  DESCRIPTION 


This  courie  will  familiarize  the  student  with  the  major  works,  of  Amfcrican 
literature  from  the  Colonial  Period  to  the  Twentieth  Century.    The  stu4.eTWrwiU 
study  the  significant  contributions  of  writers  viewed  not  only  against  the  his- 
■    -torical  background  of  their  time  but  also  in  terms  of  other  works  which  deal 

with  the  same  ideas:     freedom,  self-reliance,  individualism,  romanticism,  dxs- 
•k  illusionment  and  hope.    The  class  will  read  and  analyze  the  prose  and  Poetry  of 
'such  powerful  spokesmen  as  Hawthorne,  Emerson,  Thoreau,  Whitmani  Twain,  Stein- 
beck, and  Baldwin. 

•■  m 

OBJECTIVES  '  ■  .      ..  - 

The  student  will: 

1.  become  aware  of  his  literary  heritage  and  develop  a  further  ^ 
appreciation  for  the  culture  of  which  he  is  a  part. 

.  '  ■  . 

2.  study  American  literature  as  it  reflects  its  historical  * 
period  and  the  major  philosophical  movements  of  the  era. 

3.  evaluate  the  important  aspects  of  American  character  as- 
:  revealed  in  literature. 

develop  a  concern  for  what  the  author  has  to  say  and  how 

he  says  it ;        '  . 

5.  improve  his  ability  to  analyze  literature  and  communicate 

his  ^pressions  effectively -and  correctly.  *  j  . 

6.  discuss  freely  and  arrive  independently  at  his  own  - 
conclusions. 

OUTLINE  /  '  . 

Week  I  -         American  Dream 

♦ 

1620         Mayflower  Compact  Bradford 

1776         Declaration  of  Independence         Jefferson  .  . 

1961  Inaugural  Address  .  Kennedy 

1962  Nobel  Prize  Speech  Faulkner 

1963  Message  to  the  Grass  Roots  Malcolm  X  » 
1967         I  Have  A  Dream  v^in'g 

There  are  many  facets  to  the  American  Dream.     How  does  each  "dream-  change  ^ 
its  emphasis  and  still  restate  recurring  ideas?    Can  the  American  Dream  come  true? 

Week  II  -  A  New  Country 

"The  land  was  ours  before  we  were  the  land's."    -  Robert  Frost 
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The  early  settlers  recorded  their  experiences,  their  reactions,  and  their  hopes* 
Areas  of  Settlement  and  Their  Literature 
Virginia  ,  -  Byrd' 

Jamestown  -  Smith  ^ 
Plymouth    -  Bradford 

How  did  bur  ancestors  accept  the  challenge  of  the  new  frontier? 

Weeks  III  -  V    -    The  Puritan  Attitude  .  ;   

Pious  and  rigid  idealists  ^re  determined  to  establish  God*s  kingdom  in 
,the  wilderness. 

Roger  Williams  -  Ann  Bradstreet 

Edward  Taylor  Cotton  Mather 

Jonathan  Edwards 

♦ '  ■  . 

The  Crucible  -  Miller 

The.  Scarlet  Letter    -  Hawthorne 

Yoxfnp  Goodman  Brown  -  Hawthorne  ^ 
Poems  by  Robinson  and  Lowell  .  ^  ' 


Vfhat  were  the  Puritan's  religious  belief s?^»ist,,^|e  the  Puritans  so  criticized 
and  yet  so  vital  a  forcd  in  American  literatur^^VThat  «aracteristics  of  the  Pil- 
grims have  come  to  be  considered  typical  of  modero  Americans? 

Cotton  Mather  reflects  the  Puritan  conceni  with  witchcraft  and  Satan;  Ann 
Bradstreet  humanizes  the  Puritan;  Jonathan  Edwards  exemplifies  the  stem^mien, 
pessimistic  outlook>^and  the  discipj-ined  life  demand^  by  the  harsh  doctrine  of 
the  Puritan,  society.  ' 


fit 

Week  VI  -  The  Independent  Spirit ' 

Political  Writers  of  the  Revolution  '  , 

Franklin  ^ 

Henry  ^ 

Jefferson 

Paine  •     ,  ^ 

0 

Even  at  the  beginning  there  was  a  conflict  between  ideals  and  realities. 
What  were  the  major  problems  of  the  new  nation?    Is  the  pen  *'mi^htier  than  the 
sword**?  ^  ^  ^ 

Week  VII  -  19th  Cefkury  Romanticism  ^  ,  f  . 

Early  Men  of  Letters 

/     Irving         Poe  462 
Cooper  Hawthorne 
Bryant         Melville  , 
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This  period  marks  the  beginning  of  a  national  literature*-  What  are  twt^ays 
in  which  these  writers  exemplify  the  Romantic  Movement?  ' 

Weeks  VIII  -  X^x^  American  Rennaissance 

J 

Ideaoism  Transcendentalism  Individualism 


A«     A  Different^ Drummer 

Emerson  Whitman  ,  ^  .  ' 

Crane  Dickinson 
Thoreau  Vonnegut  . 

What  obligations  and  dangers  accompany  individualism?  Does  individualism 
ever  become  selfishness? 

The  Protestant  religion  pf  ^thei' ^eiarly  settlers  stressed  the  principle  that 
;^ach  human  being  is  directly^ rfesponsible  to  God  for  his  own  behavior  and 
his  .own  salvation.     Thusv  individualism  is  a  dominant  characteristic  of 
"^he  early  American.     The  individual's  responsibility  to  himself  extended 
to  his  responsibility  for  socie^  and  government,  .  ' 

B.     New  England  Brahmins  *  ' 


I 


Longfellow) 

Holmes'  )  The  Cambridge  Poets 
Lowell  ) 


Weeks  XI  -.XIII    -  Realism 

The  dreams  o^Americans  did  not  always  match  the  reality  of  their  lives. 
The  realistic  writer  records  the  details  of  ordinary  life  as  it  is  actually  lived* 

The  Advarxcj^ng  Frontier  ,^• 
Dana.  ^^^Y^vJ^^^s  ^  "  .^^'^  .,.;--.-^--v  '''^"^ 

Parkman  ^  ^Twaih /  tiucklel)erry  Finn 
Rolvaag  ,         -.-^         ^  - 

Week  XIV  -  War  Between  thev*^tat?fes 

*  '  '-^  *■ 

Webster      Lee  ^      ■  ' 

Lincoln      Crane,  Red  Badge  of  Courage  .  -       ^  \% 

 - — —  « 

Week  XV  -  Local  Color 

Harte  '  Crane^.\^.*^c^-, .  *  ; 

Twain  Cath^||^;!.Willa  ^  ' 

Jewett  Wharton ,  Edith  -  Ethan  Frome 

Garland 

After  the  war  there  was  a  decided  interest  in  literature  of  particular 
areas  or  "local  color/' 
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Modern'  Drama/ 


Our  Town 


Modem  Novel 

(If  time  permits) 


Weeks  XVI  -  XVIII 

Poetry 

Robert  Frost 
Edgar  Le^  Masters 
llinor  Hylie 
Carl  Sandburg  • 
Edna  St.  Vincent  Millay 

What  are  the  characteristics  implied  in  the  term  modem?    How  differently 
do  modem  writers  treat  subject  matter?    How  are  techniques  and  language 
different? 
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COURSE  DESCRIPTION 


This  course  will  focus  on  the  social  and  moral  problems  facing  the  individxial 
and  mainkind  tdday.    From  selected  readings  in  American  literature »  the  student 
will  develop  a  greater  awareness  and  understanding  of  problems  Of  personal  iden- 
tity^ social  concern,  and  conflicting  valyes  rising  from  man's  relentless  search 
for  the  "American  Dream"  in  yesterday's  *  today ';5,  and  tomorrow's  world.  Special 
emphasis  will  be  placed- on  recurring  or  parallel  themes.    The  course  will  include 
such  authors  as  Carson  McCullers,  Thornton  Wilder,  Arthur  Miller,  Scott  Fitzgerald, 
John  Steinbeck,  Gordon  Parks,  and  Ernest  Hemingway.  ^ 


OBJECTIVES 
The  stud^JE  will: 
1. 


increase  hi*s  enjoyment,  understanding,  and  appreciation 
•  of  litera,ture. 

2.  evaluate  the  forces  affecting  man's  behavior.  ^  - 

«  ;  J'  ..  '  ^ 

3.  recognize  the  worth  and  dignity  of  the  individual  in 
society. 

recognize  the  universality  of  human^^cperience . 

5.  ^   present  and  defend  his  point  of  view  and  consider  possible 

solutions  to  problems  in  today's  society. 

'-.^        •    ^-       :  ■ 

6.  improve  his  ability  to  analyze  literature  and  to  communicate 
his  ideas  effectively  an^ correctly . 


OUTLINE  OF  SO^ESTED  READING 
I*    THEME:    Man's  need  to  belong  -  alienation 


Materials:    A  Separate  Peace 
Of  Mice  and  Men 
Ethan  Froroe 

Related  Reading^j^^' 

Beyond  the  Horizon 
My  Shadovy  ^an  Fast^ 


a  Lonely  Hunter 


of  San  Luis  Rey 


Poems  of r Edward  A.  Robintfon 
Spoon  River ' Anthology 


Filmstrips: 


"Search  for  SelJ^  Love" 
"Themes  in  Literature" 


"Developing  Values" 
"Reflectiqn.  of  Myself  - 
Adolescent  Experience" 


!0» 


Related  Activity:    Role  Playing 


II.    THEME:    Social  Protest  -  Man's' inhumanity  to  man  -  standing  vm  fx;^  qtle's 
•     beliefs  ^  *  ^ 


A.  Naterialis:    The  Ox-Bok  Incident 

Grapes  of  Wrath 

B.  '  Related  Reading: 

The  Learning  Tree 
Invisible  Man 
Manchild  xn  Promised  Land 
Go  Tell  It  On.  the  Mountain 


The  Jungle 

Death  at  an  Early  Age 
Intruder^in  the  Ihist 


C.  •  Filfl^s trips  : 


"Odyssey  of  Richard  Wright" 
"Steinbeck's  -World" 


"Grapes  of  Wrath  and  the  1930 's" 
D.  .ISelated  Activity:    Outside  speakers 
HI.    THEME:    Sej^rcli  for  the  "American  Dream" 


"Onders tending  .Prejudice"  , 
"Themes  in  Literature:  Coxrrage"' 


tv. 


A.     Materials:    The  Great  Gatsby  * 
■;  The  Glass  Menagerie 

•  Relati^xi>JRe3ding :    The  .Assistant 

'  Five  Smooth  Stones 

Death  of  a  Salesman 


All  My  Sons  '  . 

American  Dream  in  Literature 


C.     Related  Activity:    Individual  reports 

THEME;  -  Man's  survival  in  our  changing  world  -  Man 'fe  need  to  adjust  to 
s  rapid  change 


A.    Materials :    Alas »  Babylon  . 
^       '  Future  Shock 

B^^    Reflated  Reading:     Seven  Days  in  May  '  .  ^ 

Walden  II   ^-      ,  ^        .  - 

Failsafe^  '    '  -  '  . 

Farenheit  451  '/  '  \ 

C: '  Tilm^trips:     "Hiroshima  and  Nagasaki"  . 
■  '       "Redesigning  Man"  (Use  with  Future  Shock) 

D.     Related  Activity:     Pan^l  discussion    '  . 

Note:    Modem  American  Poetry  is  available  fot^fcse  throughout  the  course* 
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*612    FROH'flE^IN  A?ffiRlr>JLk^TERATORE    (2,  3) 


COURSE ■ DESCRIPTION 


This  is  de*a!%gn*<}     Acquaint  the  studept  with  the 

,      *ifWt»ature  of  America,  begi<,ning  «ith  the  ^«ttleinent  of  the  West  and  continuing 
through  the  period  of  the  D^P^e8sion.   .^^0*  waitings i  by  numerous  authors/  will 
be  presented  in  such  a  vay  -th^t  the  stu«jp<  will  be  able  to  associate  ^the  litera- 
ture with  the  Events  afld  p^oi^le  studied      <AmeMcan  history.    Emphasis  on  the 
'     short  stc^  will  be  c(?«nbinea  >«.th  the  st,i^/  <jf  other  types  of  literature  inclu-  , 
'  ^    ding:-    lyric  poetry,  the  qs^^V*  drama  an<^'<»on-fiction  writings  of  the  early 

West.  '  '  ■ 

OBJECTIVES  ■         '        •  *  .  ,  • 

The  atudenf .will:  ,   ^   "  ^  v 

r     1.    relate  his  kijO^Ied^^       America^  tjistory  tevents  found  in 

the  literature  of  -che  periods  st;u^^.*^-     '  ^  t  '  .  *  , 

.  °  2.    acquire  an\riderst,^nding  of.  and  ^  appreoiati6n  for  the 

figurative  an'^  Ht^'^al  meanings  o>  the  narrative.  . 

3.  'develop  the  ^iHt/  to  discuss  ^j.'Cerature  in  terms  o/: 
X      ■  plot,  climax/  them^,  realism,  c^^^^cteri Nation  and  '  . 

/  author's  sty^®-     .  "'        *  ,  •  v      ;  . 

4.  ^priive  his  ^ilitf  to  ^'^^  ^baracter  ' 
.     -Ojf  in4iYi%iaJS  studied. 

5.  acquire-  an  ^yt^ex^e^^  oF  his  own  p^^i^age  and  an  appreciation  . 

for  the  earl^ipUer'-Can  frontier,         ...  ■« 

6.  develop  a  cofifid^pCe  in  his  abi^'ty  for  discussion  within  ^  ' 
a  peer  grdupi.'  >^                                             .  ^ 

'  7.    improve  his  ^ocabu^^ry         his  v^^^'^^'^g  ability.  . 

■    ouTLijrt:     :  .    .  » 

*I.    Time':    3ix  Wee^s/       '  ,  .    '        .    »».        -  ,     :  . 

Text-    Herops  oi?  <be  AiTi^t^icanJies^     f<at*tha  R.  Pappas' -  Charles  Scribner's  Sons. 

"   ,  '■   '""^""^^^"'"^^""'''^^''"^  •     -\  <•  -"■ 

'        -  .      Topics :  "•   .  .  '    "  ' 

A..  An  introductii^n  to  the  history  of  "in^'teenth- century  West.  .  t 

Udy  of  th^  realistic  account^  °? '  j^rontiersman  to  recognize  the. 
flenges  m^'-Ciby  pioneers,      "  '  '  •  ■  .  . 

Trappers'^^d  T-c^'iei^ ^  *  >      ,  -  "     '  I 
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*2.    Emigrants  and  Settlert  .  '  |< 

•  3.    HlMrs'  ^'f'  /"^^.  v"'  '    '  '  »^  •      ^"^  , 

•k  '  Outlcirs  and  Lawmen 

5.    Gattlenten,  Boomers,  Sooners  ' 


II.    Tlae:    Six  Weeks 

Text:  Aawiricat  The  Melting  Pot.  Patricia  Mlntz  -  Charles  Scrlbner's  Sons 
Topics :  .  \ 

A.  Aii  introduction  to*  the  varied  ethnic  groups  which  contributed  to  the 
growth  of  this  country. 

B.  A  study  of  the  way  in  which  literatxire  reflects  a  period  of  life  in 
America  -  basically,  the  short  story,  essays  and  speeches. 

1.  That  Promised  Land  ^ 

2.  My  Brother's  Keeper 

3.  The  Path,  of  the  Soul 

III.    Time:     Six  Weeks 

Text:    The  Bitter  Years.    Max  Bogart  -  (Tharj^es  Scribner's  Sons 

A.  An  Introduction  to  the  American  scene  of  the  Depression  years. 

B.  A  study  of  poetry,  drama,  short  story  and  essays  as  literary  forms. 
ACTIVITIES 

Students  wilL: 

1.  keep  notebooks  on  all  material  read  and  <Uscussed. 

2.  participate  in  class  discussions. 

^  3.    have  weekly  tests  on  reading  selections. 

U.    have  periodic  te$ts  on  material  prepared  outs^e  the  classroom  but 

not(  discussed  or  explained  in  class. 
5.    view  related  films  selected  by  the  teacher.    Suggested:    "The  Great 

Immigration,"  "The  Early  West,"  "The  Great  Crash"  -  all  available  from 
Prime.  ^ 
^  6.    keep  a  vocabulary  list  takefe^rom  the  realllngs  -  periodic  testing  on 
this  Ust.  .  ^ 

OOTSIDEvASSIGNMENTS  .    ^  .  ^ 

I.    Heroes  of:  the  American  Wesf  '        .  T 

•  ■  \  ,     ■■  ',        ^  ^  , 

A.    Student's  choice  from  "Composition  Suggestions"  or  "Related  Research" 
>  «  •  found  at  the  end  of  each  one  of  the  five  sections.    One  asslgnmient  will 
be  due  from  each  of  the  five. 
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B.    Alternate:    Read  a  novel  or  biography  from" this  same  period  and 
^81*  submit  a  written  report. 

:     -.'  ■     ■.  .  •  ■;  •        \ '  ■'      .  '  ■ 

II.    America,  the  Melting  Pot  U 

A.  Report  on  one's  own  heritagev -  the  actual  tracing  of  orie*s  family 

tree.    Guideline  booklet  wili.>e  supplied  by  teacher. 

*,     .  ' 

B.  Alternate:    Read  and  report  on  the  biography  of  an  immigrant  who 
became  a  success  in  Aijierica.  ,  " 

III.    The  Bitter  Years 

,  "...  - 

A.  Use  one  of  -the  themes  of  the  class  text  as  a  basis  for  composition. 

*  %  ■ 

B.  Alternate:    Submit  a  repfbrt  on  a  novel  such, as  The  Grapes  of  Wrath. 
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613    YOUTH  IN  CONFLICT  IN  AMERICAN  LITERATURE  (1-3) 


COURSE  DESCRIPTION 

This  course  is  deigned  tb^xplore  through  American  Literature  some  of 
^e  conflicts  faced  by  youth.    Although  there  will  be  some  readings  concerned 
with  yesterday*s  youth  and  tomorrow's  youth,  the  emphasis  will  be^ pl^ded  on 
conflicts  faced  by  today* s^ youths    For  example,  ma^iy  books  havei  been  written  ; 
that  deaJl  with  the  struggle  between  young  people;  and  adults^    Sevez^al  readings  • 
will  be  selected  in  this  area.    Stud^ints  will  W  expected  to  read  books  assigned 
by  the  instructor,  but  there  wijl  iJe  several  optoort Unities  for  students  to  mak^ 
their  own  Choi  cep  .  * 

OBJECTIVES  "  - 

* '      '*  '  .      . - 

The*9tu^nt  will:  •  / 


!•  ~Iear1\:  of  the:  variety  of  books  in  the  books,tore3  and  libraries! 
which  present  young  people  as  the  main  characters.. 

2.  read  high  interest  literature  that  stimulates  enjoyment 
in  reading.  :        "  " 

►     •  "  -  '  r. 

*  r 

3.  explore  ±he  universal  cprffliGts  of  Man  vs.  Man  and  Man  vs.  v 
Himself *  that  are  found  in  American  Literature. 

see  that  literature  oft^-s  many  ^nflicts  that  can  be 
related  to  out*  own  experiences*    •  *  . 

5.  /examine  problems  of  young  people  'from  several  different 
time  periods  of  our  American  hi||[tory.  .  * 

5.    con^are  the-experiencies  ifcF  these  young  people  tb  the 
*    experiences  of  young  t>eople  today  and»  the  student  hijiid^elf  r 

7.,    present  Jihrough  discussion  his  own  point  of  view  concef:^^T 


the  conflicts  being  studied. 


8.    express  ,his  views  through  assigned  compositions  or  studfl^t*;^ 
initiated  projects. 


9.    study  some  of  the  writing  techniques  used  by  the  author. 

10.    study  local  color  (speech,  dress,  customs  ,arid  habits  of 
the  character  in  the  books ) .  * 


■-'■Ik. 


OUTLINE 

1/   A  Day  No  Pig:s  VfouXd  Die 
Projects: 


Vermont  -  Maps,  F^i story V  Industry,  People  (Ethan  Allen,  Abner  DouBleday*  ^? 

Galvih  Coolidge,  etc.)  ^70  ' 
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Shakers  -  Paper^  concerning  a  specific  part  of  the  Shaker  culture: 
furniture,^  law,. history,  etc.  ^ 

Posters  -  A  poster  that  would  be  your  jacket  for  the  book.    A  poster 
depicting  what  you  feel  repMsents  the  book.    (Check  book 
jackets  in  bookstore  to  get  ideas  of  how  this  is  doneT^ick 
out  interesting  jackets  from  your  oi*n  books  and  show  them  to 
students.)      "  '    .  ^.  ' 


Activities* 

1. 

2. 


Filifr  '-'Robjert  'Frost" 
Film  concefningf  Shakers  —  Litfera 
slides  of  Shaken  Village. 


Shaker  Villai 


3. 
4. 


Slides  of  Vermont 


6; 


Films  "OQcprrence  At  Owl  Creek  , Bridge"  ^ 

*'Dr^  Heideggar's  Experiment!?  .  /  ^ 

Several^  poems  ,  ^^iing  ^.ith  death  -       \  .:    .  ^  ^    .  . 

"Death  Be  Not  Donhfe;^  .  ^  ' 

"The  Man  Hi^  KJJL3^  Hard^;  - 

"Resume"  -  DO*tithy  Park^^ 
Composition  -  Fif^at,  gfej^on' accox^^^  condemned" man  in 

film  ^  "Qccuifenc^^t  Owl  Creek 

Question  Sheet:  >  , 

1.    Which  part  tlid  you'  enjoy  most  ai^.why^ 

D is CUS.S  examples  of! local  color,  des<«|pitive  writing. 
•       3.    WiAtei  humorous  coflpos  it  ion  or  a  descriptive  composition. 
^.    ^St  al'^  some  of  the  themes  of  this' book?  *i    .  ^ 

Bless  the  Beasts  and  the  Chil^dren 

 ^  '  ^        ■  ' 

Activities:  '       .  ^ 

.  '•    "  ..  ■.  ■ .  ^ 

1.  Pass  out  question. sheetis  that' students  can  work  on  as  they 
are.  reading  the  book.  . 

2.  Study  the  tjhem6?  and  .conflicts  of  the  book. 
>  maxi^yi.  nature  .^>, 

'    ^  ^1><4    iten  •v8"'.^^.m^^  ^^V^^^^-^^'  youth  vs.  youth) 

'  •      ..c.t^'titM'..  ■'.'^V  '     •     -   "^-.^   '  '^^'V  ■ 
/       .d.  '  si;ni'l^ ties  between  camp  and  school 

Fili«^ri|5k^  concerning"  i^^^^         his  destruction  ,  of  species 
•  of  animal^.* 

Local' coii^^v^  descriptive  wr4.t^^    *  , 


Projects 

'■-Si;' 

1. 


Composition.-  My  eyperiertte ' at  camp 

^     Cruelty^  to  >aPipal8^.^,, 
./  :       ^  ^      . Cruelty* of  Youth;  Crue 
'  ^j*.  r ''Times  J  have  sho%«a  vip 
Any  other  topioj 


of  Adults 
>ito  the  bookr 


2.    Collage  depicting  the  bdok  and' Its  themes,  / 
•       3.    Book  Jacket* Poster 

H.  Figurative  Language;  pdem  arid  picture 

Activities:  r       '  '  . 

I.  Films  -  "The  Lottery"  r 

"Eye  of  the  Storm"  * 
2.    Composition  -  creating  a  mood  of  the  outcast.  # 
r  ^  Use^^des  and  photographs 

/  .  W       '  .    i      ■  \ 

III.    Blowfish  Live  In  The  Sea 


Activities:  *  ^ 


W  ■ 


1.   .Study  details  to  create  mood.'   Ose  chapters  3  arid  ^  as  basics 

for  discussion,.  \     *  *  , 

i.    Film  -  "My  Old'  Man" 

3.    Filmstrips  -  "Can  A  Parent  Be  Human?"  ^ 
"Ivan  and  His  Father" 
"I  Owe  You  Nothing" 
The  above  can  be  used  to  promote  discussion  and  com{>osition  con-. 
♦     ceming  the  Parent/Child  Conflict.    They  also  lend  themselves 
^         very  well  to  role  playing. 

'  Compogition  -  Writing  Description  and  Dialogue  -  Use  the 
slides  from  Eye  Openers,  and  passages  from  Blowfish  Live  in 

'V    the  *Sea,  ^ 

^  '  •  -.   ^  .  ^ 

Projects;  ,      *   .  ^ 

*  These  may  b4  done  for  Qxtra  cjaedit.    Each  student  at  this  ppint 

has  an  idea  of  different  projects  that  may  be  completed. 

«       .  ■  '   ■  .      .,:  '  , 

i  IV*    No  Promises  In^The  Wind 

■ ■  — ^ —    ~  / ■  /'  y         '  ■ 

»  Activities: 

T  1.    Filmstrips  -/'Th«  l|^|ij^ 

"Rura!^j^ihe" 

'•The  GiSi^l:  Depression"     \  . 
Use  the  above* to  bring  the  idea  of  hard  times  closer  to  home. 
/  .  2.    Film  -  "Edgar  Allan  Poe" \ 

3.    PoejTt -"Annabelle  Lee"  ' 

Literary  Cavalcade  -  "First  Love"      \  .  ' 

*  The  "above  were  used  to  develop- th^  theme  of  love  tlialf.was  contained 

in  No  Promises  In  The  Wind.  _  * 
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Projects:  '  ^  :  > 

V.  l.  {  Report,  on  the  Depression.  ,    ;  '\  , 

*  2.  >  Art  project  concemirig*  the  Depression.  * 

3.    First  person  joumaJL  entry  by  one, pfexrspn  other  than  Josh^  one  page. 


'        Poem  conccgcmiig  a  part  of  the  booft.    For  example,  a  descriptive 
poem  of  one  scene  from  the  book. 
5.    Oral  report  conceraing  time  period  6r  cohtent  of  the  book. 

V.    Ten.  Short  Stories  > 

A.  "Flowers  ^or  Algernon" 

Activities : 

io    1.    Plot  ' 
a.    Point  of  Vieiir 

3.^  Apply  the  'ab<#e  to  the  short  story. 

. 

B.  "So  Much  Unfairness  of  Things" 

Activities:  ^  fjf' 

1'.    Plot  ,         ,        '  ^ 

S,  .Point  of  Viev  ^  ^ 

3.  Character 

Apply  the  above  to  the  short  story. 


'  C.    "Backward  Boy,"  "Denton's  Daughter,"  "Hoods  I  Have  Known"     ^  ^' 
Activities:^ 

1.  Plot  ;v, 

2.  Eoint  of  View 

3.  Character  • 
\pply  the  above  to  the  short  stories. 

D.    "Planet  of  Condemned"  and  "Test" 

Activities:  . 


1.  p;,ot  /    .         ,   -  % 

2.  »  Point  of  View>^  *  •  ; 

3 .  Character  '  . 

^.    Apply  the  above  to  thct  short  stories,  v 

NOTE:    Students  also  read  at  least 'one  novel  of  their,  own  choice  on  the  thene 
of' Youth  in  Conflict.  -       »  .  ' 


.  •  ,  ,  _  •■       .     .  .  ■■■  r    --'fir  -.,    .   ■'}.  "■■'■ . 

,  614    f,ITERATtfRE~  OF  AMERICAN  MINORITIES  '  <2  ^,^^>  I  .  ' 

.COURSE  DESCRIPTION  ' 

The  most  obvious  reason  for  teaching  minority  literature  Is  to  provide 
the  student  with  a  more  complete  and  balanced  view  of  American  literature  and 
history.    This  course  is  designed  to  explore  writings       and  abo«Hb  jfljbe^  of 
American  minorities  .including  Blacks ,  Indites,  Chl^anos,  and  Jews^*a||fo  dias^ 
will  consider  stereotypiii^gi  and  other  problems  that  individual  minority  members 


must  fkce, 

♦  ;  . 

OBJECTIVES 

The  stu<fi6nt  will:  ji 

•  - 

'   !•*    increase  his  sensitivity  to  members  of  IrtUbrity  groups  by 
gaining  an  awareness  of  obstacles  those  living  in  a  sub- 
culture m\ist  overcome. 

•     J    •  ^  ■  -  ■    /  .,:   

recognize  his  own  ^stereotyping  dnd  see  how  this  belittling^%: 


practice  springs  from  ignorance. 


4 


3.  become  aware  of  the  fprmative  role  that  cultural  heritage 

pl^|(|B  in  acquiring  val\ies.  ^ 

4.  recognize  and  appreciate  the  ways  in  ^hich  heritage  affects 
literary  forms.  ^ 

5.  recognize  that  Black  literature  Should  not  be  taiijg'ht  as 
propaganda  but. for  its  historical  and  literary  excellence. 

OUTLINE 

A.    Text^^ Afro- American  Authors  •  .  ^ 

"       Time:    6^8  weeks  '  *  A 

^  ^    ^         .  ■  f  9 

\  Written  Activities : 

vi"^       r    1,    Written  composition  on  Claude  McKay's  "If  We  Must  Die," 
.  ^         r-?.'   Written  compositipn  on  Richard  Wright's  "The  Man  Who^.Went 
^fco  Chicago."     .  •       »    ,       >  *  „ 

3. J  A  wt^t^      character  sketch  on  Sterling  Brown's  "Southern^ Cop.'.' 

'^^l:  \     '       .  -         .  y 

,Oral  Activil?ies:  -      v  .  '      -  * 

'-'^'^  ■  '  An  oral  report  on  one  of  the,  more  co^emporary  authors,  sjich'* 

as  Cleaver    King  or 'Baldwin  ,       ^  '     '  / 


4 


i 


Outislde  Reading  Activities: 


^     1.    Student..mayL  ciioose  fbllowing  tekts:  / 

:i. '  .  ^         Qssie.  by  Gufcfy  ^.   "  •  •  >  ' 

.  Nigger  by  Gregory  ^  / ^ 

Daddy^s  a  Number  One  Runner  by  Meriweathlglj;:^  > 
^    <       \        Two  in  a  Bact^Room  by  Chisolm  /  ^ 

J.    Text:    Asian  -  American  Authors  ,  -  A'  :  '  \ 

Time:        -  6  weeks 

Written  Activities: 

1.  Follow  primarily  the  same  format  as  outlinied  for  Afro-American 
^  authors. 

2. "    Daily  discussion  questions  at  the  end  of  each  selection  written 

out  and  brought  to  class  for  discussion. 

Oral  Activities: 

1.  An  oral  report  based  on  one  of  the  readings  in  the  anthology. 

2.  Daily  claate  participation. 

3.  Periodically  breaking  classes  down  i-nto  discussion  groups ^ 
five  to  six  students  to  a  gro\^|^ 

C.     Text:  '  Indian  -  American  Authors  •    •  ^ 

Time:^   *f  -  6  weeks 

Written  Activities:  ^  '  .  '  . 

\  1.    Composition  exercises  taken  from,  the  Multi-Ethnic  Literature 

text  that  acts  as  an  instructor's  guide  for  the  .thuee  anthologies. 

2.  A  weekly  essay  test  based  on  weekly  readings  and  class  discussidh. 

3.  Daily  discussion  questions  written  out 'at  the  end  of  each  selection • 

Oral  Activities:         /  , 

1;    Daily  class  participation. 

2.  -Group  discussions. 

3. '    ()t\e  orai' report  based  on  a  particular  ^reading  in  the  anthology: 

1.  Class  disdus^on  groups  formed  to  exchange  ideas  as  well  as  to  analyze 
V      c'ifferent  authors'  writing  styles  and  concepts. 

2.  Weekly  vocabulary  list  issued  to  students  |)ased,on  the  literai^jpterms 
used  in. the  various  ^ext^.  '  ' 

3.  .  Films tfips  and^movies  from  Prime  Resource  Center  and  from  bur  audio  ' 
>  i   '  visua\''room.    /'t  *  ,  '  % 

^      *  •  .     -  475-  : 
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One  oral  report  for  each  tothology.  .  . 

Bl-4feekly  compos^iOT  done  as  out s fie  |bsi.gnment8  for  research, 
:aftd!^e«^^ng  to  tak,e/»a<stajfidl'on  argito6nfNt4«ve  i^ues. 

■■■  •■  .  ^  .■  ■     '  "'  •  \.  "  ••  ■■ 

Aidltlonal  readiiT^s  of  the  following 'books:' 
Nigger^ 
Ossie 

Daddy  Was  a  Number  One  Runner         .  ^  ' 
Tvo  In  a. Back  Room  ^ 
V    The  Chosen  V 

The  student  has      choice  of  any  one  of  the^faj^e  mentioned. 

'       "..    .  ^ 
Whenever  j>ossible  use  outsid4fc;;!epea>c,exS^<p 
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\     620    WRITING  WOyiCSHOP    (1>  2) 


GOORSi^  DESCMPTION    7  »:       ^  *         '  \  ,  •  . 

Basic  writing  skills  (the  clear  sentence,  the  adherent  paragraph)  will  be 
stressed  In  thi$  course.    Emphasis  will  be  pn  vocational  ^nd  technical  writing: 
forms,  resumes,  career  oriented  reports,  voc^ularjr  of  various  occupations,  busi- 
ness letters/ s^anjnaries,  and  outlines.    This  course  is  T?^ 
students.    Dailr  short  writings  will  be  required,  some  of  which  wili  provide  op- 
potrtunities  for  expression  of  the  student's  personal  interests  and^ppitfions. 

OBJECTIVES  '    ■     •  ■  .    .,  • 

The  student  will-:  '  . 

1.  develop  a  writing  voice. 

2.  ^derstand  that  spellingV punctuation,  and  correct  usage  are 
aids ^to  clear  communicatiQn.  ^  ^  ^ 

3.  learn  to  critically  analyze  and  rewrite  his  work. 

I*.  ^  learn  to  support  generalizations  and/or  opinions  with 
"tf    specific  details.  • 

Jl'  *  ■  ' 

5.    understand  that  all*  writing  has  a  point  ^o  iT* 

e.    learn  that  all  good  writing  has  Pbeginning,  a  middle  ,  and 
an  end.  ^ 


MATBBIALS 


J^teratuTe  l^jj^^ 
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Composition  Throagh  L^teratut^e 
What  Does \It  All  Mean? 
English  Workshop  -  Grade  11  ^ 

'  J-^-ea^iB^ye^d j:ng  u  -  '  , 

OUTLINE  '  '  '  .\ 

.  I.    Topic:    .^mal        ..  ." 

A.    Studfents  will  write  in  a  joumal<|^Ln  claps  every  ^day.    Journals  will 
be  checked  but  not  graded..    Suggestions  for  entries  are  listed  und6r 

PROCEDURES.        .  "  , 

II.     Topic:  N Writing  Assign/hents 

*  .  *    '  ^:       '   '  i  ^ 

A.    Career  writing  skills  ^        "  '  . 

1.  Job  applications  /     ^  ►  . 

2.  R^sufn^pal^sonal  dafta  sheets 
'    '           3.    Business  letters  , 

*  Career  oriented  repbrts    ,  4 

■  ■  ' 

/     *  -132-    .  *  ~ 


•S;  ■     B.    Hihat  Does  If  All  Meanf 

1.    ^Do  one  unit  each  week.    Each  uni^hes  a  specific  focus  (writing 
foi*  a  specific  audience,  w^lectipn  of  details,  satire),  , 

III.    Topic:    Caree^r  Search  * 

A,  All  students  will  do  a  career  research  paper.    They,  will  search 
fpr  materials  on  a  particular  career  in  the  Kesource  Center. 
will  maker  an  oral  and  written 'presentation!,  of  their  findings 

B.  Students  will  fill  out  an  applicatlWi' form  appropriate  to  their  v  • 
career  selection.    Thej^rill  also  write  a  business  letteir  anwerihg  ^ 

an  ad  for  a  job  in  the»  career  field.    They  will  submit  a  r^Qune 
m    \  •  with  this  letter.  '  '  — 

,  •  ■  •- 

PROCEDURES 

-        ■  r 

'     1.    Suggested  class  schedule:  # 

Monday  ^4"-%  Prewrite  activities;.    Use  films,  selections  from  ScOge,        ^  ^ 
'  ^  or  discuss  ideas  frbm  a  unit  in  What  Does  It  All-  Mean? 
•  Focus  is  on  generating  ideas. 

Tuesday     -  Writing  assignment  in  class.  ■\  ^ 

-  '        ;  \ 

Wednesday  -  Evaluation.^   Use  small  groups  to  discuss  iiidividual  papers; 

show  Selected  papers  on  overhead  projector;  individual y 
Terences  with  the  instructor.^  Stress  publiqaitioh  and  shaAf 


^  -of  student,  writing.  T^. 

^       •  ^  ^  ■ 

Thursday    -  Skill  Work.    Use  handbook  in  Composition  Through  Literature 

and  exercises  in  English  Workshop;  worlc  on  vocabiaayy,  spell- 
ing  and  punctuation. 

Friday       -  Revision  |nd  Rewriting.    Stiients  should  consider  the  follow- 
ing questioi?^:  7     '  ' 

a.  What  is  unnecessary? 

b.  nis  it  true,  sincere^ 

c.  Does  it  say  exactly  whaf^I  want  |p  say? 

^  •       d.  Is  there  a  main  point?  •       ,  ,  . 

e.  What  about  mechanics? 

Rationale  for  course . 

"The  trouble  with  bad  student  writing  is  the  .trouble  with  all  bad  writings- 
It  is  no^  spriojis,  and  it  does  not  tell  the  trui?h."  / 

Thi^  course  ti^6^^^  individual  writing  problltos.    TJhe  instructor  will  adapt 
clasV  activiti*  to  4et  the  need9*>f  the  students .    The  rationale  for  this 
course  is  that  laeas  must  pre ced^  Siting.    Students*  should  no#  write  "trrit- 
ing.'*    The  instructor  Will  devote  much  time  to  prewriting  activities.  , 

478    •■         ,  ^.  , 


Ea(ph  student  has  a  writing  f olde^ 

'    '  '  .  •  •'•  ^   ■        ■  '    .  '     *  ■ 

GradcsT  are  based  on"  finals  products »  not  ,on  drafts. 

Suggestions  for  joutnial  entries: 
Why  do  we  laugh? 

Wiat  is- si<^  humor?    Examples?  ^ 
^^^-^is  improper  humor? 
Write  ^  response  to  a  song,  movie,  book 
React  to. a  word:    war,  peace,  love,  trutht  fear r  loneliness. 
Can  roan  survive?  'Carf  he  prevail?        #        ^  * 
Life  on  other  placets?  ; 
Problems  our  society  has  not  solved 


What  kind^of  future. do  you  want?  • 
What  does  it  mean  to  be  mature,  wise,  happy,  gift«d»  cruel?. 
Who  ar^pi^  favwite  people?  ^ 
Your  strengths,  weaknesses? 

What.terrifies  ySP  -      ^  . 

..  _    '      ■  '       '  ■       ■'  .   .  ■  °"  '  '  ■■   -     •    -  '  ^ 

Why  do  we  have  myths2      *  '  /  ^ 

What  are  your  favorite  myths? 

...  .  ^  ' 

A  subject  about  which  you  hold  a  strong  opinion. 

Closely  observe  an  object.    Describe  its  essential  qualities.  ^  ^ 

What  is  'beautiful?    Ugly?  V  *         x  "  , 

>^at  surprises,  fascinate^^^?^  :^  . 

"  Probleins  with  mechanics  and  usage  should  be  dealt  with  on  an  individual  basis 
e~ept  when  the.^ntire  class  is  having  dimculty  with  a  particular  akiU. 


'    621    COMPOSITION    (3  -.5) 

COqRSE  DESicailPtlQM  .\  *   '  /     V  -  ^  :' 

This  course  irf  for  students  who  want  to^  iing:^e  their  writing  skills*  The 
Coixne  vfiix  f ocfcs*  on  expository  writing  and  will  include  ihst^uction''  In^ow  to 
^write  the  analjrtical  ess%  and  the . research  pa^        Maj or  ^<^s  are  for  each  stu- 
dent to^  find  ^  writing  voice        develbp     oiear  ^  'cpncibfi  prose  sty  Is  •  jStudents 
li^lli  work  .in  sniall  groups  and  time  will'  be  provided  for  frequent  Individiial  con- 
ferences /»lit}i  the  .instructor.  '  In.  addition  to  frequent  writing  activities,  Stu-. 
*dent$  will  read,  'discuss,  and^analyze  short  stot^j^es  'and  poems-    These  stot^ies 
K8nd  fioe^i^         sArve  as  sources  of  idpas  for  student  writing  and  as  ^models  of 
gppd^^it^ting.^    S-^rlldents  who  plan  to  attend' college  should  elecf  this  course.  If 
possible 3  %hey  sh<>uld  do  so  in  their?  junior  yeai*. 

■  "'^  ^^''i- '     '    '  u  ■  '  .  ■■  ^-  •  ■ .  •  ' 


1.  develoD  a  .cl^au?,*  direct  jprose' style.-  * 

&   /       "  '         ■       •  .r.         '         •  * 

2.  learn  that f^Qod  writing  has  a  point  to  it. 

'  ^      3.  art  of  revision  and  reifritihg.^ 

^.    U.  'Ms'e  detkilV*to^su]^port  generalizati-dns.  *        /:  * 
5.  ^use  transirtioijial  devices^  > 

6.,  ^  Aearnv  the  ^chjanics  of  writiryg  the  ^ries^^a?ch  'paper. 

. ■  ^  ..  V  .,;   „  ^  .       ^,  ■■•  '  ■  '      ..  *.         -  v.'  -        ■■ .  ,  ' 
Materials* 


]^ Advanced  Composition :  >   A  ^Qok  of  Mode^s  ^  for  wjltlng  -  Warriner ,  ,et  ^1 
AmeriCfan  Composition  and  Rhet<>ric  -  .Davidsqp      '        *  * 
Contemporary  Co!»pOSAtion  -  Peterson-  .  /  "  '  T 

Developing  Writing?  Skills  -  We^t    f     /  '  n     '  '     '  — 

Fxihddmentals ^  of  the  Keseaych  PaperJ  -  Leahy,  •        .  \ 

Guide  to  Modfenn  English      Qorbin  ahd  Smith  „         \  .  " 

The  Lively  Art^  of  ^.WrlHng:  >  J^ayne  '     •  '  ^   ^  ^ 

Writing:    Unit-Legsons  in  Qompositipn  -  Brbwp^  ^t  al* 


OUTLINE  r  >  V 

.. .  -  ■  .     '       ■  J  ■     .  -  . 

I.    The  writing  prbcesfe r  'prewrit^.,. vrc^ite,'  and  i*^write 


A.  Introduce  studerits  to  the  id^a  tbai;t  writing  is  a  process v  vl^h^iic 
the  value  of  thinking/b^s^ain^tormJLngJ^^  '       "  ,p  ") 

B.  .    Teach  Students  t6  narrow  dbwn  tlW     topics*    (Write  mpre*and  moi^e  about jf^ 

less  and  les$; )  /.  .  ^.      v.   .      '  ^  *  "      •  - 


C.  stress  the  value  of  close  observation.*  The  good  writer  is  the  perceptive, . 
and  sensitive  observer.  :m  ,  - 

D.  Show  examples  of  professional  wi^iters'  revisions.    Ekplain  that  profisaiona^ 
writers  often  write  many  versions  of  their "Irox*.. 

E.  Make  sxire  that  all  student9  know  basic  outlining  skills.  ,  .  , 

II.    The  paragraph  ,  •  ' 

A.  Review  the  basic  elements  of  the  i^aragraph-    Stress  the  tropic  sentence. 

B.  Insist  on  the  use  of  concrete 'and>  specific  details..  ^ 

C.  Underline  the  necessity  for  unity ;^d  coherence.  ^ 
^  D.    Do  exercises  on  diction,   /show'hoi^ diction  affects  tone-<      .  ; 

E.    Show  various  ways  to  end  a  paragraph,  •  ^ 

HI.    The  essay 

A.  Introduce  students  to  the  various it^es  of  essays:    expository /pe1:^onal, 
and  critical.  •         ,  »  .        :  * 

B.  Explain  the  use  of  a  thesis  statement  or  controlling  idea.^ 

C.  Show  various  transitional  devices.  ;  \  ,    /  '     ^  .  - 

D.  Teach  the  techniques  of  answering  essay  questions.  ^  - 

IV,    The  research  paper 

^A.    Lead  students  step  by  step  through  the  writing  of  a  research  feaper.  ^ 
B.    Thoroughly  discuss  the  use  of  sources.    Explain  that  a  source  must  Wceive 
credit  for  his  ideas  as  well  as  his  words.  ,  /. 

-      C.    Stress  the  technical  aspects,  especially  footnoting  tad  bibliography. ^ 
V,    The  journal  .     ,  . 

A.  Each  student  will  keep  a  journal  and  make  weekly  entries.  ^  . 

B.  This  journal  will  be  read  by  the  instructor  but  not  corrected.. 

PROCEDURES  ' 

1.  Each  student  has  a  writing  folder  in  which  he  keeps  all  his  work. 

2.  Students'  work  is  published  whenever  possible;  via  reading  aloud, 
ditto  masters,  overhead  slide^. 

481-     .    \  , 
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Students  must  leisOTi  to  crj.tici2e  th^iv  own  writing.    Students  will 
Woi^k  1^  8iftal,r  will  al^so  have  frequent  individual  con- 

f etwees  i^h^^he  iti!i|trubtor.«  The  Qlass  is  essentially  a  workshop. 

Eac^  asjiigiAinerit  ha9  a  d^nite  fpcusj,  e,g«  use  of  concrete  details  or 
.transitional  ije vices.  '       *  ■? 

^Inal  pl^dudSts^not  dra'f ta vill  ]be  graded. 

.     '■  V     '    ^ '  *     -.  ■    "''-J    • • 

The  i&i$ti:*MOt<;^  shouldl  devote ^much  time*  to  preirfrite  activities, 
t  Studeiata  wriite  well  only  when  they  care  about  x>r  are  li^erested  in 
the^V  jAxib^ciiB*    Whenever  possible  students  should  be  encouraged  to 
product  tneir  own  subjects.       »  -  -  ^  V  '  * 

■.      \  :    :  ■  ■  '-^  ■  ■.        ■  .,   •  ■  - 

Teachers^  should  set  up  an  individualissed  program  *  to  deal  with 
ipeqhanical  and  usage  Vrrors  ^    We  have  available  both  Individualized  , 

'English -and  the  Plain  Englisji  Handbook .  ~^     "7  ^ 

'Teachers  who  have  taugirt  this  course  have  found  the  ^^gnments  and* 
projects  in rEnd-of-Yeaj^^  Examinations  in  feislish  for  ^ollege  Bound 
Students  Grades  9-12  and -12,000  English  Students  and  Their  Teachers 
to  be  pajpticulariy  helpful. .  ^     '         -  ^  ^  ^  ~ 

A  portion  of  fclass  timfe  shoiUd  be  devoted  to  vocabulary  development. 


ij 


i 
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-CREATIVE  WRITING  ' V>»t  ° 5) 


COURSE  DESCRIPTIOH 


This  course       fl^slgnnrt  f 
to  write  nros«  and  ^►o«"^ry  axtd 


or  the  serious  *8ttident  writer.    Students  who  want 
wz^i^e  T.r.os«  «««  ...^..T  —  t^Ho  aire  willinfe.to  subject  their  Vork  to  the  teacher 
and  the  ciasn  for  cvaVaation  shoutld.  el^ct  this  course.  .Deadliiies  are  critical  and 
standards  w5U  be  enforced.    Regular  attendance- is  rtaindatcrt?y  ?ince  many  assignments 
do  not  lend  theni5;elv^«  to  "maVR-.up."    Theire  will  be  dalrly  writing  experience?. 

'  with" their  classmates  and  will  have  frequent  con- 


Students  will  shar^  their  work 
^ferences  with  the  ihntructor. 

OBJECTIVTf^ 

The  student  will: 


1.    observe  critically  ard  perceptively, 

4 


2.  learn  the , process  of 
3. 


prewrite,  write,  and  rewrite. 


experience  the  high  foments  amd  low  moments  of  Vriting.    "You  canH 
write  only  when  the  Inond  moves  you.    You  must  fbrce  yourself  to 
write  every  day."        *  /  ,  ' 


^.    write  each  day  withiut  too  mych  threat  of  criticism. 

5.    gain  more  confidence  in  his  writing  by  observing  the  writing  of 

his  pftorn ^  -      *  , 

a.    become  awar:=%  of  his  |>wn  style  at  this  period  of  time. 

7.  appreciate  the  permanence  of  his  writing  -  value  of  something 
permanent  in  a  disposable  world. 

8.  appreciate  the  personal  Value  of  I  journal. 

9.  through  research /become  acquainted  with  a  professional  writer. 

COURSE  CONTENT  >  . 

Materials 

1.  Eye  Openers:    A  Program  in  Writings/Awareness 

2.  Films  ^ 

3.  rilmstrips 
^.  Slides 

5.  Photographs  j 

6.  Paintings 

7.  Re  cordis  ^  » 

8.  Overhead  transparencies 

9.  Tape  recordings* 

' 483"  . 


■X38- 


ProjjBCts  -  wiil  countNas  thirty-five  percent  of  coiirse  grade 

1.  , Anthology  of  poetry,  essays,  short  stories,  plays  on  combinations 

2.  Journal 

3*  » Individual  choice  ^proved  by  teWcher 

M.  Research  paper  coverings  any  writer  of  the  student's  choice 
OUTLIKE  ' 

^Heeks  1-10         .  v   '  /  /  ^ 

1.  Study  of  the  narrative  and  descriptive  paragraph  in  additipn  to  the 
writing  of  dialogue. 

*  2.    Study  of,  short  i&tories  written  for  magazines  in  preparation  for  the 

writing  of  two  short  short  stories  by  the  student.    (1000-2000  words) 

'        *.  "  -  ^ 

3.,-  The  composition  of  a  short  short  story  followed  by  classroom  reading 
.  .      and  evaluation'. 

H.  Preparation  and  mailing  of  manuscript  to  a  selected  magazine  editor. 
Weeks  11  16 

,     1.    Ei'lms  -  "ThefEssence  of  Being  Human,'!  "Robert  Frost,"  "Edgar  Allen 
Poe,"  "Autumn  Frost  Country,"  "The  Crowd" 

2.  Filmstrips  -  "Stopping  By  the  Woods  of  Mr.  Frost,"  "How  a  Poem  is 

Made,^'  "The  Poetry  of  a  Nation,"  "The  Private  World  of 
Emily  itfipkinson,"  "That  Strange  Mr.  Poe,"  "The  Red 
Balloon,'*  VGlass,"  "The  Romantic  Period,"  "Reflections 
of  Myself,'^  "Leaf,"  "Pompeii  -  Once  There  Was  A  City," 
"00193,"  "Of  Holes  and  Corks" 

S 

^3.  .Structured  poetry  -  review  meter  and  rhyme 

Free  verse  -  show  students  different  types  of  free  verse  by  Vat^ious 
t  *  authors.    Emphasize  imagery^  figures  of  speech,  and 

symbolism. 

5.  Poetry  booklet  to  be  composed  for  a  particular  person.  * 

6.  For  publication  in  class  -  frequent  selections  of  poems  written  by 

the  students. 

.  * 
Weeks  17-19 

A  booklet  of  students'  writings  will  be  prepared  by  the  class.    They  will 
select  what  is  to  be  included  in  the  booklet  and  construct  the  booklet  themselves. 

' PROCEDURES 

I.  Each  student  will  have  a  writing  folder  containing  his.  work* 
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Individual  conferences  will  be  scheduled  whenever  possible,. 

The  classroom  will  be  a  laboratory.    Students  should  be  writing  in 
class.  ^ 

Out-of-class  writing -will-be  devoted  to  the  compl^etion  <^  the  research 
paper  and  the  project. 

Students  will  be  required  to  adhere  to  deadlines • 

Students'  works  wiJLl  be  entered  ia;  G|nte8     whenever  possible.' ^ 

Some  class  time  will  be  spent  reading  and  analyzing  both  professional 
and  student  writing.    A  flexible  model  of  analysis  will  be  constructed 
for  the  class.    An  example  might  be: 

A.  Vocabulary  .    .  ,  - 

1.  What  are « the  words? 

2.  Did  the  author  chobse  his  words  yisely?  ^ 

B.  Sentence  Structure 

Note:  '  C 

1%    variety  and  lengfth  of  sentences  ^ 

2.  patterns  .  .' 

3.  use  of  transitional  .devices 
.  H.    sentence  conciseness 

"     5.    placement  of  modifiers  ^ 

C .  Tone  -  • 

1.  What  is  the  tone?    Hok  did  tha'author  achieve  it?  ^ 

2.  What  is  the  relationship  between  tone  and  diction? 


623    FILM  gTUDY  AND  PRODUCTION    (l  -v  3) 


COURSE  DESCRIPTION 

In  ttiia  course  students  Vill  leagm  the  tediniques  of  flln-m^ing.  They 
will  vie^r  and  dlscusd  films,  read  and  write  reviews.    The  courtiie       Intended  to 
develop  discrimlnatitoig  viewers.    As  a  major  project  students  will  write  a  script » 
*«hoot  anji  edit  their  own  film,  ' 

.  OBJECTIVjES  • .  '  "      «  •  . 

The  student  will: 

!•    recognize,  the  importance '  of  f  ilm  *and  imdexytand  it  as  a  vediun  of 

ccx?27Buriiqation.  *  '  . 

A  _ 

2.  evaluate  a  film  logically  and  objectively, 

3.  understand  the  process  of  film  production, 

identify  both  tb'=!  technical  and  dramatic  elemsnts  of  given  films  ^ 

5 .  present  both  written  and  oral  e valnations  of  films • 

6.  lean-  to  edit^filma. 

'  ^  7.    i^ake  a  wuper-B  film.  , 
,8.    learn  to  idcn'^'ify         step  by  ^tep  processes  of  super--8  production. 
OUTLINE        '  ^  I  ^ 

I.    Time:    Week  1  >  .  \  . 

■  -  .  ' 

•Topic:    Introduction  to  Film 

A.  Films  to  be  viewed:   v  t 
1.    "Photography  -  How  It  Works"  -  Kodak 

2..   "Basic  Film^ Terms"  -  UNH  ^ 

B,  Learn  basic  film  terms  ^ 
II.    Time:    tfeek  2 

^pic:    Film  Techniques  ;^nd  Appreciation 

'  /'  ■  ■ 

s  to  be  viewed: 

Basic  Movie  Making"  -  Kodak 

Movies  Move  People"  -  Kodak 

ohe  Stor^r  Bfthrnd  Film"--  Kodak 

A'"  -  xsm  ■  ' 

Omega"  -  UMH 
Time  Out  of  War"  -  UNH 
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.    .  B.'  Discuss  techniques  usjBd.  .  . 

III.    Ti»8:    Week  3     ^  ■^    '   '  . 

topic:;   Creating  Moods  ■ 

A,  '  FilifB  to  "be  used: 

1.  "Moods  of  Surf ing.'*"  -  PRIME 

2.  "Turned  On"  -  PRIME 

"Uaf'-'- -  PRIME       ^  :  . 

'         Miscelianeous  fiims  from  PRIME 
•  „     5.    "Worth  How' Mant  words"  -  Kodak 

.6.    VHow  Winning  Tednage  Movies  Ar6  Made"  -  Kodak 

B.  Discuss  techniques  used. 

"  C.    How' does  one  create  moods?  V  , 

IV.    Time :    Wpek  U  /  "     '  - 

Topics    Great  Themes  in  Literature 

.    A.    .Films  to  be  used: 
^  1,  -  "The  Lottery"  7  PRIME 

2m    "The  Secret  Sharer"  -  PRIME 
.  3.    "Conscience  in  Conflict"  -  OMO 
'  '    H.    ^Authority  and  Rebellion"  -  tJMO 

•B.    Evaluate  fiims. 

C.  Diiscuss  connnon  themes  found  in  films. 

D.  Relate  films  to  books  students  have  read. 
V.    Time:    Week  5 

Topic:  Documentaries 


A.  Films  to  be  used: 

1.  "Gate  73"  -  PRIME 

2.  "End  of  One"  -  PRIME  . 

3.  "Sheep,  Sheep,  Sheep"  -  PRIME 

I*..    "Glass"  -  PRIME  '  ,  ' 

5.    "Nanook  of  the  North"  -  PRIME 

B.  Evaluate  films.  ^  ■ 

C.  How  does  a  documentary  differ  from  other  types  of  film? 

VI .    Time :    Week  6  '  V  '  , 

Topic:    Film  As  Art  ,  4^7 
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A.  r  Films  to  .be  us6d: 

,1.  ."The  Art  of  the  Impossible"  -  UMO 
2h  ^  "Pas  de  Deux"  r^PRIME 
:•     .     '  *   3.^  "Drea»  of  .Wild  Horses"-  PRIME 
'       Ml    ".Tfje  interview"  -  UMO  ,  .* 

V.    "Autumn  (Frost  Country)"  -  PRIME 
»      f  6.    "Bolero"  -  PRIME  ,  , 

■"     '-.^  « 

B.  Discuss  films.'  . 
yil.    Time:    W^ek  J  .    .  -  , 

Topic:    Man's  Inhumanity  to  Man 

A.  '  Films  to  be 

,  1.    "An  Occurrence  at  Owl  Creek  Br id^"  -  , PRIME 
2.    "Chickamanga"  -  PRIME'     '  ^  .  ^  \  *  /' 
*  3.    "The  Lady  or  the  Tiger*'  r  PRIME  > 

"Mockingbird"  ,-  UNH   /  .  \  ,  ;      .  ' 
5.     "The  Han<i"  -  UNH  .     -  ^ 

B.  Evaluate  films  according  to  techniques  used. 

C.  Discuss  lessons  to  be  leaz*ned. 
Vlli.    Time:    Weeks  8  and  9 

Topic:    Values  '  . 


Films  to  be' Aised: 

J.  "When  Parents  Gi?ow  Old"  -  UMO  ^ 

*  2.  "Trouble  With  the  Law"  -  UMO 

3.  "Clown"  -  PRIME 

;  ^  "My  Country  Right  or  Wrong"  -  UMO 

5.  "The  Wall"  -  PRIME 

6.  |Red  Balloon"  -  PRIME 

7. '  rNufnber  00X73"  -  PJUME 

8.  "Toys"  -  UNH        '    .  .  \ 

9.  "Eye  of  the  Storm"  -  PRIME  .  ^  ^ 
^  10.  "Foxfire"  -  PRIME 

B.    Evaluate  films.  • 

IX.    Time:'  Week  10 

'     Topic:    Vocational  Information 

A.    ^Rlms  to  be  used: 

1.  ^"Decisions,  Decisions"  (Career  Resource) 

2.  "Women  in  the  WorJ-d  pf  ^Work"  -  PRIME 

3.  "Jt's.Up  to  Youy  -  PRIME, 

Hi  ''Br^nd  Names  and  Labeling  Games"  -  PRIME 
5.    "CHemical  Feast"  -  PRlMfi 
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6.  "What  ShaU  I  Be"  -  PRIME  ' 

7.  "Your  Job  Applying  For  Pt"  -  PRIME 

8.  Miscellaneous  films  froh  PRIME 


B.  ^iscuss  films • 
X,    Tiijie:    Week  11 , 

Topic:    Social  Comment /Human  Relations 

•/  ■         '        '       '    ■  ' 

/  A,    Films  to  be  used: 

/         1./   "The  Doodle  Film'^  -  UMO 

/  ?.    "Hta  B?om  Aran"  -  PRIME 

3.    "Geronimo  Jones"  -  UMO 

■t  r 

B.    Discuss  films.  •* 
Xi;  Time:    Weeks  12  and  13  J 
Topic:  Animation 

A.  Films  to  be  used:,  ^> 

1.  "Hew  Hop"  -  PRIME 

2.  "Collage"  -  PRIME 

3.  "Clay"  -  PRIME  ^ 

"Masque  of  Red  Death"  -  PRIME 

5.  "The  Great  Toy  Robbery"  -  UMH 

6.  "Hangman"  ~  PRIME 

7.  "Blaze  Glory"  -  Pyramid  Films  -  $15,00 

8.  "String  Bean"  -  PRIME 

B.  Discuss  films.  , 

C.  What  purpo$e  does  animation  serve? 
i).    Discuss  typ6s  of  animation. 

*E.    Review  use  of  camera,  lighting,  and  filming. 
F.    Discuss  how  to  make  an  animated  film, 
XII.    Time:    Weeks  14,  15,  and  16 

Topic :    Make  An  Animated  Film 
XIII.    Time:    Week  il  ' 

Topic:    Work  with  Film  - 

A.    Films  to  be  used:  J  ^ 

1.  "How  to  Make  a  Movie  Without  a  Camera"  ~ 

2.  "SpaiTOw"  -  PRIME 

3.  Terry  Sotiriou's  films  ^qq 


*       B«    Discuss  techniques .used. 

C«    Paint,  draw,  and  scratch  on  film* 

D.  Edit  films. 

E.  Pi_ck'  sound  tracks  for  films. 

F.  Edit  animated  films.. 

G.  Assign  Exploring  the  Film  -  Chapter  IH  (pp.  165-177) 
XIV.    Time:    Week  18 

Topic:    Film  Festival  and  Evaluation 


A/   Films  to  be  used; 

1.  Students'  animated  films. 

2.  Students'  painted  films. 

3 .  HoTnemade  movies . 

-    H.    Films  from  PRIME  \  — 

B.    Discuss  and  evaluate  films. 

C  .  Discuss  current  trends  in  film  making. 

D.  DiscuSs  current  films. 

E.  Review  techniques  learned  during  the  course. 

F.  Get  student  reactions. 

G.  Discuss  television  films. 

TEXT:    Exploring  the  Film  •  Kuhns  and  Stanley 
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•    :    •  625    FUNDAMENTALS  OF  BUSINESS  EHGLISH    (1  -  3)  ' 

COURSE  DESCRIPTION  *' 

This'  course  covers  the  basic  technical  skills  needed  for  competent  htuslneaa 
connminications  -  spelling,  punctuation,  ftmctional^grartmaj.  *^*P^*?ii"*J;°?-^^^ 
tence  sense,  clarity  and  style  -  along  with  extensive  work  on  busijiess-related^ 
vocabularies.    Class  procedure  will  include  proofreading  and  writing,  small  group 
nresftntations .  lectures,  field  trips,  and  guest  lectures.    This  course,  or  an 
e^^?lJj  ?es;.  is  ^^quired  before  entrance  to  EFFECTIVE  BUSINESS  COMMUNICATIONS.. 

OBJECTIVES  ^  \* 

The  student  will:  .        ^      ^  . 

i.    leam  to  write  clear,  concise,  complete,  courteous,  and  correct 

business  comrnunicatipns . 

.2.    become  familiar  with  pff ice.  etiquette,  ethics,  and  common  practices. 
3.    leam,  business-related  vocabularies.  .  -  /  • 

OUTLINE 

1    I.    Preparing  to  build  skill  in  busilAss  communicatioRS.    (S  days) 

.  •  '  .  - 

A.  The  power  of  speaking  and  writing.    Pp.  2.7^n  text:  Business 
English  In  Connnunication*  ^  ^  . 

B.  The  qualities  of  business  communications,  pp.  8(- 15  in  tfext. 

C.  Proofreading  and  proofreader's  marks. 

D.  Test  over  sections  IS2.  * 
II'.    Using  the  language  of  business  communications.    (6  weeks) 

A.    NovBis  —.words  that  name  persons,  places  and  things,  pp.  16-27  (6  days) 

1.  Kinds  of  nouns       .       \  , 

2.  '  Capitali,zing        ,  . 

3.  Plurals 
Possessives 

5.  Proofreading  for  noun  errors 

6.  Test  Section  i  -  nouns  -  • 


Pronows  —  words  that  take  the  place  of  nouns,  pp.  28-;J6  (3  days) 

1.  Kinds  of  pronouns  '  . 

2.  Person,  gender  and  case  of  pronouns  -  agreement  ^ 

3.  Proofreading  :  ^ 
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C»    Verbs  --  words  that  phow.  action/' PP-  37-5M  (8  days)  -  ^ 

1;  Diagnostic  Test  in  Veri)s  (supplemental^xeroise)  t 

.   2.  Kinds  of  verbs  ^  ^  •  ;\ 

»       3,  Principalj>arts ,  voice,  and  ^roood        '  '  / 

.  Tense,  of ^iferbs  ^  -  '  - 

S»  Irregular  verbs  ^     '  .  ' 

6.  Spelling  of  some  il^regular^  verbs  -  the  doubling  rule* 

7.  Verb^is  .  v        •  '    '  '  V     '  * 

8.  All  verbs  synthesis  arid  proofreading^  • 

9:  Test  .  " .     •<.  <    •     *    '  if:     '    '  n 

Agreement  of  rrouns,  pronouiis,  and  Verbs, 'pp.  55-M  in  test' de^s)  * 

Iv  Agreement  of  subject  and  predic^ate 

2.  Agreement  of  pronouM  and  their  ant^ecedents     .  ^' 

3.  Synthesis  .of  igreeMn    and  proofzi^ad^u'      .  / 
^.  Test  "  1         "  .  ■ 

£•    Adjectives  and  advei^b^p words  that  describe,  pp.  6^-1^3  in  , text  (1  week) 

1.  Comparison,of  ^adjdfctivesj  absolutie  adjectives  ^ 

2.  Adverbs  -  comparison  and  formation^ 

3.  Using  adjectives  and  adverbs  correctsLy  ;  ,  * 
"F.    Prepositions  and  conjtinctions  Cl  week)  *  • 

1.  Prepositions  required  by  certain  words  .    ,     .  '  ^ 

2.  Conjunctions  and  conjunctive  adverbs  •  . 

3.  Parallel  Construction  .  ;  <        •      '  ' 
Synthesis,  correction  and  proofreading  ,  * 

5.    -Quiz/^  '  '  ;     ,      '  ' 

G.  Spelling  apd  speech  checkup,  sectiot^fe  1-8*  C2<^3.dayp) 

H.  General  Review  of  sections '3-8  (Unit  TWot^in  the  book)  using  siipplemefital 
exercises  followed  by  a  test. 

•>        .  ^  ^         •■  ,  .  ■  •     ■  '  ■  . 

Controlling  ideas  by  using  punctuation'..   (3  weeks)  • 

A .    The  period  ,  ' 

The  question  mark  and  exclamation  point 

C.    Expressing  hymbers  pp.  91-;93.  •  v       '   .  ^  V 

D"-'    Using  the^  comma,  pp.  95-lOH  in  text.  '        ^        ^  , 

E.  Using  the  dash,  semicolon,-  colon,  pp.  105-112  in  text. 

F.  Other  punctuation  marks  '       '  492 


QuotSit ion  marks 
2.  Parenthesis 

-3.  Ellipses 
^.  Virgules 

,-5.  Brackets 


Order  and  spacing  of  puncti 
H.     Review  bf  all  punctuation 
;     .  r.    test  '  .  - 

^  IV.    Homonyms  and  Simil#r  Words  (1  1/2  -  2  weeks)  •  ^ 

A.  Homonyms  .  ^ 

B.  Similar  words 

C.  Compound  wprds  •  ^  . 
'  D.    Test  on  homonyms  and  similar  words  or  daily  quizzes 

V.  Expressing  Ideas  correptly,  pp.  151-161  in  text ^(2  weeks) 

A.  Clauses  and  phrases  '  . 

,^    1.  Clauses 

.2.     Phrases  '  ^ 

3.     Dangling  Elements 

B.  Writing  effective  sentences  and  paragraphs,  pp.  I6l«178  in  text. 

*     1..  Unity 

2.  Coherence 

3.  Emphasis 
Paragraphs 

5.  Euphony  and  positive  language 

6.  Wom-d\it  expression  and  redundancies 

7.  Sjmthesis  and  application  ; 
8^  Te^t                                                             [  - 

r 

VI.  Word  Division 

VII.    Comprehensive  test  of  writing  and  proofing  skill  covering  all  material  to^ 
page  180  in  the  book.    Emphasis  is  on  application  of  skills  learned.  (2-3 
— "-""aays-Tevlew  wim  supplemental  sheets)  \ —  — ^"•^  """^  ^"^^^ 

VIll.    Speaking  and  listening  (2  weeks) 


A.     Your  voice  and  speech,  pp.  384^392  in  text 
1.  Phonation 
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Pitch  .  . 

b.  Intensity 

c.  Duration  /  •  ' 

d.  Quality 

.2.    Articulation  \ 

a.  Vowels 

b.  Consonants 

c.  The  letter  "r" 

d.  Tongue  twisters  M  iB^ 

3.  .Record  voices  and  evaluate  with  speech  rlfiffr^heet, 

B.    Lemming  how  to  listen,  pp.  393-if02  in  text 

1.  The  importance  of  listening 

2.  Listening  to  obtain  information 

3.  Listening  to  solve  problems  . 

a.  Defining  the  problem  .  " 

b.  Explore  and  analyze 

c.  Concluding  and  evaluation 

Listening  to  persuade  or  to  dissuade  . 

a.  How  to  win  an  argument 

b.  Skill  Builders  39-C 

c.  How  to  use  logic  (supplemental) 
5.    Using  the  *Tele-trainer" 

.    Business  Vocabulary  (2  weeks).    All  lists  are  supplemental. 

A.  General  business  and  office  terminology 

B.  Insurance  terms 

C.  Credit  and  banking  terms 

D.  Basic  mec^iccil  terms  (roots) 

E.  Civil  Service  and  business  forms 

XY    Progress  Quiz  -exercises  ip  the  text,  numbered  the  same  as  sections. 

Activity  -  Exercises  from  the  workbook  which  have  been  tbermofaxed  «nd  are 
clearly  marked  in  the  files.  * 

Supplemental  Exercises  -  Drills,  practices,  etc.,  wh'ich  have  been  typed  and 
duplicated  and  are  stored  in  the  file  chronologically  along 


with  the  Activities 


Tests  -  Tests  are  stot*d  in  the  files  chronologically  by  unit. 
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COURSE  DESCRIPTION         ^  \ 

Emphasis  in  the  course  is  on  the  "how-to's"  of  business  writing 'and  speech. 
Important  units  are:     (1)  Business  Letters  (Resumes  and  Letters  of  Application, 
Sales  and  Promotion  Series,  Credit  and  Collection,  and  Adjustment  and  Complaint); 
(2) -Speaking,  Listening,  Telephoning,  Interviewing,  and  Conversation^,  (3)  Ethical 
responsibilities  of  the  bus|(U|  writer  —  both  employer  and  employee.  ^ 

  bures.  discui^sions ,  field  tri>»',  gu^st  speakers, 

oral  reports*  group  pre^Bl^^K^and^  a  great  deal  of  writing  and  analysis  of 
writing.    Successful  compWiP^f  FUNDAMENTALS  OF  BUSINESS  ENGLISH  (or  an  ade- 
quate grade  on  the  exemption  test)  is  required  before  taking  this  course.  Also 
required  is  typing;  ability. 

OBJECTI\i:S  ^  '  « 

The  student  will: 

1.  learn  to  write  clear,  concise,  complete,  courteous,  and  correct 
business  communications.  *  . 

2.  become  familiar  with  office  etiquette,  ethics,  and  conwfton  practices* 

3.  learn  business-related  vocabularies. 

OUTLINE  '  s 

I.     Preparint^  to  write  business  leters  /  pp .  182-208  in  text  (1  week) 
'  A.     Pa^rts  and  styles  of  letters  '       .      ^  , 

B.     The  tono  of  the  business  letter,  pp.  209-218  in  text 
II.     Everyday  business  letters,  pp.  220-228 
A.     Personal  business  letters  (U^days) 

1.  '  Invitations 

2 .  Reservations  * 

3.  Obtaining  speakers  and  congratulations  * 
U .     Quiz  '  ^  ' 


B.  Letter?  that  seek. or  supply  information,  pp.  229-237  in  text  (U  days) 

1.  Inquiries  and  requests 

2.  Answering  inquiries  and  requests 
•3.     Supplemental,  writing  assignment 

C.  Letters  involved  with  ordering  goods,  pp.  238-246  (4  days) 

1.  Order  letters  j 

2.  Tdst  over  sections  B  and  C  (pp.  229-246)  .      '  i 

o  495 
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D.    During  on-the-job  training,  those  students  in  school  ^ill  go  with 
busiTies$  classes  to  the  O.P.  Room  for  team  teaching  of  letters  and 
techniques ♦ 

III.    Sales  Letters,  pp.  248-272  in  text  (3  weeks) 

A.  Planning,  and  writing  the  sales  letter 

1.  Planning 

.a.    The  sales  8t€^^  % 

^*  Th^M^P^P 

^^it^^^B/F  techniques 

d/  Si^llBIPntal    xercises  , 

e.     Skill'Builders  2U-A.  p.  259 

2.  Writing  the  saxes  letter 

a.  SkilJ  Builders  2U-B,  2U-C,  2U-D,  2U-E 

b.  Activity  22  .^^  * 

c.  The  newspaper  .  , 

B.  Sales  letter  systems  and  methods 

1.  Sales  series 

2.  Bus ines  'Promotion  letters 

3.  Form  le era 

C.  Test  ovei*         s  letters 


IV.    EmploymiBnt  Ir  *  pp.  273-  9u  (     veeks).    This  lead^   ^  to  and  culminates 

in  Senior  Car-  Jay. 

A.  The  lette  application  m 

X        ■    •  ■ 

1.  Types   )t  application  letters^ 

2;     Partn  of  application  letters  ' 
3.     Planning:  the  letter  of  application 
Skill  -uilders  26-A,  p.  286 

B.  The  Dat     .  • 

C.  Other  '  -r-r     --^nt  Letters 

 .  '1.^ — Ti  and  i^ollow  uf  lowmora   '  '  —  ^— — ^  

2.  Accp*-  —  -    or  declining  a  position 

3.  .ettti'"^     '  resignation 

Refe^n*      letters  '  , 


D.     The  intei'v        and  applications 

1.     Video->tape  interviews 
2*    Supplemental  applications  h  V'^ 
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V.    credit  and  collection  letters,  pp.  295-319  in  text  (2  1/2  weeks) 
/.    Writing  letters  about  credit 

1.    The  bases  and  typeS  of  credit 

2  J  Extending  and  refusing  credit  ' 

r 

B.    Collectio^,  letters 

1.  The  collection  seriea 

2.  Other  collection  meth^s  • 
VI ^    Adjustment  letters,  pp.  320-336  (1  1/2  weeks) 

A.  Direct  vs\  persuasi      adjustment  requests 

B.  Handling  adjustment  letters 

Vll.    Other  written  communicatiolls ,  pp.  337-361,  370-381  in  text  (2  weeks)' 

A.  Memoranda  and  telegrams 

B.  Business  r^-  "t^ 

C.  Your  respoT-    hi:      -a  as  a  business  writer 
PROCEDURE  . 

A 'letter  will  nee  a  week  in  business  class  on  days  whan  timm  tests 

are  git^"  T^acLrs  ir  business  Department  will  grade  carbon,  of  thasa  lett«i 
-nr  technique.  ^ 
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COURSE  DESCRIPTION 


627    READING  WORKSHOP    (1.  2) 

4' 


Basic  reading  skills  will  be  emphasized  in  this  course.    The  course  will 
focils  on  study  skills  needed  in  other  subject  areas,  increasing  your  reading 
vocabulary,  and  reading  for  pleasure.    There  will  be  daily  short  reading  assign- 
ments with  comprehension  checks,  as  well  as  outside  reading  of  the  stuSents* 
choice. 

OBJECTIVES 

The  studetit  will: 

-further  develop  his  reading  vocabulary. 

2.  iraprove  hir  coiTv}^phension  . 

3,  necome  familiar  with  basic  study^ techniques .  * 
lear^:  to  critically  analyze  m^=>^  '.rial. 

5.     enjov  independent,  functional     and  recreational  reading. 
MATERIALS 

SRA  Reading  Lab  Ilia 

SRA  Reading  for  Understanding  / 

Reading  for  Meaning 

How  to  R^ad  Your  Newspaper 

Reading  Comprehension  Workshop 

Learning  Words  in  Context 

Reading  Skills  for  Young  Adults 

Skills"in  Reading  1  and  2 

Tactics  in  Reading  III 

The  Reading  Line 

Tactics  B  in  Reading  *  . 

Portland  gt^ss  Jierald 

Suggested  teacher  source  materials :  ^ 

Teaching  Reading  to  the  Untaught  by  Michael  P.  O'Donnell 
Improving  Reading  in  Every  Class"  by  Ellen  L.  Thomas  and  H.  Alan  Robinson 
Diagnostic  and  Remedial  Reading^  for  Classroom  and  Clinic  by  Robert  M.  Wilson 


.  PROCEDURES 

1.     Suggested  class  schedule:    Weeks  I  and  II 


A*    Testing  to  determine  eacn  student's  individual  reading  levels 

(independent,  instructional,  and  frustration),  including  rata  of 
reading,  comprehension  4bilitie8.,  and  recognition  of  isolated  words. • 
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B.  Inveintory  of  Study  Skills  to  be  given  to  each  student. 

C.  Introduction  of  indeoendent  reading  and  attendant  record-keeping 
materials .    ;  -  \  .  , 

'    D.    Determination  of  program  for  each  student;  materials  to  be  used, 
goals,  skills  to  be  stressed.    This  is  to  be  done  with  student 
through  individual  conferences.    Each  student's  assessment  of 
own  needs  to  be  considered  as  well  as  teacher  evaluation. 

2.    General,  class  schedule:  ^ 

Monday      Ind  vidual  or  small  group  work  on  study  skills  and  vo  ||ulary 
^development . 

Tu?sdav  -  Class  use  of  newspaper.  ^ 

Wednescay  -  Individual  or  small  group  work  on  study  skills  and  vocabulary 
devel  ^ment.  , 

Thursaav  -  Individual  work  ci  speed  and/or  comprehension 

Fridav  -  Independent  reading;  teacher/student  conferences  ,  / 

As  far  as,  possible,  each  student  will  work  individually,  on  his  own 
program  for  improvement  at  his  own  rate,  under  teacher  guidance.  Fre- 
quent evaluation.-        indiviaual  progress  and  program  are  to  be  n^de 
throughout  the  cc  -^^^  with  tne  assistance  of  the  student 

3.     SugRCJ   ed  Activit I 

A.  'cider  -  Each       ident  is  ro  keep  a  folder  in  which  he  records  his 

and  h      teacher *s  assessment,  his  program,  his  progress, 

a  rec     .  of  books  read  and  activities  followed.    This  ^ 

folde     is  also  tc  include  a  list  of  his  own  spelling,  and 
vocabuxary  words 

B.  Newspaper  -  edirorials  anc  news  items:     facr  vs.  opinion 

study  skills  -  sequence 
headlines:    vocabulary  development 
scanning  for  facts 
consumer  problems 

n.    Textbooks  in  other  contenr  areafii  -  bow  to  T^ad  material  <PQRST) 
»use  of  table  or  contents,  index,  glossary 

^ — _ — - — — -     ""■§f)ecial  aids  — ^ —  ^ — '  '  """^^ 

technical  vocat)ula(ry  • 
how  to  read  anc  use  charts,  graphs,  maps,  and  illustrations 

Assorted  texts  (drivers'  manual,  mfedical  guide,  consumer  reports, 
cookbooks,  train  and  bus  schedules,  appliance  manuals,  phone  book) 
use  of  charts,  ct-agrama ,  graphs 
rate  of  reading 
following  directions 
evaluating  data  499 


'  E.    Library  -  tools  in  library  to  be  used  in  content  areas 
use  of  card  catalog 
* alphabetizing 

wise  choice  of  books  for  pleasure  reading 
Other  Suggestions 

A.  Vocabulary  development: 

Incorporate  spelling' instructioji  with  writing  d^fe4ir!tl|p 
'  Learn  <words  in  contextual  settings  ^ 
Learr  by  exoerience  ^ 
Instruction  and  practice-  in  use  of  Qontext  clues 

B.  Comprehension  <  * 

Inphasiz.3  irpecific  skil^.       organization,  determining  main  idea, 
important  details,  generalizations ,  drawing  conclusions 
'  y^ivy  ryT>oii  of  ouestions   ^iSKed  -  literal,  interpretive,  applied 

C.  Reading  Rate  , 

Help  students  to  evaluar^  materials  to  determine  appropriate 
reading  rate  -  ^ 

Provide  wide  variety  cr  materials  ^ 
Work,  against  time  if  comprehension  rate  ^permits  * 
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^  630    PLAY  PRODUCTION  (1-5) 


COURSE  DESCRIPTION  ^ 

This  course  is  designed  for  those  who  >*ant  to  learn  ill  aspects  q|^«t#ging 
a  play  and  like  to  learn  by  doing     Lach  etess  will  select  an*produc«  a  mm- 
act  play  of  its  own.     In  the  process  eveiyane  will  ^eam  the  fun<laioentals  of 
acting,  directing,  set-design  and  construction,  costuming,  make-up,  and  sound 
effects.    Each  student  will  select  one  area  to  specialize  in  aiid  actually  do 
for  the  play.    Several  field  trips         planned.    Course  method  is  primarily 
discussion  and  actua'l  group  work. 

■     m.       ■  ■  ■ 

OBJECTIVES 

The  student  will:  » 

1.  gain  a  working  knowledge  of  all  aspects  ot  live  theatre—both 
artistic  and  technical— by  having  the  class  select  and  produce 
a  play^ 

2.  develop  expertise  in  one  or  two  specific  areas  of  the  theatre  by 
research,  plan  and  performance  of  that  aspect  in  the  production. 

3.  in  the  course  of  the  semester,  develop  a  spirit  of  teawork  and 


an  appreciation  and  respect  for  others'  talents;  if  not,  the 
production  will  fail,, which  is  an  educational  experience  also. 

become  familiar  with  play  production  on  the  amateur  level  as 
an  introduction  to  the  world  of  the  perfotining  arts  and  career 
possibilities  within  this  multi- -faceted  field. 

5.  practice  oral  communication  of    ^eas  atod  opinions  in  clear, 
tactful,  and  logical  terms. 

6.  learn  about  his  personal  assets  and  liabilities  through  the' 
interdependence  of  play  production. 


OUTLINE 


^  Students  will  be  expected  to  read  one  play  a  week  outside  of  class  and  report 
on  file  cards  and/or  orally.    Each  file  card  should  contain:    title,  author,  num- 
ber of  acts,  number  of  characters  of  each  gender,  setting  (time,  place,  etc.)  and 
number  of  set  changes,  a  three-sentence  plot  synopsis,  and  a  reooimendation  as  to 
the  play's  appropriateness  for  production  in  the  high  school. 


I.    Why  put    ^n  a  play?    (2  days) 

A.  Reau  ard  discuss  -ages  1-^  n  text  .  Play  Productxon  in  the  High  School- 
E.     Record:.    ''The  Cocktail  Part-- 
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I 

AA^^^^Bljjlpns  should 'be,  ta|>^BM|ke  st^dVRt  liiMielf 
l«i|^BfP*a5te  brief  evaluat^B^^. 


il.    Acting  (H  weeks) 

and  others  in  the  cl2 

A. -    The  voice,  pp.  63-72  in  text. 

!•    Being  heard  .         '  . 

a.  Breathings  exercises  .  ^  v 

b.  Breath  control  and  projection      ,  " 
•\2.    Being  understood 

'  a..  Tongue  twisters     '  , 

b.  Ogden  Nash  poems  .  '  ^ 

c,  Enuhciatibn  and  dialect  ^  . 

B.  The 'body  "  * 

1.  Analyze  individual  habits  and' gestures  from  presentations  which 
have  been  videotaped.  '  ■        '   ^      '  . 

2.  Bead  and  discuss  72-7H  in  text. 

C.  Stage  Orientation,  pp.  7^-84  in  textl 

1.  Learn  terminology  and  chart,  p.  "SS.  ,  ^  . 
^.     #7,  p.  91  , 

b.     Visit  a  theatre  or  stage  at  Mahoney 

2.  Crosses,  exits,  entrances 
P         a.     #8,  p.  91 

b,     #9,  p.  91 

3.  -Balance 

4.  Field  trip  to  Mahoney  or  Thaxter  Theatre, 

D.  Building  a  Character,  pp.   BH-90  in  text, 

1.  p.  91 

2.  #11,  p.  91 

3/    Class  trip  to  a  play  or  movie;  analyze  the  acting* 

E.  Student ^memorized  acting  presentations. 
III.    Statecraft,  pp-  93-167  ^n  text  (4  weeks) 

A.     The  Stage 

1.  Traditional  Proscenium 

2.  Arena  Staging 
,  a.     #1,  p.  170 

 — The  Thm^.t  5Tag4  —  ■  —  


Read  pp.  25-30 
B.     Scenery  *  ^ 

1      Read  99-171 

a.  #3,  p.  170 

b.  #6,  p.  170 


V-' 


P 


c.  Make  a  model  set  for  ooe  of  the  pj.ays  read  outside  of  class. 

d.  .  #18,  19,  p.  171  502 
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IV.  Production 

At  this  point  no  syllabus  can  accurately  predict  or  outline  what  is  to  be 
done.    That  will  depend  on  the  group  of  students  involved  and  the  available 
resources.    With  the  exception  of  the  last  three  weeks,  the  rest  of  the  semester 
will'be  spent  in  production  of-a  play.     It  seems  that  it  best  serves  the  purpose 
of  thir  course  outline  if  iDetbods  of  control  and  organization  are  listed,  rather 
than  ar  outline  -  since  play  production  requires  simultaneous  work  with  many 
facets  of  theatre.  • 

1      The  director  (teacher)  should  select  the  play  -  not  the  students. 
He  can  best  evaluate  the  talents  and  skills  of  the  class. 
* 

Non-acting  people  should  be  immediately  organized  into  small  groups 
to  cover  technical  areas.  -Each  group  should  elect  a  "leader.?' 

I.     Daily  individual  or  group\iles  should  be  kept  so  the  progress  in  ^ 

every  tii^^^*"^        ras ily  checked.  *  »  . 

U      Weekly  m':ietings  of  '*leaders^^ould  be  held  to  coordinate  efforts. 

5      Production  deadlines  should  be  clear  to  everyone  by  the  beginning 
of  the  second  week  of  rehearsal. 

6.  No  prompter  should  be  used. 

7.  Regular  student  self revaluations  are  useful  in  keeping  all  students 
working. 

8  Acting  people  not  immediately  needed  on  stage  should  be  told  to 
report  to  a  technical  group  to  help  them. 

9  An  assistant  to  the  director  is  useful  for  taking  notes,  checking 
blocking,  etc;  *  , 

IC      If  there  is  a  large  group\  parts  can  be  doubled  with  each  student 
performing  half  the  performances . 

1^      Elaborate  lighting  or  set  shows  should  be  avoided  in  cramped  areas . 

V.  Post -rehearsal  analysis  (1  week) 

-f  things  work  out  as  hoped,  the  class  will  be  able  to  present  a  play  for 
other'classes ,  or  even  the  school.    If  the  group  wants,  the  play  could  be  entered 
in  the  One-Act  Aay  Festival  in  the  spring.    In  order  for  this  course  to  work  as  - 
it  shiK-fl,  TftS  tioupmdllmi  of  some,  ef  tho  other  dapar»wpTH-«  uU]  hfi  neceaSftrYr  

VI.  -Srrrytelling 

Tht  last  three  weeks  can  be  utilized  for  this  fascinating  Meld.    It  requires 
different  skUIs  than  acting  and  shows  different  versatilities. 
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/ 

A. 


What  is  storytelling? 


i.  History 
^  2.    Contemporary  sources 
3.    The  professional  storyteller 

♦  *  ■      *  ' 

B.    Student  stories 

1.  Each  student  shpuld  resear<2h,  learn  and  present  a  story.  \^ 

2.  Filmstrip,  illustrations  or  props  can  be  used  to  good  advantage. 

3.  The  best  storytellers  and  films  can  go  to  the  elementary  schools 
for  pi*esen  tat  ions. 


READING  LIST 

Aeschylus  Agamemnon 

Seven  Against  Thebes 
Sophocles         Oedipus  Rex 

-Oedipus  at  Colonus 
Antigone 
Electra 

Euripedes         Medea  (Jeffers  Translation) 

The  Trojan  Women 

Orestes 

Electra 
Aristophanes    The  Birds 

The  Clouds 


Machi^ivelli 
Moliere 


AT\onyTiious 


Shakespeare 
Jonson 


The  Frogs 
Mandragola 

Any  play,  but  particularly: 

The  Miser 

Tartuffe 


The  Imaginary  Invalid 
Everyman 

The  Second  Shepards'  Play 
The  Castle  of  Perseverance 
Abraham  and  Isaac 
Johan  Johan 
Any  play 

Everyman  in  His  Humour 
The  Knight  of  the 

»  Burning  Pestle 
The^Alchemist 


Come  11  le 


Vjplpone 

Bartholomew  Fair 
Cid 


Schiller 
Voltaire 
Beaumarchais 

Pi card 
Boucicault 


Pinero 

Wilde 

Ibsen 

Gorki 

Synge 

Odetts 

Tolstoi 

Gogol 

O'Neill 

Miller 

Brecht 

Fry 

Bolt 

Beckett 

Artaud 

Wilder 

Saroyon 

Marlowe 


\ 


the  Beath  of  P6!tit^ey   " 

iacine  -Phedre 

Britannicus 
^Esther 

Sheridan        ,  ,/py  play,  but  particularly; 

A  School  for  Scandal 


The  Critic 
The  Rivals 
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Webster 

Calderon 
Cervantes 
Lope  de 

V«gd/^ — — 
Beaumont  & 

Fletcher 
Addison  £ 
^  Steele 
Congreve 
Gay 

Goldsmith 


Maria  Stuart 
Irene  ^ 
The  Barber  of  Seville 
The  Marriage  of  Figaro 
The  Merry  Widow  ^ 
The  Corsican  Brothers' 
The  Octoroon  ^ 
Any  play 
Any  play 
Any  play 

The  Lbwer  Depths 

Any  play 

Any  play 

Any  play 

Any  play 

Any  play 

Any  .play 

Any  play  : 

Any  play' 

A  Man  for  All  Seasons 

Any  play. 
The  Marat/Sade 
Any  play  j 
Any  play 

Any  play,  but  particularly; 

Doctor  Faustys 

White  Devil 

The  Duchess  of  Malfi 

Life  is  Sweet 

Numancia  ^ 

The  Sheepfold 

(fuenteovejuna)  — ''.  /. 


Any  play 

Any  play 
Any  play 

The  Beggai>"s  Opera 
She  Stoops  to  Conquer 
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Goethe 


Maeterlinck 
Goldoni 


Hugo 

Taylor 
Devereux 
Lewis 
Shaw 

Strindberg 


Lermontov 
Turgeniev 
Pirandello 
0' Casey 

fniams 
f^udoux 
Anouilh 
Tones CO 
Albee 
Garcia 
MacLeish 

Hellman 


Wilhfilm  Meister  .  • 
Wallenstein 
Wilhelm  Tell 
Pelleas  et  Melisande 
Servant  of  Two  Masters 
.La  Locandiera 
Hemani    ^  • 
Ruy  Bias 

Our  American  Cousin 
Henry  of  Navarre 
'  The  Bells 
Any  play 
The  Father 
Miss  Julie 

The  Dance  of  Death  ^ 
Maskerad 

A  Month  in  the  Country  ^ 
Any  play 
Any  play 
Any  play 

'  Any  play  ^    ^    x  ' 

Rinr  Around  the  Moon  (trans.  C*  Fry} 
Any  play 

Any  play  .  ^ 

Any  play 

Any  play,  but  particularly: 
J.  B. 
Any  play. 
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631    DOUBLESPEAK    (3  - 


..COURSE  DESCRIPTION  '  -  \  .    •  ^ 

This  course  of fers^  practice* in  critical  reading,  straight  Thinking,  and 
« clear  writing.  .  The  student ,  .  .through/ s\udy  of  the  Public  Doublespeak  in  our 
society,  will  learn  to  e'xaniine  deceptive  advertisings  .slanted  reporting,  propa-  .; 
ganda  antj  other  forms  of  Doublespeak,  using  the  newspaper,  magazines, 'and  films 
for  reseiirch  and  gro^ip  tfijKidy .    fher^  will  be  much  ^reading  and,  discU^idn.    Any  • 
iHrudent  who  reads  wgHi-^K^er  or  not  he  iiitends  to  go  on  to;  college  or  technical- 
school,  may  elect  tMsaPB^e^    Writing  assignments  will  stress  simplicity  and- 
clarity  of  expDession  of  student's  thought.'  ' 


OBJECTIVES  '  ^ 
The  student  will: 


1.  discern  //asic  persuasive  elejments  that  influence  people  to 

.  follow  certain  leaders  and  to  adopt  certain  courifes  of  action. 

2.  discriminate  between  ^.\'p^s  of  persuasion  which  affect  one's  (or  ^ 
society's)  best  interest  and  those  that  serve  special  interests^ 

3.  find  and  analyze  examries  of  various  types  of  propaganda  in^ 
media,  books;  and  dai^v  experiences. 

given  goal  and  techniques,  desij^n^  an  honest  advertising  or 
propaganda  message. 


OUTLINE 


Three  Weeks 

Introduction 

(Text) 

Other  sources: 
magazines ,  newspapers , 
TV,  radio,  books 


Define    tru'h    factors  leading  to  confusion; 
termirolorv;   iiffering  viewpoints  in  the  media. 


Explore  a       areas  of  doublespeak  in  our  language. 

1.     Use  examrles  from  diplomacy,  politics,  education, 
journalism,  television,  religion,  advertising, 
everyday  conversation ,  courting,  and  family 

l--fe.  ~  ■  \  . 


Discuss  significance  of  doublespeak  in  each 
area-  , 


Examine  positive  as  well  as  negative  aspects  of 
propaganda. 


U.    Explore  ,the^  purposes  of  doublespeakers . 

5.  Analyze  words;  suggest  alternates' and  their 
change  in  meaning  (connotation,  denotation, 
euphemism,  hyperbole,  etc.). 
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6*  ^Discuss  effect  o£  doublespeak  on  us  as  children,  , 
adolescents,  adults.    Cpo  children  misunderstand 
adult  words?    For  exampAe:    James  Agee's  A  Death  r 

The  raw>^J-y*)    '  v/ 

Define  arguments ;  signpost  iWMHls ;  assertions  (davoting 
classroom  time  to  actiyiti^s  presented  in  this  guide  and 
in  the  tent). 

Students  will  examine  list  of  suggested  term  projects  with 
intent  to  choose  one  to  develop  as  oral  repor«|g^  through 
research,  evidence  gathering,  analyzing,  eViOu^ 
concluding.    After  oral  presentation  tp  tha^^ass  at  the 
end  of  the  gamester ,  the  final  paper  will  bis  turi*d  in  for 
a  composition  grade.  '        /     ^  . 

Early  choicie  of  topic  will  allow  time  for^resWarch  and 
preparation. 

Present  evidence;  objective  evidence;  subjective  evidence; 
tests  of  evid'fece  (devoting  classroom \i^jie  to'activitlas 
presented  in  this  guide'  and  in  the  text). 

Discuss  reasoning;  degrees  of  logical  proof ;^ inductive 
reasoning  by  analogy  and/I^  tests;  causal  reasoning  and 
its  tests  (devoting^  cJ^sr<^    time  to  activities  pte«sante4 

in  this  guide  and  i|^|che  text)-  * 

Discuss  deductive  reasoning;  syllogisms ;  dilemmas  (dieting 
classroom  time  to  activitl<9s  presented  in  this  guide  fpnd 
in  the  text). , 

Study  the  fallacies  -  definitions,  examples,  and  i^fq^ations 
(devoting  classroom  time  to  activities  presemted  in  this 
guide  and  in  the  text).  - 

students  do  independent  study  in  preparation  for  their 
term  projects ;  teacher  functions  a*  resei^pch  guide,  directs 
their  ef forts ,  and  Wlpa  them  find  niati«al.    4Project<  «ay 
be  chosen  from  suggested  list  or  at  student's  will,  subject 
to  teacher's  approval.)  ' 

Vocabulary:    generalization,  deductive,  inductive,  argiimant, 
assertion,  evidence,  propaganda,  opinion,  tact,  inferai^ce, 
controversy,  analogy,  literal,  figurative,  connotation i  de- 
notation, hyperbole,  euphemism,  conclusion^  causal,  alleged, 
relevant,  cause  and  effex:t,.  syllogism,  hypothesis,  diUmma, 
refutation,  ^on  Sequitur,  fallacy,  oversimpUfication,  logic 
apriorism*  ^  T  - 

Review  all  chapters.  .'Test  if  desired • 

^   ■  >  ' 

Students  present  oral  reports  on  their  term  projects.  Dis- 
play finished  isompositions*  1 
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TEXT:    Ttnie,  nase^  oij^riiv  Between  -  Donald  Hiatt  ,  . 

RESOUafiES  ^ 

"  ...... 

Double-Speak  In  America.  Mario  Andrew  Pel 

Mew  York  Tlines  School  Service^ 

The  *Hldden  Persuaders  -  Vance  Packard 

Madison  Avenue,  Martin  Mayer 

Mass  Media  Notebook  for  Teachers,  Lew  Bre8)tean| 

What  Did  Yott  Say?  Felber/Koch 

Lanp;uaffe  and  Public  Polit^,  Hugh  Rank^  MCTE  Committee  on  Public  Doublespeak 

The  Politics  of  Lvin|^>  David  Wise       ^  • 

The  Use  and  Misuse  of  Language_i  S.  I.  H^akaw^ 

Coplnf^  with  Television,  Edited  by  jr.   F.  Littell 

Language  in  America.  Neil  Postman 

The  Power  of  Words ,  Stuart  Chase 

Communications,  The  Transfer  of  Meaning,  Don  Fabun 

Language  in  Thought  and  Action»  S.  I.  Hayakawa  .< 

The  Offlv  American,  William  J*  Lederer  and  Eugene  Burdlck 

A  Matlon  of  Sheep.  William  J.  Lederer  ^ 
FILMS: 

l^ressure  Groups  in  Action    20  minutes 

Public  Affairs  Education  Department 
Republic • Steel  Corporation 

P.  O.  Box  6778  .0 
Cleveland,  Ohio    Umoi  - 

Borrower  pays  return  postage  and  should  book  three  weeks  in  advance. 
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632    SPEECH    (1  -  5) 


COURSE  DESCRIPTION 


Th«  development  of  effective  spe^Jclng  and  Ustcnlng  habits  Is  <the  Mln 
loal  of  this  course.    The  student  wll^'  find  opportunities  to  develop  eonfldenoe 
and  dnprove  oral  skills  in  everyday  speaking  situations:    educational,  social^  , 
civic,  and  vocational.  ^ 

OBJECTIVES  '  ^  : 

The  student  will:  S^^ 

1.    develop  confidence  in  organising  *aterii  frow  an  outline  and  frcm 
notes.  '  \ 

.2.    gain  skill  in  presenting  that  material  in  a  vari'«?^,  of  situations 

for  several  audiences.  I 

3.    improve  his  techniques  in  participating  in  group  dlscusiions,  informal 
and  formal  speeches.  ^ 

I*,    acquire  confidence  in  speaking  in  publi'c.  i 

5.    learn  the  need  for  listening  more  carefully  and  inteUigetttly.  . 

OOTLI>IE  '  _  \.,  'I^i-:'''' 

1.    Topic:    Speech  in  school  situations  ^  v 

A.  Informal  speeches 

B.  Oral  reading 

C.  Discussions 

\.    panel     .  "  ^ ' 

2.    group  "  . 

D.  Formal  reports  \  . 

-   •     •  '  •    ■  ■  v:- .  4 

Activities:  / 
*  *  ■        \     ^  ..       '    '  I 

1.  Ask  students  to  talk  about  themselves.    This  &qr  take  the  form  of  p 

a  speech  about  past  experiences  or  future  plans*  •      /  f 

2.  Have  students  prepare  oral  readings'  after  listening  to  selections  j 

I  of  recordings  of  famous  speakers.  ,   jy^  'f'"4 

3.  Divide  the  class  into  groups  for  discussions.    After  eadi  ftudent  f  ; 
has  offered  a  specific  segment  of  the  discussion,  the  group  should^y/ 
correlate  the  informatiort..  ^ 

4^.    Require  students  to  outline  formal  speeches  using  reference 
materials.  ^  \ 

5.  Have  studeifts  preset  three  to  five  minute  reports  to  the  class. 

6.  Ask  students  to  use  audio  and  visual  aids  for  an  informative  reportt^ 
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*  . 

7.    RaqnoPK  students  to  offer  book  reviews  contalaing  critical 


8.  HavK  sttiients  present  draiaatic  skits  or  scenM^  f^rem  playis. 

9.  Impm  siisiBnt  reports  and  pi  iiuMffatioHs. 

10.    EvalSiBte  t^pas  using  m^i^mit  mA  teaciBir  devis#d  al|Kfaig  sc 

Lc  situati 


Topic:    Hisiwt  At 


A.*  Ton^^^H^^jjl^onB  and  presensarinns  of  awards 
D.  *  ParliasieS^  |ttw:edure 


^      Activities:  4  # 

1.  Have  snsients  prepare  forsBL  introductions  of  VPlc«*>  ^d  eiiss 
visitoMK.  W 

2.  Providtt  ^portunities  f or  ^udents  to  present  Swards  at  school 
functiWB  and  assemblies.  ^ 

3.  Assign  preparation  of  nomination  speeches  for  dask  offices. 
If."  Listen  to  famous  political  speeches Evaluate  effectiveness  of 

speaking  techniques .  *  '       •  # 

.  5.    Have  student  give  oral  analysis  of  'a  particular  aspect  of  a  political 
campaign* 

6.  Conduct  meetings  practicing  basic  rules  of  parliamentary  procedure  ^ 

7.  Attend  community  and  civic  meetings  to  evaluate  process  of  parlia-* 
mentary  proceduz*e  and  to  learn  xhe  value  of  public  discxissioos. 

III.    Speech  in  vocational  situations 

A.  Telephoning  ' 

B.  .Interviewing' 

C.  ^Reporting 

Activities : 

1.  Have  students  give  and  follow  oral  directions  that  would  apply 
to  job  situations. 

2.  Require  students  to  practice  effective  techniques  of  telephone 
communication:    requesting  materials ♦  making  appointments, 
azn?anging  for  clsss  speakers. 

3.  List  habits,  that  hinder  listening.    Suggest  corrective  measures. 

4.  Role  play  situations  involving  oral  communication  with  the  public. 

5.  Presen»t  an  original  speech  selling  a  product. 

6.  Prepare  mock  interviews  applying  for  jobs. 

7.  Present  persuasive  speech  using  statistics.  ' 

8.  \(rite  pertinent  questions  to  be  used  when  interviewing  people  on 

the  job.  •  ' 

9.  Apply  for  work  through  personal  interviews. 

10.  Video  tape  class  interviews. 

11.  Evaluate  effectiveness  of  video  presentations. 
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COURSE  PESCRtPTg»      •  ^-  '  . 

Arl8t»tle  -ii:>ri^  imitated  hunun  actloiuV   M  print »  dra^  is  ttie 

Iltarary  fmm  niia>  sMwi  iy  >Slfni1  with  huMo  eaqptffiaiw  lt»ilf  >    If        Mpt  / 
at  a'perfomnce  o#  l^y^  Fg^py  or  shuddered  at-  the  deaanlcal,  Influences 
Exorcist:/ you  were  ^^^r^STpiia^  acting.    Play  reading  ^d  the  stud^  of 
theater  are  equall^  tfiioi«^le.  ^  Play«»  «  we  know  them,  cover  a  period  «f 
2500  years  and  pntt^^  axIMttLess  prooeuion  of  characters  and  scenes  tlMt  brlng^ 
excitement  into  oir  liiee Flexibility  in  the  drana  course  will  permit  s^detifs 
to  concentrate  upoi»  ^gprni^^oMi  specific  interests  and- mo  plan  and' partiiHfPte  in 
group  projects  e^l^  4ilSU  th^  theater.  '  '\  ' 


OBJECTIVES  ^ 
The  student  will: 


1.    gain  undertftoanu^vw  of  the  drama  as  a  literary  form. 


2.    develop  skUH    '   :*ead  the  drama  with  undeMtandin^,  imagination,  ^and* 


enthusiasm.  J 


3.    become  fmxjJ^r  with  the  terminology  of  drama  and  the  stage  so- that 
he  can  use  :^  proeprly  and  fluently. 

i^.    become  acqua:^^  t.ecl  with  the  various  types  of  drama. 

*  •       •  -1 

/5.    acquire  some   3o*^iedge  of  the  bljgtory,  backgrbund,  and  development  , 
of  drama. 

?       ^  ^  « 

6.  develop  by  rmm       reading  dran^  his  ability  to  make  critical  analysis 
of  human  mot:L'«  «d  actio»,  anti  gain  insist  into  human  experience, 
both  of  his  uMiL^MJoraries  and  off  the  adult  world. 

'(    '        ■    ■  ' 

7.  share  throuer  ooei  discussion  ii^  class  his  ideas  and  opinions. 

8.  formulate  ideas  and  opinions  andj  express  them  ^oth  orally  and  in  writing 
with  clarity,  coherence,  and  coxrectness. 

9.  enlarge  his  vocabulary  anrf  his . ability  to  use  words  in  the  proper  context. 

10.    learn  the  imDorrance  of  syntax,  jdiction,"  and  style;  and  become  aware  that 
good  writicvr       i  discipline.      j  _ 


OUTLINE 


With  the  list       pi^s  available  for  the  course,  the  teacher  will  be  able 
to  formulate  his  owp  pr^ngram  and  design  his  own  units.    It  would  seem  that  a 
semester  cou3?se  coxild  reasonably  include  five  to  eight  plays.    The  study  of  a 
Greek  tragedy  or  a  Shamespeapeah  drama  will  consume  more  time  thaii^  the  reading 
of  a  modem  play.    Ir.  «rr  event,  the  teacher  should  use  discretion  in  determining 
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th«  «i««4it  if  8vwMln«d  reading  JdB  cl^aM  e«n  abaot^.    If  . 
tlM'ViBft^iio«l4  jB  Interrupted,        eontint^d  when  the  tea< 
propitibui.  ^  VheMwr  attdlo-visual  materiala  are  available 
be  uaed  to  danfe  the  pace  and  stiwiiate  interest. 

•     ,       "'  '  '  . 

"S^mm  StUm  three  auggeated  spj^rowhes  to  ,the  course: 
CHROMOiDGICAL; 

Oeg^^BeK  o»  AntiRone  '^■ 

*   A   Dc.  raiwtua  . 

Sm  of  Shakespeare's  drSMS 

Siseussion  of  Restoration  DraMi  (research  by  the  pupils  $m_ 
.     selicted  readings'  froa  ^  Stcapa  ^  Ccnqqer  by 
Rivals  by  Jhiiip  B.  SheHdan) 


i 


Cyrano  dTBerjasrad 
An  Eneay  of  ^  People  „    ^  . 
A  tuentUtS^eentury  modem  pliy 


QENERIC: 


„  ■'  • 

'  GMek  ^Tragedy:    Oedipus  or  Anti|jone  ^ 

Morality  Plaof:    Everyman  *'     .  '  ,  . 

•  Elisabethan  Dwma;    JuITus  Caesar.  Macbeth.  Hamlet  (choose  oae) 
Tragi-comedyt    The  Merchant  of  Venice  ^ 
Modem  Tragedy;    The  Emperor  Jogea  or  Street  S^ne 
Corned^:    Life  WitfiTather^or  Areenic/fed  Old  Uce 
Drama  of  SocTaTl^tlcisia :    Enemy  of  the  People.  R.U.R. .  yakT^r 
(the  latter  contains  elements ."S)o.  of  mslodrama  «nd  farce) 

THEMATIC;  J 

MORAL  PRItfCIPLE 

Antigone  . 

Julttts  Caesar  " 

The  Chewy  Orchard  y 

Enewy  of  the  Peopfe  ,  ^ 

One  Thi^S^  a  Nation 
\  ^Kc  Eapewr  Jones 

i       ^     The  Wln^aW  Boy  ' 

POWER  -  GREED  -  DESIRE 
^  ^       Dr.  Fawtes 
Macbeth 

Ellgabeth  the  Queen 
The  Enpe^B*  Jones 
Enemy  of  "Se  People 
• 

MATERIALISM 
^  Madaeth 

An  Enemy  of  «ie  People  51? 
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 Tor(a  rtotation  pra^P^ly  , 

CLASE  COISCIDUSNESS  -  RACE  FIMbjDICE  -  fWSDOM  OF  COMSaORE^ 
3le  Ci'Jmlitap 


All  Sea8on> 
S"  the  Cathedgttl 


HIST«y  -  BIOGRAraY 

A-HaB  far  All  Seasonp 
miz^^ttk  tb»  Queen 

Lincoln  telllinols 


The  Mapiificent  Yankee 


Texts  and  Plays. 


SIX  COMPLETE  WORLD  PLAYS  and  A  HISTORY  OF  WORLD  DRAMA 
Marcus  KooSTdc,  Globe  Book  Company 


Antijipne,  Sonhocles 

Everyman  (mediev^  Morality  Play)  AMmywous 
Cyrary*  de  Bez^erac,  Edaond  Rostand 
An  Eneny^ 3f  the  People ,  Menrik  Ibsen 
The  Cherry  Orchard,  Anton  Chekhov 
Caesar  and  Cleopatra,  G^rge  Bernard  Shaw 

DRAMA  IN  OUR  TIME 

M.  M.  Nagelberg,  Harcourt,  Brace  and  Con>aEny 

Watch  on  the  Rhine,  Lillian  Hellman 
Our  Town,  Thornton  Wilder  ^  \  S->" 

R.  U.  R,,  Karel  Capek  IL^^ 
Abe  LincoAD       Illinois    Robert ^E*  SRiiwood 
Yellow  Jagk,  Sidney  Howard  aftd  Paxil  de  Kruif 
One  T^rd  of  a  Nation.  Arthur  Arent 

DRAMA  Df  cm  TIME 

Dramacric  Passages  frrm 

Wxnter-wt  by  Maxwe-i  At^^mmm 

Jacojjqgsky  and  ^he  Coloiae^  oy  R?aBCt  Werfel 

OljLah— a!  by  Oscar  HaraaKTsrein  II  :iiyricist) 

Front  Page  by  Ben  HistAt  and  (Series  MacArthtir 

FAVORITE  MODERN  PLAYS 

Felix  Sper,  Globe  Book  Company 

The  Winslow  Boy,  Terence  Rattigan 

The  Admirable  Crichton,  James  M.  Barrie 
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Howard  Lindpqr  iVC  Rii88€l  Gwuae 
le  StML^  RudaLf  Beslvr 
sworthy 

individualum 

»  Iiic»- 


Andertan 
Yaakee,  Ennet 


THREE  mmhs  or  mhcan  healism 


Robert  e;  si 
r  L«  SiM 
Lif^  WUUoB 

WLE*s  ccwAMenvE  niwnrs 

H.  E.  HnHling  (^TT,  liable  £  Noble,  Putatllshers,  Inc.' 


Julius  Ca— ar,  VUlian  Shakespeare 
Elisabeth  -fee  Qeeen,  Maxnell  Anderson 

Macbeth ,  ialliaa  ShatespsTC 

'Si  EspCTT  Js— s»  Eugene  O'Neill 


Oedipxis  ReK>  ^Msphocles 

the  Tragicai  riistoi^  of  Dcartor  Faustss,  Christopher  Harlowe 
The  Merch»»^  of  Venice ,  li^^iasi  iiHMspeare 
Hamlet »  Wi-iiam  ShstfcespMR 
Richani  II    iril  -Jraw  Shaknpe 


MuniT  oi         :!a:aedral>  T.  Zliar 
fisr  :dX  SMsms,  taiwrt  Bal^ 


Crucih  le     wi'nur  Hiller 

^   I 


AMsnic  and  iXd  ^smce,  Joacroh  i^jMselriig 

"  '     514  ' 
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63»    CJWPrfrePARAIlOll    (1  -  5) 
Esii/Guidano* 


COtMBE  SBCRIPTXON 

Thlt  couxM  is  jointl7'«P«^*"**y  JEni 
A  wide  v»i«ty  .»f  exp«rien«w  *til  *»  «n)lop«*  kf  «tud«it«  with  afMakezv  tvem 

thm  ooMMBity,  ^«Moh«rs  of  *«0!«'  iij  ■ »  t»,  w«  maiA  guiMBd  (Uwaiafion  ia  the 

*  vital  avMB  of  life,  care«X'»  •"■"•ty. 


Staients  will  hmatn  "■WTiirar"  Allls  for  job  or  colAice  «iaB<y ,  l^cladliiK 
Ipfryj^rfm*  tel^tenlng  SHlvivM,  Ustesisg  aftdlls.,  ani  the  wdtliv  «tf  awU- 
catioDs..  I  w  iiB^ .  ^  lettw.   THM  coipwe  wtll  OTpln»ifl»  aoelaft  r«I  ■  - 
itoLleliw  Mil  tin,  I  ji—i  pi»pm«KiBh  and  valMs; 


OBJECTIWB 

1.  identify  his* own  intar^Ks  as  they  rmlatm  to  a  career  choice. 
2«    be  avMe  of  job  appbrtuDdties  in  ths  Gmater  Portland  area. 


^        3.    deraon8t3?ate  his  letoility  to  gather  and  aaaaaa  Afutmlln  mw^  a« 

career  of  hia  ctaioe. 

*  • 

'  ba  aMUv  of  hi£  -capons ibility  for  making  caraar  dBcialdbs* 

5.  be  ai#are  of  volts -^ii«r  aarvice  project  in  the  orea^ 

6.  cte^lop  an  aw»«e«       financial  and  » 
OUTLINE 

'  I.  Orientratian 


ERLC 


.  *  '  A.    Baoone  acqMuii^taiM^witti  tne  objectives  of  the  caome:    content « 
aasigiyn^fi    and  ^valuatxon. 

B.  Make  a  needs  asaaasment  checklist  t^^termine  student  objectiiM. 

C.  Take  a  aeries  of  career  prefwence  taaia  and  diacuss  raaulta  1»  snll 

eroups  " 

Kuder  Preference  Test  Job  0 

Self -Directred  Search  Ocsubcbb 

D.  *  filmstrxp'  which  gi^  an  oviurvi—  of  "Ae  job 
II.    Ejqj-uoraraon  of  the  World  or  Wortc 

A,    ^isit  Career  Resource  waam  for  orientation  b^r  Urs.  Blanche  lack 
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B.  Attend  'H^areer  of  tte  HoBtii^  and  CaMr  Fair. 

C.  Accompany  a  CaMer  Gtiliapi  u  'Inatitute  l^ur* 

D.  Interv±€if  a  Msber  of        MLna  Eiiploy«HKt  Smcaopity^e^^ 
*  List  sotrrcea  for  locvting 


Individual  Exploration  of  tim  Horld  of  HoHir 


A,    Set  forth  guidelines  aa  ^aa  tlia  acopa  of  ip»  xwafarch:    data:  on  educa- 
tional t^quiramttt8»  iiielMj  »  opportnnitdav  for  |}roKittcft»  peeatige, 
availability  of  the  ^ab^  natrictiana  or  fialtatfliina^ 


B.  Use  Resource  Roopi  and  fnaaaMd  in  Lai  wiaaa  ^  fftttoar 

C  •  Arrange  field  'trip^ 

1.  Prepare  for  the  class  «»ittan  or  oral 

L«  Discuss  the  apprenticeship  «^rience. 


F.    Invite  faculty  aeabera  froai  aodal 
speak  to  the  class  to  diae«u» 
6f  individual  ^career  chniaai. 

Self  Identity  and  Decision  HafcJjaa 

A.    Identify  inta«st,  sJciLU,  4ael^g8 
Andre  Hemcaid,  guidance  dira ctor* 


B.  List  zniles  necessary  in  rA» 

C.  Define  the  areas  of  choice  van  to  a 

D.  Review  the  decizsion  malting  pvooass  altk  Jaak  Flyan;  auJttiSKi  coimaelor. 

E.  Practice  making  decision  m  simulotat  sjiiMaianoaa. 


Discuss  skills  in  sefrtiiw  icwr  and  attorr  -mmm  gma^  mim  Dick  Kinney  , 

Toidxice  coxiselor. 


G.    Identify  kinds  of  p        mm\^  td  be  wtt  at  oaitega.    Dimnmm  poaaible 

solutioids  with  Ann  GUanre,  goidatca 


H.    Arrange  ciassrbcm  viaxr  to  Santbam  mim  Vocational  ^ataiical.  Institute 
or  University  of  Maine  Portland-Gbrbaa. 

'* 

Leisure  Ti»e  Activities 

A.  Demonstrate  hobbies. 

B.  Encoimage  commitnant  ^  leisure  tiaa  rvity. 
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~  C    Bfsport  on  vl^unteer  sexnrice  projects  in  Greater  Portland. 
TTl.    Sponsor  a  servic*  project  as  ^lass  activity.. 
VI.    HsFld  of  Fintoce 

.-    :   ■  ■■.     ■ ■  ;  „■  .    '       "     :  ■ ,  - 

JL,    Interview  a  speaker  from  credit  union  in  procedure  for  estiiblis^iA^ 
credit.  ■         '.  '    '  ''  .  . 

:   ■ .      .  .      ■       .     ■.■  ,      ■  ■■  ' 

,      B..   Study  use  and  abuse  of  charge  accounts;  car  and  house  financing. 

C.  Dlscusfi^  with  tenc^er  of  economics:    Incoine  tax,  social  security ^ 
savings  and  checking  accounts.  ; 

.  .      >.  ■   '   ■  ■  '■,*•• 

D.  jStudy. various  f orms*^  of  Insurance  coverage • 
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6U0    THE  HERO  AND  ANTI-HgRO  IN  ENGLISH  AND  AMERICAN  LITERATURE  (5) 


COURSE  DESCRIPTION 

This  coUMe  will  i^place  the  Advanced  Placenent  program.    It  will  stress 
the  analysis' of  the  ethical,  spiritual,  and  physical  diallenges  confronting  the 
protaganists  in  a  wide  range  of  dramas,  short  stories,  novels,  and  poems. 

The  course  is  designed  for  the  exceptional^  student  of  English.    He  must  be 
intellectually  mature,  capable  of  accepting  constructive  criticism,  and  sincerely 
interested  in  the  mechanics  and  ^terature  of  the  English  language.    Each, student 
is  required  to  pArticipate  effectively  in  discussions,  to  write  thoughtfully  and 
maturely  about  literary  matters,  and  to  involve  himself  in  independent  research 
projects. 

The  fundamental  purpose  of  the  course  is* to  teach  the  student  how  to  analyse 
wox4cs  of  literature  and  how  to  express  himself  about  them. 

OBJECTIVES  ' 

The  student  will:  •  . 

1.    learn  to  read,  analyze',  and  intelligently  criticize  significant 
works  of  literatin^.  > 

/       2*    learn  to  deal  with  the  type  of  writing  assignments,  research  projects , 
and  discussion  seminars  whic^  characterize  the  college  experience. 

3.    develop  an  academic  vocabulary  and  a  mastery  of  grammatical,  syntac- 
tical, and  usage  skills.  • 

OUTLINE  '  . 
I.    Time:    Fbur  weeks 

Text:    Hero  and  Anti-Hero,  Roger  B.  Rollin,  McGraw-Hill  Company 

Topics: 

A.  Identification  and  analysis  of  heroes  and  anti-heroes  in  plays, 
poems,  and  short  stories 

1.  The  Super  Man 

2.  The  Supreme  Man 

3.  The  Leader 

^.    The  Common  Man  Hero 
5.    The  Lowly  Man  Hero 

B.  The  metaphor  of  the  quest  or  vital  mission 

1.  The  Quest  for  Honor  and  Glory  ■  M 

2.  The  Quest  for  Victory  \        .  ,  ^ 

3.  The  Quest  for  Social  Order 
The  Quest  for  Love         5  | 
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Audiovisual  Materials: 

1.  eiairousel  filmstrips  and  records 
Two  lessons.  Hero  and  Anti-Hero. 

2.  Resource  Center  IBmrn  movie,  **Bartleby  the  Scrivener' 

•  .  ■ ,  •  ■ 

Suggested  Activities: 

•* 

1.    In-class  essays  . 
2..'  Lectures 

3.  Class  discussions  .   .  .  »  . 
Oral  interpretations  '  \ 

,         ■  ■  3  ■ 

Tine:    Fiv«  weeks       "      '  ^ 

Taxts  :    1.    The  Lord,  of  the  Flies  -  Goldlng- 

2.  The  Old  Man  and  the TSea  -  Hgmlngway 

3.  Of  Mice  and  Men  -  Stelnceck 


Animal  Farm  -  Orwell 
5.    198U  -  Orwell 


Topics : 


1.  The  Lord  of  the  Flies  . 
Emphasite  that  symbolic  structure  of  the  novel  underscores  tlie 
author's  theory  that  all  defects  in  society  can  be  traced  bade 
to  the- f\ihdamental  defects  iiti  human  nature* 

2.  The  Old  Man  and  the  Sea  ' 

Emphasize  the  constant  theme  ofr  man  vs .  nature .    Analyse  the 
character  of  Santiago  as  symbolizing  everything  admirabl*  in 
'  human  natur^ .  ' 

3.  Of  Mice  and  Men  . 

Explore  the  novel  in  terms  of  the  concept  of  the  >,"Lowly  Man  Hero. 

I*.    Animal  Farm  -  -       -.^       , ,  . 

E^hasize  satire  and  symbolism  of  totjO-itarian  philostiphies  an^ 

.  autocratic  rulers.  • 

5 .    las'*   '  " 

Explore  the  concept  of  Anti-Utopia  and  the  An-ti-Utopian  novel; 


4'^ 


Audiovisual  Materials: 

1.    FiLlmstrips  (South  Portland  High  School  Library) 

a.  "Geoyg^  Orwell.- Animal  Faym  and  198U" 

b.  "Steinbeck's  America"  ^  ; 

c.  "Ewiest  Hemingway"  ;  >  * 

d.  Resource  Center^* 16mm  movie 

■*  '•The  Novel:  r  What  it.  island  what  it  does" 

'    •     'A    ' -■  ,  .  "  ■ 

Suggested  Activities:  %  -  i  .  ^ 

1.  Essay  testj5  '  /  * 

2.  Lectures'  .  . 

3.  Class  discussions"  ' 
Outside  reading  5  l9   "  ' 

5.    Oral  reports  . 


%t.  '  TiM:    One  WMk 


NovellM,  iHllwibsrit  and  SchMi(t8er»  0iarlM  Scrlimar^a  Sohii 

■<   


Topic 


1^  jfcaShbrt  Ltta  qgarancta  ttebwtoftr 

2.  Ifcy  Day  /  ^  " 

3.  ^6  OlH  HaM 

H.    Tottth  . 

5.    The  Parlgr  ait  i^wfc'a 


Brlaf  iTflttan  paraipflph  aach  day  in  Whtdi  atudant  claaalfiaa  tha 
pvatagoatet  of  aach  vaartBi  im  liann  of  his  Harolc  or  anti-^haroic  qualltlaa 
in  Mlatiloii^a  t*«  BltM^m  tli— ar J c  nature.  - 

^Suggeatttd  Aptiviticfa: 

1.    Utilisation  of  dftacuaaian  qiiaatloiia 
2«    Essay:    coapaeiMB  aad  contrast 


iv.    Tina:    Ei^^t  weeks 

Textar   Oadipua  Re»  - 

aaalet  -  Shifc  .  

six  Coiig)lcta  #■^Id  Plays  -  Konicky  Globi^  ^k  .Coapany 


Topics: 


1.  Greek  trassdy  and  its  effect  en  aodam  drana 

2.  Tragic  hevoaa     conpaM  Oedipus  and  Hamlet  in  tems  of  heroic 
qualities  and  coacepts  revealed  in  oourae  reading  selections 


ilndiovisual  Materials; 


1.    Resource  CantK^t    Foar  16nm  fil» 

a.  **Tha  Age  of  Elisabeth" 

b.  *lRiat  nifiMi  in  Handet** 

c.  "Tha  Piiliii—rt  Kingdon** 

d.  "The  naM!1i»aw  ia  AU" 

2*    Resource  CkBtar:    Four  ISnni  filns 

a.  "The        of  Sophocles"  ^ 

b.  "The  riMBi  fmv  of  Oediptis" 

c.  '"Nan  aac  God* 

d.  "The  Recovery  of  Oedipus" 

Suggastad  Activiti.es : 


)  V 


Oral  readiags 
Discussions 
Dramatisati 
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TiiM  :    Two  weeks 

T«xt:    Storlea  Fr<«  Six  Authors.  Buckler,  McGraw  HUl 
Topics: 

A.    Identification  and  analysis  of  heroes  and  anti-heroes  In  each 
short  story 

1. ^  The  conflict  between  generations  is  a  theme  explored  by 
different  ineans  in^each  selection  in  the  anthology. 

Audiovisual  Materials:  v 

1.    Resource  Center:    IBwn  movies 
a>    "My  Old  Man"  -  Hemingway 
\  b.    "The  Lady  or  the  Tiger"  -  Stockton 
c»    "The,  Lottery"  -  Shirley  Jackson 

d-    "Occurrence  at  Owl  Creek  Bridge"  -  Ambrose  Bierce^ 

'    ^       *  .  •  —      ,  -'^     ^  * 

Suggested  Activities:  »  . 

1.  Written  interpretations  , 

2.  Discussions  '  "  . 
3-    Essays  * 

,  Composition  of  sKort-short  story  by  pupils 
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6Ui    THE  BIBLE  AS  LITERATURE  AMD  MYTHOLOGY    (U.  5) 

OOURSE  DESCRIPTION  *       ^  .  . 

The  first  half  of  this  course  gives  the  student  an  opportunity  to  study 
the  Bible,  a  major  influence  on  man's  thoughts  for  centuries,  and  to  gain  some 
understanding  of  conditions  in  Biblical  times  and  the  purposes  that  lie  behind 
these  writings.    Special  attention  will  be  given  to  the  variety  of  literary 
forms,  the  development  of  characters,  and  the  influence  of  the  Bible  on  present 
day  literature^    /  .  ^  \  ^ 

During  the  second  half  of  this  course  students  will  study  classical  mythology 
one  culture's  attempt  to  explain  the  mysteries  of  life.    Myths  are  pleasurable  to 
read  and  a  knowledge  of  them  is  a  key  to  understimding  the  literature  of  the 
Western  world.  ^  ^ 

I.     THE  BIBLE  AS  LITERATURE  .  - 

 " — '  '   *  ■  ^' 

OBJECTIVES  -  '  . 

r 

The  student  will: 

1.  recognize  the  Bible  as  good  literature  in  all  forms.  . 

2.  review  the  conditions  giving  rise  to  the  writings. 

3.  compare  and  contrast  the  writings  with  more  familiar  literature. 
If.    become  aware  of  familiar  references  and  quotations. 

5.  recognize  the  biblical  theme  in  ibusic  and  art. 

6.  increase  his  appreciation  of  why  the.  Bible  is  a  beat  seller; 
it  is  contemporary  as  well  as  ancient. 

• 

7.  .read  independently  sections  of  the  Bible  not  required  in  this 

courae. 

OUTLIKE  ,  ,  . 

students  will  read  the  original  Bible  versions  of  stories  and  comments  by 
dther  authors/  They  will  write  commentaries  and  essays  related  to  their  reading. 
Som^  assignments  vill  deal  with  archaeological  discoveries  and  historical  material 
that  must  be  researched .    Oral  reports  will  be  assigned'. 

material's 

t 

Basic  text:    King  James  Version  of  Bible^ 

On  Teaching  the  Bible  as  Literatm^  -  Ackerman  ^ 
^e  Bible  as  U^rature  -  Capps  ~i 
Selected  records  and  readings  ^ 
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Week  I  -  Background  on  the  Old  Testament 

Osing  Ackerman'a  text  for  badcground  material,  by  outline,  lecture  and 
aasiimed  reading,  the  history  of  the  Israelite  nation  is  traced^ froo  early  . 
Mesopotamian  culture  to  David  and  the  emergence  of  Kingship.    The  geographical 
locatiOT  is  surveyed  by  maps  or  pictures. 

Week  II  -  A  survey  of  Israel's  Literature  from  Oral  Traditions  to  Printed 
Bibles 

Comparinim  Is  made  of  Yahweh  and  Elohist  writers  in  early  accounts. 

The  epic  accounts  of  Abraham,  Cain  and  Abel,  Moah,  the  Tower  of  Babel  by 
the  above  writers  are  read. 

Developnient  of  translations  from  the  Hebrew-Aramaic-Latin-English-newest 
and  revised  editions  are  examined. 

Readings  from  students'  own  Bibles  and  oral  readings  for  conpariSons  will 
be  assigned.  .  '  | 

Week  III  -  Origins  of  Man  '  ^ 

Stories  of  creation  fr<im  the  Bible  are  compared  with  those  from  other  ^ 
cultures.    Discussion  will  follow  oral  readings.    Writing  assignmwits  might 
include  "Loss  of  Innocence"  based  on  Garden  of  Eden  or  other  literature,  or  an 
origi^iLL  legend.  «  ' 

Week  IV  -  Patriarchal  Legends 

...  »  ' 

Included  arc  stories  of  Abraham,  Sodom  and  Gomorrah,  Isaac,  Jacob-Esau 

conflict , 

Using  Ackerman  for  background  and  Capp's  text  for  condensed  stories,  students 
will  read  fcrom  their  own  Bibles. 

The  themes  here 'ard  basic  to  other  literature  -  family -saga,  Pion**^  «Piyf*> 
conflict  be^een  brothers;  th*;  fall  of  dissolute  society.    Di.cui^sions  and  writing 
^  will  be  banc^a  on  these.       ^  ^  ^ 

Week  V  -  The  Story  of  Joseph  •  .  ^  ' 

Character  development  is  traced  from  childhood  to. mat jiTity,^ the  rivalry  in 
the  familvr  Joseph's  rise  to  power,  the  emphasis  on  dreams,, -his  importanca  to  . 
^Jr^SIs.  his  unique  position  for  power.    Readings  will  be  assigned  from  the  , 
Bible  and  Gapps*  condensed  text. 

Possible  writing  topics:.    Moat  Dramatic  Incident  \     /  ^ 

Dramatisation  of  any  taction  .  ^ 

Week  VI  -  MosesyA'  Nat|,onal  Leader 

IUivi«,  of 'M<»es'  entire  life  include,  hi.  JJ^^^^^^i- 
ment./  Much  material  here,  lends  it.elf  to  comparison  with  other  literature. 


523 


-178- 


■  / 


fiJtuv**,  maait  (**L«t  Hy  P«opIe  Go").  Themes  of  freedon,  natiqaal  l«a4«rship 
CWld  be  discussion  topics  o^,  subjectis  for  writing. 


Heek  vri  -  The  Prophets 

A  survey  of  prophetic  literature,  a  special  type,  will  include: 

Prophetic  discourse  or  Moses  ^  ^  ^ 

Symbolic  prophecy  of  Jeremiah  ^         .  , 

Vision  prophecy  of  Daniel  *  * 

The  background  giving  rise  to  these  men  and  the  results.    Readings  will 
be  assigned  from  the  Bible,  Ackerman,  and  Capps. 

Week  VIII  -  Lyric  Poetry  ; 

The  songi  the  ode  -  the. elegy  -  dramatic  lyric  and  others  are  studied.  Oral 
readings  and  comparison  to  other  literatui*e  will       included.  ^ 

Week  IX  -  The  $1;ory  of  Ruth 

A  complete  sirory  will  be  studied  (time  permitting). 
Week  X  -  The  Book  of  Job 

Emphasis  ori  beauty  of  language.,  development  of  characters  and  main  theme  ~ 
man's  undeserved  suffering. 

II.  V  MYTHOLOGY 
OBJECTIVES 

The  student  will:  ^ 

1.  have  the  opportunity  to  read  myths  for  enjoyment. 

2.  define  "myth"  aftd  its  relevance  to  man's  development. 


^OUTLINE 


3.    become  acquainted  with  myths  of  the  Greeks,  Romans,  and  Norsemen 
and  the  allusions  to  these  in  our  literature. 

recognize  the  influence  myths  have  had  on  art  and  music. 

5.    explore  the  imaginative  ideas  and  emotions  behind  myths 

from  Homer's  day  to  the  present.  ; 


The  student  will  read  regularly  assigned  myths,  both  familiar  and  unfamiliar, 
dealing  with  the  mysteries  of  the  universe.    The  ••hero"  theme  will  be  peviewed  as 
»((8li  as  gifts  of  prophecy,  poetic  justice,  devotion  to  good,  remorse,  bravery  both 
mental  and  physical.    Mythological  references  iri  literature,  magazines,  newspapers, 
advertisements  will  be  sought  by  students.    Oral  and  written  reports  will  be  as- 
signed.   Creative  activities'-  original  poems,  original  mythi,  short  plays  will  be 
recommended. 
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Hythology  -  Hamilton  /  - 

Classical  Myths  That  Live  Today  Sabin 

Golden  Bouf^h  -  Frazler 

Metamorphoses  -  Ovid 

Myths  to  Live  By  -  Joseph  Campbell 

Selected  records  -  audio  visual  materials 

i 

Week  XI  -  Introduction  to  Mythology  /  / 

■     .  ^    ,  ;/ 

The  meaning  of  myths,  their  importance  to  the  ancients/and  to  us  is  dis- 
cussed.   The  stories  of  creation  in  several  cultures  are  compared  Wit^  creation 
stories  in  the  Bible.    The  Greek  and  Roman  myths  show  emphasis  on  man's  image, 
the  human  qualities  in  their  gods. 

Major  and  minor  gods,  their  battle  for  control,  are  included.  / 
Week  XII  -  The  Gods  and  Their  Importance  to  People  ^ 

All  gods  were  worshiped  in  a  special  way.    Emphasis  is  on  two  p  answering 
people's  needs:  / 

Ceres  -  her  specijfl  province  -  festivals  -  symbols  *  story  I 

of  DemapTOon  -  the  life  cycle  of  agriculture. 
Bacchus  -  of  the^vineyards  -  his  unusuacl  birth  -  life  -  j 
~     deaty/L,  His  followers  -  festivals  -  Resurrectiom 
of  life. 

Week  XIII  -  Creation  of  the  World  ;  s  C 


Chaos  -^Erebus  give  way  to  Earth. 

The  first  creatures,  monsters.  Titans  appear. 

Cronus'  attempt  to  control. 

Zeus  survives  -  his  importance  is  recognized. 

The .Prometheus-Epimetheus-Pandora  myths  offer  a  source  of  ^xplanatitwis  for 
man's  ^courage,  daring,  gifts  to  mankind,  evils  and  problems. 


The  Flood  stories',  Pyrrha  and  Deucalion,  reason^  for  man's 
stone  people,, are  discussed. 

Week  XIV  -  Myths  of  Flowers  -  Lovers  -  Adventure 
Included  are: 

Prometheus  and  lo  ,  Cupid  Psyche 

Europa  (Oedipus),  PyramusChisbe 
Adonis  ^  Others  similar 

\  Narcissus 


survival,  the 


W««k  XV  -  hyths  of  Heroes 

'        Included  are: 

Jason  -  Bellerophon  -  Daedalus 
'  .  Perseus  -  Theseus  -  Hercules  -  Lesser  gods 

Their  stories  -  synibols  -  significance  of  bt»avery  or  cowardice.  Metamor- 
phoses for  further  study. 

Week  XVI  -  The  Trojan  War 

Reasons  and  prepau^atipn  for  the  war  ire  ex^ined*^   From  the  Iliad,  Aeneas 
account  of  the  fall  of  Troy  is  read.    The  Disasters,  Heroes  and 'the  Fall  of 
Troy  are  studied.    Scientific  research  on  original  Troy  is  an  interesting 
.  project. 

„  Weeks  XVII  -  XVIII  .    .       •  ' 

The  Odyssey  and  Ulysses'  Adventures' 

i        The  hero  theme,  his  failings  and  good  qualities  are  explored,  '^te 
voyage  is  traced,  and  Ulysses'  arrival  at  home. 

The  Aeneid  -  n^neas'  Destiny 

Comparison       made  of  adventures  of  Aeneas  and  Ulysses.  enphasis 
is  on  Augustar  era  and  glorification  of  Augustan  line. 

^  The  Greek  Tragedies 

A  review  of  famous  plays  (surface  only)  indicates  the  pessimism  of 
characters  for  life  in  general.    The  importance  of  the  Greeks  in. molding 
thought  is  stressed. 

A  review  -  summary  -  emphasizes  the  ideas  expressed  in  reading  myths. 


).-. 
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COURSE  DESCRIPTION 


i 

The  major  goal  of  this  course  will  be  to  show  how  reading  can  be  a  pleaaura-  . 
ble  experience  for  people  of  all  reading  abilities.    Students  will  select  their 
own  reading  material.    Each  book  that  is  read  will  be  evaluated  by  the  student.;  ^ 
Evaluations  will  include  one  of  the  following:    teacher-student  ^discussion,  written 
reports,  or  creative  projects- suggested  by  the  student  or  the  teacher.    Also,  each 
student  will  keep  a  journal  which  will  include  his  impressions  of  the  books  j^he  has 
read. 

OBJECTIVES  ^^fc 

The  student  will:  ^  . 

!•     -ncrease  his  apperi.Te  for  leisure  time  reading.  : 

J.     iee  some  of  the  c^fferences  between  the  ecnoynienT       readirtg  and 
the  enjoytnent  of    alevi-^ion  and  movies. 

nave  an  opportuni^^  to  dipcuss  his  book  wirh  the  teacher  or  with 
the  teacher  and  tne  class. 

present  his  reactions  t6  what  he  roads  through  various  writing 
assignments.  *  . 

5.    explore  the  various  elements  of  fiction  that  provide  the  reader* 
With  another  level  of  enjoyment  in  reading. 

r 

MATERIALS  '  '  ' 

To  Kill  A  Mockingbird  -  Harper  Lee 

There  will  be  a  classroom  library  of  materials.    Students  are  free  to  make 
their  selections  from  this  collection  or  any  other  source,  such  as  school  library, 
city  library,  or  bookstores      The  class  will  also  have  the  c>pporTunity  to  select 
books  from  a  book  club  the-  will  of fer.  monthly  selections. 

OUTLINE  ,  ■■■    '  * 

1     The  following  are  the  jasic  assignments  for  each  book  selected  by  the^student. 
These  assignments  will  be  flexible  according  to  the  book  and  the  particular  ^ 
time  period  during  the  semester.  '.  ' 

A.  Student-teacher  conference 

B.  Projecf  ,  _ 

1.  poster  5.    tape  recording.  -  oral  report 

2.  collage,  montage         6.    oral-visual  report 

3.  book  jacket  T.    student's  choice  , 


U.  composition 
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.  C.  Journal  7  to  be  kept  throughout  semester. 
*^   ^  what  is  read* 


Entries  will  record 


2#    During  the  eighteen-*week  period, \several  lecture  periods  will  be  set  aside 
to  introduce  to  the  student  terms  that  may  be  used  to  analyze 'a  piece  of 
fiction,    rive  terms  will  be  used  by  the  student  to  descrlbie  the  book  that 
he  has  read:    plot,  character,  setting,,  point  of  view,  ^d  theme. 

'  -f  *  ' 

3.  To  Kill  A  Mockingbird  will  be  used  by  all  class  members  to  study  the  above 
terms.  ^ 

4.  Hith  the  exception  of  point  or  view,  at  any  time  during  the  semester  extra 
credit  may  be  received  by  remsing  a  book  and  completing  any  one  of  the 
assisnments  worked  on  during  rhe  semester.  . 

5.  Weeks  I  &  2  -  Choose  a  book  and  complete  the  three  basic  assignments. 

Weeks  ^  ^  ^  -  Choose  a  book  and  complete  a  journal.    In  addition,  there 

will  be  eirher  a  student-tjeacher  conference  or  project. 


Weeks 


Weeks  6,  7,  8 
Weeks  9,  10,  11 


-  View  films  ''Hangman'*  and  *'Chcfmical  Feamt*'  to  initiate  . 
discussior  of  theme.    Choose  a  book  and  complete  T 

^  jqumal.    In  addition,  write  a  brief  paragraph  conceiving 
the  ^theme  of  the  book . 

-  Study  To  Kill  A  Mockingbird  and  its  themes.  ' 

-  Teacher  lectuz^  [Plot]^    Choose  a  book  and  complete  one 
of  the  basic  assignments.    Write. a  paragraph  concerning 
the  theme  of  the  book  and  a  paragraph  concerning  the  p).ot 
of  the  book. 


Weeks  12,  13,  IH  - 


Teacher  lecture  [Character].    Choose  a  book  and  complete 
a  journal.    Write  paragraphs  concerning  theme,  plot  and 
character. 


Weeks  15,  16,  17  -  Teacher  lecture  [Point  of  View].    Choose  a  book  and  com- 
plete one      the  three  basic  assignments  in  addition  to 
writing  paragraphs  concerning  theme,  plot,  character,  and 
point  of  view. 


Weeks  18  &  19 


Choose  something  other  thanW  piece  of  Miction.  Assignment 
will  depend  upon  the  genre. 
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\0       6H6  .COWTEMPOyARY  LITERATORE    (2.  3) 

coprSe  description 

This  course  is  designed  tp  give  sttidents  a  vivid  sense  of  nfodern  tines 
through  poems,  plays,  slidrt  stories,  and  novels. _^  A  key  question  that  stwlents 
will  try  to  answer  is  how  does  man  survive  and  keep  his  identity  in  the  race  ^ of 
automaton,  war,  govem-Jnt,  and  the  environment.    COHTEMPORARY  LITERATOTE  will 
make  the  student  more  aware  of  man's  conflict  with  himself  and  others  in  the 
20th  century.    Students  will  be  expectfd  to  trace  the  development  of  thase  themas 
and  to  express  their  reactions  in  writing,  discussions,  and  creative  forms. 

OBJECTIVES 

The  student  will:  f  : 

1.  i^aliie  the  boundless  variety  of  literature  avaiAble  to  him. 

I* 

2.  read,  read,  read.  -     u  w 
Discover  pleasure  a$  well  as  knowledge  in  reading.    Form  the  habit 

of  reading  for  fvn.i 

3.  broaden  understaridihg  of  his  own  life  through  broader  .x^padjng. . 

4.  establish  some  evaluative  standarfis  for  judging  his  own  choices. 

^      5.    examine  survival  themes  in  literature  (in  face  of  war,  change,  a«*»- 
mation,  government,  and  •nviponment ) . 

6.  examine  identity  of  selr  and  others  in  conflict  with  man  and  nature. 

7.  write  one  essay  whose  topic  will  come  from  objective  3,  5,  or  6  above. 
OUTLINE 

♦ 

A.    Student  Choice 

Immediate  emphasis  early  in  this  course  is  to  be  the  easy,  vast  accessibility 
of  books  on  countless  subjects  of  interest  to  students,  their  freedom  to  choose, 
and  development  of  their  ability  to  choose  well. 

I.    On  the  first  day,  the  teacher  will  circulate  among  "tud^n^  ^"^^^VV^. 
popular  reading  lists  (N.C.T.E. ,  Scholastic  Maga«ine.  Clifton  Fadiman  8 
list,  Dartmouth,  Fader's  Hook^  on  Books.  Various  puDlishera'  catalog*). 
Have  students  check  books  that  appear  on  more  than  one  listr,  star  thosf 
'     they  have  read,  staVt  a  personal  book  list  of  those 'read  and  those  th«y 
are  tempted  to  read.    Soon  students  realize  how  narrow  their  reading 
has  been.    This  is  a  good  eye  opener  for  worldly  seniors  who  think 
they  know  everything!    (Teacher'^  attitude,  however,  should  always  ba 
pbsitive,  encouraging.) 
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HaW  15  -  2e  new,  colorful  books  faan  school  library,  mm  ^apeillj^s, 
on  teacherls  desk,  and  ai^other  pile  .of  older,  worn  ones.. acme  clttBSics. 
Let  3tudents  brpwse.    Then  teacher  give  mini-view  of  eaBBr  book»  just  ^ 
enough  to  whet  the  .appetite.    Read  a  short  passage.    Ler  students  jot 
down  notes.    At  end  of  day,  send  books  back  to  library.    Students  must 

check  out  books  from  library. 

*> 

III.  .Miniviewing  should  be  done  two  or  thre«  tiroes  during  a  s«nB8ter.  It 
is  a  good  way  for  a  teacher  to  keep  his  own  reading  up       date,  and 
this  is  necessary  for  communication  with  teen-agers. 

IV.    Have  students  help  with  judging  best  sellers  or  any  quMrrxonable 

book.    Try  to  avoid  teacher  censorship.    Be  honest.    Eztcoorage  open 
discussion.    But  be  willing  to  take  a  stand  ^d  defend  xr,  and  en- 
courage student  to  do  likewise.     (Defense  mxist  include  wsve  than 
"It's  good  because  I  like  it!") 

Variety  of  Reading  Required 

Reading,  i*ather  than  activities  about  reading^  is  the  core  of  this  course. 

I.     During  the  semester,  every  student  should  read  ten  s#^ieciian»  chosen 
from  among  these  dif '^^nt   categories       .     ^.^r    -r  no?   ^ic^ion.  novel, 
play,  or  poetrv 

*  1  -  3  classics 

1  Shakespearean  play 

1  history,  sociology,  or  anthropology 

1  religion  or  theology 

1  biography  or  autobiofip^anny 

1  medicine,  psycholog:-     science,  or  science  fiction 
1  book  about  Americano  (any  plot  wnich  could  occxir  only  in 
America) 

1  adventure  or  foreign-setting  book 

1  about  Maine  or  New  England ,  or  •by  a  Maine  writer  ^ 
1  free  choice  ,f 

C.  .  Reporting  Methods 

Book  reports  will  be  done  in  a  variety  of  ways.    Always  emphasize  the 
importance  of  the  reading,  not  the  reporting. 

I.    Each  student  will  keep  cumulative  book  cards  on. which  he  will  record 
every  book  read  either  in  class  or  outside. 

II.    Reporting  may  be  done  by  personal  conference,  before  or  after  school, 
or  during  study  periods.  ^ 

III.    Oral  reports  may  be  given  individually,  by  committee,  dramatisation, 
or  panel  discussion. 

'J 

*  Classics  are  included  primarily  as  criteria  for  judgment. 
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IV.    Form  of  written  c«r>orti  Xtty  or'  essay,  bv-ief  card  reports,  or  multi-i^ 
l<iVQl  f««ntence  repoi^n  (bvisv  otttline). 


^t^ 


Onix  f-^^wl  paper  wiXl  H  ^  r^nti: 
D.    Sti^r*?^  Contracts  . 


There  is  no  i>>qiur^d  rc-^adin::,  Urji .    Student  choice  and  student  evaluation 
with  teacher  ^5uidaTihe  w^Il  he  *centi:^?«l  'elements  of  the  course^ 

I.    Current  litftfature  will  bn  scressed,  hut  the  reading  of  one  or  more 
claosicK  Is  encoirraged  t:o  ^Ive  backgrcund  for  .some .  nieastire  of  ju<fe- 
ment-    For  <*vMinpI«,  conipa^^ison  of  a  modem  and  a  classic  novel  on  the 
narne  basic  human  thf^^  (5.fe.  man  against  inan)  is  an  intere^>ting  method 
cf  pointing  out  th»'i  unchanging  fiien»4>nts  in  huinan  nature. 

*  «  ,       .  •  ■ 

II.    S'^udent  nnd  t*=>^ch-5r  viXi  set  due  d-^tr*?.  but  the  grade  is  not  docked 
•f  readin?;  in  uo\:  fmish'^*!  rri  tipri,    Tho  s-^nrf^njt  signs  a  statement 

r^ac'.ing:  '^^  ha^r-  i^^jd  all  of  Lord  J  In  or  ''I  have  read  all  but 
ic  pages  .  .  e1:c.  He  is  avar^*  of  coTtnitwept  through  his  reading 
con^rract,  but  may  adjtrst  hir  tjM  during  the  s^^r-^ster. 

E,    Reading;  Activities  ^  ' 

,1.  or  tht»€o  class  periods  each  week  will  bn  spent  in  reading • 

II.    Students  will  schedule  their  cvn  reporting  dates,  ten  per  semester » 
using  a  variety  of  methods.  .  , 

III,    Several  short  selections  will  he  assifrned        study- by  the  entire 

class,  as  models  for  acquaintance,  with  diffr*r^5nt  genr<»8.    These  will 
include  essay*  noi»elette,  short  r^tory,  and  nhort  drama.    All  other 
reading  will  be  individually  chosen  by  students.  , 

IV.    By  mid-semester,,  class  will  discuss  apd  agree  upon  certain  criteria 
by  which  to  evaluate  their  reading  preferences.    Students  will  record 
criteria  in  a  card  file  or  notebook,  and  record' their  evaluations  of 
all  books  read  this  semester.  , 

V.    One  major  assignment  will  be  the  student's  choice  of  a  real-life 

problem— peAonal  or  vicarious— to^  grapple  with  in  his  reading.  Having 
learned  to  "browse"  intelligently  thrdugh* publishers •  catalogs  and  li- 
-   >  brary  facilities,  he  shoiad  be  able  to  identify  a  sut^vlval  question,  « 

conflict  of  values,  t>r  a  contemporary  problem  pertinent  to  his  own  lif* 
which  an  author  has  set  forth  reaH^sticaily  in  literatUSre.    The  student 
will  read  Tie  or  more  selections  on  his  ^chosen  theme  and  share  what  he 
has  Icamec^'  about  life,  self,  or'others— in  any  of  a  variety  of  ways: 
creative  vriting^,  video  talk,  debate  with  a  fellow  silent,  panel  dis- 
cussion, informal  talk,  or  clans  discussion  which  he  will  moderate • 
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6U7    POETRY  AWD  THE  SHORT  STORY  (4,5) 


COURSE  DESCRIPTION 

Thia  course  is  designed  to  iinprove  students'  skills  in  reading  and  appreci- 
ating poatrv  and  short  stories.    Students  will  learn  critical  terminology  to  use 
as  an  effective  tool  in  analyzing  these  two  g^enres.    Readings  will  cov^r  a  variety 
of  authors.    As  major  projects  students  will  \xnite  a  short,  short  story  and  poetry. 

OBJECTIVES 

The  student  will: 

1*    become  acquainted  with  various  types  of  the  short  stor^. 

2.  learo  the  terminology  of  the  short  story. 

3.  consider  characteristics  of  the  short  story. 

H.     illustrate  an  understanding  of  the  genre  by  writing  a  short  short 
story.  V 

5.    express  orally  and  in  a  written  essay  his  reaction  to  a  given  short 
story. 

6*    identify  and  describe  varioiw  elements  of  poetry. 

7.    prepare  short  prose  illustrating  imagery  and  sound  effects. 

a.    become  familiar  with  the  style'  and  content  of  a  number  o,f  published 
poets  through  selected  readings. 

9.    identify  the  close  relationship  between  poetry  and  music  by  listening 
to  selected  recordings  and  reading  published  ballads. 


10.    create  poems  and  responses  to  poems.  . 
OUTLINE  .  • 

T^E  SHORT  STORY 
Time:    Weeks  1-9 


Texts :    A  Study  of  the  Short  Story 
Stories  from  Six  Authors^ 


Topics:    Introduction  to  the  short  story  as  a  popular  literary  form. 
Critical  reading  of  short  stories. 
Reading  for  enjoyment.       ^  croo 
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Involve  class  in  group  discussion  of  short  stories  and  Why  they"  are  ; 
entertaining  to  many  people.       ,  '  - 

itee  qiiestions  jpor  discussion  and^suggested  interpt*e  tat  ions  in  text. 

Have,  pupils  'bring  a' short  story  to  class.    Recognize  flexibility  of 
lengths  of  shprt  stories. 

Classify  sanple  stories  as^:    mystery,  de^^ctive,  terror,  huiKor, 
character  analysis,  incident,  siirprise.  ^ 

Tp  grasp  the  concept  of  a  nirratiye,  have  individual  students  relate 
of'ally  true  incidents  they  have  e^erienced*   .Identify  introductions',  . 
Situations,  incidei^ts,  problems,  endings,  and  any  other  elements  of 

tlie  short  stbry.  -  ^ 

.    ■  ■  '        '     ■     **"  ^     '    .  • 

Discuss  how  the  length  of  A  short  story  might  affect  a  %friter's 
approach  to  the  narrative.  '  , 

/    ^    ^   ^       *  . 

Given  various  aspects  of  narrative  -  plot,  characterisation and  , 
conflict  -  discuss  pc^sibie  ways  that  authors  might  handle  them 
irithin  the  framework  of  the  short  story.    Recognize  restraints  placed 

upon  the  short  story;  writer.  * 

In  group  discussions  withe  the  teacher  as^  guide »  suggest  situations 
in  which  tW  following  termil  are  used  or  illustrated.    Es^lfin  the 
,  meaning  of  each  term  used. 

.  .  •       .^  z  ■  .       '       ,  >     '  ,  ^  , 

Terms;    Plot,  char^acter,  setting,  protagonist,  antagonist,  hero, 
""^1  anti-hero,  point  of  view,  action,  crisis,  climax,  accident, 

struggle,  coii?)lication,  outcome,  theme,  ending,  moral,  sus- 
pense, irony,  foreshadowing,  flashback,  and  fate. 

Through  student  art  work,  drawings,  «|iaga«lne  collages,  or  posters, 
graphically  portray  the  terms  of  the  short  story.    (Teacher  guidance 
should  provide  accuracy  to  the  illustrations.)    Graphics  can  be 
reproduced  on  transparencies  for  showing  on  the  overhead  projector 
or  reproduced  as  a  series  of  posters,  given  identifying  labels,  and 
mounted  in  the  classroom* 

In  class  discussion,  consider  the  central  problem  developed  In  the 

plot  of  a  short  story. 

In  oral  report  or  written  essay t  express  your  reaction  to  tte  ideas 
and  events  developed  in  a  given  shprt  story. 

Compare  styles  of  two  short  stories  by  different  writers,  who  treat 
the  same  theme. 

Write  a  short  short  story,  showing  yoxir  understAdlng  of  the  ingredients 
of  the  genre. 
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OUTUME 

POETRY 

Texts:    Sound  and  Sense 

A  Study  of  PoetTy 
Cofnteaporary  Ainerican  Poetry 

Topics Introduc:tion  to  poetrv  as  a^type  of  literature. 
Connunlcatlon  of  experience* 

Expression  of  feelings,  ideals,  values.  # 

Week  10 


Sound  and  Sensfe,  Chapters  1-3 

Poetry  and  Experience;  Reading  the  Poem;  Denotation  and  Connotation 


ACTIVITIES 


1.  Promote  informal  discussion  of  poetry  within  pupils*  experience  (chil- 
dren's verse,  popular  songs ,/ttdir«<^^in^  slogans,  etc.).  Encourage 
free  expression  of  likes  and:  dislikes.    Guide  discussion  to  acknowledge 
that  enjoyment  of  anything^  sports,  music,  studies  -  increases  with 
experience  and  knowledge.    Spark  class  interest  in  learning  more  about 

'  ^poetry.  .  P  ^  *  ' 

2.  Read. aloud  a  favorite  poem.;.  Choose  one  that  is  easy  to  xmderstand  and 
has  popular  appeal.    Ask  pupils*  favorites. 

3.  Share  nursery  rhymes.    Play  recordings  of  popular  songs.    Have  pupils 
quote  any  poems  or  lines  they  remeinber  from  past  e9q)erience.    Why  do 
they  rememb.er  them?    What  is  obvious  about  their  rhythm,  r^jrme^  subject 
matter,  form?    Try  to  create  a  ^neral  attitude  of  interest.^ 

U.    Ask  pupils  ^o  keep  notebooks  for  this  course,  in  which  to  record  ideasif 
definitions,  poems,  etc. 
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Sound  and  Sense,  Chaprer  U  -.Imagerjr 

Definition  of  imagexy;  Impox^ance"  to  poetry;  the  five  i^enses;  sensual 
appeal  in  poetry  .     ^  ^ 

A  Study  of  Poetry 

'^Something  Told  the  Wild  Geese"  -  page  16 

"Elegy  Written  in  a  Country  Churchward"  -  page  60 

"Bread  and  Music"  -  page  lOU 

"I  Am  He  that  Walks  with  the  Tender  and  Growing  Might"  -  page  8  , 
"Thrfte  Was  a  Child  Went  Forth"  -  page  32 

-  .  ••'  \        .  ■/'■  ■ 

Haiku  as  an  imagist  form  ^ 

Read.^araples  of  haiku.    Discuss  precise  form.    A8$ig^  original  haiku 
depcribing  a  simple  image  or  pair  of  images.    Stress  precision  of  form 
and  necessity  of  being  explicit  and  simple. 

^    534  V  ^  ^ 

-189-      . , 


'J 


W«»ks  12  ^  la         '  . 

Sound  and  Sense  ,•  Chapters  5  -  8     /  ^  l_„^u 

Figupatlve  Language  (metaphor,  simile,  personification,  appstrophe, 
metonymy,  sysibol,  allegory,  paradox,  over-statement ,  understateiSint , 
irony);  Allusion;  Sample  poems  from  Chapters  5-8. 

-     A  Sttidy  of  foetry  .  . 

;  Metaphor:    ''Prairie"  -  page  IIH 

-     "Small  Song"  -  page  19  v  "  , 

Simile:    "An  Old  Woman"  -  page  «»5  "  .  - 

"Buick"  -  page  186 
wBerionification:    "The  Cloud"  -  page  21 
•  '  "Tired  With  All  These"  -  page  101 

"Hoy  Game  Still  Evening  On"  -  page  |() 
"Fog" '-  p«g*  191  ' 
,  Apostrophe:    "Blow,  Blow,  Thou  Winter  Wind"  -^page  ^,^^„ 

•        .  "I  Am  He  That  Walks* With  the  Tender  and  Avowing.  »ij|ft"-R^,^ 

Metonymy  (Synecdoche):    "We  read  Whitman"  instead  of      .  4r  , 

nexonyny  V  y  "We  read  the  poems  pf  Whitnwi*' 

Symbol:    Definition;  Sample  poems  frcm  Sound  and  Sense ,  tehapter  / 
colors  as  symbols;  aniinals  as  sySbolii  . 
•  Paradopt^  and  Irony:    Definitions ;  kinds ;  simple  p«me  from  SoOn^  and 
"/   '  Sense,  Chapter  7  ..^^/'.iiM::  '"-^/'"^ 

Allusion:    pefinitioh;  sample  poems  frott  Sound  aAdjmmmpptw  « 
A  Stitdv  of  Poefr^:    "Silence"  -  page  117  r 

^-  ^""^    "How  Came  Still  Evening  On"  -  pafi 

"Bring  Me  My  Spear"  -  page  73 

ACTIVITIES 

1.  Keep  a  list  of  figurative. e>q)ression8  found  in  songs »  slogans ,  slang j,  . 
advertising,  and  other  everyday  sources.  ■  'm 

■   '     '  ;s  ■      ■'  .      ,  •  :.-/. 

2.  Plan  poetry  readings  with  musical  background,  live  or  recorded. 

3.  Wtite  original  poems'.    Plan  days  for  reading  any  original  it^Rnt  versa. 

U     Write  a  paper  (500  words,  or  length  assigned  by  teacher)  rfiscussing  • 
-particvto  poet's  use  of  one  aspect >f  pofctry  we  have  examined  so 
ImageryTSyinbo?.,  Iroily,  Paradoj^i  Figures  of  Speech,  etc. ^DelPine  tarms.  . 
carefully  and  examine  five  or  more  poems  of  the  poet  you  hay*  chosen. 
Check  with  teacher  for  approval  of  poet  and  subject.,  (This  paper  mmf  ■  .  .,• 
be  assigned  as  culminating  activity  at  end  of  semestSr.)  ^ 

Week  IH  ■  ■.  ' 

Sound  and  Sense,  dhapters  9-11  '  ,    .  • 
  Meanlna  .and  Id^a;  Total  meaning;  Prose  meaning 

Tone:    Attitude,  emotional  coloring  "    .  ^  ii. 

Musical  DevicW:    Repetition  and  variety;  alliteration;  assonance; 

consonance;  kinds  of  rhyr«  '  .  ^ 


md 
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EiTSTltotArt   DifftMne*  b«tw««n  pi|Me  and  veps«{  kinds  of  .j||i«t;/^: 
.   «oim«loB;  blank  tv—  Wm* 

iilWd  «n4  iiiitii9g»   OnonstopMUt  tupbony^  oaedpliony 
CCi)fot«:    iiroid  ovtPHnphMit  on  t«cfhnle«lltlM  In  that*  dti^l^jtm.  Rathtr 
than  rot*  Maorisatloni  atraaa  undaxwtandlng  and  raoognition  of  tiM», 
•raimaa  i>f  x4iytlMi  and  aoind  Itt  .poatxy.] 


1.  itoad  aioMd  aalacf  d,  wMm  fvom  Sound  and  Sanaa. 

.2.    Tty  .a  cboral  raading  of  ona  or  «opa  poans  (l.a.  "tha  Barral  Organ"). 

S,   Raad  oa^ly  ^aidoaa  kinda  of  varaa,  noting  diffkraneaat  ^Imik,  fnl^r 
..y^^wkiil,    Chooaa  poam  fron  tha  thraa  taieta  or  froa  otlMir  aoureaa: 

'  \  •!      s  .     ■  ■     '1i<^.-:    *  .■  r 

H.,   lUnfi  pv^ila  aalaet  trvm  South \Portland  Hlgjh  School  Libroipy  'Moordlngs  ^ 
of  poatry  vroadinga  and  pliQf  thaa  privataly  bafora  (ehooa  li»g  raeorda  to 
;  ahar«  with,  tha  elapaV  Ifkoluda  raoordlpga  of  old  and  «Ddam  ballada. 

5. Mivlta  Nl^  Hadallna  Parasi^l  of  tha  Music  Dapartiwnt  to  talk  to  tha 
^Oasa  and  parhiqpii  «0  piwsant  a  choral  grot^^M^Praplan  with  bar  tha  . 
kind  of  songa/poatxy  to  ba  praaantad.    Strasr tha  elosa  ralatlonshlp 
of  wiile  and  poatry.  alaaianta  In  coa«oo.) 


e.  Ask  p^vlls'to  wrlta  an  original.  poa».  fay  particular  attantlon  to 
l^agaa,  rfaytha,  and  sound  affaets.  Raad  poana  aloud,  pointing  out 
any  affactlva  llnas  oip  Unguaga.,  .  '  '  . 

Pattarnc    Continuous  fowj  stanaa  for«;  flxad  iprmi  U»irlck; 

 —    sonnat;  Sanpla  poaaa  fro»»Sound  and  Sanaa,  0Mptat>  lU. 


Waaks  16  -  18 


ContaaiKMParr  Awarlcan  Pbatry  (pp.  1,  73,  199) 

Sound  an  J  ^^a,  fliaptar  18-16,  Traidltlonailsts  and  Cxparlaantara 

"  DifSvanoas  batwaan  tha  tradltldital  and  tha  Naw  Poatry;  IRapraiantatlva. 

poats.     r  ■  •      "  ••  ■■  ^        ■  '■■  , 

Tradltlflnallats:    Robinson,  Mlllay,  Frost ,  Vylla 

ExparlMntara  with  Fomr  Llndoay,  Mastars.  Sandburg,  Jaffara,  Loi»all, 

.    H.  0.  ,^iaUa«r  ' 
Exparipantars  with  Language:    Pound,  MacLalah,  Moora,  Cmwinga,  Stavana, 

Audan^  Wilbur,  Mash, 


ACTIVITIES 


1.  Raad  and  discuss  In  class  ona  asslgnad  poem  by  aach  of  the  traditionalists 
Discuss  similarities  and  dlffarancas  In  these  poans. 

2 .  Dlaeuss  individual  charactariatica  of  traditiaMOlst  posts . 

3.  Play  Millay's  own  recording  of-  "Renascence     with  the  class  fbUowirig 
the  Unas  (page  30).,  Discuss  tha  poaa,  using  tha  tai^  questions  as 

focus.     /  -  ■•536--- 


«i:    «h«t  la  the  "FsW  rwSlry''? 

5«  .Havte  pupils  r««Ad  aloud  one  of  Vachel  Lindsay ^ a  poemSj  **Danxal,** 
•  page  75 ;  •*TVb'  Old  Crows , "  pag«,  78 ;  "The  Santa*-Fe  Tra|il7'"p«g«  80 )  ^ 

.    .      •  ■■■■■■^/^  '    V  \       ■   '     '  •        ,  •  . 

6,. Assigh  aiunple  poems  from  the  form  experimentalists,  to  ba  studied  at 

-  home.  Tpead  aloud,  and  discussed  in  caass. 

y         .  ■  .     .,  ;  ...  ...  •  .  ^. 

7.    mad  "Patterns,"  page  IIH,  and  discuss  the  f own,  its  affaet;  and  the 

differences  frop  traditional  form.  I 

8«    Read  saaiples  of  the  language  experimentalist  poems «  "The  Unknpim  ^ 

y  Citizen,"  page  185;  verses  by  Ogden  Nash,  ppV  202-2a3.T^      .  I 

9«    VTrito  an  essay  expressing  response  to  one  bf  the  poems  (assignad  or 
freely  chos«n)  from  any  road  by  the,  class  this  semiater*    .  ^ 

Sound  and  Sense >  Chapter  15,  Judging  A  Poem  .  ; 

A.    Read  "God •s  Will  for  Ycu  and  Me"  -  pag«  205  and  "Pied  Baauty"  page  20S^.  '  ; 

1.  Hote  similarities  of  the  two  poems. 

2.  Note  the  differences.         .  ^ 

3.  If  you  were  judging  A  -  B,  how  woiiLd  the  poems  rank?  Why? 
PROCEDURES  FOR  SEMESTER  COURSE 

1.  Promote  daily  cla^fs  discussions. 

2.  Have  students  keep  notebooks.  ,  .  . 

3.  Use  records  of  poetry  readings.  '  ^ 

«4.    Test  occasionally  on' a  short  story  or  poem  that  has  not  been  discussed  -  ■ 
in  class.  » 

5.  '  Attend  poetry  reading  whenever  possible  at  local  colleges  and  univmraitiai) 

6.  Ask  any  "pa^t3-in-residettce";or  "experts"  to  ^p*a}c  to  the  class « 

7.  Plity  records  of  popular  songwriters,  paying  paz*ticular  attention,  to  the 
.   lyrics.  *      \  -  ' 

■  m  ■ 

8.  During  first  nine  weeks  each  student  will  write  a  short  story.    He  will 
also  give  an  oral  evaluation : of  a  short  story  of  his  choice. 

9.  During  the  second  nine  weeks  each  studi^nt  will  write  original  poetry; 

**  •     '  » 

•  '        I.  * 

EVALUATIOM 

The  student  should  be  able  to  explain  a  poem  in  some  dep^h,'Wi;th  attention 
to  meianing,  form,  and  sound. 
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f-53 


6i»8    UTERATURE  OF  THE  AMERICAN  WORLD  OF  SPORTS    ( 1>  -  8) 


COURSE  DBSCRIl»TIOM  '  \ 

.  ,  By  i?«ading  tpoptB  ielec^ioos  from  various  'facets  of  the  AoMirican  tpcirting-: 
•wocOd,  the  student  will  gain  an  insight  into  tha Jm»aet  of  prof^iflma^  «nd  ,  ; 

anateur  sports  on  Anerican  society  and  the  fact«ra  in  athletic  eoMpetition  which 
^  reflect  the  values  of  our  society.    Sttidents- will  be  eiq^Bcted  to  do^outside  . 

reading  to  enrich  th^ir  knowledge  of  the  sigfiificance  of  sports.    Filas  and 

apeakers  will  be  utilized  as'  siq^plenentazy  factora  at  various  intervals  fbr  the  , 

duration  of  the  course. 

OBJECTIVES  ,  ' 

Tli«  studmit  wiil: 

1.  de^lop  an  understanding  of  the  history  of  sports  in  iteari^an 
society. 

2.  gain  insights  into  the  psychology  of  competition  and  hoif  it  inr 
fluences  all  segnehts  of  society. 

3.  'examine  the  factors  in  athletic  competition,  and  how  they  reflect 

thfls  attitudes  and  values  in  American  society. 

H.   .gain  an  appreciation  for  the  work,  sacrifice and  dedication  that 
are  prime  factors  in  athletic  success. 

5.  develop  insij^ts  into  athletics  as  a  career.'  V 

6.  appreciate  the  role  of  sports  in  aiding  ethnic  minorities  to  gain 
personal  recognition. 

7.  stu<ty  the  mechanics  of  various  sports  and  gain  insight  Into  their 
appeal  to  spectators  and  participants. 

8.  examine  and  analyze  dominant  sports  personalities  in  terms  of 
valuest  ethics,  and  charisma. 

9.  understand  the  unique  anxieties,  pressto^es,  and  emotions  which 
confront  the  athlete. 

10.    develop  a  desire  to  participate  in  sports  during  leisure  t|me. 

OUTLINE  '       '  V 

one  week  -  Introduction  to  Basketball 

To^cs:    (Whenever  feasible  mimeographed  sheets  in  each  topic  area  will 
^  be  distributed.)  i?r>/^ 
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.    1.   Hlitbiy  of-the  gam 
'       2/  taiilBa  toad  fwaat 

3.   TundaMntal  skills 
>'  -•  :  »».    Ths  «pp«^  of  thi  gais 

5;    Careers  1'b  profssslenal  baskstball 

Andiovisyai  Natariftls 

Bill  Russell's  Red  Cheok  training  filas:  baslcetJISjL  techniques 
deaonstrated  by  professional  stars 

II.    liae:    one  week 

Text:    They  Call  Me  Cpabh;    Jdan  Wooden 

1.  Translating  a  personal  philosophy  of  llf*  into  a  suocsfsful 

^        *  coaching  philosophy 

2.  Sacrifice  and  vork  as  the  foundation  of  success 

3.  Pressures:    lAat  they  are  and  how  to  deal  with  the« 
H.  Wooden* 8  "Pyramid  of  Success" 

Audiovisual  Materials 


1.    16im  fi£m:    "Basketball  Highlights  of  19W" 
.    2.    lemrn  filn:    "Basketball  Highlights  of  1971'* 

Suggested  activities: 

1.  Class  discussion 

2.  Objective  test  - 

III.    Time:  twoyiijMI^ 

Text:    Go  Hi^dEor  Slogy:    BllI*«tarjie[JjL^  - 


Topics: 


1.  Racial  prejudice  in  athletics 

2.  Opportunities  in  sports  for  minority  groins 

3.  Financial 'aspects  of  the  professional  athlete 
Anxiety  and  fear  in  professional  «^hletics^  j^^^ 

5.    Specialized  problems,  of  ^coaches  and  plsyersV^ 


^  Activities: 


1.  Oral  reports  •  j 

a.  Why  I  i^diihlre  a  particular  athlete  [ 

b.  Why  I  don't  iidivire  a  particular  athlete  ^ 

2.  Short  essay  quizzes  ? 
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IV,    TiMmt    xmm  ymmk  -  In1n!^ucti<m  to  Boxing 
-    i<iicBt    ("^^        aatarials  fpr  aadi  topic  aMa  will  ba  diatpibutad* ) 


1/  Hlatory  of  tha  sport 

2  •  romat  and  rulaa  •  *^ 

3.  FCmdaimital  aldlir 

4 •  Diaciission  of  appaal 

5 .  Caraar  potentii 


V.  ~  Ti»a:    two  waaks 

Taxt :    In  This  Cornar  ;    Pata^bl^ar  ^ 

Autobiographical  aaaaysj^aaad  bn  raeordinga  of  intarviawf  with 
famous  former  boxing  champions. 

Topics:  ■   •  .  ..      ■  ' 

1.  Socio-economiQ  background  of  t^xers  , 

2.  Physical  amd  attitudinal  qualities  of  boxers   V  / 

3.  Boxing:  ,  actually  a  sport? 
Dangers  in  boxing  i 

•   5.    Boxing  and  .crime 

6.    State  and  federal  regulation  of  boxing 
7;    Shoxad  there  b^  a  program  of  inters cholas tie  boxing? 

Audiovisual  Materials  :  v  ' 

8mn  movie<    Film  highlights  of  famous  fig^hts 

Activity:  ' 

1.  Possible  fieldtrip  to  Portland  Eiq>oaition  Building  to  sea 
Portland-based  World  Boxing  League. taam  in  action* 

2.  Speaker:    Manager,  referee,  judge,  or  professional  boxer 

VI,  Time:    one  week  -  Introduction  to  Football 
Topics : 

« 

1.  History  of  the  game 

2.  Format  and  rules 
'3.    Fundamental  skills 

^.    Discussion  of  gamers  appeal  ^ 
5.    Career  potential 

VII.    Time:    two  weeks 

Text:    Paper  Lion:    George  Plimpton 
Topics: 

Insight  into  the  world  of  the  professional  athlete  throuj^  act\ial 

'         ' •  es . 


participation  in  games  and  practices.  54(3 
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Audiovisual  Materials : 


16IM  filns:  South  Portland  football  gaass^ 
V™  CoUags  highlights 


Aetiii^tl^j 


•  .    V.    Class  discuBailoDS  4 

2.    Sp€^^dcar8  ( coaches,, pliers,  officials)  - 
:  3.    Objective  qui«M8 

-V-  ■  ^  ■      ■■'  '     :  .  ■  ■     •  .    •  •    •  •  .  ■ 

mr.    Tilnej    three  neeks  -  Thematic  Unit  ^ 

•    "       Teirt:    Winners  Never  Quit;    Phjl  Papa  V  •         \  *  '  'M 


All  stories  are  about  famous  athletes  1^0  overcame  personal  hardships 

/  to  achieve  success*.        ^         '  ^ 

f-  ....     ••  •  -  ' 

^  Audiovisual  Materials: 

.  16mm  films:    PGA  and  0;^^^^^^     Opejt  Golf  toumAment  highlights 


IX.    Tiine:    f ive  w^e  • 

'  Text     Anthology  of  Sports  Literatore  :    ?radty  and  Hall 

■■■   '  V-  "     '  •      >-r  ^  .  ' ,    '  ' 

Topics : 

1.  Sports  as  a  microcosm  of  life 

2.  Sports      escape  from  reality 

3.  Social  issues  in  sports 
.  4.  Heroes  ^d  villains  '  ^ 

5.  Fanious  yri^ers  who  began  careers  as  sports  writars 

Audiovistol  Mat'eipials: 

Miscellaneous  filmstrips,  records,  and  16mm  movies 

Activities : 

'  1.    Outside  reading 

2.  •  Book ^reports 
'  3i  •5peakers 
'  If,    Essay  tests  and  quizzes 

X.  Supplementary  sources  will  be  Sports  tlluatrated  magazine  and  tte  sports  ^ 
^      page  of  the  Ppctland  Pregs  Herald, 

Suipplementary  texts:    Incredible  Athletic  Feats^:    Jim  B^^gh 
\        '  .Sports  Shorts:    Mac  Davis ^ 


>  .  6U9    SELECTED  BRITISH  AUTHOl^    (3  >  S)  ^  *  W 


COyRSE  DiESCMPtlON  .  „  . 

-  ■        *^ '  *  "  '  °      '  -  '  ,  . 

in,  this  course  students  will  exainine  the  writings  of  influential J|plti9h 
poet;ti>  playwrights ,  andjAovellsts  including  ChaucerV  Shakespeartf^  Mlltona^ 
Hardy,  and  Orwell,    StuSlpts  will  consider  the  effects  thefee  writers  ha^  had  on 
the  course  of  literattire  while  discussing  the  values  portrayed  in  their  wo<*s.. 
The  cotlrse  will  be  taug^^t^  chronologically  with  emphasis  on^  the' historical  bade- 
ground^of  each  literary  pferibd^  ,  ' 


.  OBJECTIVES 


*  (  '  •  .      .  .  . 

The  stbdent  will; 

•  -     ■      ■■  ft         '  .  . 

'     ,1^.   sample  a  variety  of  British  ^l^thors  and  est^ne  valued  expressed 
in, their  literary  work^,  thus  using  literature  to  aid  in  the 
formation  of  student  vJ^ues.  , 

./i/.  further  develop,  critical  reading  skills  such  as  recogni-zing  tone 

ai>d  understanding  figm*es  of  speech,      .     •    '  ,  •/ 

■'  ■     *     .  .}       '  "  . 

^      3,    dlsciwer  ways^  in  which  a  knowledge  of  literature  contributes"  to 
an  understanding  of  the  major  human  concerns  of  an  hia(^orlcal 
period.        "  .  ,  V 

*yacqui3?e  practi^^e  in  research  and  writing.  : 

5.    improve  bral  cbmmunication  skills. 

OUTLINE         ■  *  ,  ^ 

-./  The  materials  for  this  cotu?se  have^been  selected ^after  considering  not  only  ^ 
the  above  objectives  but  also  the  availability  of  texts  already  owned  by  South 
Portland.    As  a  result,  this  course  will  be  essentially  a  rapid  survey  rathel?  than 
»«in-depth  exan^ination  of  selected  authors. 

The^basic  text  will  be  Adventures  in  English  Literature  (see  list  of  materials) 
supplemented  with"  one  plav  of  Shakespeare,  Hardy^s  Return  of  the  Native  and  Ori^ll  s 
Animal  Farm.    The- text  offers  much  latitude  in  selection  of  material  as  <here  W 
^mtich  more  literature  than  can  be  read  in  one  semester.    The  text  Includes,  excellent 
reading  and  composition  guides  whic^i  accompany  the  literature.    The'  following  out- 
line requires  concentrated  effort  ahd  would  heed  to  be  edited  for  a  class  that 
ladks  . the  ability  to  learn  raijpidly. 

, .  '  •  ■■ .  '       "  ' '  "^i'^ '  .  *         ,       '  .  "     *      .      '  .■  . 

Period  of  Material  tp  Be  .  /     Additipnal  Activities   -  Time 


Literature 


Tnclud^Bci*  ;  Suggested*  Alloti:ed 


I.    Anglo-Saxon       Lecture  on  historical*  .      Film  strip:  ,    »  1  week 

>  aspects  of  the  period       High  School  Library 

'  *  Pages  re:^erJ%<>  Adventures  in  English  Literature  unless 

otherwise  •  nbtea.  .  54*^ 
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Period  of 
Literature 


II.  Medieval 


^  '  Material  To  Be 
Included 

pp,  28-38 

\     Beowulf  PP-.  39- W 

-\  f  .      ■.  ■  ^  - 

'   Lecture  historical 
aspe.cts  of  the  peijiod 
pp.  50-54    ,  ^ 
English  aii4  Scottish 
o   Ballads,  pp*  ^9-65  . 
Chaucer*  PP*  68-83 
"The  Nun*s  Priest's 
>     Tale",  PP*  86-93 


Elizabeth»i       Hamlet  in  text  or  ^ 
/  >         separate  edition 

Ltecture,  on  histprical 
aspects  o'f  period 
pp.  101-127 
'  Hamlet-separate  text 


IV.    17th  Century 


V.    18th  Century 


VI.  Ro\nantic 

(19th  Century) 


l,ecture*  on  history 
pp.  210-217 


Lecture  on  history 
pp.  260-279 


Lecture  on  histpry 
pp.  , 


VI  Victorian 


VIII.    The  Modem 
Era 

(20th  Century) 


Additional'  Activities 
Suggested    '  ; 

"AnglP^Saxon,  C)elt,».,  . 
Norman" 


Time 
Allottedv 


Read  any  ot>ier  ganter-^  ^  1  1/2  l«i»k 

bury.  Tale  o%  student '  s  .-^       . ; 
choice       \  - 

Write  synopsis  of  -tale  ^ 
in  claiss  ' 


Lecture  on  historical 
aspftts  of  period 
pp.  450-461    ■  , 


Lecture  .on  history  . 

^p.  S52.-558         .  / 
Short,  story-select  frqpj 

text  /    i  . 

Pygmalion /PP>  714^-769 
Animal  ^jarnL^Qrwell , ' 

separate  edition"  *^ 


16mm  Films 

Prime  Resource  Centfer 
"The  Age  of  ElizW)eth" 
"What  Happens  in  Hamlet" 
"The  Poisoned  Kingdom" 
•*The  Readiness  Is  A'H", 

Milton,  pp.  22U-225 
Read  aloud  and  discuss, 

selection  from 

Paradise  Lost 

Read  and  discuss  Pope^s';  ' 
Rape  of^  the  Lpck  ^  *  C 
pp.  270-279    '\     ^      > , 

Read-  alou^  and  discuss 
selection^  by  .BjnWfe, 
Shelley,  ^^eats 

Filmstrips:   /    -  ^  " 
High  School  Lihrajry 
'*Thc  Romantip  Age"  ' 

*  Readr    Return  of  the  .  ' 
Native 
16mm  Films 

'Prime  Resource  Center 
'^Tharlos  DickeM"  j 
•    Hareat  Expectatic^ns^' 


4 


1/2  week 


1  1/2  Week* 


2  weeks 


■  » 


^^we^ks 


3  we^ks 


Obiective  type  tests  on  historical  backgrotind  arfd  literary  selections  ^re  ayHilable 
In  special  test  booklet  acc<?ropany>g  'Adventures^  in  English  .I>iterature-  - 
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650    rOMCLORE    (1  ^  S) 


Thi8  coux%e  l8  fCKT  the  Student  whp  wishes  to  lean  the  OFigiQ  of  tredi-  - 
tlonal  beliefs*  le^nds*  s«QrlAgs»  end  custow  of  our  region  here  1b  tiie  UTorth* 
east.  •  The  course;  wiU  increase  the  student's  airareness  of  the  cooTentipniO. 
flQTths  of  our  culture  through  pursuing  projects  in  whateirer  ir«Xated  topips 
interest  hin  and  by  shte'ing  these  findings  with  tiie  rest  of  ^  cOam*^^  1^^^^ 
dflTing  into  a  dirf^pearlng  part  of  our  iteerican  calturot  ttdwi  e0^a^  is 
designed  to  tap  son»  of  the  l^itent  talent,  and  energies  of  oiib  hifj^.i^^  •tu-- 
dents.    A  Mjor  project*  to  be  done  oomereti^ly  with  the  art  and  printing 
departnfsnt8»  will  be 'a  publication  for  ttbieh 'students  wi^U  conduct  and  tqie 
interviews*  write  stories  and  articles,  take  ^otographe,  and  Imy  cvtt  the 
nagasine. 

OBJECTIVES  ^ 


The  student  will:  ^ 

1.  learn  to  take  pi^lde  in  one *s- heritage.  ' 

2.  recognize  the^^value  of  folklore  as  literature. 

3.  '  search  for  m^rliaas  and  information  about  local  traditions. 

U.    organize,  produce  and  publish  a  magazine  dealing  with  local  customs 
and  folklore. 

5.    learn  English  skills  necessary  in'writlng'^gazine  articles. 

6:    learn  to  interview  people  and  learn  to  recognize  vital  information. 

.  '■ "  ■  ■  ■ "  <  ,  -  ■ 

■\.  *  ■ 

7.    learn  photographic  techniques  and  film  development. 


TEXTS 


Itoerjcan  Folklore  -  Dorson 

American  Folklore  -  Poulakis 

You  and  Aunt  Arey  -  Wood 

The  Crucible  -  Miller  "  544 
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INDEX 

',     ',  <  •  .  .  #^ 

Week  1:     Thm  Beginnings  of  TolkLorc 
Interviei^g  Techniques 

Week  2:     Use  of  the  CaMra 

Review  Interview  techniques 

Week  3:     Telephone  Contact  and  Interviews 

Weeks  H  Transcribing 

and  5:    Writing  Rough  Drafts  p 

We^  6:     Final  Copies  aii**aste-iq)S 

Week  7:      Indian  Folklore 

Typing  ' 

Weeks  8     Paste-up  of  Magazine  - 

and  9:    Layout  of  Magazine  ' 

Weet  10:    Superstition  and  Tales  of  the  Supcimatural 

Week  11:    Black  Folklore 

Weeks  12    New  England  and 
and  13:    Maine  Folklore 

Week  !*♦:    Children's  Folklore 
Collate  Magazine  . 

Week  15:    Folk  Medicine 
Sell  Magazlife 

Week  16:  Heroes 

Week  17:    Present  ahd/or  Future  Folklore 
Week  18:    Evaluation  and  Over-all  View 
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OOTLIHE  .  , 

!•    Timz    Week  1  ^ 

topic:    ThB  Beginnings  of  Folklore  end  Interviewing  Teclmi<iue» 

A.  Questions  to  be  resolved.  ^ 

,  1.    What  is  folklore?  > 

2.  How  did  folklore  begin?  . 

3.  What  purpose  did  it  serve? 

Why  have  the  Stories  been  preserved? 
5.    What  have  you  gained  from  slludjrln^  this  unit? 

B.  Read  You  and  Aupt  Arey.*-  ^  *  • 
♦         Discuss  interviewing  tedlhiques.  , 

D.    Show  movie  Foxfire, 
ir.    Time:    Week  2 

Topic;    Use  of  the  Camera 

1.  Developing  techniques 

2.  How  to  take  a  picture 

;keview  interviewing  techniques 

1.  .Bring  in  guest  sp'^aker  (check  with  newspaper). 

2.  Develop  interviewing  techniques. 

3.  Develop  interview  instrument,  i 
•4.x  Show  them  how  to  we  tape  recorders. 

V  5.    Have  each  student  interview  anotlier  person,  record  the 

interview,  and  transcribe  it. 
.     6.    Teach  transcribing.  v 

III.    Time:    Week  3 

V       \  '  ■  .  ..       .  .  .  ^ 

Topic:    Telephone  contact  and  interviews  * 

^"    I    .  '  .  ■ 

IV*  .Time:    Weeks  4  and  5  \ 


Topic:    Transcribing  and  roiigh  drafts 

V.  Time:    Week  6 

Topic:    Jinal  Copies  and  Layout  Techniques 

VI.  Time:   Veek  7  .  • 

Topic:    Indian  Folklore 

Do  individual  reports. 
Show  movie  "The  Indians." 

Read  and  discuss  American  Folklore,  ppf  **7-$0. 
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VII.    Tii»:    Weeks  8  and  9 

Topic:    Paste-up  M«ga«i*»«  « 
yill.    Tiii»:    Ke^k  10  ' 

^ople:    Superstition  mi  Tales  of  the  Supernatural  , 
Discuss  Salem  Vitchcraft  trials. 
Read  The  Crucibli&>>  ^ 
Bring  in  exanples'  of  superstition. 

IX.    Tine:    Week  U 

Topic:    Black  Folklore 

A.    Questions  to  be  resolved:       *        .  ^ 

1.  HoH  has  segregation  influenced  the  South? 

2.  ^How  does  Southern  folklore  differ  fro«  tiiat  of  Hew  England 

^other  «f  country? 

3.  What  characteristics  make  Black  folklore  unique? 

4.  jiaje  riacVr  fo3klGr*5  chanped  over  the  years? 

5.  wbst  ^-TOTr^gr.-J:  wti^ts  do  you  find  in  Black  fplklora  today? 

Heeks  12  ffnd  1^      ^  4  ^ 

New  Englard  and  (laine .  Folklore 

-4.    Play  "Bert  and  I"  r«copd. 

2.  Dia^^wsf*  Maine  humor n 

3,  nisr:t»nR  s^f^  traditions, 
u.    Discuss  lurJ>ering«  .  - 
5/  Sho^  Paul  Banyan  movie.  ,  « 

6.  CnTnpor'?  a  list  of  Maine  saoringa  and  slang. 

7.  Write  a  tr^».vel  brochure  of  Maine. 

8.  Show  films  of  Maine.  . 

XI,  Time:    Week  1^ 

Topic:    Children's  Folklore 

1.  Discuss  jumprope  jingles. 

2.  Dis<^wss  nursety  rhymes. 

3.  Make  a  booklet  of  rhymes  and  jingles. 

qollate  magazine.  /  / 

XII.  Time:    Week  15  ' 

Topic*    Folk  Medicine 

1.  List  methods  of  medicine. 

2.  Discuss  validity. 
»  .  ■ 

Sell  Magazines 

1,  J^ublicize  magazine. 

2.  Distribute  magazines. 


X ,    Time : 
Tx>pic: 
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XIII.    Ti«»:    He«k  16  . 
\   Topic:  Heroes^ 

\  1.    Make  4  list  of  put  and  present  liroes. 

'  2,    C&ntrast  legend  and  fact. 

3^    Write  paragraph  about  a  real  he9#:  and  the  agf^s 

I,    •  •  .' 

JUV;    ti«ft:    W«ek  17 

Topic:    ??«eht  and/or  FutOMe  Folklore 

'  1,    Discuss  ^MLoes.  ;  :         ,  '  ' 

^  2.-  Discuss  heritage. 
3.    Trace  your  family  tree. 
*       H.Vpidcusis  advertising..  .      ^  ' 

5,    itake  a  list  of' present  day  fblkipre. 


T 


XV.    Ti«e:    Week  >18 

Topic:    Evaliiat ion  and  Overall  View  of  the  Course 

A.    Questions  to  be  resolved: 

1.  What  h^ve  you  learrted  of  yoiir  heritage? 

2.  'Lwhat  haw*you  gained  from  this  course? 
!  3.    How  has  the/^iagazine  helped  you? 

4.    What  liave  you  learned  from  pt^lishing  the  iMgazinef 


B,.    Activities  * 

1.  R^iew  the  course.  V  ' 

2,  ci^fct  semester  projects.  r  - 

'3,  D»c^s  what  ^ojU^lore  inpan§  to  each  of  us^  .O, 

-  Develop  a  doiwjftating^ nibtive  in  Aioer|^can  folklore. 

5.  Discuss  conclusions  to  be  drawn  Aput  Aaepica  as  reflected 
in  iirs  folklore.;  /  .  , 

6.  ^Discuss  any  problem?  with  the  magazine  and  ^general  reaction 
,  to  th^  publication^  ^  " 

7.  List  any  problems  and- how  they  might  be  overcome. 

PROJ|CTS: 

Collect  jump  rope  jingles  and  jingles  from  other  chiidrenis  g^mn  and  taunts. 

Use  as  many  different  sources ^aff^ possible.  ^ 

Collect  tales  or  superstitions  from  Canada.    Discuss  how  the3^  refWct  the 
different  culture  .in  which  immigrants  were  born  -  also  Indian  and  ShakjSi'  ViUiige. 

Collect  examples  of  modem  superstitions.    Investigate  the  origins  of  these 
superstitions  and  the  purpose  they  serve.  '  • 

.  '  *  ■       "  ■    \  ■■    '  '         ■  '  '  - 

Collect  religious  tales  and 'jokes  not  included  in  the  Bible.    Classify  them  ; 
in  your  essay  lind  discus^  possible  reas^ons  why  these  talfts  evolved  and' what 
purpose  they  serve.  •  ^  *^ 
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-Collect  children's  songs  and  tell  what  purpose  they  serve.  '  * 

Collect  square  dance  calls;    Trace'*the  origins  of  square  dancing  IProm  the 
slaves  to  today's  square  dance  clubs  popular  throughout  the  nation. 

Collect  folklore  of  Maine.    Investigate  why  these  stories  began  and  what 
purpose  they  served.    How  do  they  reflect  attilTudes  of  Maine? 

PROCEDURES  '.  .  '  '  ' 

1^    Every  student  is,  exited  to  get  involved  in  all  aspects  of  the  magazin 
organization  and  production. 

.  2.    Every  student  .is  expected  to  do  a  major  prdject  on  some  aspect  of  folk- 
lore to  be  passed  in  at  the  end  of  the  course. 

3.    Part  of  the  grade  will  be  determined  by  the  acceptance  of  assignments, 
^    '    by. the  following  through  of  assignments,  and  by  the  completion  of 
"assignments. 


COURSE  PESCRIPTIOM 


This^  course  is  desi'^ied  to  expose  students  to  the  proibiemp  teenagers  face 
in  a^  large  city.    The  conflicts  include  cr^UfB,  race  and  nationality,  poverty 
and  family,  and  geoi^x^l,  suryiYal  and  adjustmant."   S.fudents  will  be  ajq>ectad  to 
select  and  read  stbries  fron  these  categories,  be  familiar  with  the  pr<d>lems 
involved,  and  suggest  solutions  for.. eadr  situation      fither  in  discussion  or 
in  written  form.    Work  will  be  done  in  stell  groups  and  on  an  individual  basis  r 

QBJECTIVES  ^ 

The  a(tudent  will:  ,  ' 

1..    encounter  some  aspects  of  teenage ' city  life,  which  may  be  unknown 
to  him.  .  . 

2.  learn  neW  vocabulary  (taken  from  context), 

3.  participate  in  discussions  in  order  to  consider  ekch  othekm*  solution^ 
.  to  a  cpnflict . 

examine  values  in  problem-solving/decision  making, 

*      '  »  *  -         ,  '  '■ 

5«    improves  writing  skills  via  original  short  stories  of  conflict* 

0     .      '   " '.  ...  '  ;        '  ' 

6.  emphasize  the  complete  sentence  ^n  all  writti^.  materi'als.- 
-        *      ^  '       ■  '     '  "       >   ,      ■  ■  * 

7,  improve  i?eading  comprehension.  "  ^ 

OUTLINE  ■  ■  •  i  ■      '  , 

The  course  shoxild  be:taught  on  a  modified  individualized  baAisv-  Tbe  srtu-; 
dents  will  select  stories  and/or  novels  from  a  predetefmined  list  £i»r  each  of  * 
the  four  categories  listed.    They  will  read >  a  cltory,  write  answers  td  questions  ^ 
on  each  story,  discuss  solutions  and  probleins  with  partners,  groups,"  and/or\ 
teacher^  correct  grammatical  errors,  and  continue  to  the  next  story.  .  After ^read- 
ing a  specified  number  of  stories  (which  should  depend  cm  the  reading' ability  of  ^ 
the  students),  the  students  do  a  project  —  a 'poster,  play,  short  storyy  collage^ 
etc.,  dealing  with  that  particular  category/    The  project  should  e39ress  the.  stu- 
dent ^s  or  students'  ,interpretatioA  vxA  solution  of  the  conflict,  \^ 

On  completing  ^  unit,  the  student  is  responsiblfi  for  all  spell^ifg  words, 
vocabulary,  and  grammatical  errors  that  he  made  and  corrected.    If  the.sfrrors  jure 
repeated  in  future  units,  extra  exercises  and  drill  should  be  gi^h  ^y  the  teacher 
^(either  individually  or  in  groups).    This  activity  is  class  work. 

Outside  assignments  will  include  reading  at  least  one  novel  (kelieted  from 
the  school  library)  which  should  supplement  the  required  novels  and  the  "city" 
short,  ehort  stories.  \> 

^.  ..  \  ^  '55-0      ^   '  . 


REQUIRED.  READING: 


Up  >the  Dotm  Staircase 

Tha  Boy  Who  Could  Make  Himself  Disappear 
Street  Scene  . 


Selected  short  stories  from  the  following *  books : 


Against  All  Odds 
Breaking  Loose 
Cities 
Challenges- 
Conflict 
Crosscurrents 
Dreamers  of  Dreams 
Encotm^ers 
Forces  ' 


Impressions  In  Asphalt. 
In  Otherfe'  Eyes  . 
I ^  ve  Got  A  Name 
Me>  Myself  and  I 
Playing  It-  Cool  , 
Tomorrow  Won^t  Wafyl  j 
Twice  Fifteen ' 
What.'s^  Happening 
With  It  , 


CRIME: 


^  Me  y  Myself,  and  I- 
/Against  All  Odds 


.Conflict 


Cxtxes 


Encounters 


Tomorrow  Won't  Wait 

Impressions  in  Aspbalt 
With  It 


What's  Happening' 


"First  Offense^' 

"American  Dilemma" 

"Jim  the  Scratch" 

"A  Good  Little  Feature" 

"Word  of  Honor"  .  ^ 

"Tell-Tale  Heart" 

"The  Sniper" 

"The  Ransom  of  Red  Chief" 

"The  Town  Where  No  One  Got  Off" 

"North  Town" 

"The  Parsley  Garden" 

"Thank-You  M'am" 

"I  Heard  A  Knock  on  the  Door" 

"The  Muriierer  Lives  Upstairs" 

"Half  a  Gift"  . 

"Dino"  ^ 

"My  Mother's  Goofy  Song" 
"Some  Get  Wasted^'  > 
"The  Restless  Ones"  ^ 
"Silent  Hostages" 
"Harlem  Summer" 


RACE:- 


Me;  Myself  >  and  I 


Against  All  Odd^ 
Cities  ~ 


I ' ve  Got  A  Name 

Challenges 

Encounters 
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American  Dilemma" 

The  Land  df  Room  Enough" 

A  Rent  Striker" 

Selma  Leaders" 

The  Road  to  Knoxville"  ^ 

Manuel's  Secret 

'Saudin  -Speaks'l 

•The  Girl  From  Puerto  RicO^' 

'We  Ain!t  Poor,  Just  Broke" 

'The  Health  (^ard"  . 

'Thank.-You  ^M*am" 


In  Others*  Syes 
Playing  It  Cool 


Ingress ipns  Asphalt 


11 


"After  You       Dear  Alphonse" 
"Black  Like  Me*? 
"Ha'Penny'V 

'•♦Mama,  Look  I*ra  Trying  to  Explain" 

"The  Eyes  of  Mr.  Lovides" 

"%,  First  Boss" 

^•The  Learned  iShaae" 

"I  Have  A^8lr%ain"    .    ^  - 

"The  Boy  in  the  Mirror" 

"After  You  My  Dear  Alpltidaee;' 

"The  Test" 

"That's  Me" 

"A  Choice,  of  Love" 

"A  Person  as  Well  as  a  female" 

"Puerto  Rican  Paradise" 

"Rat  Joiner  Routs  the  Klan" 
."Monday  WiflBe  Better" 

"Wings  on.  His  Shoulders" 


POVERTY/FAMiLY  ADJUSTMENT: 
Cities 

I've  Got  A  NdTC 


Breaking  Loose 

EncQiumters 

In  Others'  Eyes 

Playing  It  Cool 

Impressions  In  Aspbalt 


With  -  It 
Twice  Fifteen 
What's  Happening 


SURVIVAL: 


Me  s  Myself  and  I 
Against'  All  Odds 


Cohflict 
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"First  Day  At  School" 
"Catastrophe  In  Washington  Square" 
"Why  the  Iceman  Stopped  Coming  To  Our 
Flat" 

"The  Reason  Why  Mother  Should  Win  An 

Oscar" 

"We  Ain't  Poor,  Just  Broke" 

"The  Sneaker  Crisis" 

"Mama  and  the  Hospital" 

"Two  Lickings" 

"Half  a<5Gift"  . 

"The  Parsley  Garden" 

"A  Matter  of  Pride" 

"Everything  But  Money" 

"A  Person  As  Well  as  a  Female" 

"Puerto  Rican  Paradise" 

"The  Kitdien" 

"Buying  a  Suit  on  Eaatside" 
"The  Land  of  Room  Enough" 
"Cutting  Out" 
"Welcome  Home" 
"Rockpile" 


"The  Failure    of  Friends" 
"Is  My  Coat  Ready" 
"After  Twenty  Years" 
"Suckerr 

"The  Use  of  Force" 
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Cities 


I've  Got  A  Mame 

■  7 

Forces 

Breaking  Loose 

Challenges 

Encounters 

In  Others'  Eyes 

Tomorrow  Won  Wait 

Playing  It  Cool 
Iropr^sions  in  Asphalt 

With  It 
Twice  Fifteen 


A 


Musical  Selections : 


/ 


•^The  Wise  and  the  Weak'* 

"The  Romance  of  Art  and  Natural  History 

'^Night  Game"' 
"I've  Got  A  Name'* 
"The  TuxedQs" 

"Antaeus"  .  ^ 

"Ah,  the  University" 

"The  Glass.  Slipper" 

"Too  Early  Spring"     ^  * 

"Sherrel"  ' 

"On  the  Sidewalk  Bleeding" 

"The  Death  and  the  Dawn" 

"Brass  Knuckles" 

"Sorry, Wtong  Number" 

"The  Pocketbook  Game" 

"A  Summer's  Reading" 

-  "Th^3  New  Kid"-      .  . 
"Going  Home" 

"The  Murderer  Lives  Upstairs" 
"Tlie  Test" 
"The  Last  Spin" 

"Mrs*  Sandoval  and  Mrs.  Hacauley"  [ 
'^"The  First  Skirmish"  ^ 
"Every  Man's  Got  To  Pick  His  Time"  ' 
"Sucker" 

"Hyman  Kaplan  Samaritan"  -  - 

"Getting  Quick  Rich" 
'"Antaeu3" 
'     "Dino"  ' 
"Trapped"    t  ' 
"Charlie  Among  the  Birds" 
"What  Ever  Became  of  Agnes  Mason"/ 


Records : 

Simon  and  Garfunkel  -  "The  Boxer" 

"Sounds  of  Silence*' 

"Bridge  Over  Troubled  Waters" 

Peter,  Paul  &  Mary    -  "Blowing  in  the  Wind" 

"The  Cities:    People  and  Their  Pr^lems"  filmstrip/recor^ 


#26H 
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.  653    SCIENCE  FICTION  AND  HORROR  STORIES    (1  -  3), 


. COURSE  DESCRIPTION 

^    ^  This  course  is  designed  for  students  to  read  and  enjoy  popular  works  by 
men  like  H.  G.  Wells,  Isaac  Asimov;  and  Edgar  Allan  Poe.    Two  ^anthologies ,  one 
for  sciea^  fiction  and  one  for  horror,  will  be  offered  as  well  a^  sone  novels. 
Th^^Ufwr^f  both  genres  will  relate  their  various  thewes— such  as  the  occult, 
tri§  effects  of  advanced  technology,  and  escapism — back  to  the  individual  and 
his  place  in  society. 

OBJECTIVES  ' 
The  student  will: 

1.  consider  and  evaluate  popular  contemporary  themes,  such  ^  the 
occult  and  technology.  v 

2.  evaluate  how  the  different  tiroes  (past,  present,  future)  shape 
our  lives  today  I  ^ 

3.  discuss  what  our  place  in  today's  and  the  future's  technocracy  is. 
OUTLINE 

1.  ^  -  6  Weeks  -  Fjint»sy:    Shapes  of  Things  Unknown  (Scott  Foresman)  is  an 
anthology  of  stories  grouped  into  five  units,  each  of  which  examines  a 
different  theme  from  the  world  of  fantasy  -  discrepancies  between  apjpear- 
ance  and  reality,  the  power  of  evil,  encounters  hrith  the  inhuman,  preter- 

>^       natural ' powers  and. weaknesses,  and  the  occult.    \  _  ^ 

Possible  discussion:    Is  reality  the  opposite  of  fantasy,  or  is  reality 
the  result  of  worked-out  fantasies'?    Have  you  any  hope  of  your  fantasies 
—  coming  true?  ,  Explain. 

2.  2  Weeks  -  Devils  and  Demons  (Rod  Serling)  is  a  collection  of  fourteen 
"fantastic''  stories  of  the  supernatural  and  science  fiction  wx^ittan  by 
master  storytellers  of  the  past  and  present. 

(      Possible  project:    Many  poems  are  based  on  "fantasy"  or  "science  fiction."^ 
V_Ld6k  through  a  number  of  contemporary  poetry  anthplogias  and  prepare  a 
study  of  science  fiction  and  fantasy  elements  in  modem  poetry.  Particu- 
larly, helpful  might  be  the  world  of  W.  H.  Auden^  Dick  James  Dickey, 
and'D.  M.  Thomas. 

3.  1-2  Weeks  -'SO  Great  Horror  Stories  (ed.  John  Canning)  is  «  powerful 
collection  of  tales  of  witches,  vampires,  were%folves,  vengeful  spirits, 
and  sudden  victims.    All  o^  the  stories  "have  in  common  tha  fact  that  they 
are  either  true,  have  been  recorded  in  contemporary  ttocuwants  as  fact,  or 
have  >ecome  such  a  prevailing  folk  myth  as  to  suggest  soma  evidence  of 
actual  occurrence."  ^ 
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Possible  project; ''Write  yoiir  gwn  horror  stbrle^.    Utilize  elements  of 
the  liorror  story,'  such  as  juxtaposing  the  ordinary  withfjirfiird  and  using  . 
traditionally  Vhori^ible"  settings. 

1  Week  -  Twilight  "Zone  (Rod  Serling)  is  a  short  ^collcSct  ion  of  »ci«nce 
fiction,  and  horror  stories,  and       therefore,  a  good  one  tb  use  to  move  ^ 
onto  the  more  orthodox  science  fiction  gehr^f. 

Possible  project:    Elements  of  science  fiction  and  fantasy  are  increasingly 
present  in  the  work  of  many  writers  not  normally  considered  as  woi4cing  in 
the  genre.    Do  a  itudy  of  such  elements  in  the  stories  and  movels  of  noted 
mainstream  writers  such  as  Richardi;  Brautigan,  Doris  Leasing  ,  D^n^d  Barthelae, 
Korman  rtailer,  John  Updike Thomas  Pynchepn V  Berniuwi  Malamud,  Joyce  Carol 
Dates.    Will  mains tream-yand  science- ficti<)n  appiy>aches  Xo  literature  ulti- 
mately merge?    Have  they  merged  already^  ;  •   .       '  ' 

6  Weeks  -  Science  Fact/Fiction  (Scott  Toresman)  is  en  anthology  of  Science 
fiction  stories  that  focus  on  what  might  be  counter-balanced  with  factual 
articles  on.  what  ,is*    This  combination  explores  all  three  objectives  of 
this  course.         -  :  '  . 

Possible  discussion  and  projegt:  . 

1.  Many,  if  not  most,  of  Jules  Verne's  imaginative.  ci*eationa 
are  now  reality :    the  subniarine ,  underwater  diving  s^lts , 
the  ability  to  synthesize  food  from  raw  ocean  material,  •  Can 
Verne's  9tories  still  be  called  "science  fiction*"  or  are 

they' fantasy?    What  current  visions  do  you  think  will  become  0 

reality?  '  '  ^   ,       .  ' ,  '      ^  '  • 

2.  Jf  you  could  control  the  future  of  the  world,  what  new^ 
inventions  would  ypu  allow?    What  new  or  old  inventions  ^ 
would  you  ban? 

.  -  "       ^     ■  ^»  •  '  ■  '  .  • 

3  -  if.  Weeks  -  Brave  New  World  (Aldous  Huxley)  is  a  futuristic  novel  which 
satirizes  Western  civili^atioh  by  describing  the  condition  In  which  it 
might  find  itself  some  600  years  from  our  time.    The  novel  takes  contemporary 
cultural  trends  to  shocking  and  fantastic  extremes.    The  student  evaluates 
these  extremes  in  terms  of  the  three  objectives  stated  in  this  course. 

Possible  discussion:, 

1.  Name  writers  other  than  Lucian  and  Jonathan  Swift  who  nave 
used  science  fiction  as  a  vehicle  for  satire.    In  each  case, 
does  the  author  have  a  realistic  and  objective  view  of  human  ^ 

<     nature?    Explain.    Should  science  fiption  teach  moral  lessons? 

2.  Is  change  progress?    Are  progress  and/or  change  necessarily 
good?    Give  flMcific  instances  in  which  it  might  be  better  if 

^progress  aclgHpl^  meant  moving  backward.  i. 

3-4  Weeks  -  19 8U  (George  Orwell)  is  both  a  satire  of  totalitarian 
barbarism  and  a  warning  about  man's  dehumanization.    Objective  three  in 
this  cour^is  especially  relevant  to  this  novel. 

.  Possible  projects:  ' 

1.    The  year  is  198U.^   Time  has  passed  normally  and  you  are 


noir  an  adult*    Describe  a  typical  week  of  your  life,  including 
recreaticNt  as  well  as  Vork.  v  Include  thoughts  of  transportation, 
education,  dress,  music,  e<^logy,  crime  and  food,    Wiat  will  be  ^ 
your  attitude  concerning  the  people  around  you?    What  kind  of 
occupation  might  you  have  that  does  not  exist  today?   pr,  if 
the  occupation  exists,  how  will  it  have  changed?    Are  you  looking  ^ 
forward  to  the  year  198if?  .  ' 

2,    Read  a  history  of  Communist  China  and  compare  its  society,  under 
Chairman  Mao,  to  the  society  described  in  Orwell's  198H.    Or  do 
the  same  with  Stalinist  Russia, 

i 

6.    3  Weeks  -  Sirens  of  Titan  (Kurt  Vonnegut)  is  a  contemporary  work  that  is  . 
more  than  "just"  a  science  fiction  novel;  it  is  also  a  prophetic  Vision 
that  audaciously  attempts  to  provide  TOsweM  Mealing  with  Life,  and  is 
therefore  oftentimes  philosophical  in  natui*e.  , 

Possible  projects  and  discussion: 

1*    Look  closely  at  some  of  the  pictures  of  Earth  taken  from 
the  moon,  or  telescopic  pictures  of  the  galaxies.    How  do 
r  thftse  photographs  affect  your  perspective?    Prepare  a  paper 
on  how  the  feelings  of  immensity  or  smallness  might  be- 
affecting  and  continuing  to  affect  the  collective  mind  of 
the  human  race.  , ^  . 

2.    Do  you  think  escape  is  necessary?    What  kinds  of  situations 
or  thoughts  cause  an  escapist  reaction  in  you?    What  means 
of  escape  do  you  usually  use  (television,  reading,  music)? 
»  ,When  does  escape  become  harmful? 

AUDIO  VISUAL  MATERIALS  ^ 

A.  "Jules  Verne  to  Ray  Bradbury" :    a  three-part  science  fiction 
sound/slide  set 

B.  "George  Orwell"  filmstrip  set  , 

C.  "Wells:    Time  Machine/War  of  the  Worlds":    record  R  861  \ 

D.  "Around  the  World  in  80  Days":    record  837  b 

E.  "Poe  Stories:    The  Black  Cat  and  The  Masque  of  the  Red  Death"  (record) 

F.  "That  Strange  Mr.  Poe"  filmstrip 

G.  "Dr.  Jekyll  and  Mr.  Hyde"  filmstrip 
FINAL  NOTE 

It  is  diff^icult  to  classify  contemporary  science  fiction,  just  as  it  is  to 
do  it  for  any  contemporary  problem.    It  is  impossible  to  plan  the  future,  but 
science  fiction  can  help  us  ask  the  right  questions  about  it,  since  it  helps  us 
look  "inward"  as  well^s  "outward." 
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'  .         6  5».   WORLD  LITERATURE    (3  -  S) 

COURSE  DESCRIPTION  '  .  « 

/  Main  objectives  of  this  course  ar^  for  students  to  xjtadewtand.  a  f*^ 
place»  its  culture,  and  its  valuiss  from  a  particular  itidlvidual's  (the 
point  of  view  and  to  appreciate  literature  from  other  countries  as  i^ell  as  their: 
own.    Stu^dents  will  explbrc  the. themes  of  man's  destiny  ^d  his  ab^ity  tfo  con- 
trol it,  the.relaticmship  between  generations,  the  effett. thit  wealth  or  the 
la<*  of  it  has  on  people,  and  man's  place  in  society^ and  the  world.    A  desired 
objective  is  to  have  th^  students  apply  these  concepts  to  their«elTes.  literature 
ft^  England,.  Frmce,  G^rmaiiy,  Russia,  Greece ^  and/Soxith  Africa  Will<  be  .rea^-.  ^ 
As  a  major,  pro j'ect  each  student  will  write  an  expository  paper  dealing  >rlth 
choice  Cybook  tod  topic.  \/     .    .  '       '      -/m  ; 

.OBJECTIVES  .         .  ;  '    ^         \  '      /  >^  '^/V  -   :.  V\  ' 

The  student  will:  .    /  ■  '-f'i  ' . 

1.    explore  with  an  fi^uthor  the  cult ux»e,  and  values  of .  some  ' 
^  ^   'fore^ign  iplace.  ^  \    ,  : 


2.  .sample  literatui*e  of  countries  not  his  owA  and  recognize' 
.'/    some  of 'their  s|>ecific  conti^ibuticns.         ^  / 

3.  '  experience  various  great  themes       world  literature. 

complete  written  and  oral  pro jectsf  pertiriettt  to  the 
literature  read.     .  •"  '^  ,  * 


OUTLINE 


Western  Literature:    Themes  and  Writers,  an  excellent  anthology  beginning  , 
With  Greek  times  and  going  up  to  modem  times ,  is  the  basic  text  used  in 
the  course,    the  book  is  concept  oriented.    "This  book  contains  five  vital 
themes:    Conflict  of  Wills .  Choice  and  Consequence ,  Know  Thyself,  The  Foibles 
of  Man,  and  Critic"s~of  Society.    Each  .theme  begins  with  one  of  the  five 
maj6r  wjerks  contained  in  this  book :    Antigone ,  Macbeth ,  The^  Secret  Sharer, 
The  Metamorphosis,  and  An  Enemy  of  the  People.    The  iaajor  work  in  each  unit 
frames  the  basic question  which  will  be  the  concern  of  all  pf  the  selections 
within  the  unit.    Each  of  these  works  crystallizes  a  majxir  human  dilemma, 
which  has  been  the  focus  for  many  of  history's  most  influential  writers. 
Each  is  long  enough  and  rich  enough  to  permit  the- reader  to  discover  and 
assess  the  dojninant  concern  of  each  unit." 

Furthermore,  each  major theme  is  amplified  with  supplementary  thenes  and 
selections  of  prose ^i^oet^y,  and  art.    In  this  way,  "the  interaction  of 
the  graphic:  and  literai^arts  broadens  the  teaching  of  literature  into  the 
teathing  of  the  humanities.    The  exploration  of  each  theme  is  effectively 
aided  by  the  vision  of  majot*  artists  and  sculptors  of  the  Western  world.' 


Methbds:      '  ' 

1.  Galleries  (interaction  of  graphic  and  literary) 

2.  Study  notes,  which  are  divided  into  four  major  sections,  are 
designed  to  produce  a  greater  understanding  of^^the  reading, 
selections  and  the  themes  which  they  illustrate.  ^ 

3.  Unit  teaching  attempts  to  move  the  student  progressively 
toward  a  full  understanding  of  the  theme  while  at  the  same 
time  treating  th^Tunit  as  a  single  whole  york  in  itself. 

4.  Reading  supplementary  literature 

5.  Evaluation  and  testing  .  * 

6.  Guest  speakers  and  audid  visual  material  when  appropriate. 

II.    Cotiflict  of  Wills:    Father  and  Sons  (Ivan  Turgenev)  is  a  nineteenth- 
Century  Russian  novel  which  deals  with  the  freedom  of  the  serfs  just 
before  their  lemancipat ion,  and  the  universal  conflict  and  differences 
that  exist  bitween  generations. 

Weeks  1  -  ^: 

Suggested  projects: 

1.    Think  of  a  real- life  clash  between  two  strong-willed  ♦ 
persons  and  discuss  the  reasons  for  the  conflict  and 
^  the  reasons  why  the  individuals  took  the  positions  > 

they  did.  ^  .  -  ♦  ^ 

-  2.    Propose  a  situation  in  which  two  strong-willed  persons 

clash;  then  &sk' each  student  to  Write  his  own  resolution 
^    to  the  conflict.     Discuss  a^  cla^s  afterward.  ^ 

3.  Discuss  the  conflict  of  wills  on  a  personal,  community, 

or  international  level.  ,  ' 

4.  Other  concepts:    Nihilism  and  its  application  today. 

■V  "  . 

III.    Conflict  of  Wills,  Choice  and  Conseqdence^  and  the  JEffect  of  Wealth  or  the 

Lack  of  it  on  people:    Cry,  The  Beloved  Country  (Alan  Paton")  is  a  twentieth- 
centU3?y  novel  which  deal^  with  South  Africa's  racial  problems  as  dramatized 
by  the  interactions  of  a  white  and  black  family.    More  1;han  this,  it  trail- 
acends  to  the  level  of  man's  universa^^ humanity/inhumanity  to  man. 

Weeks  5 '-■.,?:  '  ■  49 

Suggested  projects:  -  '         v         r  S  , 

1.    Undertake  th^  oroj^cts  listed  under  Fathers  and  Sons.  • 
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2*    Ask  the  students  to  discuss  -  orally  or  in  writing  r  9n 
Important  choice  they  had  to  aake  ahd  the  consequttbcas  of 
their  decision.    Consider:    what  happened  that  they  could 
not  foresee,  how  the  consequences  have  changed  then,  the 
Ji^le  that  fate  or  chance  played,  and  their  motives  for 
making  the  choice  they  did, 

3.  Llsra  number  of  pairs  of  alternative  choices  on  the  board 
ana  have  students  speculate  on  how  the  choice  oif.  one  or  the 

r  other  alternative  could  lead  to  radically  different 

consequences. 

4.  , Relate  the  novel's  chat*acters'  financial  problems  to  those 

of  today.  ./ 

.  ■  . 

5.  Consi<ier  decision^fiac^.|^^^^^  valuesstxjategies.  Work 
with  guidance  counselor  on  suitable^^-ciissroom  activities. 

6.  Deal  with  the  novisl  from  a  sociological  point  pf  view: 

a.    South  Af pica  today  '  -  ^ 

bm  the  apartheid  system   -  ^       ^  ^ 

iv.    Choice  and  Consequence,  The  Foibles  of  Man:    The  Stranger  (Albert  Camus) 
is  a  short  existential  novel  about  a  man  who  commits  a  seemingly  senseless 
murder,  which  becomes  a  turning  point  in  his  life.    The  rea*der  considers 
concepts  like  loss  of  identity  and  desensitization  by  society.  . 

Weeks  10  -  12: 

Suggested  projects:  '  '  ^ 

1.    Employ  numbers  2  and  3  under  Cry,"^  The  Beloved  Country. 

l^^cws  the.;uTO^      of  the  wog4;jQtbI»s."  Write  the 
ira^g. TbLi»  Fol^es  of  >fen"  o^  the  board  and  ask  students 
to  write  on^^heir  own  papers  whatever  comes  to  their 
rtindS  wh^jp^^^^  of  the  phrase.    After  ten  or 

fifteen  ijift^^  the  papers  and  read  and  discuss 

some  of  tfi^  more  interesting    ones.         ^  , 

3.    Ask  students  to  make  up  two  Xists  Xor  to  write  two  t^ifitima)^ , 
%       In_the_fiist  list,  ask  them  t.'^lst  (or  describe)  'fOtti  of 

•  ,f  the  foiblea  fhey  have-seen  cin  the  world.    In  the  second, 

i-  they  should  list  .(or  describe)  some  of  their"  own  foibles.  • 

*       Which  list  was. easier  to  do  and  why? 

V.    Know  Thyself,  The  si^ect  bf  Wealth  or  the  Lack  of  it  on  People:    Th»  Good 
Earth  (Pearl  Buck)  takes  place  in  Northern  China  i|n  the  early'twentiath 
century.    It  is  a  novel  written  in  an  almost  pastoral  style  which  describes 
-  the  cycle  of  birth,  marriage,  and  death  in  a  Chinese  peasant  family. 
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Sttgg^ited  projects;  *  *  / 

!•    Employ  H  under  Cry,  the  Beloved  Country 

^  2.    Discuss  the  effect  of  materiallsff,  at  the  tx^nse  of  spiritual 

or  inner  djsvelopment ,  on  huMn  beings* 

3.    Ask  students  to  write  autdbiographiee  discussing  who  they  are»  . 
how  they  know  who  they  are,  and  perhaps  also  the  advantages  and 
disadvantages  of  self-knowledge.    These  need  not  be  polished 
theiies  if  done  to  mbtivate  the  novel,  and  it  night  be  interesting  ^ 
.to  hold  these  essays  until  later  to  revise  in  the  light  of  what 
they  have  learned  about  "knowing  yo\n?self." 

H.    If  it  seems  advisable  that  students  not  be  as  personal  as  2  above, 
they  might  simply  write  on  the  advantages  and  disadvantages  of 
possessing  se  If --know  ledge.    Or  the  topic  can  be  narrowed  somewhat 
by  asking  for  an  essay  on  merely  one  side  ot  the  other.    For  ^ 
exawple,  discuss  this  topic:    If  one  is  a  very  limli||i  person,  it 
is  better  not  to  seek  self-knowled^ 

5.    Ask  students  to  project  tbems^i^s  into  an  unfamiliar  situation, 
a  situation  in  which  a^gi^wnfdeal  of  responsibility  is  thrust  . 
upon  them.    Perliaps  diacuss  how  one's  degree  of  self-knowledge 
affects  one's  ability  to  perform  in  unfamili»  situations. 

AUDIO  VISUAL  MATERIALS 

1.  Kafka:    Tom  Klise  filmstrips  (with  record) 

2.  Camus ;    Tom  Klise  filmstrips  (with  record) 

3.  Tales  of  Kafka:    record  frofe  Listening  Library,  1975. 
Fathers  and  Sons;    a  fllmstrip  from  Listening  Library,  1975. 

5.  Appropriate  selections  from  filmstrip  set,  Kenneth  Clarke's  Civilization. 

6,  Many  filmstrips  on  South  Africa  in  the  library. 
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660    INDgPOTOENt  STUDY  IN  EMGLISH    (1  >  sV 


COURSfE  DESCRIpilOM  H 

An  opportunity  for  independent  study  will  be  offered  to  a  limited  number 
of  students,  subject  to  approval  by  the  English  Department  Chairman  and  Princii- 
pal.    The  student  who  Elects  this  course  will  work  under  the 'supervision  of  an 
assigned  advisor.    Phased  credit  will  ^e  determined  by  the  Depu^tment  Chairman 
and  Principal.  » 

OBJECTIVES  ^  .  ^ 

The  students  will: 

IJ^ develop  self  direction  and  responsibility  for  their  own  learning, 

2.    have  an  opportunity  to  study  subject  matter  not  covered  in  oth^r 
English ^courses. 


3.    learn  research -and  organizational  skills.  ?  a** 

OUTLINE  «  ' 

Students*  proposals  to  do  independent  study  should  state  exactly  what 
they  want  to  do.    Ordinarily,  students  should  propose  a  project  which  will 
not  duplicate  the  work  in  a  regular  course.    Both  the  students  and  advisors 
will  carefully  review  ^proposals  and  set  u^jj^he  requirements  for  completion. 

Because  of  ifhe  nature  of  independent  study,  there  is  no  suggested  outline. 
Students  are,  however,  expected  to  do  at  least  as  much  work  as  they  JJg^^d  ^? 
in  one  of  the  other  elective  courses,  carrying  >a  like  phase  number.  tnm 
burdeiils  on  students  to  carry /^ut  the  details  of  their  proposals,  teachers  ^ 
sMpuldSheck  students'  progresfe  frequently. 
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,       •  •  *  SENIOR  CAREER  DAY  -  .  , 

.  ,  -  •  ■  *  .•  ■  • 

All  of  us  hav*  had  the  experience  of  submitting  to  an  interview.  <^  The  session 
may  have  been  relaxed  and  casual  or  it  may  have  been  tense  and  a  harrowing  experlr 
ence.    The  Guidance  Department  at  South  Portland  High  School,  in  its  continued 
conmitment'  to  the  value  and  need  of  Career  tducatioo,  initiated  a  program  whidi  .^^ 
would  involve  all  Seniors  in  a  real  life  situation,  sq  as  to  enable  all  321  Mvt>er8 
of  the  class  to  experience  an  interviewing  session  with  a  local  professional  per- 
sonnel person.  - ^ 

'  ■  •         ■■     ■  .  .  ^ 

The  overall  objective  was  to  have  the  students  involved  In  the  interviewing 
process.,   As  sub-goals  ,  we  wanted  these  young  pe^  -  ^ 

\  <\^^6^P^::^}^  To  formulate  their  thinking  prior' to  the  interview  * 
'.^  ■•  experience. 
"^1^  '  bi;'  To  have  them  look  at  themselves  and  cons idex^ 'what 
'  \  values  are  in  terms  of  past  and  present  choices  * 

they  have  made  in  all  phases  of  their  lives*  ^ 
'  c'/  '  To  think  through  their  goals  -  whether  the  sought- 

'  after  job  would  be  for  security,  happiness,  or 
5    ^sidvaii  cement .  •  '  si  • 

d;    To  have  the  opportunity  to  have  their  interview  . 
evalua.te4  by  a  professional  interviewer. 
^  V  To  discuss  with  them  the  social  aspects  of  an  inter- 

view  -  e.g.  a  feeling  of  ease  rather  than  tension. 
To^jMJeive  constructive  criticism  from  the  inter- 

yi^TS,  so  as  to  assist  them  in  future  interviews^  '  \  ^ 


The  entire  process,  which  culminated  in  Senior  Career  Day,  took  up  eight 
class  periods.    The  senior  English  teachers  were  most  cooperative  and  were  in- 
volved in  the  planning  of  this  activity,    A  detailed  plan  was  worked  out  between 
the  Guidance  and  English  Departments  as  Well  as  dptailed  information  sheets,  which 

were  exchanged  as  the  process  evolved.  ,.     '  ' 

^      ■  .  ■,  ■         "    .    ■»  ' 

.The  four  guidance  counselors  and  guidance  assistant  foun4  themselve.s  before  " 
separate  English  classes  on  the  Monday  rooming  following  Agril  vacation  armed 
with  a  "Vklues  Clarification  Packet." »  In  this  packet  were  included  materials 
which  the  student  would  use  in  t^ie  two  days  of  exercises  with  the  couhselors. 
On  the  first  day,  two  of  Sidney  Simon's  strategies, were  used  -  "TVenty  Doves^  and 
'•Coat  of  Apms  "    On  the  second  day,  life  priorities  were  listea  and  r«ted,  « 
#6rced-decislon  exercise  was  used,  a  career  awareness  fc^rm  wai»  fiUed  out  by  each 
student,  and  a  "use  of  leisure  time"  form  was  developed. . 

In  the  last  session/ Wit^  the  counselors .  each  studetit  selected  three  repre- 
sentatives by  whom  he/she  would  IJXe  ti*  b«|4ntei^i wed The  i^^ 
representative  of  business,  education,  Arilfc  Services,  EiBployment  Security. Com- 
mission and  Apprenticeship  Progj^.  ,Each  student  was  assured  that  he/she  wuM 
receive  one  of  the  /three  choices  ,    it  wis  also  pointed  out  tlia^  all,  seniors,  would 
experience  at  least  two  interviewing  sessions  of  12  minutes  each.    (In  refj*ty* o  ^ 
m«»y  had  irhwe  intef«views . )    It  was  made  clear  to  the^  students  that  no -employers^  • 
were  coming  here  with  job  offers,  that  this  was  to  he  purely.  «...  experience  .iij  ^ 


interviwlng.    It  was  also  stated  that  if  by  chance'  a  student  impre«,ed  an  em- 
^l^ir  favorably  that  any  forthcoming  future  job  offer  would  be  vp  to  the 
-'"•Mpl'oyer.  .  ^-.^ 

"V  V     The  tnglish  teatAera  returnea^  *their  role  on  the  thijd  day  and  "P^nt  the 
;"ti*e  briefing  and  discussing  with  th?ir  students  the'^ interviewing  Process,  the.  . 
selling  of  oneself  ,  the  "how  to"  of  de^eking  employment.    Also,  they  began  formal 
instruction  in  the  writing  of  a  i^aumi^  ^  These  were  written  by  the  student  "  / 
his/fter  own  handwriting.  ; 

Orr*the  following  Mondaf .  all  8enici|^ English  classes  met  in  the  group  guir  / 
dance  room, where  a  counselor  showed  them  a  professionaHy  Prepared  vid^o-tape 
on  the  "do's  and  don' ts"  of  £nte»viewing.    A  discussioii  and  role  playing  exer- 
cises "made  this  a  meaningful  "session.  V' 

While  the  teachers  were  conducting  the  alM)ve  in-class  program,  the  Guidance" 
^personnel  was  involved  in  the  monument*^ task  of  juggling  321  studAits  with 
-interviewers.    We  strove  to  give  each  student  at  least  one  interview  of  his/her 
choice.    Two  or  three  classes  were  scheduled  during  five  regular  school  oeriods. 
with  an  average  of  65-70  students  per;  per io^    By  a  series* of  cross -chedTin?  ^ 
methods,  we  finalfied  our  schedules  of  interviews,  preparing  a  master  sheert  for 
each  Intetyiewer  and  an  ihdividuar  schedule  card  for  each.. interviewee.  .  « 

The'interview  assignments  were  given  to  the  students  on  the,  day  P^ior  to^ 
the  interviews.    The  method  of  scheduling  was  explained  and  final  q«««tions  were 
answered.    Where  possible,  a  fej*  changes  were  made  at  that  time  so  that  the  ma- 
jority of  the  studepts  were  qui t^. content  with  their  interview  assignments^  « 

PhyScSl  a%angements  involved  volunteers  f rem  ^anj^reas .  -  The  «t«d~*r  .^^ 
•  frcfi  Office  Pradlice  did  much  of  the  preliminary,  typing  and  collating  f 
and  fill*  thg  senior  placement  folders.    The  card  tables  were  borrowed  frort^*^ 
neighboring  school j^W^  chairs  were  brought  in  by  our  maintenance  crew^  and  the 
Ke-y  ClXnAember^h^d^e^        of  setting  up  the  tables  and  chairs  according  to  ,, 
a  floor  plan.  *  •  '  '  ' 


May  7  dawned  ks  another  Vital  spring  day  and  the  act^Vity  "^^^in  the  school  s 
gymnasium  was  just  as  vibrant  as  the  day.    By  8:30  A.M. ;the  interviewers  had  made 
Sr  appearance  and -were  enjoying  coffee  and  donuts  which  had  been  V^l^^^'t^^  . 
^he  Home^conbmics  students.    At  this^  time.  Mr.  Freise.  the  Assistant  Director  of 
Ca^er  Education  for  South  Portlarfd.  briefed  the  business  peCpU.    The  gym  was 
set-up  to^providi^  «f6  interviewing  stations  with  numbers  corresponding  t6  the 
appointment  cards  Which  "each  student  had. 

The  interview  sessions  were  divided  into  five  '♦S  minute  sessions.  e.ach 
student  entered  the  area,  he/she  was  given  a  placement  folder  which  was  filled 
with  information  ranging  f^om  "Interviewing  Technique*,"  t<r  "How  to  Spend  Your 
nrst  Pay 'Check."    A  waiting  area  was  provided  for  those  students  who  • 
heZl  interviewed  at  the  .time.    All  cbunselors  were  on  duty  to  ensure  that  ev^  - 
*     met  his  appointment,  that  time  was .called  after  12  minutes,  and    in  case 
^t  stud^t,  that  a^tudent.  was  available  to.take  the  place 
~tra  resales  were  kept  on  a  t'able  in  alphabetical  order  so  that.  Student* 
fekly  have  bne  in  haI^d^for  unscheduled  interviews.  .  # 
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^  The  activity  began  prompMy        ended  four  lv>urs  later.    A  break  of  twenty  - 
minutft  allowed  the  interviewers  to  enjoy  an  attJ^active  buffet  ,  again  .prpyided  by  ', 
the  Home  Economics  students.    The  Key  Clubber^  were,  on  the  scene  to  remove  and-' 
return  the  borrowed  chairs  and  tables  as  soon  as  the  activity  ended.    Within  a 
half  hour,  the  gym  had  been  restored  to  its  original  condition.  '.-ij 

Coverage  was  provided  by  a  local  TV  station  as  well  as  two  ibcal  newspapers.  . 
This  coverage  was  most  positive,  with  the  introductory  statemint  that  "South 
Portland  does  it  again"  opening  the  local  6:00  P.M.  news  report.  — ^ 

Immediately  following  the  student  involvement,  on-the-spot  rap  sessions 
were  conducted  with  the  personnel  people.    Mr.  Freise  led  the  discussion  and 
gathered  input  from  the  participants.    The  following  day,  a  .follow-tip  form  was 
distributed  to  all  senior  students.    The  results  of  the  follow-up  indicated  overr  ' 
whelming  support  in  all  the  phases  of  the  lead-up  and  interviewing  exercises , 
with  recommendations  to  continue  the  program^  for  future  classes.  .  • 

This  was  the  most  positive  activity  for  the  Career  Education  program  to 
date.    The  huge  success  of  this  activity  is  attributed  to  superior  cooperation..  . 
Our  local  business  and  educational  community,  which  was  contacted  by  Mr.  Freise, 
was  most  generous  with  time  and  efforts.    Back  up  peojJle  for  possible  cancellations 
were  available  and  filled  in  as  needed,    '^he  ^chool  administration  was  helpful  in 
helping  us  coordinate  classes  to  permit  studlnts  the  time  to  participate.  The 
gym  instructors  relinquished  the  gym  for  the  day  and  made  alternate  plans  for 
their  classes.    The  faculty  and  students  made  this  ohe  of  the  most  exciting  pro- 
grams of  the  year.    Key  words  are  "cooperation," '"coordination"  and  " involvemerit . " 

'■01-  •  ' 

'In  conclusion,  many  fine  things  emerged  from  this  process.    The  goal  of  pro- 
moting a  meaningful,  real  life  situation  and  pfoviding  the  necessary  preparation 
for  the  activity  was  achieved  with  much  success Many  students  and  interviewers  , 
iiade  promising  contacts,  and,,  as  a  result,  some  .students -received  of fers  for  both 
permanent  and  summer  employment.    As  a  resull^.of  Senior  Career  Day,  most'- seniors 
are  less  apprehensive  about  approaching  interviews  for  real  job. openings.  They 
understand  themselves  and  their  goals  a  little  better,  because  they  were  provided 
the  opportunity  to  think  about  them.    They  will  approach  an  interview  knowing 
that  "butterflies"  are  a  natural  part  of  facing  a  strange  situation,  but  secure 
in  knowing  that  personnel  people  are  especially  trained  to, put  a  person  at  ease 
and  that,  if  one  comes  to  an  interview  prepared,  there  is  nothing  to  fear. 
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Andre  H^mond 

Director  of  Guidance  ^ 

South -Portland  High  School 
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I'm  confident  I  join  with  parents  and 
students^ in  expressing  appreciation  to  the 
GuidanclPbepartment  for  this  excellent  Hand- 
book, Much  useful  information  is  provided  for 
the  benefit  of  both  the  students  and  parents  - 
anc|^  significantly,  I  think,  the  Handbook  brings 
to  the  forefront  the  need  for 'students  and  par- 
• ents  to  communicate  with  each  ^her  as  well  as 
with  the  school r  - 

In  the  South  Portland  Schools  we  encourage 
and  expect  students  to  maintain  a  balanced  pro- 
gram of^work  and  play.  With  t^e  support  of  tha||| 
home  and  community  we  -think  ^e  can  develop 
worthiness  and*  dignity  in  york  and  wl^olesomeness 
and  fairness  in  play.  We  can,* we  think,  build 
new  bridges  between  the'  school  and  the  world  of 
work  -  and  of  life. 

■K    «  The  school  counselors  and  teaching  staff 
are  here  to  serve  you  -  and  they  hope  to  worl^^ 
with  both  the  p'arent/  and  the  studentsv 


'  Cy   JOHN  SEEKINS 

Superintendent  of  Schools 
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AFFIRMATIVE  ACTION  STATEMENT 


keeping  with  federal  "and  state -guide- 
lines, the  South  Portland.  School  Department 
does  not  and  will  not  discriminate  on  the  ba- 
sis of.^eex,  race,  color,  religion,  national 
origin,  ancestry,  age,  or  physical  handfca|>, 
in  the  educational  programs  or  activities  which 
it  operates,  and  is  requited  by  Title  VII  of 
the  Civil  Rights  Act  of  19§4  as  amended- by  the 
Equal  Employment  Oppo^t^unity  Act  of  1972  "and  ( 
Title  IX  of  the  Educat^bnal  Amendments,  of  1972, 
and  Part  86  of  Title  45,  Code  of ^Eedteral  Regu- 
lations not  to  discriminate  in  such  .ma'nnesr . 

jfhe  requirement  not  to  discrimiTijate  in 
educational  prcJlgrams  and  activities  extends 
U>  ^employment  practices  in  the  school  systein 
and  to  the  admission  and  treatment  of  students. 

To  ins\ire  non-discriminatory  practic,eQ 
'and  procedures,  the  South  Portland  Board  of 
Education,  with  the  assistance  of  an  Affirma- 
tive Action  Committee  is  developing  an  Af- 
firmative Ac^tion  Plan  and  other  compliance 
procedure. 

It'' has  also  appointed  an  Af  f  irmative  Ao- 
.  tion  Office  to  coordinate  its  ^jpf forts  to  c<>mply 
with  and  carry  out  its  policies  and  responsi- 
bilities regarding  non-discrimination.. 

Inquirie^s  concerning  the  application  of 
Title  VII,  Title  IX  and  Part  86  to  the  School 
Depa|^ient  should  be  addressed  to  the  Aff  irma- 
tivjPltion  Officer,  Ralph  W,  JEgers,  Jr.,  . 
Curriculum  Office,  South  Portland  School  Depart 
ment,  13Q^Wescott  Road,  South  Portland,  Maine 
04106.  *T"ephone,77S-6501. 


DE2^ '  ^ABiNTS  •  AND  ^  STUDENTS  r- 

»      The  contents  of  this  publication  are  re- 
confeend^.d  for  your.  Careful  review  since  therei 
is' a^omethlt\g  fot  everyojue'  Itf  this/ handbook.  It 
takes  inuch  effort  and  careful  planning  to  or- 
ganize programs  which  \take  Into  account  the 
wide  range  of : Individual  differences  In  the  - 
school  population  of  South  Poi;|^jand.  The  gui- 
dance department  Is.  making  every  effort  to  re- 
cognize the  diverse  needs  of  all  students. 

It  seems  to  me  that  the  purpose  of  guidance 
Is  to  provide  a  set  of  problem-solving  skills 
and  attitudes  which  will  permit  you  to  face  new 
situations  as  they  arise.  Education  is  sometimes 
ititerpretecj  as  developing  the  basic  skills  of 
reading,  writing,  and  arithmetic.  Guidance  adds 
another  important  dimension  to  this 'experience  - 
.that  of  responsible  behavior,  dependability, 
and  goal  setting.  Equally  important  is  develop- 
ing an  awareness  of  possible  work  goals  as  well 
as  taking  the  time  to  explore  them. 

The  program  of  guidance  services  begins  in 
grade  seven.  Those  services  dealing  with  emo- 
tional and  behavioral  disorders  in  the  elem^p 
tary  gracles.  are  provided  by  the  school  nurslW 

This  career  guidance  handbook  is  directed 
tp  students  as  well  as  to  parents.  It  is  intend- 
ed;^     be  a*  useful  tool,  which  will  be  read, 
re-read  and  referred  to  many  timg^  as  your  edu- 
cation progresses. 

ANDRE  HEMOND 
Director  of  Guidance 


MAHONB*  ySUNrOR  HI GR  SCHOOL  - 

240  Oceatl.  Street    ...  "  '  '  !  . 


Mr.    James ~J.  Lahcaster.,  Principal 

Mr.    Ronald  Adams,  Counselor 

Mrs.  Rachel  Piquet te.  Counselor 

Mrs.  Cynthia  Sanborn,  Guidance  Ass is t|pt 

Mrs.  Mary  Walker,  Guidance  Secretary*" 


MEMORIAir "junior  HIGH .  SCHOOL*^- '  ^jj^ 
120  Wesco^l?  Roiad  •  ' 

Phone:  773-5629  -.^ 

Mr.  Terence. W.  'Christy,'  Principal 

Mr.  Anthony  Mezoian,  Counselor        ,  ,  . 

Mrs.  Gertrude  Parker,  Counselor 

Mrs.  Aline  Leary,  Giiidance  Assi^Jtant  ^ 

Mrs.  Geraldine  Leeman,  Guidance  Secretary 


Md^bers  of  the  guidance  staff  are  available 
to  students  each -day  frojn  7:30  to  3:30  through- 
out the  school  year.  The  guidance  office  is  also 
open  two  w^eks  b^ef ore  the  opening  of  school  and 
two  week9  after  tfie  closing.  • 
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STAFF 


SOUTH  ^ORTIJ^D^.H.I^^CHOQL' 

637  Higliland;  Avenue      '    -  ^         /  * 

/JPhone:  799-3471-    , /'  ^  / 

Mr.    Ralph  C.  Baxter,  Sr.,  Principal 
Mr .  :  John  Flynn,  Counselor 
Mrs.  Ann  Giltnpnei,. Counselor  , 
Mr.    Andre  flemond,"  Director  . 
Mr.;    Richard  Kinney,  Counselor 
41rs^  Blanche  Mack,  Gtfldance  Assistant 
Mrs.  Katherlne 'WeicHT^Guidanqe  Secret^^ 


Members  of  the  guidance  staff  are  avail 
able  to.  student;s  each  day  from  7:30  to  . 4:00 
throughout  the  school  year,.  During  summer 
vacation,'  a  member  of  the  staff  is  available 
from  8^00  to  12:00  and  1:00  to  3:00. 

■  n  ^ 
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V  GUIDANCE  SERVICES  IN  ip^^'JUlllOR  ElGH 

y        .Among  'bth^r  new  exp^ience^  ^in  junior  high, 
^^'y.6u  wdiLl  be  . assigned^ guidance  counselprfi  for  the 
-ifjrst  time.  You  should  Know  ^he  ^istin^^qn  be-  , 
tW€ljpn  the  terms  guidance_  and  couBfeelinfc.  Guidance 
reffets^sto  the  giving  of  informatldh.  Counseling 
is  §j  close  working  xelationship  between  Indivi-  . 
duSSs  apd  groups  where  -self  acceptance  arid  de-* 
v^lopment  are  explored  and  analyzed. 

■  •    -  '  ■ 

-s       -In  order  that  you' may  benefit  fjom*the  ■ 
/school  guidance  and  "^counseling.  seryice|^  your  ' 
^parents  are  en^couraged  to  call  the  guj|«ic€;  of- 
/fice  at  any  time  regard inflgiconc ems  they  inay'  . 
)  have.  Counselors  will  arrlilge  individual  confer- 
jj^«nces  between  your  parents  and  any, members  of 
f  thQ  school  personnel  they  wish  tdHeet.  Coun- 
?  selors  will  be  present  at  these  conferences, 
^make  recommendations,  and  do  a  follow-up.  If 
7  family  problems  exist,  counse^prs  may  suggest 
^ the  services  of  community  agencies  and  clinics, 
For  thdpkp^i  you  who*  have  school^' adjustment  dif- 
<  f Icultiefe'j'  medical  or  psychological  problems,  re- 
commendations will  be  made  by  ydur  guidance  coun- 
*  seloi?  to  those  people  concerned.  Your  parents 

will,  of  course,  he  notifleyi  when  a  referral  to 
4.an  agency  is  being  considered.  A  unified  ap-^ 
proach  involving  your  parents,  you, s and*  the 
agency  should  result  in  answers  to  your  problem. 
At  ^all  timei^'  throughout  your  School  yeaite,  close 
CQopeifation  between  you,  your  counselor,  and 
yob^r  parents  .is  .encouraged.  •   .    «•     .  « 

Case  conferences  are  encouraged  by  adminis- 
trators, and  teachers.  ' 

At  Memorial,  parents  of  seventh- graded- 
and  of  students  new'  t'S         school  are  invited  to 
meet  with  the  pi^incipal  and  counselors  at  in£o<|^ 
mal  coffee  sessions  in  the  morning.  These  meet- 
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itvgs,  which  begin  in  the  fall,  make  it  possible 
for  yo^^  tJarents  to  discuss 'current  pi^-ograms 
at  the  school,  tour  the  facilities >  .-an(|^see 
classes  in  session.         v         .    *  ,  . 

'  '  '       '    •  .  ' 

Another  activity  at  Memorial  involving  . 
counselors  is  the  weekly 'team  meeting  with 
teachers  to  discuss  student  progress  and'^  pro- 
^fey^g.  Purpose  of  the  session  is, to  find  me-' 
ahodfi!  of  improving  instruction^and  to  seek  te^ 
medleB problws*"  FQllowing  these  meeting^s, 
tounsej|(»  may  talk  with  you  or  yaur  parents: 


You  ^should  know  that^  information  for  ^o^^ 
•permanent  rec^ord  card  begins  to  be, compiled  in. 
grade  seven.  Only  factual  data  -  datte  of  birth, 
parents'  names,  grades ,  attendance,  and  school 
activities      are.  placed  in  this  file.  Your  per- 
manent record  card  Is  retained  at  t*e^high  # 
school.  r         ^  ' 

Counselors. and  guidance  assistants/wili  en- 
courage, you  to  participate  in  volunteer,  pro^ 
grams.  You  might  ^s^sist  in  a  project  within  the 
.school  similar  to  t;he  "^'Jaws  Corps"  at  Memorial. 
5:f'  you  are  willin-g- to  learn  and.^agei:  to  commu- 
nicate, you  may  be  involved  in  many  areas:  con- 
tacting guesJ(Mpe.afcera^ '.operating  video  tape  and 
audio-visual^pBpmentt  helping  dtihers  research 
career  }.nf otSlioti.  A'very  dif f ereht  proje^ct  has 
been  designed  to  giveyou  volunteer  Work  exper-  * 
iencQ  ijti  the  community ^^iLLth* parental  permission, 
'  you' would  make  a^  conuniflffit  to^  work  in  an.  4r'ea 
.of  your  interest!  This  practical  experience  pro- ^ 
vides,  an  opportunity  for  persoil'al  gtowth,  self 
tonfidenc^,  and  the  development  *  of  Individuajj^' 
regponsibil;Lt$^..^'  '  ^  ^  ^. 
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.ORiENTAt.ION  TO;  JUNIOR  •  flIGH  ;  SCHOOL  - 

■  *  *  » ,  .  *  ■ 

•  Sixth  grfide  orientation  begins. in  May  vith 
Visits  by  the  counselors  ;to  ^each  sfixtti*' grade 
class.  Sjt'udenta  receive 'a  letter  welcoming  them 
to  junior  high.  Later  a  letter  is  .9en^^<f^^^^ 
ents  inyiciri§  them  to  Parents '  Night .  ^^is  orien- 
tation, fit  Mahorney,  .pravldes  theVopportuiii^^^^^^^^^^ 
parents  to  meet  couriselors  ai^  ask  ques^tiotis  re- 
garding 'the.  school/  thfe  curriculum  and  'the  -gujld- ^ 
ance  dfepartmetit.  Counsellors 'from^^Memo^idl  off  er 
^a  sVid;^  presentation  fcOf  the  ^school  facilities" 
and^fciassraom./activities  in*  evening  sessiona  at 
each  elemsjitafy  school  •f.  '  '  . 

V  i*.  '-^^t  Mahq^      In  May  each  sixth  grade  sfudent 
'g^^lr  throu^  dally  •sthedule  -frbm  home-^ 

*r&oi|t  peti^d*  in'^the  morning  to  the  close  of  schoal 
.  in>tK*e  a-fternoon.  Seventh  grade  students  ai?e  ^s- 
s^'^hed  as  '•budd'^BS"  to  accompany  th^  during  the 
dayi  This  ^rbgfaoh' gertnltc^  tKe  studfnts^  {lo^  meet^ 
their  futui^^e  teachers  ,^*  b'ec*6me  fainiliar  with 
school  facilities,  experience  Ghat^ing' glasses, 
anti  to  be  intro^ucec} "to  the  cafeteria  program. 


GRADE  SEVEN 


Before  the  openijng  of  school,  you  and  your 
parents' are  en'^ourag^d  to  call  your  guidance 
counselor  if  there  are  questions.  Transfer  stu- 
dents will  be  tested! the  week  before  school  opens. 

You  will  have  an  orientation  program  before 
school  begins  at  which  time  you  will  meet  the 
principal,  assistant : principal,  teachers,  and 
guidance  counselors.  You  will  follow  a  itiini-sche-  . 
dule  of  a  regular  school  day  and  receive  homeroom 
and  division  assignments. 

During  the  first  weeks  of  school,  you  will ' 
review,  with  your  Counselor,  the  school  handbook 
and  also  the  careet  guidance  handbook.  TJiis  will 
help  you  learn  about  school  procedures  iind  regu- 
lations. Counselors  will  discuss  the  value  of 
good  study  habits  and  adfjustments  to  junior  high. 
They  wi^  always  /make  themselves  available  to 
you  in  th^  event  you*  might  have  any  questions. 
The. school  calendar  will  show  that  *the  school  ' 
.year  is  divided  into  four  terms  of  nine  or  ten 
week  periods. 

^      '  ,  ■     -  /  ■  ' 

Later  you  will  be  introduced  to  the  Career 

Education  program.  Counselors  and  assistants  in 
the  Career  Guidance  Ceijter  will  show  you  slides 
of  the  many  phases  of  the  program.  You  will 
study  the  fifteen  job -clusters  of  the  Unitied 
States  Office  of . Education.  All  job  or  career  ^ 
opportunities  are  included  in  these  clusters.  You 
will  indicate  on  a  survey  five  careers  which  in- 
terest you.  People  epgaged  in  these  occupations 
will  ]>e  Invited  to  talk  with  you.  . 

Your  parents  will  receive  a  deficiency  re- 
port at  each  ranking  term  if  you  are  not  doing 
well.'*  They  should  receive  it  in*tlme  to  encour- 
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age  you  to  ii&prove  your  grades  before  the.  end. 
of  the  term;  If  ybu''8houlid  later  get  failing 
grades,  theife.  wi^l  be  a  coriferencjB  withor&ur  - 
counselor  ^atid  your  parenf|r4i  may       ur|r(^  ;tp  be^ 
present ■  '        /  ^  -    '  '/■,■.'■ 

'        In  early  stwring^,  yob  vJ^Lll'         the  .STAN-^' 
FORD  ACHIEVEMp<I^-TESl^  (s'e^  A  fbV  list 

of  tests);  wliidh  detenfline^  the  level  o&  ^pfc|;ie- 
vement  in  woto  study,  ahd  in  math^  tdter  i^i  fhe 
spring,  the ^i^esults        these  test?  Will  be  ex- 
^plained  ahd  |nterpret€j^  f or  youij If  ^y^ 
mattiematiciji'l  '«bi^it?y"f        "may  t^e 'con^i^ 
for  the  Accelerated  mditli  'progta*/  i^bpf  place-' 
ment  in  thfd  program based  on  teacbet  recptn^ 
mendatlon^and  yoU;,may  be  invftedJ'tb  take  Alg^ 
bra  I  in  eighth  g^a^e.  Pairental: approval  is 
necessdry.  ,      z;^.;  •  . 

'  You  will  spjfnd  time*with  counselors  in' 
late  spring  discussing  specific  subjects  re- 
quired^  in  grade  eiglit.  You  Will  be  taking 
courses  new  to  you»  svc^h  as  Home  Economics  and 
Industrial  Arts.  , 

In  individual-^meetings  with  counselors  ' 
and  also  in  group  sessions,  you  will  have. the 
opportunity  to  see  in  which  direction  you  want 
to  go.  Whether  you  follow  an  academic  or  voca- 
tional course,  you  will  find  help  in  determin- 
ing your  strengths  and  weaknesses. 
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.  '  GRADE 'EI6hT  . 

After  having  had  a, good  spring  orientation, 
It  is  hop'ed  you  will  be  prepared  for  eighth 
grade.  This  year, you  will  be^pected  to  assume* 
more  riesponslbilltles  -  social,  as  well  as  aca-^' 
demic.  '      V    "  , 

^In  grade  eight,  you  will  take  the  .DIFFER- 
ENTIAL APTITUDE  TEST.  This . Is  a  standardised  test 
given  to  determine  your  aptitude  in  areas  of  lan~ 

'  guage  usage,  verbal  reaepnlng,  space  relations, 
numerical  ability,  mechanical  reasoning,  clerical 
speed  and  accuracy,  and  kD|||ract  reasoning.  Coun- 
selors will  study  your  scorffl|^  discuss  the  re-^ 
suits  w4th  you  and  make  'recommendations  to  you 
and  your  parents.  These .scores *are  presented  in 
two  major  categories:  verbal  reasoning  and  num- 
erical ability.  Results  are  given  in  percentiles; 
the  percentile  is  based  on  100  -  50  beln^  con- 

rsidered  an  average  scorife.  If,  for  example,  yo^ 
score  fell  in  the  60th  percentile,  this  wooKT' 
mean  that  of  100  students,'  you  would  be  expected 
to'do  better  than  .60  *of  them,  or  that  AO  did  bet- 
ter than  you.  It  is  important  for  you  to  rentem- 
ber  that  any  test  is  only^  an  indication  of  what 
you  can  do  as  a  student. 

In  the  Career  Guidance  Center,  you' will 
find  information  on  careers,  schools,  colleges, 
scholarships,  the  armed  services  and  student  job 
ideas.*  During  study  halls  and  before  and  after  , 
school,  you'^ will  be  able  to  do  research  for 
class  projects,  to  see  career  films,  and  to  hear 
guest  speakers.  'Guidance  assistants  will  help 
you  find  any  materials  yoiif  may  be  looking  for. 

You  will  flli  out  cards  on  which  you  Indl" 
cate  courses  you  wish  t;o^ta?.e  the  following* 
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y6ar.'(See  Appendix  B)  By  signing  the  card,  " 
your  parents  or  guardian  indicates  approval 
of  your  course  of  study.  Parents  will  be  urged 
to  talk  "with, counselors  if  there  iire  questions 
about  your  program.  This  course  of  study  card 
must  be  returned  to  your  counselor.  . 

In  order  that  you  may  have  firsthand  ca- 
reer ^exploration,'  both  Mahoney  and  Memorial 
will  cooperate  in  holding  a  Career  Fair  in  the 
Memorial  gymnasiuril.  You  will  be  given  the  op- 
p6Ttunity  to  talk  with  representatives  from 
•businesses,'  schools  and  organizations  in  the 
area.  Simulations,  demonstrations, ^and  films  . 
are  also  used  to  depict  careers  in  as  realis- 
tic a  yay  as  possible.  Exhibitors  will  hoi A.  an 
evening  Session  for  your  parents* 
■ 

As  J.n  grade  seven,  deficiency  reports 
will  be'sent  home.  These  will  indicate  subject 
areas  in  which  you  may  be  having  dif  f'icalty . . 
This  affords  the- opportunity  for  your  p^arents 
to  call  your  counselor,  , 

*    In  the  spring  you  will  be  part  "of  indivi- 
dual or  group  sessions.  At  this  time  your  coun- 
selors wil^  explain  the^  quarter  courses  wliich 
provide  the  opportunirtiy  for  exploring  areas  of 
interest  not  offered  in  the  regular  curriculum.- 
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GRADE,  NINE  * 

You  should  b6  aware  that  in  ninth  gr^de  you 
are  accumulating  points  toward  high  school.  In 
_J  choosing  t,he  proper  course,  you  should/ kinow  that 
17  Carnegie  units  (85  points  '^n  the  Sa^ith  Portland 
system)  are  required  for  graduation.  D-i^scussions 
with  your  parents  and  counselor  can  lead  to  in- 
telligent decisionmaking  aboup  your  subjects. 

Among  other  quarter  courses  available  to 
you  is  one  designed  for  self  exploration  and^  in- 
.traduction  to  career  opportunities.  In  the 
values  component  of  the  .course,  you  will  deter- 
mine your  objectives,  seek  information  about 
them,  and  learn  to  evaluatie  that  which  is  impor-  , 
tant  to  you  at  this  particular  time  of  your  life. 
Job  shadowing  is  a  major  phase  of  th^  cojirse,. 
This  will  pertnit  you  to  choose  a  person 'whose    ^  ^ 
job  interests  you  and  to  follow  him  or  her 
throughput  a  day  at  work.  In  this  way  you  will 
be  able  to  experience  the  responsibilities,  in- 
terests, problems  and  sucd^sses  dealing  with 
that  field  of  work. 

t  Various  tests  are  available  to  you  thrpugh 

the  guidance  office.  These  will  identify  reading, 
math,  and  verbal  abilities.  A  career  interest  in- 
ventory wi.ll  reveal  an  awareness  of  career  pre- 
ferences.Tif  you  are  taking  biology,  „you  will 
be  encouraged  to  take  the  COLLEGE  ENTRANCE  EXAM- 
INATION BOARD  BIOLOGY  ACHIEVEMENT  TEST. 

With  course  of  study  cards,  you  will  follow 
the  same  procedure  used  in  grade  eight.  Agatn 
your  parent  or  guardian  will  be  asked  to,  sign 
Jthe  card  and  discuss  questions,  and  resolve'pro- 
blems  with  your  counselor.  Your  parents  will  be 
invited  to  visit  school  in  the  evening  to  talk 
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with  counselors  about  the  high  school  course 
o'f  study. 

Later  In  the  year  a  similar  Invitation  to 
'the  high  school  will  be  issued.  You  and  your  - 
pai^ents  nay  meet  the  guidanccj  dounselors  and 
the  faculty  advisors  of  various  school  extra- 
curricular activities  such  ad  Key  Club,  Leo 
Club,  sports,  Juniodr  Achieveipent,  yearbook. 
High  school  students  serve  afe  tour  guides  in 
the  building  for  the  orientation. 
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.  CUrbANCE  AND  COUNSELING  SERVICES  IN  THE 
*  '  HIGH'  SCHOOL  .  v 

"  ■'  ■         -  . 
Xt' South' Portlarfd  a  needs  assessment  survey 
was  taken' in  1975-76/ This  was  b^sed  on  your  , 
•fteeds  expressed'iji  d  sjeries  bf  student  gurveye.^ 
In's'tramentS'Used  yere  the  Sophomore  Surviey,  As- ' 
sessm'eot  -of  Career  Deyelopiiietvt  Test,  Guidance^^ 
Center  Orientation  Questi'bnnaire,' Senior  Career 
Day  Evaluation,  Alumni,  Follow-up  Questionnaire, 
and '"^ther  workshop  evalua^tions. 

^    '     Results  of  tHe  surve7  indicated  .a  ^need  for 
act*^itles.  dealing  with  Self  awareness  and  for 
interpersonal .relationships.  It  is  essential- 
'that  you  have  a  concern  and  a' responsibility 
^pr'^others.  "More  people  lose"  jobs*  because  they 
odn't  get  along  with  others  than  for  any  other 
reason,",  -  J  • 

Counselors  lead  group  discussions  ..^.n  acti- 
vities dealing  with  values  and  attitudes.  To 
most  ybung- people  a  value  refers  to  'something 
which-  you  consider^  "important"..  Ypu  will  be  'en- 
couraged to  identify  and  develop  your  values. 
While  Jdoing  this/you  will  clarify,  somel  of  the 
tMngs  essential  in  your  career  choice  and  life 
.style.  ^  ^  ^ 

'      -  -  Resource  people  in  the  cotranunity  are  in- 
vited to  the  school  to  discuss  social  problems, 
Students  in  great < numbers  have  taken  advantage 
of'  the  opportunity  to  view,  films  an^  talk  with 
counselors  as  well  as  professionals  from  the 
social  service' agencies  in  the  local  area. 

Further,  the  survey  indicated  student  need 
for  career  and  educational  planhing.  The  loca- 
tion for  such  information  is  the  Career  Guidanc 
Center  where  materials  ar^  collected  and  catalo 

15  '  '  . 
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gued  for  teacher  and  student  use.  You  may  use 
the  Center  on  an  individual  basis  when  you' 
have  free'  time  and  desire  careei^  information,  *  - 
Also  a;jailable'  is  an  expand'ing  audip-visual 
section  of  filmstrips,  films, ^arid  casset,tea,  < 
all  dealing  with  various  "ttireeiri&* . 

In  order  tha-t  you  may  be..awai:e  of  career' 
opportunf^les  in  the  Greater  Portland  ^rea, 
you  will  be  inviteci  to  ,attend,;.sessions  of  the 
Career  Guidance  Institute,  These  workshops- 
enable  you  to  visit  places  of  business^  an^ 
industry  in  the  local  community.  Tours  gf  the 
facilities  of  these  companies,  schodisi<  §nd'  , 
i factories  offer  an  insight 'into  their  internal 
operatipns.  Moreover,  you  are  offeted  the  op-, 
portunlty  to  talk  freely  with  directors,  avneris 
and  managers  regarding  career  and  educational 
possibilities. 

Regularly  scheduled  Career  Days  are  held 
throughout  the  school  year.  One  career-cluster, 
such  as  health  o'r  communications,  is  featured. 
Your  teachers  will  be  invited  to  bring  classes 
to  the  group  counseling  room  so  thatVyou  may 
learn  of  job  choices  and  tifijLning 'programs.  You 
are  also  encouraged  to  use  «Hir  study  hAlls  to 
»attend  these  programs,  A  vafeety  of  methods  is 
Employed  to  present  the  highlighted  careers: 
films- borrowed  from  various  sources,  f,±lmstrips/ 
cassettes  with  follow-up  discussions,  video 
tapes  of  interviews  between  students  and  .mem- 
bers of  the  colnmunity ,  and  live  speakiirs  "who 
give  background  infdrmation  on/-  local  i)ob  options 

Placement  is  another  aspect  of  student  need 
revealed  in  the  survey,  A  Job  Bank-  is  maintained 
iji  the  Career  Guidaiice  Center  for  the  purpose  of 
helping  you  find  part-time  emplpytifent  during  the 
school  ye^ar  and  full  time  employment  for  summer, 

•  •■  ■ 
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"A  listing  of  full  time  jobs_ls  avallable^^   *  ' 
dfter  graduation  or  upon  termination  af'  .for- 
mal  education.  '    '  . 

You  may  obtain  Social  Security  applica- 
tions from  the  Guidance  Center. 

.     '  '  /  ■  " 

Whether  your  goal  is  vocational  school,  the 

four  year  college,  the  military  or  linmediate  job 
entry,  alternatives  are  presented,  discussed^  v 
and  investigated.  College  and  military  repre- ' 
sentatlves  viadt  the  school  toVtalk  with  inter- 
ested studentsVsIn  addition,  you  may  visit  re^ 
glonal  vocational*  schools  to^/learn  of-  programs 
open  to  you.  ^Undergraduate  students  at  tlje  Uni"^- 
slty  of  Mdine  conduct  campus  tours  for  those  • 
seeking  an  orientation  to /College  life. 

Each  counselor  work4  with  the  attendance 
.  officer  and  a  personal  ^ontact'  is  made  with  each 
dropout  or  potential  dropout.  The  counselpr 
tries  to  arrange  an  Individual  conference 'before 
the  student,  leaves  ^chdol  to  learn  the  reasons 
^  for  leaving  and  to /give  the  .student  helpful  in- 
formation. Every  effort  is  made 't;o.  help  the  stu- 
dent remain  in  school.  The  counselor  .tries  to 
contact  parents  ^Ither  by  a  home  visit  or  b^y 
telephone.  The  dropout  is  encouraged  to  complete 
his/her  education  by  attending  adult  education 
programs  or        taking  the  State  Equivalency  Test 
(the  GED).        wish  to  establish  an  open  door  po- 
licy so  that  the  dropout  will  feel  that  the 
school  is  /iways  willing  to.  serve  him.  He/she  is 
•  urged  ttf.iise  the  Career  Guidance  Center  Wednes- 
day nights  during  the  school  year  for  counseling 
and  for/ career,-  vocational  and  job  information. 

/Utilization  of  coiranunity  resources  is  de- 
signed to^  increase  awareness  of  both  educators 

/     1    •  ■ 
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and^  employers  to  improve  Qareer  possi'bilities' 
f,or  all  students  and  to  make  education  more 
realistic  for  developing  individual  talents 
and  pursuing  career  choices.  A  human  resource  ; 
list  of  faculty,  and  business  people  f rom  var^ . 
ious  service  organizations  haa  be^ri  estab- 
Ushed  to  assist  ybu  in  career  planning  and  . 
developmptit.     .  -      '  ^    -  :  -  ' 

•  "■      .  " 

'  During  your  high  school  eareer  *^ou  may  be 
asl^ed  to  help  counselors  by  filling  out  var- 
ious surveys  and  questionnaires.  Ybu  must;  real- 
ize that^  tHese"  document's  ;are  very  helpful  to 
counselors  and/ to  the  school  system  because 
^he  findings  are  used. to  up-date  guidance  ser-*- 
Vices  and  make  them  more  medttingful  for  you. 
Counselors  ofteh  send  you  follow-up  questlon-r 
naires  so  that  you  will  have  the  opportunity  ^ 
to  let'^thetn  know  how  your  high  school  education 
is  helping  you  and  how.it  could  have  been  more 
valuable.-  .  ^ 

Please  bear  in  mind  that  guidance  services 
are  available  to  members  of  the  community  who  ; 
are  no  loi^ger  in*sdhool.  These  services  include 
counseling,  job  placement,  and  assistance  in 
searching  college  and  vocational  school ^mater- 
ials. '  ^: 

You  should  recognize  your  counselor  as  a 
helping  pers,on.  If  you  feel  your  rights  have 
been  violated,  you  shouldt  feel  free  .to  go  to 
your  cjounselor  and  discuss  the  situation.  Your 
relationship  with  your  counselor  is  to  be. built 
on  a  base  of  mutual  trust,  confidentiality,  and 
under-standing.  You  are  urged  to  take  advantage' 
of  what  can  become  d  very  meaningful  experience 
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.    /  '    .  ;       GRADE  TEN     •  ' 

On  the  day  preceding  th^  opening  of  school,  ' 
there  will  tie  an  informal  orientation  d\^ring 
\frhich  time  you  may  pick  up  class  schedules-  and  , 
fini  your  assigned  homeroom.  Guides  will  be 
avaiilatxle  to  assist  you.         '  ^ 

0rbup  session^  are. planned  early  in  the 
school  year  .  These- will  finable  you' to  talk- with 
others  in  your  class  and  with 'counselors  regardr 
ing  school  adjustment .  You  will  be  excused  from, 
*  study.  hall9/^o  take  part  in  these  s^sions.  The 
car^^r  guidance  handlJook  will  be  .available  so 
tha^  your  may  investigate  what  to  expect  in  guid- 
-an^e  services  during  your  high  school  yeays.  ' 

/      With  Other 'members  of  your  English  class, 
-you  will  have  an  orientation  to  the  Career  Guid- 
ance' Center*.  The,  guidance  assistant' will  prepare 
a.  sheet  of  fering'^informatioa  about  the  cJ^nter, 
^ its  facilities  ^nd  material^.  During  the  session, 
.you  will  do  a  sfelf  evaluation  and  take  a  career 
search  test.  You  will, also  be  asked  to  complete 
a  survey  evaluating  the  guidance  services  offer- 
ed in  the  junior  high.  In  addition,  you  will  .be- 
gin a  career  interest  inventory  which  will  be 
.maintained  throughout  your  high  school  years. 

The  ARMED  SERVICES  VOCATIONAL  APTITUDE  BAT- 
TERY TESTS  (ASVAB)  is  given  during  your  tenth 
grade  year.  A  letter  is  sent  to  your  parents  ex- 
plaining its  purpose  and  seeking  their  permission 
for  you  to  take  it.  Since  it  reveals  your 
strengths  and  weaknesses  in  different  vocational 
areas,  it  can  be  of  benefit  to  you. 

■ 

For  those  of  you  having  academic  difficulty, 
deficiency  reports  will  be  sent ;home.  This  is* ah 
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attempt  the  part  of  the  guidance  department  tb 
.inform  your  parents  should  you  be  failing. 

I         A  general  invitation  will  be  issued  to  all 
sophomores  interested  in  participating  In  the' 
Hugh  O'Brien  Scholarship.  This  identifies  an  6ut- 
StandAg  member  of  the  ^photnore  class.      >  , 

•Vocational  options  will  "be  presented  to 
you.*  You  will  have  the  chance  to  explore  Vo- 
cational programs  sfnd  visit  the  Portland  Re-.  . 
gional  Vocational  Center.  Among  the  #outh  Port-  ' 
land  programs  which  you  may  investigate  are/dis- 
tributive education,  work  experience,  and  the  *  * 
business  work  stiudy.  Making  ypu  aware  of  the 
availability  of  training  is  a  valuable  guidance  ' 
service.  .  *. 

In  preparing  your  program  of  study' for  ttxe. 
jiiniolr  year;  you  will  receive  group  coCinseling' . 
td  hel^  you  make  intelligent  decisions.  For-  the  ^ 
fi^rst  time  you  will  be  concerned  with  phasing  of/ 
courses.  ,  ' 

.  * 

Phase  1  is  for  those  whB  have  difficulty  Wi'th , 
basic  skiflls  in  ^ the  subject  area. 

Phase  2  is  for  those  who- need  to  refine  the  badic 
skills  at -a  slower  pacfe. 

Phase  3  is  for  those  who'  would  like  to  advance 
beyoriS  the  basic,  skills  at  a  moderate  pace.' 

-^Phase  4  is  for  those  who  learn  rapidly  and  have 
a  good. command  of  basic  skills. 

Phase  3  is  for  those  who  have  an  excellent  com-, 
maud  of  bfesic  skill's  and  are  looking  for  a  sti-' 
mulating  acadeji^c  experience  at  an. advanced  pac^. 

5  ^8/  . 


In  milking  selections  for  English  courses,  . 
you  will  have  the  assistance  of  teachers  and 
counselors.  In  social  studies,  you  will* be  xe- 
OTpnsible  for  making  your  own  phase  designations. 

-    '        '         ■  •  -  ■ 

Group  sessions  in  the  decision-making  pro- 
cess will  be  led  by  counselors.  You  will  be  ex- 
cused from  study  halls  to  meet. with  a  ^mall 
group  of  students  who  follow  an  organized  ap- 
proach to  the  process.  The  components  of  de- 
cision-making are  values  and  information  about 
alternatives  and  strategy  .  You 'will  practice 
using  decision-making  concepts  and  skills.  Ob- 
jectives of  this  program  are  to  help  you  realize 
that  ypu  do  make  decisions  affecting  your  life 
and  to  recognize  that ^ decision-making  is  a  per- 
sonal matter  ;  the  "correct"  decision  is  correct 
only  for  you. 

As  always,,  you  will  have  the  opportunity 
to  make  appointments  to  see  your  counselor  in- 
dividually for  whatever  reason  you  may  have  - 
be  it  personal,  social,  or  academic. 
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GRADE  ELEVEN 

Goal  setting  is  a  program  designed  by 
counselors  which  will  help  you  establish  short 
and  long  term  goals.  Working  in  groups,  while 
reviewing  career-  opportunities,  you  will  learn 
the  relationship  between  your  values  and  the 

career  and  life  style  you  choose. 

— ^ 

Having  been  introduced  to  vocational  op- 
tions in  grade  ten,  you  may  wish  to  consider 
the  following  programs  in  plaaning  your  cdurse 
o f  study .  .  '  ' 

1.  Cooperative  Distributive  Education  is 
a  laboratory  course  dealing  with  sales  and  the 
distribution  of  products  and  services.  A  spe- 
cial phase  of  the  program  provides  for  work 
experience  under  the  supervision  of  trained 
personnel.  Classroom  instruction  is  related  to 
job  requirements  and  to  your  individual  needs. 

2.  Cooperative  Trade  and  IndustriaJ.  is 
designed  to  help  you  learn  and  develop  an  em- 
ployable .skill  .  You  will  receive  instruction 
in  academic  subjects  and  in  specific  occupa- 
tional areas.  Emphasis  is  placed  on  individual 
assignments.  The  course^  is  a  cooperative  ar- 
rangement involving  you,  your  parents,  -employ- 
ers and  school. 

3.  Cooperative  Office  Occupations  is  a 
work  s^udy  course  permitting* on  the  Job  train- 
ing for  secretaries.  At  the  same  time  you  would 
be  enrolled  in  the  Office  Machines  course  which 
complements  this  training  with  practice  in  use 
of  business  machines.  You  will  have  experience 
working  in  the  local  business  community  under  - 
supervisory  personnel. 

5;)0 


4..  Jn  addition  to  these  two-year  courses, 
you  should  consider  other  programs  available  at 
Portland  Regional  Vocational  Center,  Among  the 
variety  of  options  you  may  want  to  examine  are 
automotive,  carpentry,'  graphic  arts,  electronics, 
health  occupations,  and  horticulture. 

This  year  you  will  be  participating  in  more 
standardized'  testing  which  again  will  indi^cate 
your  strengths  aftd  weaknesses.  Counselors  using 
a  team  approach  will  provide,"  an  orientati'on  to 
the  PRELIMINARY  SCHOLASTIC  APTITUDE/NATIONAL 
MERIT  QUALIFYING  TEST.  Given  in  the^  early  fall 
to  any  junior , electing  to  take  it,  the  test  ia 
offeted  for  a  fee  of  $2.75,  at  this  writing. 
All  participating  in  this  t^est  will  be  competing 
for  National  Merit  Recognition.  This  test  which 
measures  your  verbal  and  mathematical  skills  is. 
an  excellent  one  for  any  student  thinking  about 
college.   Study  guides  to  assist  you  in  preparing 
for  the  test  are  available  in  the  Career  Guid- 
ance Center. 

Group  orientation  to  the  College  ETntrance 
Examination  Boards  will  be  available  to  you 
during  the" year.  The  SCHOLASTIC  APTITUDE  TEST  is 
available  November  through  June.  The  cost  at 
this  writing  is  $7.25.  You  will  be  encouraged  to 
take  this  program  during  the  spring.  Aptitude 
measures  verbal  and  mathematical  skills.  The 
ACHIEVEMENT  TEST  PROGRAM  measures  knowledge 
gained  in  specific  areas:  English,  mathematics, 
social  studies,  and  foreign  languages.  Your 
choice  of  college  will  determine  the  specific 
achievement . test  required  of  you.  The  cost  of 
the  Achievement  Test(s)   is  $11.00  -  whether  you 
decide  to  take  one  test  or  the  maximum  of  three 
at  one  sitting. 

Registration  forms  for  the  CEEB  Tests 
are  available  in  the* guidance  office. 
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Individual  counseling  will  continue  to 
be  available  to  you  as  an  ongoing,  service  of 
the  department, 

^       In  the  spring  of  your  juniox  year,  you 
will  be  invited  to  make  up  your  dours^  of 
study  for  yo'^r  last  year  in  high  school.  (See 
Appendix  C)  The  importance  of  your  course  se-- 
lections  cannot  be  oyer  emphasized.  You  have 
made' a  commitment  which 'must  be  evaluated 
every  year  as  you  get  closer  and  closer  to 
gi^i^uation.  Am  I  taking  the  right  co\ir$es? 
Will  I  be  able  to  meet  the  requirements  of  my 
tentative  career  choice? ^ Will  I  be  satj 
with  myself?  Am      doing  the 'very  bdsf 
These  and  othei       .stions  can  only  b* 
by  you.   If,  you  liave  carefully  evaluated  your 
abilities,  seriously  thought  out  your  future 
options,  and  done  your  very  best,  you' should 
be  ready  to  plan  your  final  year  with  confi- 
dence and  anticipation. 


;:iiuci   ui.  my 

je^HPIjl^Kcl 
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^       GRADE  TWELVE 

One  pf  the  first  requests  made  of  you 
during  your  senior  >fear  will' be  the  completion 
of  post-secondary  plan  cards.  These  will  re- 
quire a  conmiitment  concerning  your  goals.  Re- 
sponses indicate  your  interest  in  pursj|ing 
further  education,  employment,  or  mil^-tary 
service.  Beginning  in  September,  there  will  be 
visits  from  representatives  ,of  post-secondaVy 
institutions.  This  will  be  an  ongoing  procedure 
throughout  the  year.  You  will  be  invited  to  at- 
tend any  sessions  pertaining  tb  the  interests 
you  checked  on  the  plan  cards. 

Letters  to  your  parents  inviting  them  to 
Open  House  will  bfe  sent  in  the  fall.  'Later 
they  will  be  urged  to  attend  Senior  Parents' 
Night.  At  this  evening  session,  they  will  be- 
come familiar  with  prograir.s  and  services  avail- 
able to  you  in  your  final  year  at  South  Portland 
High.  Many  parents  may  wish  to  discuss  financial 
aid  and  scholarship  awards.    (See  Appendix  r  - 
E  -  F  for  specific  information.) 

\fter  each  ranking  per:od,  personal  le  trs 
wil     ^e  mailed  to  ybur  parents  if  there  art 
ser     us  questions  about  your  graduation  sta     . . 
Oft    .  recommendations  for  correcting  or  imp 
ing    :he  conditions  are  sui;gest9d  by  your  col. 
sel   r.  You  arc  reminded  t:\at  to  earn  a  high 
•li.  )1  diploma,   you  must     issiS  semesters  i:>- 
'ii:_ish,   1  year  of  Amer*^       History,   and  3  'e-  - 
physical  edu6ation.  A       ^ther  courses  ar^ 
^cted,  based  on  your  t      -er  interest  -  b*  M 
.ational,   college  or        -diate  Job  entry 

In  group  sessions  yt^    v/ill   review  the  t- 
li      program  availably  to  seniors.  For  thost 
ha      not  taken  the  Scholastic  Aptitude  and 
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levement  Tests  of  the  College  Entrance  Examina- 
tion Board  (CEEB) ,  the  opportunity  to  do  so 
will  be  provided  during  the  year.  It  is  sug- 
gested that  thesd  tests  be  taken  early  in  grade 
twelve. 

> 

A  transcript,  which  is  your  record  of  sub- 
jects taken  and  grades  earned  from  grades  nine 
through  twelve,  will  be  sent  to  institutions 
of  higher  learning  to  which  you  have  applied. 
Your  counselors  spend  many  hours  filling  out 
the  necessary  forms  and  writing  letters  of  re- 
commendation. Much  time  and  thought  are  required 
for  these  to  be  dpne  in  a  professional  manner. 
You  should  know  that  these. transcripts  are  not 
released  without  permission*  You  or  your  parents 
will  be  r.ecjuppted  to  sign  ^release  form. 

Counselors. will  explain  the  ADVANCED  PLACE- 
MEJIt  testing  PROGRAM  to  make  you  more  aware  of 
the.  opportunity  it  affords  you.  You  are  not  re-  .'.^.j^ 
quired  to  take  part  in  the  program  even  though 
you  may  be  taking  the  Advance  Placement  courses^ 
AP  TESTS  "are  given  in  the  spring  by  the  Educa- 
tional Testing  Service,  If  you  score  high 
enough  ^  a^3  or  higher  on  a  scale  of  1  to  5  -  > 
you  may  get  college  credit  from  those  colleges" 
or  universities  participating  in  the  program. 
The  advantages  of  getting  credits  before  col-; 
lege  entrapoe  are  a  financiari  saving  and  a 
chance  to  pursue  advanced  courses  in  a  selected  , 
field.  .Cost,  is  $32  for  each  examination  and  the 
fee  may  be  reduced  as  dererinined  by  government 
guidelines. 

'     On  follow-up  surveys,  s^tudents  have  indi- 
cated that  Senior  Career  Day  was  one  of  the 
most  beneficial  events  of  their  school  life. 
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You  will  be  interviewed  by  personnel  mana^gers 
and  business  representatives  from  the  community. 
This  is  not  to  be  considered  a  job  placement  , 
d&y.  The  major  objective^ of  this  exercise  is  to 
make  you  aware  of  the  interviewing  process.  You 
will  lea;:n  of  the  types  of  jobs  in  the/area  andy  4 
the  qualifications  Y)ecessary 't^o  obtain  them. 
English  teachers  and  counselors  inVolye  stu- 
dents in  interviewing  techniques,  resume  writing,  - 
and  values  clarification  activities.  Grooming 
and  proper  dress  are  also  discussed  in  the' ca- 
reer orientation  workshop. 

The  guidance  department  /h^s  initiated  a 
service  which  responds  to  a  great  student  need 
fhat  of  college  survival.   In  the  past,  studekits 
have  been  academically  veil  prepared  to  pursue 
further  education.  The  p*  oblem    .as  been  one  of 
^social  adjustment  and     i     need  to  meet  div^irse 
situatiofts  in  the  commur : ty  of  post-secondary 
training.  To  assist  you    n  selecting  the  r^ght 
school  and  in  learnfng  :    ^work  and  live  viih 
others,   counselors  wilU    .rrange    special  wc-k- 
shoDs.  They  will  assist     ou  in  filling  out  ap- 
plicAions  and  explorin.    the  ways  of  seeking 
financial         .   Students  presently  in  college 
join  the  guicance  staff  and  involve  you  in  xiis- 
cu^sions  dealing  with  .^ocial  adjustment,  .:ampus 
n^ing,  and  use  of  leisi  tiine. 

At  the  tad  of  the  ^-ar,  you  will  hav^  a 
final   sessioi   with  counselors  to  .evaluate  /our 
high  school  experience.   Including  curricu^am, 
guidance,   clu  s,'  organizations,  anc   caree^  edu- 
catidri.  t 

Your  ass(  ciat  i-on  with  guidanc,  counselors 
(ioes  not  necessarily  end  when  you   :  eave  the  high 
school  setting.  The  staff  will  be  ready  to 
assist  you  in  any  way  possible.  After  leaving 
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school,  »you  could  be  of  Icontinued  service  to 
South  Portland  ty  sharing  with  us  information 
'about  your  c/areer  and  life  style. 
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APPENDIX  A 

TESTING  PROGF^ 


GRADE  SEVEN 


STANFORD  ACHIEVEMENT  TEST 
ALGEBRAIC  APTITUDE  TEST 

GRADE  EIGHT 

^dfc'l  lAL  Ai-  )h  ..r.ST 

GRADE  NINE  ^ 

BIOLOr  '^  ACHIEVEMETr  (CEEB) 


GRADE  TEN 

ARMED  SERVICES  V-:    .TIONAL  APTITUDE 

BATTERY  TE^"  V 
CEZB  ACHIEVEMENT     ":ST  available 

GRADE  El^EVEN 

PRELIMINARY  SCHC        TIC  APTITUDE/ 

NATIONAL  MERIT        .LIFYING  TEST 
scholastic'  APTIT""''E  TEST 

cee?;  achievemen^:  vest  program  . 
gradz  tvtzlve 

sch  lastic  aptitvde  test  (ceeb) 
advanced  placement  test  (ceeb) 
bet^^^^  crocker  scholarship  test 
vchievement  tests 

indi'-'idual  testing  available 

ehder  preference  rf  :ords 
::lf-directed  search 
occupational  exploration  kits. 

TOB-0 

WECSHLER-BELL   lEW  INTELLIGENCE  SCALE 
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JUNIOR  HIGH  SCHOOl. 
So!i>th  Portland,  Moine 


PROGRAM  OF^  STUDY  REGISTRATION 


Name_ 


Address. 


^Clas^sJ  

Total  Points  


 Z  [  ^  

PARENT    OR   GUARDIAN    SIGNATURF    OF  APPROVAL 


PARENT    OR    GUARDIAN    BIGNATURt  OF  APPROVAL 


X  SUBJECTS 

IWRITE   SUBJECTS   IN  PENCIL! 

Points 

ENGLISH 

5 

HISTORY 

5 

MATHEMATICS     ,  - 

5 

■S 

HEALtH 

1 

,  ■  •  ■  ,^ 

PHYSICAL  EDUCATION 

1 

^  SPEECH 

1 

IF  YOU  HAVE  ANY  QUESTIONS 
CONCTRNING  YOUR  CHu.DS 
"ROGRaM  of  study.  PLLA3E 
CONTACT  GUIDANCE  COUN- 
SELOR AT  773-5629 


O 
7^ 

PC  - 
M 

o 

PC 

o 
o 
a 
p« 

w  •  ♦ 
w 

o 


M 
X 

td 


EKLC 


SOUTH  PORTLAND  HIGH  SCHOOL 


Name 


Address 


Class  - 
Points 


1  CI 

Date  of  Birth  , 

Place  of  Birth 

SUBJECT 
Write  in  Pei^icil 

POINTS 

DO  NOT  WRITE  IN  THIS  SPACE 

English 

5 

* 

o 

CO 

n 

O 
O 

o 
o 
d 

pel  a 

C/3  M 
W  X 

o  n 


Mi 
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APPENDIX  D 

LOCAL  SCHOLARSHIPS  AND  AWARDS 

A  general  scholarship  application  may  be 
obtained  in  the  guidance  office  for  any  of  the 
following  local  scholarships.  Since  new  awards 
may  be  added  each  year  and  others  may  be  eli- 
minated-, we  suggest  tfiat  you  pay  particular 
attention  to  scholarship  notices  sent  periodi- 
cally to  senrors  by  the  guidance  office. 

The  ALTRUA  CLUB  of fers  a  $200' scholarship  to  a 
girl  who  plans  short  term  or  vocational  train- 
ing. The  recipient  must  exhibit  citizenship  and 
have  an  earnest  desire  for  further  education. 

LEILA  BROUGHTON  AWARD  of  $100  is  presented  ^o  a 
graduate  who  has  shown  integrity,  industry, 
courtesy.  The  recipient  need  not  be  a  high  rank- 
ing student  nor  is  it  a  requirement  th^t'he/she 
plan  to  attend  a  post-secondary  school. 

PHYLLIS  DAVIDSON  FRENCH  AWARD  is'  given  to  the 
highest  ranking  student  in  French  IV  who  plans 
to  attend  a  4  year  .degree  college. 

EAGLES  ASSOCIATED  AWARD  of  $100  is  presented  to 
a  student  who  has  shown  citizenship*^nd  scholar- 
ship and  has  made  a  contribution  to  the  school. 

STEWART  P.  MORRILL  POST  AMERICAN  LEGION  AUXIL- 
IARY, awards  a  $50  scholarship  to  a  qualified 
senior  girl  who  is  a  good  school  citizen  in  need 
of  scholarship  aid.  Preference  is  given  to  the 
daughter  of  a  veteran. 

STEWART  P.  MORRILL  POST  AMERICAN  LEGION  offers 
a  scholarship  of  $150  to  a  qualified  senior. 
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Preference  is  given  'to  the  son  or  daughter 

of  a  veteran.  •  — 

RANDALL  AND  MC  ALLISTER  OIL  COMPANY  presents  a 
scholarship  of  $500  to  a  senior  student  who 

•has  been  involved  in  school  and  commi/nity  ac- 
tivities. The  recipient  must  be  enrolled  in  an  , 
accredited  college. 

EDWARD  C.  REYNOLDS  FUND  is  a  financial  award 
made  to  the  highest  ranking  senior  going  on  to 
college . 

The  PARENTS  AND  TEACHERS  OF  DORA  L.  SMALL 
SCHOOL  award  two  $100  scholarships,  one  to  a 
girl  and  one  to  a  boy.  The  students  must  have  . 
attended  Small  School  and  have  been  accepted 
in  a  post-secondary  school. 

SOUTH  PORTLAND  HIGH  SCHOOL  KEY  CLUB  offers  a 
$200  scholarship  to  a  senior         who  has  been 
in  the  honor  assembly  for  two  flars  and  has 
been  accepted  in  an  accredited' school  of  higher 
education.  The  student's  scholastic  record,  fi- 
nancial need,  and  school  and  community  involve- 
ment will  be  considered. 

SOUTH  PORTLAND  HIGH  SCHOOL  KEYETTE  CLUB  pro- 
vides a  scholarship  bf  $10a  to  a  senior  girl 
who  has  made  outstanding  contributions  to  the 
school. 

SOUTH  PORTLAND  KiWANIS  CLUB  presents  a  $200  and 
a  $100  scholarship  to  two  students  who  need  fi- 
nancial assistance  and  who  plan  to  attend  a 
post-secondary  school  or  college. 

The  SOUTH  PORTLAND-CAPE  ELIZABETH  ROTARY  CLUB 
awards  two  scholarships.  One  awaxd  of  $300  is 
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given  to  a  student  pursuing  a  full-time  c6urs6 
at  SMVTI.  The^  second  scholarship  of  $250  is 
presented  to  a  student  planning  a  full-time  \ 
course  of  study  in  the'field  of  medical-dental 
services.  These  would  include  dental  hygienist,^ 
X-ray  technician,  registered  nurse  or  licensed  [ 
practical  nurse.  '  . 

\The  SOUTH  PORTLAND  TEACHERS'  ASSOCIATION  pre-  . 
Sents  a  scholarship  tB^  senior  who  ha^  been  , 
accepted  in  any  post-secondary  educational 
program. 


SOUTH  PORTLAND  POST  832  V.F.W.  awards  a 
ship  of  $500  to  a  deserving  senior.  First  cir 
sideration  ,is  given  to  the  s/bn  or  daughter  of  a. 
V.F.W.  membler.  Then  the  ct^d  of -a^y  veterain  is  ^ 
considered.  The  recipient  must  have  been  accept- 
ed in  an  accredited  pos/t-secondary  school.  The 
student's  scholastic  rdcord  will  be  reviewed, 
and  school  and  Gonununi^y  involvement-^  will  be 
taken  i1ito  consicferation . 

A  FACULTY- ALUMNI  SCHOLARSHIP  is  being  establish- 
ed. As  soon  as  the  .fund  is  large  enough  to  yield 
a  significant  amount  .of  interest,  a  scholarship 
will  be  awarded. 


'34 


.     '  APPENDIX „\  " 
REOIONAt'  AND  STATE  SCHOLARSHIPS 

Isted  are  several  scholarships  which 
y  wish't©*  consider.  Information  and 
atiopa  are  in.  tihe  ^utdance  office,  Jou 
see  your  counseLLor  for  further  Inf or-/ 

r.  '    ■  •       .7  . 

;AN  LEGION  AND  AUXILIARY  offer  several 
irships  to  high  school  seniors  who  are 
t  upper  half  of  the  class  scholasti- 

who  show  financial  need  and  have'been 
:ed  to  an  accredited  college  ot  vocational 

The  JOHN  G.  STOVER  AWARD  consists  of 
jOG  scVfliarships,  one  to  a  girl  and  an- 
to  a  bly  in  the  State  of  Maine.  -The  JAMES 
r  AWARD  is  a  scholarship  of  $300.  The 
lEN  AND  YOUTH  SCHOLARSHIPS  of f^r -seven 
iwards,  bne  in  each  of  Maine^s  Seven  * 
L  Districts'.  Only  one  scholarship  may  be 
2d  tp  any  one  individual.  , 

[ATED  GENERAL  CONTRACTORS  OF  MAINE-  award 
500  scholarships  to  studfents  planning  to 
L  in  a  two-year  construction-oriented 
e  at  the  University  of  Maine  or  at  one^ 
e  Vocational  Technical  Institutes  of|#^^' 
.  Applicants  are  selected  oh  the  basis  of 
cial  need  and  academic,  standing. 

ES  A,.  BISHOP  JR.  MEMORIAL  SCHOLARSHIP  ..j  ^ 
s  grants  to  competitive  high  school  qwim-^ 

'\ 

dRTLAND  BOYS'  CL¥B  ALUMJfl  ASSOCIATION 
n<B  two  scholarships  to  any  senior  boys 
re  going  on  to  college  or  vocational 
1.  One  is  for  $300  and  the  other  is  a- '  . 
award.  The  only  stipulation  is  that  the 
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boy  have  been  a  flfj^bir  of  the  Boys'  Club  for 
least  two  years;    ,1-   i  f 


BUSINESS  AND  I^R^l^SgiONAL  WOMEN ^S  CLUB  OF  POig- 
LAND  .awards  ^  $200  s?:hola(»hlp  to  a  senior  girl 
deserving  SLS^LjB>tj^ncd  In  continuing  her  education, 
In  a  business  or  prc^f esslonal  career. 

CtJMBERLAND  COUNTY  VOlTUMf -^003,40  and  8,  Ameri- 
can Legion  presentala. scholarship  to  a  senior 
applying  to  a  Nurslig^School  or  Nursing  Aide 
.School.  ^ 

DATA  PROCESSING  MANAGEMENT  ASSOCIATION  awards  a 
$400  scholarship  and  ^  runnfir-up  award  of  $100 
to  a  senior  planning  to  attend  a  two  year  col- 
lege,  business  dnd/or  data  pro668slng  school* 
Applicants  must  compos^e  an  essay  of  not  less 
than  1000  words  on  the  topic  "Why  I  Feel  Data 
Processing  Would  Be  a  Rewarding  Career" ^ 


ELKS  NATIONAL  FOUNDATION  SCHOLARSHIP  LEADERSHIP 
PROGRAM  presents  four  "Most  Valuable .Student" 
awards  ranging  from  $700  to  $3000  each. 

KENNETH  JORDAN  HIGGINS  MEMORIAL  TRUST  SCHOLAK- 
SHIPS  are  available  to  any  senior  who  has  been* 
accepted  In  an  accredited  post-secondary  voca- 
tional school,  college  or  university.  The  stu- 
dent^ iftus-t  demonstrate  financial  need.  Six  one- 
year  scholarships  In  amounts  up  to  $750  will  be 
awarded  to  residents  of  the  Greater  Portland 
^,rea. 

Mine;  STATE^  employment  association  offers' two 
scholarships  In  this  district  of  the  State. 
Applications  will  be  considered  only  from  sons 
and  daughters  of  MSEA  who  are  entering  post- 
high  school  educational  or  vocational  programs. 
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One  scholarship  for  $500  and  another  for  $250 
will  be  awarded.  ^ 

MAINE  STATE  RETIRED  TEACHERS  ASSOCIATION  SCHOL- 
ARSftlPS  are  given  to  four  high  school  seniors 
who  plan  to  frtudy  for  th^  teaching  profession 
and  intend  to  teach  in  Maine  for  at  least  two 
years  after  graduating  from  ^college.  Each 
scholarship  is  for  $300  and  will  be  paid  to 
the  college  at  the  end  of  the  first  semester. 
The  recipient  must  be  in  the  upper  quarter  of 
the  class.  • 

NEW  ENGLAND  DISTRICT<pF  KIWANIS  INTERNATIONAL 
offers  27  one  year  sffholarships  of  $500  each 
to  students  throughout  New  England.  The  award 
is  based  on  financial  need  and  a  student *s 
overall  school  record. 

Portland  BRANCH  n.a.a.c.p.  scholarship  fund  has 

financial  aid  available  for  black  students 
who  are  interested  in  further  education  after 
graduation  from  high  school. 

PORTLAND  SECTION  OF  THE  NATIONAL  COUNCIL  OF 
JEWISH  WOMEN  awards  scholarships  to  Jewish 
senior  high  school  students  from  the  Greater 
Portland  area  who  are  planning  to  continue 
their  education  in  a  college  or  vocational 
school. 

WOMEN  OF  ROTARY,  Portland,  present  a  $300 
scholarship  to  a  senior  girl  planning  to  attend 
college  or  a  vocational  training  school.  This 
scholarship  is  based  primarily  on  need,  but 
achievemfent  and  school  activity  are  a  consider- 
ation. 


37 

\  605. 


In  addition  to  the  scholarsrfliis  Hatted,  we 
recaag||nd  that  you  read  Feingold's  aehojar ships, 
Feliaihy  and  Loans  and  the  Collegae- Elaia  Book's 
Schola^ETfEbs,  Feliovships,  Grants  ami  .Jmrna  which 
yoti  wi.     *^^d  on  the  financial  aid  a»lf  of  the 
Career  Guciiance  Center. 
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1.  grants* 

2.  studei^t  loans 

3.  work  study  "  ^ 

4.  Basic  Educational  Opportunity  Grant  (BEOG 

A  grant  is  an  outright  gift.  A  loan  is  to 
be  repaid  and  work  study  is  a  program  through 
which  a  student  works  on  campus  or  in  the  commu-- 
nlty  in  a  non-profit  setting  and  gets  paid  di- 
rectly. A  financial,  aid  package  is  usuap.ly  made 
up. of  a  combination  of  the  sources  mentioned. 
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APPENDIX  F  4 

FINANCIAL  AID  FOR  POST-SECONDARY.  TB^INIJe  # 

Financial  aid  is  based  on>  f inane lal>  nafc^  *  M 
TUs  need  is  determined  by  financial  inforJ^ 
-zmn  included  on  the  Pai*ents'  Confidential 
l^atement  (PCS).  Counselors  will  gladly  assist    '  ^ 
^ur  parents  in  filling  out  these  forms  which 
rtiould  be  filed  as  soon  as- application  ?o  your 
college  or  vocational  scVioal  is  made.  The  PCS 
Ijs  maiifid  directly  to  Princeton,  New  Jersey, 
lAere  the  need  for  financial  aid  is  assessed, 
tor  example, 'PCS  determines  that* you  and  your 
^prents  can^ afford  $1500  per  year  to  finance 
fwur  higher  education.  If  the  cost  is  $2500, 
ipour  need  is  $1000.  If  the  cost  ip  $5000,  your 
aefed.  would  be  >3500.  Should  the  school  arcept 
you  it  pay  me  eft  your  financial  need.  The  find- 
ings of  the  PCS  are  forwarded  dflfectly  to  the 
insti'tution  to  which  you  are  applying.  The  gui- 
^catice  office  never  receives  the  results.  ^ 

Once  financial  aid  has  befen  dfetermined,  yor* 
must  apply  to  the  school  of  your  choice  for 
their  own  financial  aid  application.  The  main 
sources  of  financial  aid  are 
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Thip#^  pa'ckages  &re  offered  to  tinB  sttsdent 
reedy  from  the  ^^ollege  or,  vocainipnal  school, 
'?tJS  and  pEOG  forma  are  available  in  ,t±ie  gui- 
dianW  office,*      ^      • '  '  '  . 
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